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····PREFACE 
.l", 

Dr. NazirQ'ruserh~s-added a new dim~nsion to Iqbal 
· Studies with a'rat¢insighti~Jqbal's t4otighi,@d.pr~is .. He 

is~ well aware of Iqbal 'seastem .. as well as western sources 
of:fuspitation.. Insfe~~ of treading· on the beaten" ,tracks, he 
has explored fresh: av¢iui~S :of thought by 1llghlightmg the 

, universainote:mIqb~FspO:etryan(fphil()sophy; He iswe1f 
groilnded mphilosophy;:psychology arid literature with a 
sourid .kriQwledge.q(natural sCi~nces; ,He has,present~d.a. 
Critical'appreCiationcp( Iqb~lin.the, context of ever 
exparidfug'llonzons' of modern knowh::dge.this Is e\ride)lt '., 

, by thetPemes of the Jo119winirbooks he has produced so : 
· far: Ru~i 's1inpact on Iqbal Thought; A critique qf Western .. 
,Psy~hology):ind Psyph'oiherapy and ~ Iijbal's 'ApP1;oach/-

. Iqbalqnd WdternPhilosophers:' Acompczrative . Study; 
-]qbatToday; ." :. .. . ' . 
. ···'One of the dtstitictiye featllres: marks of hIs, schol.aIship 

. is his· cbmpellirig· contem With the contemporary relevance 
oflq bal' s teachings;;H,is most. iec~t. book-entitled Iqbal 

-Today is a'ereativen:;sponse' to an iromcal question put to 
·.him by one of his~c1()se ':friends about.the"re1evance of 
Iqb~'sftloughf·tq·· tnepresent age". Respondjng to this '. 
question; he . has· highlighted thephilosophi(;:al . and 

.,psychotherapeutic asp~cts,ofIqbal's thought withinsightful. 
-references to the eJC1steritial movements, in ·psychiatry ... 
Referring to :vari()ui.scliools ofmodempsychiCitr)rlie 

· con~ludest'Iqbal's vision ()f man and his problems are 
beilig'realized irithe:positivetrends of modempsycho:'logy 
including the-school Of1?gbthetapy'~. .' 
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Dr.,Nazir Qaiseris an eminent educationist as well. He 
is passionately involved-with the educational implications " 
of Iqbal's philosophy. He is keen" to realize Iqbal's 
educational philosophy' in our educational system. The 
present work entitled Realization of Iqbal's Educational 
Philosophy in Montessori System is ,undertaken to prove 
that "Iqbal's concepts of integration ofpersonalify could be 
achieved through Montessori Child Education." 

Dr.Nazir Qaiser has divided the ,book into twelve topics, 
which are common to both the, contemporaries, Iqbal and 
Montessori. "Each topic starts with a discussion of Iqbal's 
philosophy-and brings out its educational' implications. 
Montessori's thought and method is discussed then to show 
its strength and relevance in meeting the educational 
requirements." The book is a well-:researched and well­
written treatise on Moptessori System of Education as well 
as on the practical implications of Iqbal~s educational 
philosop4y. Dr. N azir Qaiser has brought out striking 
harmonies between the educational philosophy of Iqbal and 

'the concepts 'and methods of Dr. Montessori in a 
convmcmg manner. / 
. This book is a superb specimen of academic research 
with far reaching national consequences for us. Dr. Nazir 
Qaiser has suggested practical, steps to ch_~ck' our 
educational decline and to recons'tructour education system 

_ on the basis of Iqbal's educational philosophy, which is in 
,_ perfect harmony with ,the Montesson system. I am 

impressed by the intellectual insight, of Dr. Nazir Qaiser 
and a.cimirehispassionand conviction to reconstruct the 
cultural life of Pakistan in the light of the ideals of the 
poet-philosopher of Pakistan. ' , , 

Fateh MUhammad Malik 
Chairman' 

Natiomil Language Authority 
-Islamabad 



INTRODUCTION 

Educati'On is the devel'Opment 'Of wh'Ole pers'Onality. It is 
vital ,that the child educati'Onup. t'O 12 years of age sh'Ould 
be highly emphasized because it is the f'Oundati'On 'On which 
the edifice 'Of sec'Ondaryand higher educati'On is laid. 

'The child isfather 'Of man; and it is 'Only he wh'O will 
give us liiht and newvisi'On· in lumin'OUS future. It is tlie . 
child wh'O will bring help arid salvati'On f'Or the adult It is 
he wh'O c'Onstructs/man and s'Ociety. 'It f'Oll'OWS that, if we 
wish t'O alter the habits andcust'Oms 'Of a C'OUIitry, 'Or if we 
wish t'O acetate m'Ore ,vigorously the characteristics 'Of a 
pe'Ople we must take as 'Our instrwnentthe child, 'f'Or very 
little can be d'One in this directi'On by acting upon adults. T'O . 
change a generati'On 'Or nati'On, t'O influence it t'Owarils either' 
g'O'Od 'Or ill, 't'O re-awa1cen religion 'Or a,dd culture, we must 
l'O'Ok t'O the child, wh'O is 'Omnip'Otent ' , 
. The child P'Ossessesnumerous potentialities, P'Ossibilities, 

and hidden qualities 'Of growth and devel'Opment The m'Ore 
we care in the up bringing 'Of,the child, the--m'Ore he will 
achieve aharm'Oni'Ous,and radiant pers'Onality. "D'Oing so, 
they will· be witnesses tounf'Olding' 'Of the human soul and 
t'O the rising ofa New Manwh'O will n'Ot be the victim of 
events but Will have the clarity 'Of vision t'O directJand ,shape 
the future 'Ofhiunan s'Ociety." . 

Mainly due t'O 'Our 'Oblivi'Ousness' 'Of the principles of 
child devel'Opment, weare n'Ot doing justice to the children 
and thereby ate not fulfilling 'Our responsibilities t'O the 
c'Onling generati'Ons. "We kn'OW h'OW t'O\find pearls in the 

- shells 'Of 'Oysters, g'Oldin the m'Ountains and C'Oal in the 

"-' .. ~ . 
;.- .. ~<~:.:. ,~::.-.:. :~':, :"~' - "". 

-, .,' 
'~., . '. . ", 
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.. bowels of the earth; but weare. imawareo:fthespiritual 
Eerms,the creative nebulae 'that th~childhidesin .himself·, 
whenhe:~ntersouiworld'to ~enewni~d." .,.... .' 

Jt IS 'the need of the hour to. bes~ri$~tized to.!his iss\l.e . 
aIld help transfoml, the child into . a' fully developed 
iIidlyidual. W ~have . to . introduce 'concepts coupled with 

· sounds. Here, the higlIer thinking .and·'.-efficient system of 
, ...... education is helpfllifor the philosopher sets .the.goal, and 

the te?cher or. the . educationist;,.with the help ofpsY:c;hQlogy 
.. or methodoiogy helps in tilt'(rea1iz~tion;ofthe g()cJ.An . 

educatipnist has enormous 'resp~nsibility illdevtsing true 
methodologies' WId te6hniquesJor the:'af9r~saidpUfpbses"." . , 

...• Jf is a inatterofgr'eat concein·thatwe·who·'live inthis 
part of the' world haye not sOf~ ~·ftvlyre?1ized the ' 
importance of ,childrlevelopment.andltave ~not taken. stride' 

, to'wardslransforming .. bur thin.Idrig on: these'ere'ative 
'. p~tterns. IIi~tead;.';ehl~eriIln.o~t sh~lve4; these real 

. concerns leading'. to~certain' form.'ofd{;!cadenceiri our' 
' .. approaches ,·to. child' developmeriL ,Keepmg invie':V .. the 

jm.peratixe·need ofa workm!his:fie1d;I h~ve:undertaken 
thisrese~ci:, basingi!.on thepriri9iples ()fIgbal:~tl).ollght . 
who has: given us a sound concep't of personality, its, .. 
development andit~ iritegnitioriwltlls09i'ety.MY study has . 

· also drawn out theeducationalimpIlcati6ns .of the aforesaid .' 
apptoach ~d··talkedola method qfchlld:e'ducation which 
meets the desired needs. "If young- p~opleaIe tQ ~eet the 
challengeOfsurvival.that :faces' theriJ.today, iLis imperative 
tpat theiredl,lcation d{;!velops, to. th{;!'fulle~t e~t~f possigle, 

· . theiLpotentihl- for· 9reatiVity,.initiativ~;:itfdependence; imler 
discipline;'andself~confidenc~ .. This'isthecenttal focus of . 
Montessori educati6ri".Thisfocus!s. 'inalignment . -with 
Iqbal's edllCatiOnalphilosQphy.' ., .', ." 

· •. -In the Jight9f my study of different' methods of child . 
·.educati~n .at <home and. abi-oad,Ifindth~(Monfessori 
Method, integrated iri~.our soil, will. ':produce many 
characteri~tics of personality as. advocated by Iqbal. The 
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· Method~ !s'verymuehin:h~ony~ththe'ed~cation4 '. 
implicationoflqbhl'sthought. Obviously, we can 'add to' it, 

.. ' .. the .V1t,ai religious'~ ,.dimen.slori . to· 'demonstr~te ·a .. 
comprellensiyeViewo~ education:' N ot,that pr.. MontessQrI 
was not, religiQus,~b.ut.irI: ourcoJ?cepqmr ,rcligioricatersto 
the essential inner. andoutei needs of the' manpenainingto 
all' times. Dr!Mo11tessbriw~rked for .thffdeve1oprilentof 
·the;: ,cfuld'ipfrrs?ualify bydevisingamethodoiogy 'and ' 
techniques of t~aching. in. the field of child . educalion .. · She' 
\yafa cQp.temP()rary of Iqbal. ~i iPterestingpolut to nO,te. 
is that'th~ir places~ -~fi~lds;cUltures,'societies;' polItical . 

, envIronments ·and·even,~ religiQns~weredlffeieiit,-J)tit~ their . 
· findings were~t1nwst,i4entica1 pomtingto th~:discoveryof 
· universal ·elements:jnhuman·~ thought:.'· Dr ;.·Montessori. '. 
st¥ted withithe~free'ch1ld busily wodcingwith fuaterial ", ' .... . 
object~~d j!idep~np:~iitly 'arrivingat.;c9JJ,~lusi()ns; .whi9h ... . 

· wereip' c;onsonance with Iqba.J.'s philos'ophy ·ofpersbnality.' 
· Probably;. this'was the spirit of the times in .thefieId of . 
· education . 

. " Frontiny;point 'of yiew, different other methods()f child' 
educatioflarenot. as~o:urid,em~ciive arid Compiehensiv~as' 
the Montessori Methed fot ilie·. development6f.children~+F of 

. 'example,Frgellel¥ethod' deals. with children· below school'-:' 
'. going age only;.thatinspired by,pesta1oZzijscorifinedtoth~ 
. primary school;:~While·the. methods oflIa-bert' 4eal mostly" 
· witb'prim~~ryand se9Qndar{education. Among . the moderri ..... 
methodswefindthat ofDeCroly niO&tly in priinary school, the 
Dalton Pl~ in Se~ondary' schgols, etc."'. .'. . 

. . The whole bookis divided into' twelve topics which are' '." 
common.to bothIqbalimd MontessorI, Each. topic starts 
with a>discuSsion briIqbal'spJlllbsophy and bririgs out its 
educa1:ionalirnplications.J\10ntessori' s, thought and Method: 
are discussed then tQ show their strength and relevance in · . 
meetingtheeducatiorial requirements. .... . . '. . .' .' . 

It is '. Pert!nent to point out tha:te~tication begins . from 
· birth and this. is The main reason for mc1uding tlfe age 

'. .. ' ", 
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bracket: 0-3 in my work though the school education does 
. not begin in this period. Montessori rightly holds that 

education-, may not be in schools-''begins from birth' . 
. She states that the child 'begins his mental growth at birth' 
and pursues it with the greatest intensity during the first 
three 'years of his life." She, eniphasizes, "To this period, 
more thail·t() an.y 'other, it is imperative-to give active care." 

'TWOSEERS 
DR:. MUHAMMAD IQBAL : 
Iqbal was born on 9th November, 1877 in Sialkot and 

died on 21 st April, 1938 at Lahore. lIe is arenowned poet­
philosopher of the East. He is regarded i~;-high esteem by 
various scholars, philosophers, and religious leaders for his 
dynamic philosophy and prophetic vision. 'Iqbal is 
undoubtedly the greatest Muslim philosopher of the present 
century, and his philosophy has an inspiration and a 
message unique in the history 'of human thought. (He had 
the good fortune to combine. within him·· a thorough 
grounding and a deep existential involvement in the. 
teachings of the Holy Qur'an,a rigorous formal discipline 
in philosophy, and numinous poetic visions bordering on 
the metaphysical disclosures of reality.) All this made him 
more !han a philosopher: he was,indeed,a. seer, a sage, a 

.. revivalist,8lmost a messenger from another world who 
opened· our inner eyes, to new possibilities of human 
experience and new horizons and dimensions o~ human 
existence.' Dr. A. Schimmel poinfedly remarks, ''Nobody 
will assert that he was a prophet that would be'wrong both 
from the point ·of history of religions and its incompatible 

"utility with the IsI~c dogma of the finality of 
prophethood-. but we may admit that· he has . been touched 
by Gabriel'· wing." A famous poet Girami said about Iqbal,. 
".He did the work of a pronhet, though one may not call him 
prophet." 

, .' 
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. , He was a great scholar who had profound,understanding 
of, Orient Thought and Occidental Philosophy~ 'He 'was a 
heir to a very rich literary and philosophical scl).olarship. 
He imbibed and, assimilated all that was best in the Islamic 
and oriental thought to which-he added his deep laiowledge 
of Western literature, philosophy and culture.' ' 

Iqbal's vital philosophy revolves around his concept of 
Personality and its inner and outer integration. His view of 
Perfect Man stands as a symbol of human pe:rfection. 

DR. MARIA MONTESSORI 
Montessori (1870 - 1952) was an Italian lady, who was 

the first woman to 'graduate from the University of Rome 
Medical School. ,She worked as a.member of the staff at the' 
University's Psychia~ Department in the wing of mentally 
deficient children. This nature of work, probably" gave her 
impetus todevote her wholelife for the welfare of children, 

. which she believed lied in, their' proper 'education~ She 
enthusiastically studied philosophy, psychology, and 
anthropology and,worked'as a Professor of Anthropology 
in that university for three years. 

. "-:;'",-.. , 
'," .. ,,: .. 

She thought that by assigning a central place' to child 
education, we could bring a creative change/in ,the whole 
nation and could build a better civilization. She regretted 
that the child was given little attention as compared to the 
adult and' it was high time to concentrate on child 
education. ' 

She religiously devoted her life for the cause of child 
education. She. opened Montessori schools at different· 
places and worked as a teacher. This broadened the field of 
her experiments' and research in child education. She 
invented Didactic Material for the' education' of the senses 
and for the preparation for' writing and 'arithmetic along ,. 
with different materials and apparatuses. 

, She traveled to different parts of the world and~ gave 
lecturers in Eastern and Weste:m countries including United 
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'. '- -States and Fat East' She was rightly 'called • 'Representative ", 
of the CentUry of the child} : ' c ' 

'Her treatment to Educationproblenis was not on purely 
technical or utilitarian b~es. Her-m:amappeaJwas always 

'to thespmt; 'E.M.Standirig' hasrightlY-:Observedthat the', 
, world has'rightlyhonour¢d"herbY'· giVirig' her severa): 
, award,s and honorary ,degrees. Her''systerrih~s,earneda 
',great popularity; which is obvious from th,efact that there 
are countless Mqntessori Associations, Montessori training 
centers 'and Montessori, schools in the w6.rld,Pa1l1aPolk 
Lillard rightlys.ays; "No serious P.erson:thus €l1gagedwill 

, deny the irifluence of Maria Montessori 'sideas oilmodem , 
'thiiikjng .about 'the . child 'and ,htnnan development' in ,­
generiL The'message of this worrianmust indeedhi).ve ,been: 

"forcefulandprofoundtohcivehad this 'kind of impact 
without losing its freshness, up to the preserit day.", 
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Chapter One 

PERSONALITY 
. IQBAL' .', ... '. ..' .•. 

~~ Iqb~ cans~fuepets'onalityas~eiflwhich"is reafand. is' 
notmerelyan illusi"on:ofthemind.,,2, " , 

Iqbal states that' there: ar~ two sideS of the self-efficient arid 
appreciative. ''11ieeffl.Cien{'selfis related with the world of 

· space. Itisconcemedwithdailylife and extein.al aspects of. 
'thirlgs.: Theappieciative sideof>the ~seIf, thoughitjs 
organically.relate~lwith' theeffi~ientself, i~ revealed qn1yby, 
deep~analYSls of~nscio~'experienye,' ·andtl.l~t too' m the . 
moments ofprofo'up.d'm#tation, when; the efiicienfself is in 
abeyance~ that we sinkirito our deeper self and reach the inner 

· centre ofexperience.,,3oJqgaI.oonside:rsitastherealsel£· . " 
One 'iTIay not forget that efficient andapprecrative are" 

not-separate from each. other.Th~se aretwoaspects'of the 
self and these are organically related. The self has ,"two 
sides. w!rich may -. be . described . as appreciative and 
efficient.':4,", . - - - .' " c 

Foi th~present,;purpo~e,\¥e-Care , not discussing Iqbal's··.···· 
. philosophy . in rdation:tothe ,nCiture of appreciative self, its 

time and '. space, • degrees'· of the ~self,' immortality,' ishq,. faqr; 
: mystic :expenenc~, ,e~ol¥tiori,.th~relationship. of God. with the 

self ahdthe ·mllverse. 'Here, ·We are mainly discUssing the 
topiCs wJiichareoo~cerned With tbe.effl.cientselflikemmd .' 

· andbQdy,' self realization;, freedOIi~,enVironn:lei1t action; 
purpo~e,mtellect,creatiViiy; indiVidual and' societY, morality, ...•.... . 

· humamty;, etc. wIllch arere1atecltothe field of education; 
. ': ..- . -' - .," , -' -. - . 
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Mind and Body 
According to Iqbal, mind and body belong to the same 

system. He says" ..... the body is not a thing situated in an 
absolute voici; it is a system of events or acts. The system 
of experiences we call soul or ego is .also a system of acts . 
. -; .. ~ The characteristic of the ego is spontaneity; the acts 
composnigthe body repeat themselves. The body.· is 
accumulated action or habit of the soul; and as such 

.. undetachable from· it. It is a· permanent elem~tof 
consciousness, which, in view of the permanent. element, 
appears from the outside as something stable."s Iqbal 
maintains "The unity called inan is body when you look at 
it as acting in regard. to what we call the external world; it 
is mind pr soul when you look at it as acting integard to 
the ultimate aim and ideal of suchactmg.',6 .. 

Iqbal considers the body as an objectified ego. He gives 
beautiful expression to this idea in a poetic form: . 

"The form of existence is an effect of the Self, 
Whatsoever thou seestis a secret of the Self'? 
"What is existence? It is manifestation of the essence 
of egohood"s . 

Iqbal states that the body and soul are not two separate 
entities. He says: . 

"To talk of body andsoulastw() separate entities is 
wrong; 
To see them as two is sinful.,,9 

Iqbal points out that 'desire' and 'need' are vital source 
of all physical expressions. He says: . 

''What is the source of our wakeful eye.? 
Our delight in seeing hath taken visibl~ shape. 
The partridge's leg is derived from the elegance 

-of its gait, . ~, 
The nightingale's beak from it endeavor to sing. 
Nose, hand, brain, eye and ear, . 
Thought, . imagination, feeling,· memory and . 
understanding - . 
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All these are weJapons devised by life for self 
preservation ' 

, fu its ceaseless struggle,,10 
He differs with Leibnitz who advocated parallelism" 

betweenthe actions of the bodyand the mmd due to some 
pre-established harmony. He criticizes Lange's theory of' 
emotion which gives supremacy to the bodyover the mind. 
He asserts, "Suffice it to indicate that even if the body takes 
the initiative, the mind does enter as a consenting factor at a 
definite stage in the development of emotion, . and this is 
equally true of other external stimuli which are constantly 
working on the mind .. Whether an emotion will grow 
farther, or that a stimulus"will continue to work, depends on 
my attemiing to it It is the mind's consent which 
eventually decides the fate ofcin emotion or a stimuhis."l1 

He is critical of Descartes for bifuicating life and the 
self. He pertinently questions him on this score in these 
words~'Are then, the soul and its organism two things in the 
sense of Descartes, independent of each other, though some 
. how mysteriously united? I am inclined to think: that the 
hypothesis of· matter as an independent existence is 
perfectly gratuitous:,,12 .. . 

Iqbal appreciates m()demphysical 'science which 
. reduces all things to movement. The "essential natUre of the 
atom in modein sCience is electricity and not something -
electrified.,,13 Similarly, to Iqbal, the physical body too "is 
not a thing situated-in an absolute void; it is a system of 
events or· acts. The system of experiences we call soul or 

. ego is also a system of acts." Referring to Einstein's 
theory of Relativity in this respect, Iqbal says " .... 
the concept of matter has received the greatest blow from 

, the hand/of Einstein .... Whose discoveries have laid the 
founaation of a far reachingrevolution in the entire domain 

- 14 of human thought." . 
Man progresses gradually, step by step, but all stages are 

organically related to one· another and maintain unity.' "We 

. ,,"> 
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bec()me by ceasing .to be whatw,e are. Lik is./ passage ' 
through a series of deaths. But there is a system ' in 
continuity of passage. In various., stages in spite of the' 
apparent abrupt changesinouf evalua~i()n . of things, are 

. organicalJy related to One anothen The'life';;hist()ry of the 
indlviduaris;on the whole, a-Unity and liotamere.series of, 
rilUtualiyill-adapted events.,,15,' . '.', ,'" , 

, EducationaHmpIications 
, ," The educational jmplication>oflqbal's philosophy of 
personality is the harmoni()us. development of the child by 

,- - :'virtueof a. proper·tnetho{} of6ducation.The education' 
, shouid' make the' child aware ·oIliin).s~lf-as ~alu(lble,'an . 

c >': ~ ,import~(: jndiyidual~d ~sa,~sefullI!em1Jer of ;iris 
coinniunity~ , 

, "Th~ future of one;s' life 'd~p6nds upon the type of 
··.persona1ity··· .• oneattains~ '·The mOre' one's.~perscinality· is 

, developed '. the' more ·onebeconiesstrong---..:.physically, 
mtellec;tually, socially and morally.' .. ' " '. . 

. The child should be treateda.s a unit,ofmiridandbody . 
. . - Thesystein of education needs .to understand both tnind 

and b()dy as organically related. They' can neither be 
isolatednor,re1egatedto~watertightcmnpartmeJ;lts. 

MONTESSORI 
, ' " . -. . 

Montessori considers personality as the·foundation upon 
• which everya~pecto(life:is_ba.s.ed..-W:~c~Qfhave,sollIl4_ 
educati:on withoutnormaJpersonaiity;,Man is the center of 
education.. "1 hold that any r~fol1Ilo{education mustbe 
based on the personality of man. Man himself must become 
the centerofeducation.',16 ',' ," .,." " , ,. - , 

Montessori holds personality as one .unit.It is indivisible. 
After life long experience and ''observation; she.states that:-' 

. ''Personality is , one: and indivisible and all menial 'attitudes 
{l:ependon one centre·~"l?:.Ag~c'The htinian pers()~ality is 
essentially ,one "during~ the successive .stages. of its 
tIe\re1opnieD.t Yet, ~hatever human.be!tig w~conS~<ier,:and at 
whatever. age, wh~ther children"', In the. Prilriary school, / 



Personality 19 
, adoleseerits~ ·yolitb.soradults, all start by being childreri, all . 
then'"grow . froni.:'chi!dhood· t9 ··manhQod "or womanhood', 

" without changing the unityoftheirpersbns.,,18 _' '., 
. Comparing' Montess()ri's standpoilltwith.· thaC of. 

Descartes, Paula Polka· has 'rightly assessed, ' .. "Western ' 
. educatiQnal thought ha4 _been influenced by Descartes; s ... 
view of man as: divided into tWo parts,-theintellectualaud 

. the-physicaL Monte~sorinow chal1enged this philosophical 
position, alld J;tat~d thafthe full developrnentofpsycIllc 
powers is not possible-wlth()utphy~icaractivity."19 . '," . , 

For ·practical-'plirposesinthefield.,of,:child· education, . 
Montessori discusses ine psychic stages of the c,hild's' 
personality froni6~'12 years ofage~" .. ' . ' 

Stages~ ofnev~lopJilen.t and :Metamorphosis 
FirstStage:0~6Years :>., 
Risa period offransformation: It is subdivide into two: 

-. '-Cl r 0-:3 Years: The: AbsotbeI1t'Mind(lJncoflsc1o~s) .... 
(2) 3.:6 Years: ,The Absorbent Mind (Conscious) .. 

Second Stage:6-12Years ./ 
_ T9acquaihtuswith the :growth- aild the need of the' 

childreri' ., ofbotb.' ., the" stages,' Montessori elaborately' . 
" expressed th~ stages s·eparately. 

Age: 0"3 Years,', ..: .' .' ..' ...... '.', .: ..... , •... 
Accordingto Montessori, on the analogy of physical life' 

mental life begins from: hirtp.?O The . child '·'begins ,his 
.'. mental. growth at" . birth, and ,pUrsues • it '.with.the, . greate.stc 
- intensity" dUring the' fits! three"years:of his -life. To 'lhis"" 
period, more than any other, it is irllperative to give active 
care.,,21 " -

This period 'on ·the·whole is a creation'of facilities. This' 
. . peri~d especially the ·fitst tw() years of a child are verj . ' 

important. '.' In this" peri6d''the····· furidainental -features' of , 
development, whichcbaia,cteriZe the' hUman perSonality' are' 

. established:'~ .', ' - ,..' ..... '. ........ '. . . 

. ,- The child of this period (O-3)attainskI?owledg~by 
absorbing"unconsci.ous'impressions from theenvironnienL· . 

: . Here his will and effort are not ihcluded.ThepotentialitY of 
. ~,' . ",. -

'~.:.... .... . . 
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child'~ mind. ·starts taking shape of .acntiiIity. withoJ,lt 
knowIng. "Ill the first period {0::3} the child wa~a sort of 
"contemplative," observing the~pvironment a'nd _ taking in . 

'. from it without effortwhathe needed -forJris growth.',23 
"Montessori gives very appropriate ex';nnple of mother 

. . " tongue which the child absorbs during thisperiod._ without 
effort~and wIIl.·The child learns it only due to his liVing in 
the environment where it~n.'~24 . 

. Age: 3-6 Years '. , 

This is.a period offurthei development. Thechil(i of this 
period consciously absorbs and gets 'knowledge and . 
experience from the environment. In this period the child 
learns consciously through mem.ory which was created in 
the last period~'Montess6ri . calls this period 'From 
unconscious creator to conscious worker.',25 -

This is the period of "constructive perfectionment" 
through activities; He has now two ten.dencies, "one is the 
extension of consciousness by activities performed on ,the 
environment;.!he- other is forthe.~erfectingand enrichnlent 

. of those powers already formed." 6 '. 

. . In the words ()f E .M. Standing: "The second sub­
period-" from three to six years of age-. is also a period of 

'construction, but it is a, conscious one, for the child now 
takes in consciously ~from the environment He has 
forgotten the events and experiences of the pr:eceding epoch 
(0-3 Years); but, using the faculties he created then, he can ' 

. now will, think, and remember.,,27 Now he is directed by 
his own will. "Before, it was as if a force outside him 

,moved him; now, it is the child's own ego which guides 
and directs.',z8 His conscious experience is not just play or 
·series·ofiandom activities, but it is work that he has to do . 
in ordetto grow Up.',29· ' 

The child's love for other fellows ,and their inclinations 
denoting their social bent of mind clearly appears at this 
stage. "The social life which these children then come to' 
lead brought out in theni unexpected tendencies and tastes. 

! 
\.. 
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It . was he children themselves -who showed that . they. 

- preferred one ~other;scompahy .... ,,30 
Age: 6-12Years , .. - . 
It is an interesting fact to 'note "in the child of six is his 

need to associate himself with others,not merely for the . 
sake of company, hqt itiso:t:lle-sort of organized activitY. He . 
likes to mix with others in a group wherein each has a 
different status. A leader is chosen, and is obeyed, and a 
strong group is formed. This is a natural tendency, through 
which mankind becomes organised.,,31 

These are the bases. of the child's future development. 
-"If during this . period of social -interest and mental 
acuteness all possibilities of culture are offered to the child, 
to widen his outlook and ideas' of the ~world, this 
organization -will be formed and will develop; the amount 
. of light a child has acquired in the moral field, and the lofty 
ideals he has forrp.ed, will be made useful for purposes of 
social organization. at a later stage. ,,32 This stage is the 
further step in-the development ofpersonaJity. One can say 
it' is a passage' from -sensorial to abstraction. "The passage 
to the second level of education is the passage frpm the 
sensorial,material level to the abstract. The need for 
abstraction and intellectuaJ activity makes it~elf felt around 
the seventh year.,,33 Here the cliild is much stronger. His 
wor~s accompanied- by him are much more interesting to 
him than the things themselves. 

It jsa period of uniform -. growth. Now the child 
possesses considerable health and stability. In this period 
there is not.much transformation. The child has ·become . . 

more conscious. He is capable of doing a great deal of 
mental work._ He has become a 'yoUng explorer of higher 
leveL' -He has new tendencies and 'awakened interest' 
beyond classroom.34 - . 

This may be called a period for 'a preparation for life.' The 
. child needs a broader-boundary of his environment as 
compared, with those of the precious period .. Truly, "In this 
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"period the ,child needs wider bOlll1daries for·his social' 
· experiences. Developmentcannotresultby-Ieaying 4lln in his 
enviroInnenC,35Agam, the. child likes to liveiri"groupsor ill·· 

,somebbdy's'conipan,y. ~e haSpe~~m()resocial. Now he is 
>notglued <to'bis' mother.'" H~likes' collective activities; 

. .• " '~So.ciallY,·· Ahis · .. ~period; is •. characterized .:lJy:, .a marked:, 
., ".' ~ "deveiopment ofthe"lietd,'irisfulctAsthough"diawntogether 

. . by. ~ori1e,irresistibl~ powcr~boys at thIs' 'stage"seek 'one 
'iinother's'colIlpanYaridJrotn:themse1vesjnto /gangs' of an 

kin<is,,36 .. · . ..... . . "c.. ," . 

'In·thisphase;the cIllld appewstoposses~ deep ten(iency.· •. 
.. ' toward'higher'asp~cts oflife ·like·artisticand cultural: ~ides .. 

· "Between six alld nine;· he is capableofbuildii1gthe; academic­
and artisiic skills essentla,I for ~ (lifeQf:fiiIfilhn~fih' his '. 
cu1fur~. ,,37. Education be~eenthe· ag~s'ofsiximd, tW~lve is', . 
nota direct contiriuation of that' which hiS goIieQefore, 
thougntobebuilt·upon that basis.PsYGhologicaIly, fJIere Is' 
decided change inpeisonality, and we reCognize' that, nature 
has made this a proodfor theacqmsition dfciIltirre,just as at 
him fonnerwasforthe absorptionofenvironn.1ene,38 '. , 

" His y~aIningt6 kIiowthe.'secret6fthe universe' becomes .. 
obviouS. ,:'It1'the period from nine totwe1ve,thechild is te~dy , 
to open hiJ:nself to lqiowledgeoftheUtliyerse ltsel£?,,39 
· 'Now~thec1;rild's~~easoili!1gpow.,e.r appears to Work. His. 
reasonability starts differentiating be~eeii right and. wrong. 

,This is>thepeiiod.of giyip.g impoltanceto W01:~edu,¢atioJi. ' 
. N ()w ,there is afuarked tendehcy of 'the child tmvardsIIloraL 

".... problems: He;,examines' therfghtiltissand wrorigiles~'of ' 
actions/ '" "The~seven,' to , ,lweTve-yeiit-old: 'period, . they 

'constitut(;: one of particular imporjan,cefor nloral education. ' 
The adult' must be a.wareoftheevollltion that is occurring 

,in the mind ofthechild- atthis\ime,iuidadapt' his;·=meth~ds ' 
.to conforinto it.lfduringtheiirst periodof,development 
. ·thiteacherhas· used a . very gentle appro~ch~d has 

" interverled as--litt1~as possible'Iritne' actiyityof theclllld' 
"(acti¥ity ,which w~s .ah6Ye·aJl.motor~~dsensorial),ifis·tq .. 

, -'. ,. .- ".' ". . ,-"' -
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the tn~r~l i~v~lthatliisde~lcacy of approa<;h· oU:ght no~ 'to . 
be oriented-. J11at ~s where the probletn of this age'lies.'.40 

. The child IU:)W ismftieprocess of passmg j~gments:'afld " 
tries to reach the TOots of the matter. He does not like -to' 

. ~cept ::the. $ng~':<~' they" are)vith();ULpUttlngqu~stionS .' 
regarding their gelulmen~s.s;"He hasn~ached~a n'ew;level; he ..... 
stai:tS~ tdexpressjudglnell~;This is':ne~·forb1m.BefQie:--he-;·· '.~' . 
was interestediP·-thiJigS{ChangiIl,g the',water :forJi~w~, - .' 
caiingJor-theJittle fish,.et<;:}: N~rwheis'inte{ested m~ym " . 
the how and the Why: All that usedioattiact hini seriSorily ~ :~ .. 
now interests'hii:n:'fomia differentpoiIit of View: 'He'is' 
looking; for what need$: iobe done. This is,)ie is beginning- to 

-become aware ofthe:problem ofcause.andeffect.'.41 
Again, ,the c4ild develops the sense of justice at this_ 

stage. Sometimes --his;questions are ~isturbing -for the adults. 
- "It is at this age·alsothaLthe concept of justiGe is bprn . 
simultaneously with. the understanding of relation~hip 
betw~erion~'s-'~cis. arid the needs'()f others: The . sense of'· 
justice;sQ . often .l1lissingin man, is . fQund during:the' 
development, of the young .. child; It ,is the- r<rillire to 
recognize this facithafen.genders:a false ideaofjustice.,,42 

-Montessonhas·dis.cussed ·the different stages of . 
. ·personalitydeveI'Qprnent., This·.process ." does not disturb. the 

Unity. of-personalit)T.Dr. MentessQri herself has thI-own 
, liglit on the'riiatter: She says,: "The human persomilityis 
essentially .one . during the -successive stages' of its . 
development. Yet~ whatever-hunian.being wecconsider,'and ,-' 

'. at whatev~ag~:~"what~ver children in. t1J.eprimary scho01, 
. addles cents, youths' or adults, all start byh~ing~hildten, all 
then' grow from childhood to- 'manhood or womanhood 
without changing the unity of their persons:,,43 _ 

, Again;, the' psychological stages are not 'separatefrOlll' 
physiCal stages' . They are 'inti~atelybouhd up· with the 
correspondillgphysical changes '\vhichare taking place at .. 
the sametlm'e." . -. 
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" Montessori system, as we shall see, keeps the principle 
. of edu~ating one at all stages. ,"If the human personality is 

, ,one at all stages of its development 've m\!st conceive of a 
principle of education which has regard to all stages.,,44 

Montessori has kept the laws' of nature in' mind while 
bringing o;utthe stages of personality. "Life is diVided into 
well-defined periods. Each period develops properties, the 
constructions of which are guided by the laws of N ature.'.45 
Her method of education is according to nature of the 
child's stages of growth. Otherwise'accoroing toher, it will 
leadto the development of anomalies. 

Implementation' 
For the first period (0-3) which is pre-schopl age, the 

child must have c0.i;lgenial environment-and free movement 
for unconscious learning. It is at the home where the 
foundation of personality development is laid. 

For the second period (3-6), the child goes to 
"Children's House." It is a place 'Yhere the' cIVld, learns 
with the aid of apparatuses (designed by Ik Montessori). 
For instance, through didactic material his five senses-are 
developea and he is prepared'~specially f~r writing, 
arithmetic and language. 

For the next stage (6-12), the child is given broader 
outlook- the secrets" of universe are introduced. For ,. 
practical learning the children are' taken out of the 
classroom. 

In the last two periods special attention is , constantly and 
systematically given on personality development. 

'.-".--,/ 
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SELF REALIZATION 

IQBAL' 
Self Realization means "Accomplishment of, freedom 

to develop to the utmost, all that of which one is capable in 
view of o~e'scharacter, natural faculties, powers, and 
passions.'.46 

Xqbaldoes not consider self as a datum; it is to be 
, -

realized. He notes immense potentialitY and capacity within 
the human ego which can be fully realized in right 

. _ . . . l 

direction. He poses a deep-rooted trU-at in ego's _ expansion. 
He says: '_ '---. --, 

"When the grass found a means of growth in itself, 
Its aspiration c10vethe breast of the garden,,47 

Again':-
- "When life gathers strength from the Self 

The riycr of Life expands in to an ocean,,48 
_ Furthei~ his' (man's) career, no doubt, has a beginning, 

but he is destined, perhaps, to become a pennanent element 
in the constitution' of being. " When attracted by the forces 
around him, man has the-power to shape and direct them; 
when thwarted by them, has -the cap-acity to build a much 
vaster wodd in the depths of his own inner being, wherein 
he discovers sources of infinite joy and inspiration.'.49 

Iqbal,therefore, advises us to bring forth whatever lays 
unrealized in our personality.-He says: 

"How aptly remarked the_singing fowl, 
Nestling in the trees, on an early mom: 
Bring forth whatever is hid in thy breast 

. ~ 

-r "-. 

.. . . ~ ':.~ . 
,- c __ '.' '. 
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A waill~g, asigh, a lament,or a ,s(mg. ,,50 ' ' 

, ;Agaip.~" L ,', ,".". ."'. '" ,', 

,·~''Neverfor an instant neglecfSelf preservation ',' 
,,'Be a diamond, not a dewdrop.,,5~ ,,'. 

C::.'. ',- ':Self' re(ilization- changesa'Weak~_p'ersonalityinto, a 
,stronger one., 'Thus,' Iqbru.:--Jtl:ys-.,:muSh ,"stres~ ,on 

: transfoTmation~arid actmilizatioll.He .. says: . ' " " 
. "The point can be conveyedinsirhple words: 
If thou transfofmthyselfthyfate wiil' change:; ,< 

If thou art dust,tliou 'It only d:isappe~s ", , , 
If th011:art stone,. use shall be ma9:e ofthe~. 
To shatter 'glass. Art thou a rlrop6fdew?' ~ 
,Evanescence is the.q thy fate": Art Jhou ',' 

,·Asea?Thenth6u willJast O'passingorie;,,52 " , ' 
~Anthis everttuallymakea ver)i'strongnation:Itis why 

;"Iqbalsays, '/ , ' , ' 

" , " "That 'nation does not stand in need of-a sword, 
Tl;te ~e1fofwhose young ~eIi is IJ1.<e ~teel in quality. ,,53 

, But if self realization istieglected, man will be reduced ,,' 
to the worth1essobject~ '-'If he (man) does not take the 
initiative, ifheceasestofeelthe inwarclpush of~dvahcing, 

, life, thenthe spint within.hiinhardensip.to stone and he is ' 
'reduced to fudevel 6{dead matter:,,54 ,,' , " '" ',',. 

,HQwever, selfrealizatiqllisl}oteasy.l:le s~ys,HThe 
"emer'genceand mUltipllcationofiridividualities, eachfi;iing 

, its gaze on the reYt!latioiC of itso'WIl possibilities and 
, seelclPg its' own domil)ion; ineVitablY biingsin its wake the' , 

, , c-c awfui' stluggleof :-ages .. , .. 'This mutliaLconflict. Qf oppo sing .' 
indiVidualities is the wodd:'pain which both illuminates and 

'darkens the; temporal cart!er bf iife~:In:thecas~'of man in 
, <7, '~whom jndiyiduaIity .. deepens intoperso1J.ality,()pening,up 

possibilities o~ wrong:-d6ing,thesense -of,tragedyofJife 
becomes much moreacute.,,55 .' -: ,,' ',"" " ' , '. ' 

Educatiomll Implications' " ' ,-'" , 
> T:h~chifd' is gifted "with itiriate 'pot~nti~ls, ~hich he 

, liiin~elI'has to :t~~lize. He hasthecapacifYartd-strengthto 
, - ~ ~ , ' -, ,-.. . ."' -, ~ ~ ~ , " ~:" . '. ' 
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realize these potentials . on sound lines.' If trained and 

.. _~du~ated~proper1y,Jlf~can, ablYtr~.sforni himself jntoa 
strongharmombusly-deveIopedper~onaiity. It is~~ofcoUrse, ' 

. not an"easy task~Irrequiresaproperunderstanding of child 
" 'psy6hol6gy,soluidkrtowleClge bf' child' s"riafureand:right 
.devic.e~.~o,biing requJredres:ults. ' ',' . 

. MONTESSORI' ' . '."., 
,.'Montessori believes' in self realization; The ,child 

.: possess,es'befoJ:eblljh'-'a pattern forhisl'sychic unfolding', ' 
Th~childunfolds the psychic :pattem toconstIucthis own 

.. personality. ','There isthtis a,~ecretin tliesoul of ihechild, 
'unpossible to 'penetrate'uhless' heillmselfieveals it-:aslittle 
by Vttle ,he b~lds ~up his being. It is the saine as in' the , 
seginentation bfthe gerril:.cell."~~' '. . . 

, Thatthe ~h11dpossesses the aforesaid unfolding 'd6,esnot": .... 
nleari that lie is 'ptedetc;:rmined .. "Although the-child ~has a" . 
pre<ietemiined:psychic pattern·to:guide his striving·for 
maturity, .... and~a~Vital J.rrge to achieve~ it, he. does 'not inherit: 
alreadyestablished models' of behavibrwhichgilarantee ~ 

. hini success, Unlike other creatures. of ,the earth,he"must 
develop his Own powetsJor reacting to life .. "s:.~ .'.' , 

Iii Order to understand the process of self~realization, " .. : 
. Montessori' rrlru.ntrunsthat ,I1atUre )las ~given' the child 'two .. 

internal qualities which, she callslis<Ahsorbent Mind anq, 
sensiHve,peri~cis. "since he~usi -~create' himself-out or',' 

"undeveloped 'p~y~hic'structure(1ie~haspeen giverispecial , " 
inte~al mdsfor, the 'task~:c the BensitiYe' Peribdiimd the ' " 
Abs~rbentMind. The,prinCiples or rtatUral laws' governing: 
the'child's'psychicgioWtli r.evealthemseIves OrllythroUgh' 
the processofhisdevelopmeni."S8 " ",' .' ." • ' .,,:' 

'The Absorbent' Mifldis an UnconsCious mentalsta.te 
winch cOJjsiructsWith()l.i{~ffort Under·.fuel~ad ofsensm;e-;' 
period; ". "There, exists ·.iri ·thesrtla.llchlld~ an unconscious", 
meilt~l1'state which is 'of a creative nature.W ehave calied iF 

" the . "Abs~tbent ·Mirid:'? This 'absorb~ntntihd' does 
cons.tnict witll.a:ygiuntCllY ~ffort,'bllt~960rdiItg . 

_. c'.:: . _ ,<_..:_. '." . __ .~. ~ _ 
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of 'inner sensitivities' which we call Sensitive Periods: as 
the sensitivity lasts only for definite period, i:e. until the 
acquisition to be made according, to natural development 
has been achieved."s9 These are internal aids, for self­
realization, the Sensitive Periods and the Absorbent Mind 
help the child attain knowledge of the',envitonment. "The 
Sensitive Periods describe the pattern the child follows in 

_ "gaining knowledge of his environment. The phenomenQn of 
the Absorbent Mind explains' the special quality and 
process by which he accomplishes this knowledge.',6o 

In case, this fact is ignored and the child fails to realize 
his qualities, his efficiency becomes impaired. Language is 
the best example to quote here. "Ifthe.nebula forlanguage 
met with obstacles in its development' and the ,constructive 

. acoustic sensitivity did l10t function, a deaf-mute might be 
the 'fesult, though his organs of hearing and spe~ch would 
be perfectly nonnal.',61 ,", ' 

'Howe:v.er, tb,ese aids are passing phases and vanish after 
the passages of particular periods. These remain till the age ' 
of six years with the same'sensitivity. 

The Absorbent Mind . 
Age: 0-3 Years , 
Montessori calls the child 'Absorbent Mmd' because the 

child absorbs the impressions from hi~ envirerlment for the 
, development of his personality. These "Impressions do not 
merely enter his mind they fonn it, ;ih:ey incarnate 
themselves in him.',62 " ,', ',.' , 

'This IS the period of unconscious ,development ,through 
absorption. It is a period, of immense energy. It is a base of 

"future accomplishment. The' child leamsUnconsciously and 
without effort. The child possesses an active rirind-; He does 
not depend upon adult's instructions: "The merely 'living' 
ana without' any conscious effort 'the -individual absorbs, 
from the environment even a complex cultural achievement 
like lcinguage.',63,No body canieachhim the language, fie 
learns by listening the sound·ofthe adults aroUnd. The child 
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learns easily by hearing human voices in the surroundings: 
"The . sounds of .. human speech make on him ·a deeper 
impression than arty other sounds. These impressions must 
be so strong, and cause suchan intensity of emotion- so 
deep an enthusiasm as to set iilmotion invisible fibers of 
his body, fibers which start vibrating in the effort to 
reproduce,those sounds.,,64 -

This concept of absorption is very vital in attaining 
perfect psychological'development.The period 0-3- years is 
a basic foundation on which the whole superstructure of 
personality is, constructeo. If handled' systematically it -
paves the way t<? creative work. Otherwise,.it leads to 
deviation: 'The discovery that the child has a mind able to 
absorb on its own account produces a· revolution in 
education. We can 'now understand easily why the first 
penod in human· development,: in which character 'is 
formed, is the most important. At no other age has the.child 
greater need of an intelligent help, and any obstacle that 
impedes his creative work wil1less~n the· chance he has of 
achieving perfection.' . 

Age: 3-6 Years . 
In th~ previous period, the child unconsciously learnt 

with movement. But now he learns· consciously from the 
wodd around him through his hands. ''Nu longer is it a 
matter purely-of the senses, but the hand also takes' part .. 
This becomes a 'preh~nsile organ of the mind.' Whereas 
the child used to absorb by gazing at the world while 
people carried him about, now he shows . an irresistible 
tendency to touch everything; and to 'pause a while on 
separate things. He is continuously busy, happy, always 
doing something with his hands.,,65 . ' 

He now absorbs by active experieI1ces~ His activities are 
multiplied. Nature has given him more capacity because he 
has to develop himself further. Probably, this is the reason 
for his tireless -acti",ity. "The mind's power t6 absorb 

'-- ~; 
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.• tirelessly from' thew-orId is still there,out~bs6rptioni~ now' ," 

helped and enriched by active experience. ;,66 - ", " . 
'~, Now ,his ego is at work.-Previously his movement: 
appeared to push him from an ,external.force 'butnow'he 
becomes aware-of b~ing an ,agent of his activity, "He has 
forgotten the events and experiences of the preceding ep,ic .' 

. (0-3 Years); but, using thefacultieshecreatedthen,hecan 
- . now will, think;, and rememher,.. Before, it, wa,s as if a , 

force-outside him moved him; now, it is:,the c1!ild) own. 
ego which guide,S and directs.,,67. " •.•.. ' ,..... . ' , ,' .. 

' .. 'Here, ;the adults' rieed,tocharige theinlttitudes.Theyare .' 
. not 'authorities- but. are. helpers or facilitators. 'This is the . 
"new path ... on,-whiclle(;lticati()n 4as"been' put; ,tQnelp the' . 
. . mi~d in. its process of development, _to' aid its' ei}ergies and 
. strerigtllen itsmanyp~wers.; It becomesam.atterdfgIVing 

.. ' he1pto,the'~hild~sliIe,.toth~psycl}olbgicf1JcleYelopgieJ?t of 
, man.. No longer is it just-an' enf()rced tasJ<: of retaining our. 
words and ideas: ' 

Implementation, . '. ' , '," _. 
,_Keeping !ill thealJove Jactsof fuef..1J§orbentMind)n _ 
view, we must provide a-congenial ,environment for the 

. ,child from where he wilLabsorb theq-qalitiesusefu,lforthe 
'.' . , . development of his personality. The verbal instructions are ", . 

of no use. Montessori has'· introduced 'Children's House' 
wheremthe~hole patte.f!1of' edu~ation' is<chariged .. Auto 

". educatipn takes t1J.e :place 'of~oiiventioftaI'edtl2atiqn:'.Wheh -
we understand that the energies belong to ~an llliconsClous 

, mind, which has to. become c6ns~iOlis tlfrough work and 
through. an experience of life gained in the world we reaJize ' 
thattherriind of the cmldin infancy isdifferenf·from. ours,' 

.. ,-1hatwe cannot reach it by verbalinstructioIl",nor·intervene 
directly in the processofits passing from tlle, unconscious -:­
tb:eprocess ofmakillg :h~an fac~lty~~then the whole 
concept of educationchanges;~ .. . 
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~Sensitiv~ J.>eJ:jods. ~ '... 
The' Sensitive ~ N:nods are' the periods ~ ", of"special 

sensibility toward some elements' in 'the- environment.··The 
child is' attracted to them. These throw' gI"eat light on ," 
psychic deveIoprhent of thechild~ ,MQntessori'believes that 
these, like, Absorbent Mind are innate j)sycholo gical. forces '" . 

, in the child",through which~he develops himself. "We'may 
say that during the developmerit of certain,o.rganisl)1S there " _ 
come periolis.of special sensibility. Theseperio.ds ,of" 
sensibiiityare. related, toc~rtain elements in the 
eri0.ronment towards which' the 'orgairismis directed 'with 
aIiirre~istible iinpuise anda:weil.:defined.actiYity.,,68 , 

',·B9.tthis, sensib#ityto ]~arn 'about things' remains for a, 
particulai-' peIjoCEIfhlnflered, or prevented by the adults, or " 

'~by'someciic~staIices,thethiilgs are not learnt perfectly.·" 
It, is just like those;birds thatl11issecllea.rnmg bird song at a' 
proper time. They may learn but not so efficiently at a later, 
stage., Sirriilarly:"If the child is prevented fnmi following 

. the interest of any given SensitivePeriod,.the opportunity . 

. for ,a naturai'conquestis lost forever. He 10ses.his.speciaJ, 
sensitivity and desire in this area, with a disturbing' effect 
on his . psychic •. development and maturity." Again,. 
'Children.pass throughdefiniteperioQs in which they 
reveal psychic • aptitlldesand pOSSIbilities which, afterwards 
. (lisappear. 'That is Wlly,af particular ,epochs.of tP.eir life;"" 
they reveal ;anintense and exi{aordinai-y interest incert(,rin' 
objects and exerCises. The development of personality is , . 
not a chance. It is to be. developed by the child himself The .' 
,Sensitive Periods in· the,·life, of the child. should be given 
'proper attention. Montessori asserts that "the opportunity 
fordeveloptneIit in his SerisitivePeriods-mustnotbeleft to' 
'chance .. As· soonas·~one·appears, the. child· must. bee 
assi'sted;,;69.: ': ' 

This discovery of Montessori, has made a great. , 
. contribution in. the fieldofchlldeducation."Montessori 

considered hetdiscovery ~of the Sensitive Periods as one ,of' .' ' 
,- - ." - . - ~. 
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her most valuable contributions and their further study an 
important taskfor educators.,,70 " 

Age: 0 - 3 Years 
This period is characterized as period of unconscious, 

growth and absorption. Like Absorbent' Mind the Sensitive 
Period is another powerful source of personality 
development. "The period froin birth to three year is 
characterized by .uncoriscious growth and absorption. The 
internal structure of emotional and intellectual qevelopment 
is being created by means of the Sensitive Periods and 
Absorbent Mind. This is a period of unequalled energy and 
intense effort for the child; for indeed his· whole life will 

.. depend upon what he can accomplish.,,71 
In this·period, as said before, the child learns 

unconsciously, without making any effort simply by living 
in. a ,congenial environment. fIere,also the eXanlpIi of 
language is given. This. is . the, only period when the child 
learns language more effectively as ,compared to the adult 
with all his resources. "Only the child under· three can 
construct the mechanism· of language, and he can speak any 
number of languages, . if they are -in his environment at 
birth. He begins this work in the darkness of the 

. subconscious. mind. and here it develops and fixes itself 
permanentiy:,,72 Again, 'the only language men ever speak 
perfectly is the one theylearn in babyhood; when no one 
can teach them anything! Not only this,'hut if at a later age 

, the .child has to learn another language, no expert help will 
enable him tospeak it with the same perfection as he does 
his· first.' 

This period is also a temporary phase. It is transitory. 
But if the period isinissed, unnoticed, ahdtheopportunity 
is lost, deviation in personality development appears~ "If 
the baby has not been able to work in accordance with the 
guidance of its Sensitive Period, it has lost its chance of a 
natural, conquest,aiid has lost it for ever. Whensoniething 
in its envir0runent hinders its inner, working, the existence 
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- of. a Sensitive Period .' shows itself by violent reactions, 
despair that we believe' to be causeless, and therefore set 
doWn to "naughtiness" and temper. Naughtiness is- the 
expression of an inner disturbance, an unsatisfied need, a 
state of tension; the child's soul is crying out for what it 
needs, seeking to defend ~it~elf."73 

Following are some examples of the Sensitive Periods, 
which appear in this duration. 

(i) Order: This appears in the child's early secondyear 
and continues for one ortwo years more. It is easy to 
grasp the child's interest to see things in-order both in 
time and space, He wants that everything, in his 
environment, should be kept in its accustomed place; . 
and that the actions of the day should be carried out in 
its accustomed routine. 'The child manifests his need for 
order to us in three ways: he··shows a positive joy in 
seeing things in their accustomed place; he often has 
tantrums when . they are not; . and, when' he can do 
himself, he will insist on putting things back in their 
place.' 

This helps the child .to categorize his perception, and 
leads him to understand the objects and their relations to 
his environment. It helps develop his understanding. 
This order and stability in his environment help him to 
develop an essential part of his personality .. 

(ii) Language: It appears when six months baby starts 
"making sounds. This. period is longer than any other 
sensitive period. Also it is very important because 'by 
means of it the children of any country preserve intact 
the continuity of their nationa1language.'- ~ 

(iii) Interest in small objects: It reveals itself in the 
second year. The objects are usually insignificant to the 
adults. But. they are of a dire need for the child. 
Through the ()bjects the child explores the environment. 
The child uses his tOI!gue and hands in this regard. 
Through taste and touch he wants to understand the 
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'. objecf~_.·ofhis briVirorfment. Thi~'i~,als6" a peri~(f which 
. 'helps him developneu~ologicalstructgreso£to'ngue ~d .. 

< '·"halid:",'These· need. sensory 'a1d':motor' actIvitIes.'. "The" 
hand, is th.edelicate '!hdstTUcttii:allycorpplicatedorgan 
that allows :the .IIlind notonlyJomanifes!-its,eI£ but to . 

,~ .. enter into. speCi81' relation~withjts ,env:irdnni.enL·,Man; .. , 
we may say, takesp6ssess!oIT

c
of,msenviroilment qy h~s' 

hand, and transfoTIIls' it ashls' mirid:directs~' thus 
.. fulfillinghls:mission on. the'great _stage ,6f the 
unive;se~,!4 -" ':. .' ,.,.. < ..' .. " . .:.' 

'. (ivJ Walking: The cb,ild loYe~walkirigthoriih,·it is 
withoutjm)perstep's;·l.:ie· is,so.doing,p~cause,of, . 

, love forexplorinithe environmenC"This.ls how a 
' .. :chiid~houldb~ ta~e~:;out.sQthat he maipra,ctise ' '. 
,the· essen!ialactoL'.walkirig aLa time when,.his . 
organism requires to establish the variety ofco~ , 

.' coordinated movements that\villg!vehiin baJahce. 
Wemusi.r.eafizethe. inlln~nsedifficulty, reserved .. 

. for human:beings:aioIle,or~andng uiJrighton opJy' , 
two feet." 75 . , ,.... . . . . , ... ' . 

. ' . "Age:3~Years . . . '. -'. '. . ... ".. .. 
· Most of the work . done in the. Children's Bouse IS for 

realizatibri 9£ chil<lr~,t1's hidden'potentials; Every child 
,is' A1:>sorbent 'Minci.Childretr's; ,House helps: him .. ' 

. '.. :construct his personality with voluntary efforts' uud,er 
. thelead.of inner ,s~nsibilities;' His sensibility a1 ways . 
,gets:s~qtiir~d. '. food' Irom the' preparedenvironInerit 
" before ifis fadedway:. 

· Implementation' .'. . . 
· The :chiid 's five senses are developed and refined to 

eh(J.ble him to get maxini.timb~n~fit from hisworld,~ound. 
'. The didacti~ materialis:frequentl)(us~d fo(awakenillg and 
. developingh.lssenses.Lessonsare given to prepare: the .' 

.. ,dlild-[orwritingillid . Arithriietic:.Jnter'est is considerably , , 
aroused in· exercises; The ·child's sensibilities, for order, 

.• langUage, jnterestin small ,objedsand walking. are ,further 
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developed. The fQl1oWingserisitivepepods lisliailyappear 
in this duration. .'. .... ..," .... ..' . 

'~(i) RefinemimtofSenses: ' Thecliild 'shows his "interest 
, 'in sensorial. inipressidns:ofall ~kiIid;::" in colour, sound, ' .. f­

',. shape, texture and so forth." 76 Thi~ is the,perio~l in 
'wmch:he' remainsinJhe 'Chi1cifen's. House': Lot.of . 
,.attention is given todeveIopand refineliis five senseS 

"'With different 'sensorial materials like, coloUr box; bells, 
etc. 
(ii}GoodMannei:s: This-appears' when the child takes 

, iIlterest in .external sensory impressions like "lessons of 
'graceanducourtesy.'~In Chilciren'sHouse- great· 

, . 'importance isgiv¢n to this: a~pect: "If we leave these 
_ things to be taught ip. a l~ter,' age, the specia:l and 
spontaneous interest 'in them will' not' be' :there, . haVillg 

'vanlshed to' give way t() other interests, of a more 
Intellectual natqre." 77 ' 

. ... <'"r . 

. . '., " 
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. Chapter Three 

FREEDOM 
IQBAL 
Iqbal is a great uphDlder Df freedDm. He regards 

freedDm .as the basic _ cDnditiDn fDr _ devel_Dpment Df 

persDnality. He maintains that man's effDrt and success in 
achieving his gDal prDvehim as free agent. Iqbal says that 
the "sense Df striving is the experience Df purpDsive actiDn 
and the success which I actually achieve in reaching my 
'ends' that convince me Df my efficiency as a persDnal . 
cause. The essential feature Df a purpDsive act is its visiDn 
Df a future situatiDn which dDes nDt appear to' admit any 
explanatiDn in terms DfPhysiDIDgy.,,78 Iqbal pDintedly says, 

_ "The element Df guidance and directive cDntrDI in the ego.' s 
activity clearly ShDWS that ego. is a free persDnal 
causality.,,79 . 

Again, arguing that freedDm Df the ego. is a prerequisite 
Df all actiDns, Iqbal says that, "gDDdness is nDt a matter Df 

cDmpulsiDn;.it is the selfs free surrender to. the-mDral ideal 
and arisesDut of willing cD-operation of free egos. A being 
whDse· mDvementsare whDlly determined like a machine 
cannDt produce gDDdness: FreedDm is 1:hus a cDnditiDn Df 
gDDdness.,,80 . -

Iqbal asserts that man is born with free wilL-He refers to. 
an imaginary discussiDn._ between 'GDd and Satan. GDd 
explicitly answers to. the accusatiDn· of the latter who. 

I 

claimed that his prDstratiDnwas nDt decreed by GDd: 
"See what a grDvelling nature taught him this 
Fine theDrem! His nDt kneeling, he pretends, 
BelDnged to' My fDre-Drdinance; gives his free~Dm 
Necessity's base title:~-wretch! HIsDwn 
CDnsumingJire'h~. calls' a wt-eath. Df ~nioke,;8 I 
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" ,Further,IqbaL ni~tintajnsthat ihs::freedom "which makes 
man' & creative iictivitYp-ossihIe."'tife· is< one and 
" '~onti:nuous~' Man'mafches al~~ys'onward ,. to·' receive' ever 
fre,sh il1~miJJation JrOlllan IrlfiniteReality ·whi~h'eyery , 

.- -'TI1oment appears' in a new' glory" And the recipient o( 
Divine illumination is not merely a.pa~sive ie~ipie,nt, Eyeiy 
a~tofafree ego creates a new situation; and·thuspffers 
furtheToppoitUnities of cieat]:v:emifoldirig.,,8~,-- .. ' 

IqbaJ. says that 1here is boUIldless'opeh'pOssibility in .. 
life: "'If you ask me why. the Enip~rorH:umaYun~ahd Shah 
Tahmasp~ofPersia were contemporaries; I can give you no 
causal explariati(m~ The only' ansWer that can pbs~ibly be ' 
~ven i.~-t1:flf the natufe" of J{~~Iity is.~s!1ch: iliat,a,frlongjts, ...• 
.infinit(po~sipilities·ofbecon1jIlg, '.the two>p~ssibiiiti~s - • 
known as the lives 01 Huinayun ,and Shaii Tahmasp should, . 
realize themselv~Sf together: Tirii~, regarded .' as'd'estiilY 
fOlmS the very essence of things:?' - '." -_ 
, Iqbal upholds,&eechoice.:·Alludmg to the,,·eplsodeof. 
Adam's eating of the· forbidde:n fruit, Iqbal says, "Man's 

~. first act of disobedience was also his firstacfoffteeclioice; ,' .. 
, and, thatis why;'acc~rding totile> Qur'amc . ',narration, 

AdarIl'sflrst trammression wasf<?rgiven;,,83 < . 
-Iqbal dDes no(~sctibe,;tothe plril()sophypfD~te,rrilinjsm .. '·' 

Determinism is" a scientifiC-postulate according towhi2h 
nature' and man ar~ subj ect to law ofca\isation;. and ,human, 

.' behaVior is-the result ·ofimtecedentevents. ·The agent's···· 
c:haractefan~ extemal pressure dete,rmine :mall's choice. ~c 

He heautifullisays,.. '.-. . ... . . 
"Determinism incase of soul {sout of question 
becaus~ the'soul with()ut freedoin is nota~sOliL,,84 .... 

He 'opposes' the view '. that --the-·. destiny . of: man is 
predetermined. Destiny is nothoundpy law of ~au~ation .,' 
and logical understanding. It "istifueas felCandnotas . 

, tllought ahd calculated. ,,85 ltisnot an external power which 
... works from without., It "is . time regarded as ,prior to'the, 
. disclosure of its possibilities.~,86 Itispres'ent in· a thing as 

- .:,--::, 

< -. ~ -
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"an9penpo~~ibi,lity/,87 ~Itioth~r~6!d~, .it' "IS the inwa~d .' 
reach of a thing,' its reillizablepossibiliti.es'which~lies withiIi . 

, the:-depthsof- its';miture, and_seriany:;acfuali~e themselves 
without anyfeelingofe~temar compulsioll:,,88' ... . 
. - '. Als6~ he: does '-not eridofse'the jderi" of WIlliam James '.g' . 

1ndetenniriism,whidl- n{aintai~s'~that s~11le: voliiiomil .. 
decisiollsarelincaused;and lii1riiotivated., Indetenniriismis 

'. theextieme'ofth6ro~ihg()ingdeteimifii~m.,,89 - '_' ' . 
. Self:"detetminism ...... ' .. _ ..... - . - ... . 

• ' .··lqbal-cOInniits,.:to~: self-determinism- .. a middle: way"' 
between the . twO.-extremes: . Self.;.detenriinism,asD.D.­

. Runes' obsedes;colIsists "ht decision-independent'of. 
· .• external constraint butin accordance with the iriner tnotives. 
.andide~ls ()fthe._agerit>,90Ac-Cordilig to Haroid Titus, 'self -
· deterilllnism ·~i:l.ili{alnS':th~t "man as- a selr-"conscious"heirig 
. has the abilityforpersoll~linitiative>and response, 'that he; 

· . is <l:c~tre,b( cl'e?ttivjty; anc] that within l,imit,s he is able to .. 
reshape~mself to iriflgen~~ flic behaviors 5)[his :fellows, . 

'and'to redirecttheprocessoftp,e ,outerworld.'~91 .. ; . . 
.. Jqb.al .. state~'Jhafou!":de.9i::;jons 'at:e; not uncaused :.and 

unmotivated. It is 'our ego- of'self which motivates our 
· .a~tion~ which are abov~-t,heInechanical hiw,.of causation . 
. He calls:it'~'a free ·petsolla1.~ausality" whichis; ·asp~ci~l·· . 
kiildot' causaliiy),J2 Iql?al doe~liotcollsiderthe~ future as - .' .. 
capricious· and ambiguous., Iqbal is '. undoubtedly -a 
committedb~liever .of· spontaneity cand, novelty -buvtQ .hirtr .. 

, thafdoes not.m:eari-thatfutuie~isriot'graftedwith'the past' . 
or the ego:' sactivltY' is blind or purposeless.-Man' s activity .: 
isself-deteOOiried.He fOfDlS fresh 'ends and purposes-

· accordirigtohisiImer motives arididea1s: Abrupt changes. 
<-- do not mean that ,these -arenot:organicaIly-related. The 
· pf~sent. fulfi1lment"d6es' nof exClude 'the' past. ···While·· ' 
commeiitlng'oiFBergson'sconceptof teleology,' Iqbal 

. pointedly says,.that:'w:e' shape· and change- ends~and 
purposes and· are reciprdcally,. governed.bY them, according 
to·the.needs~.as life grows and expands. "We: become by .. 
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<;easing to: be what we are. Life is a passage through. a 
series of deaths. Butthere is asystem in the continuity-of 
this passage. It~ various stages, in spite of the -apparently 
abrupt changes in our evaluation of things, are organically 

. related to one another. The life history of the individual is, 
on the whole, a unity and not a mere series of mutually ill-
adopted events.,,93 - .. ..' 

Iqbal believes in self-detenninism. According to him, 
. "to live is to shape and . change ends and~ pUrposes and to be 
governed by them. Mental life is teleological in the sense 
that, while there is no far-off distant goal towards which we. 
are moving, there is a progressive fonnationo( fresh ends, 

.purposes, and ideal scales -of/value as the process of life 

. grows and expands: We become by ceasing to be what we 
are.,,94 '" 

Iqbal -considers man to be outwardly detennined and 
inwardly free. He says: 

._ . "What should I say about its character? 
. Outwardly it is d~tennined, inwardly it is fr~e; 
,Such is tlie sayingofthe Lord of Badr, 
That faith lies between detenninism and 
indetenninism:,,95 

Iqbal does not stop here. He goes much further than that. 
_ He posits the reality of freedom of ego in Its relatedness to 
self-deterin~sm. Iqbal believes in earned freedom which is 
achieved by effort.· About the acquisition of freedom of the 
ego, Iqbal says, ."The ego unaerstands and masters i.ts 
environment, and thereby acquires and amplifies its 
freedom."J6 Again, writing to Dr. RA Nicholson, he 
explains thus, "The ego attains freedom by the removal of 
all obstructions in its ways:,97 To 'elaborate, proper 
understanding. and mastering of environment and removal 
ofobstrnctions . imply more love for goal, self­
consciousness, intelligence, knowledge of actual situations, 
struggle and creativity; these factors ensurefreedoin of ego. 
The more one IS adorned with these utilities, the freer he 
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. becomes by shunning passivity, ignorance, superstitions 
and fear. It is obvious that the above positive qualities 
cannot be earned without selfdeterminism. ! . 

However, he agrees that'man is, determined outwardly. 
He cannot change his geographical boundaries and birth 
etc: But his will is totally free. He says'about ego, "It is 
partly free, p~ly determined,and reaches fuller freedom 
by approaching the Individual who is most ·free-God.In 
one word life is an endeavor for freedom. ,,98 

Educational Implications 
Persqnality or ego cannot develop unless it is free. The 

. children should not be made subservient. Iqbal maintruns; 
"It is re·duced to asmall rivulet, 
And, in freedom, life isa boundlessocean.',99 

Thus, in schools we have to make the students feel free 
and not· suppressed. The teachers should not mar the . 
initiative of the students. He regrets .. 

"The school authorities have stifled your voice, 
from where will arise (now) the utterance: Thereis no 
god but God."lOO . .. 

In order to develop good qualities in children they have 
to be free. The child's freedom and free choice should.not 
be· hindered. self determinIsm is his right, otherwise he 
cannotbecreative. It does nofmean that the child, should be 
set free in all respects~ The child himself should learn and 
realise as to where he has to set his outer limit. 

MONTESSORI 
Montessori considers that freedom is an essential 

condition. in giving vent to psychic pattern. According to 
her, ''the child requires freedom, if he has been given the 
key t6 his own personality and is govemedby his own laws 
bfdevelopmenthe ,is in possession of very sensitive and 

, unique powers which can only come forth through 
freedom." Since thispatteins in the child is operative even 
before birth, Montessori determined that education, too, 
"should start as early as the birth of the child." 10 

1 
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. " . Th~. childis<afree ~ienf Thatfi!echlltfhas all innate'· 
pattern'Qf:personality · development-should not>delude .us 

. iritothinking.thaiMontessori belieyes"in self,·detennihism:· 
She' was a gr~al upholder of freedoni of will. The ~childi~ 
the master Q:fliis' o\vnfate, He devel(jpshis'owhpetsbhality 
. to c6rribanhe: stiuggles in life. ' ..... ." ..... , 

-The Cll.ildneeds' utmQst, freedom'for:-the s"df-
. deveiopinent~d'.self~~ea:lizatioh.Freedorri' meansIr~edom 
from obstades;and unmitural actions: It is not liberation . 
fro.fnpersOnal;' natqral imd,sodalbindings:"The~freedom 
th'at is given t6' the. child is hot liberation from 'pcfrents: and ' 
tt:achers;it is not freedom.fromthelaws ofNatu.reor oftbe 

.' state 'Qfof society, but the utmost freedom' gf',self.;. 
...... de~e1opment and self-realization compatiblewith's~rvi.ceto 
, . -society."t02, However," to:Montessop~~freedom is not' 

'i-elease.:' It'isnot 'to letthechildiio asb.elikes:'Thls'is a 
.' "negative apprpach,wlJich.Createschaos. .' " .' ,. , 

Th,e. very., quality. o£·'.his.· adaptation,:to . situation, . and 
···.environmentspeaks:for his 'freedom .. Byhirtb. he is "not 

endowed ~with adult' bel1~vior; He, gets adapted -wIth 1Jis- .... 
effort: "He~d()es ,iiotpas'ses!f'b~y: birth' alL the attiibutes 
which are~estil1ed·tb ;increas~ arid grow within him as '<1 . 

. '. means to attain adulthood. Acuullly; ifhealieadypossessed 
-·sUGh 'fixed features as happens iii other species;'rnruT 'could 

. " .Iieveradapt himself to such diffeh:mtplaces and Jiabits, nOf 
: .ev91yed· in his . social 'manners, hott~e~llp sucli~iffereiit 
.' farins of work" I 03 . ". , .' .... . '.. . .,' ~ . . , 

Agaih,he ha~ not be~rigive~rea~y~fuade~haract~ristics. 
, .He. hiiriself builds himself: "He is, -there:fore, different troin 
ahl~a1S precis"dy with regard to' h~reditY.He e-Jidently 

··_.d()~s not .. inherit:charactedsti~ " featUre~;. but (~nly the 
... '. potep.tialityto form them. Itis~ th~reton~;after birth th.at the 

" .characteristics, proper to the .~pecies to which the child 
belongs are built up."r04 . :,' . " .. 

Here also direcfhe1p to/the child'i~not required. The 
child must . work freely 'without the intervention ·of a~ults. 
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H~sti11 ~l1.~i,sensitiv.ejfei1.eds;. Redeveleps .. by werking 
fr~eIy:'Fei'tJ:ie dp.ldt(m;'werk. is,,duly organized,artdthe; 
childn~l1' are]eftto Wofkenapparafuses. "Freedom Witheui ' 
ergCJlllzatieriof work\Vou1d be.usele~s. :rhe childleft' free. 

"'withoutnieans< efwerk .we1tld gec to' waste just as a 
. ll~wbem baby,jf left jl:ee:with9ut nourishment, wel.llddie: 
,.' -efst~atioiL,TheOrgimization'6fJhework,therefqre,~is'tll~. -
corn.er~storie ofhis newstructui-e' ofgoedness;"but, even that 

'organizatien ,would,bein va,iri'with.otrtthe liberty t6 make , 
, use .efit;<and wltboutfr.eedom fer the expansion of allth.ose . 
'energies, ,whichsjiring llomthesatisfactiori ()f the child's 
highest activitieS"."lOS . _ ' ' ., .. '. 

,': ~Ag'e: 0 -3 Yeilrs " . 
; Itis'freea(mi:due to which the child netenly builds IDS 

.~ petsen:ality'but ~lso<enables us, to sfudyhim properly. The' " 
-chiid->in: d the, fiisttWeyeats uses hands.· and arms~ . In -
j'nvestigationhe teuches every thing in thee~~ireiunent. Ii: ..' 
is his need to exp1c~re.:' . ". .' . ' . - ." .' 

. ,To' meet this needJhe child mustbegiven indepep.dence. 
, ,Independence is. prerequis.itetofreeqem.The.child~heuld 

net 'belinderpressfue ef gUidance and~ompulsie~: H~ 
shouJdhaveroowfer independent -activi~i.es. ,''Nooriecan." 

. 'b~ free Uple~'sheis -independent: 'therefere;' tliefirst :active '. ' 
'inanife$tations'.ofthe '~h11d'silidiViduai··lihertJmust: be:: so " 

guided, :tJuit, tJjraugh'- this activity he may: atrive; "at 
independence: ,,[o('j-·In Mentessori systemindependence.}'ls 
the ~ P9ssihility '. ef acting", alene.witlx' direct adult 
assistance.?,? 107 "Independence is (1' gift -ef~ature leading 
him -to' . freedorn~;,108 The.' childdeveleps' . into', a'nornial;-: 

, persenalitythreugl]. .independent' werk. :" In thisfi~stepech 
..... ~ iftlie 'child,is : given: the eppertumty to' constnibt.his 
indivi(lu~lity.thre~gh>ndependenL 'work; . we see tl}.e 
emefgenceof'ahi-ghertype 6'rneirilallt)r, a precess' which" 
has, eft¢ilbeen describedbyobservefsas the ·'reveYatler1ef 

, the new chlld. ,,109' -- . .' 
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Work is very essential in this respect. He should be 
given opportunity for movement. We are, deluded into 
thinking that home should be guarded from- the child, This 
attitude lays the bases of idleness, boredom and frustration. 
This makes the child psychologically sick. 

There should not be any fright for the child. The child 
does not want to destroy. The hQme compels him to learn. 
The external bindings to make him 'good'will eclipse his 
potential. It is most important that this initiative should not 
be hindered by the adult. "Any fonn of violence, in speech 
or action, does irreparable harm to. the child, anq another 

. deviated sensitivity is due to the/calm but detained effort of 
some adult to restrain .outer manifestations of children."lIo 
Again,' the child's activities are not improper. The 
intervention of the adult, creates psychological problem. 
"Who would ever have thought that the useless assistance 
given to. the . child is the first· root of all repressions and 
hence of the most perilous injury the adult individual can 
do to the child?"lI 1 

Age: 3 -'6 years. ' 
,In Children's House,thechild's activities are encourag~ci.. 

The Absorbent Mind is independently at work for self 
actualization. "Set free to live his own independent life in 
this. prepared environment henotonly learns to do things by 

, himself and acquires new moral and social aptitudes, but 
also !llakesswift and surprising progress, in the dements of 
culture. -Because·he still possesses "the absorbent mind' 
(though now working, with his 'hands) he learns writing, 
reading" 'fundamental ideas of number, arid many other 
things besides spontaneously and without fatigue. ,,112 

,Freedom gives self-knowledge to the child. He gets the 
opportunity to think freely about his actions, and can decide 
the worth of each in different situations. He comes to,know 
about the limitations and values in situations. This is' 
regarded ,as. one of the most important virtues" of freedom. 
"Through the, freedom he is given in a Montessori 
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environment, the child has a unique opportunity to .reflect 
upon his own actions, to detennine their consequence both ' 
for himself and for others, to 'test himself against the limits­
of reality, to learn what gives him a sense of fulfillment and 
what leaves him feeling empty and dissatisfied, and to 
discover both his capabilities and his shortcomings. The -

.- opportUnity to deyelopseIf-'Knowledge is one of the most 
importanitesults of freedom in a Monte,ssori classroom." 1 

13 

FreedoJIl creates maturity in the child.· He gets rid of 
disorder, disobedience and laziness. The more the child is 
developed, the more he is free in Children's House; "Real 
freedom is a consequence of development; it is the 
development oflatent guides, aided by education:Development 
is active. It is theconstrQction of the. persol,1ality, reached by 
effort -and one's own experiences; it is the long road which _ 
every child must travel to-attain maturity." 114' -

Implementation , , " 
In Children's House, Montessori system provides with 

free atmosphere. The fUrniture and objects are put in such a _ 
way that the children do not feel confined. Their activities 
are not hampered at all. The children are; therefore, free to 
move (ibout in the class room, at will- ideally to an outside 
environment, weather pemritting,as well as inside the 
classroom. Montessori described this outside environment as 

c an '~open-air space, which is to be in direct communication, 
with- the schoolroom, so' that the children may be free to go 
and come as they like, throughout the entire day." 11 

5 

Because 'of this -freedom of movement, a Montessori day is 
not divided between work periods and rest or play periods, 
as is accepted practice in traditional, schools. ' 

Again, 'the tempo of freedom is" maintained in all the 
spheres of activities. The-child is 'free to work on any piece 
of apparatus with full freedom and riot by order or 
suggestion. The children choose their apparatus freely. They 
do not indulge in snatching things from one another. Each 
takes a particular piece of apparatus with-cooperation. -T41s 
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helps themJearn disciplin~ and ~ssessiheil".' oWn -vaiu~~.~'By 
ad:iieving success. on his/ oWn wi'ththe mat¢TIais .in the class 
roOnI, 'the child begins to' uridersiandllls 'own:vruueariu 
talent,,116 Ag~, therooLofthe niatfer.lsthechild's free 
.choice of material andhissJ?Ontaneous. mov:ement, 'The 
~h1ldrell·are.·freeto_-:choose llidi' -owriactl~fies'ln the -'. 
classroom,. again keeping in mind ''that h~rewedo not speak. 
of useless or dangerous 'ads, f6rthese~m.ust hesrippressed.'" .. ' 
This protection ofth6 .child's choice is a keyelemerit :inthe 

· Montessori' Method ,and~ ..... it imise: hot be:violated:··"It c is " 
- '. .~. " ' . . .., - - -

, 'necessary rigorously to avoid the arrest of' spontaneous 
· movements' and ·the iinposition of arbitrary tasks.?;l17 ' . 
.. ~ Age: 6-12 Years' '. '." .,~ ...... . 

.. Now, th~ child is not much dependent ori:theadulf. -He . 
can'deCideiridepenoently: BehasC1"9SS~~:theage when,ll'e' / 
was observing 'exercise of practical life' :Nbw,his:actlvities 
areindejJendent without taking ariyheIp·frOlIl: the adult. 

At this 'stage," "we :begin the··infroduction.of moral - .. 
'-reiationklilp's, ofth~sethat,tw~enth.e .c6hscience~If, ~up to·· . 
iliepreseni, it. waS jmportantnottobebump cs()meon'eln 

· pCissiIlg, it is Il<:jW considera-ply !TIOr~ijllpPrtant;not··t9 
offend that person.',l18 The child shouldbe:free 'enough to - " 

· . distinguishb~tweengdod and evil.. . .' ." .~ .. ' , . 
. ·.:-:lmple~e~t~~o~: _,' _:. '. ".". 

• '.: The child; sinterestin external activities. ~musLcbe: 
'. ....... .enc~Uraged. His' initiatives; Of'couTse; :unde; wat~hfur' eye~~ 

. ::, shouldbesplirrect' tb~ give yent ·to~his<potentifllities: A{this. '. 
stage,;'The role of educdtionts .to,intere,stthe child 
pr%undlyin an eXternal activitytowhic~hew#lgive.all· 
· his potentiaLW ~ areconcem~d llere with oringlilg him 
· li.herty'and independence while' :in:terestirig . hiin .. ·m an 
. activity: thr9ughwhicli he will, subse-quel).1ly. discover' 

re(ility':And for him this is the mecmsby wJ¥chhe mayftee 
himself from the adult.,,119 _.' . 

~ \; 

. ,',.' 
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. .... 'ENYIRONMENT: 

IQBAL . .... 
.-:. ·Iqbalconsiders thaf,environm~ntisanother.essenil~l 

". factor" for the deyClopment· of· personality.' Environment 
, carriesagreatyalue forthe development ofpersomillty., 
· Iqbal'refersto theepisodeoftheF aU of Adam op. earth .. :He·, 
. doesn,ot •. agi-ee with. an old Babylonian inscription, "We 
.:fii1dtln~setpent(phallicsyrhboI), the:tree, and the'woman 

· offering art apple (symhol ofviiginity) to th{ inan.Th,e 
· meaning·'bf:themythjsclear~.tJiefal1of.man from, a .. 

. ' .' supposid~state.ofbl{ss was 'due to the ongilull ~e)(ual act of 
" huinan pair?,120. He rela.t'esthaf~AdatJ:lwas :p.ersuadedbY 
· Satan to. eafthefruif orknmvledgenotbecarise-due to 

. '. ,~'diigin(lt~iri; pr wi~k~4nessbutit was. due, to hasty nature .. 
· "Satari;h()wever;persuadedhiip. to . e~f. thefo~bidden' ffUit 
ofoccultkllowh~dge~d·Adam yielded, not because he w,as 
elementaIly-wicked,but'because beirtg'hasty'. CAjul) by. 
nature hesoughtashortc,ut toknowledge.,,121· ..... .' . 

Actually, . his, intellectual . faculties were attuned .. for ',. 
·different typeo.f kho\Vledge: "Adam wasforbidden fotaste 
· the fruit of this tl:"ee pb\iiouslybecause his finitude as a self, . 
· his sense':equipment;: and .his· intellectual faculties 'were, . on 
the whole, attqn.ed tCt a different type ofknowledge~i.e. the 
type o(:k:nowledge. ~hichIlecessitatesthe to.il '6f~Yzatient . 
observatIOn an,dadmlts only of slow accumulatIOn;" ..... 

Thus, he was put' in the environment most suiteq: t() his" 
· 'nature; "'fheonly way to correct this tendency was to pl,ace 
• ,him 'in' ailemdronrii~twhich, however painful, was better < 

suited to·the.unfpJding of his int~llectualfaculties."123 . - '. . ,~ : ;.,':.,. - . ,. : ~- .." . 
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The environnlent was-not, however, given to him as a 
result of pUnishment. It was rather to defeat the design of 
Satan which was to keep man ignorant of the joy which 
map: gets from perpetual growth and expansion of his 
personality. "Thus, Adam's insertion'into a painful physical 
environment waS not meant as a punishment; it was meant 
rather to defeat the object of Satan who, as an enemy of 
man, diplomatically tried to keep him ignorant of the joy of 
perpetual growth and expansion.,,!24 . . " 

However, the expansion of this knowledge is _ based 
upon actual experience which expands only by method of 
trial and error. "But the life of a finite ego in an obstructing 
. environment depends on the perpetual' expansio~ of 
knowledge based on actual experience. And the experience 

. of a finite ego to' whom -several possibilities are open 
expands only by method of trial and error. Therefore, error 
which may be d~scribed as a kind of intellectual evil is an 
indispensable factor in the building up of experience. ,,125 

Thus, according to Iqbal, the ego is a kind of tension 
. which. is caused by ti1e interaction between the ego and the 
environment. "The life of' the ego is a kind of tension 
caused by the ego' invading -the enviroiunent and the 
environment 'invading the ego. The ego does not stand 
outside this ar.ena of mutual invasion. It is present in it as 
directive energy and is formed and disciplined by its own 
experience. ,,126 

Iqbal says"What is the nature of man whom it confronts 
on alL sides? Endowed with a most suitable mutual 
adjustment of faculties he discovers himself down below 
in the .scale of life, surrounded on all sides by the forces of 

. obstruction.,,127 
.In such ; environment, by realizing' .his inner 

potentialities; man is not only to develop his own 
personality but also to shape the destiny' of the universe by 
his creative activity. The ego .by being a forward­
assimilative movement, "removes all obstructions in its 
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march by assimilating. them. Its essence is the' co.ntinual 
creatio.n o.f desires and ideals, and fo.r the purpo.se o.f its 
preservatio.n and expansio.n it has invented o.r develo.ped out 
o.f itself certain instruments, e.g., senses, intellect, etc., 
which help in to.' assimilate/ o.bstl1.lctio.ns. The greatest 
o.bstacle in the way o.flifeisanother Nature; yet Nature is 
no.t'evil,since it enables the inner po.wers of life to. unfo.ld 

. themselves.,,128 Discussing . man's '-najure and his 
superio.rity, Iqbal says,' ~'And' ho.w . do we find him in this 
enviro.nment? '. A 'restless 'being engro.ssed in his' ideals to. 
the po.int o.f fo.rgetting everything else, capable o.f inflicting 
pain of himself in his ceaseless quest after fresh sco.pesfo.r 
self-expressio.n. . With all his failing he is superio.r to. 
Nature." 129 .' .. . . 

. Educational Implications 
The cnix o.fIqbal's view is thatihan has to. develo.phis 

self (perso.nality). Fo.r this,putpose he has been endo.wed 
with an enviro.nment. Hllmanperso.nality canno.t develo.p 
witho.ut this suitable enviro.~ent. ' 

But this kind o.fenviro.np1ent is naturally different fro.m' 
that o.f the . child. The childsho.uld be-put in a situatio.n 
where he lias to. struggle with detenriinatio.n and co.urage. 
But it should be. in consonance with the' capacities and 
needs of his . age~ It 'is imperative at· different stages o.f 
perso.nality developni~nt. This enviro.nment s!1o.uld laytlie­
fo.undatio.n o.f higher and develo.ped perso.nalities which, 
have different,attributes including co.urage, initiative and 
drive to. change the inner arid o.uter wo.rld.. Iqbaibeautirully 
says,- abo.utman, "His" career, no. do.ubt, has a beginning, 
but he is destined, perhaps, to.beccime a permanent element 
in the co.nstitutio.n o.fbeing.',130 . 

MONTESSORI. 
Age: 0-3 Years 
Th~ baby has a great po.tentiality· which he has to 

develo.phimself with the helpo.fan environment, which is 

, . 
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conducive to hls developmerit. Montessori . too does.ll~t 
belieye thattht;:. c1:#id is:9pm wjth'oqginalsin'.co1I!1lri.tted 
by Adam~ Iqb3l has .. already rejected it: ."This is' no. new 
idea.· In the· days of Moses it is recognized that there was an 

· error at the very origins . of'. mailkind, an originc:1lsin 
indicatirigtliat all niankind was irifeCted·ai1d·16st.,,131 ' .. ~ 

'~According .t().the religion, ]"almost wentagairistthe 
faith and many. of them. thronged aro~q. m¢ fo explain the 
reality· of 'original .sin' .. It is.·easy .. toimagine what: 
Ca1vinists or Protestants in genera(thoughtabout. it, . 
conviricedas they are of the ·inrtateand total badness :of 
human-natUte.;,13~ FUrther,'~Origillal sin seems· an illogical 
and unjust conception because,itenYisages the' possibl¢ . 
condeitmationof the-. innumerableimiocerifs . des.tined:to . 

····niake· up'humariity.,,133 Again, "The.child~ of one or two 
'yearSIJ;U1Y have something to tell thafhefeelsiocbe very . 
necessary,andbe unable t6findthewordhe wants; so he. 
become,sagitated,.eyel1-enrage~, :an~ 'iti~'an put clo:wp to' " 

"original sin'. poor little man.-who'is-working towards .' 
· irId~pendence!Tob.~ so misunderstood! Rage lsihe611lf 
. expression opcilto iiim iffue rightm~sarelacldng."134 '.' 

· The,rOQ(ca].lse,()fthis agitationis.lackqflove()n the pa,rtof 
tlieadul~. "The .causes· of which we treat lie iri the conflict 

. that exists at the,hase ofhllinan life,a conflictbig'Yith 
consequences and which has nevei.~bee~eX:pJored.The 
adult and:·thechild,. rn,ade to love. one another and to:1ive 
together, find: "themselves . in: . conflict ,thmugh '. an 
incomprehension: that corrodes the mots. of life, and which 
tak:esplaceiniIppen~trable secrecy.';135 ."-

Accoidil1gto het;the cliildisAevelopeduponaIlintegral . 
relationship·with hisenvironhient, with.the. things and the' . 
people within it., Only through thisinjeraCtion c~ he come 

" . to an understariding, of himself and . the liinits of his '. 
1liriverseand thus achieve an: integration of his personality. 

-The child.g~ts hisn1~ritalfoodfro111the~nVironment. It 
.' is hisAove of envirorllnent wIllchattiactsthechild towards 
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it., ", Montessori ,says~"'in · the very tiny child '~nd '. in the 
,_nonnalizedchildthere is an urge that leads them towards 
-' forces' in'-ordci' to' ac(with them. This' oiitWarc( ITIOVement 

towards their envi~6nment is·, not something 'cold; but a 
penetrating lqve,a vital sign,comparableto himger." , 
, -,We. have dis.cli~sed_ thatthec.hild has. an ipnate psycp.ic : 
pattem'whjch. he-himselfhas to develop -or realize. "For this", 
he reqUITes fteedom;\vhiclicannot iiikeplace- without 
enviroriment.Actually;""the- chlId"'is'dependeni,·ttpon.an· . 

. ', iritegral re1ationshiInvithhis environriknt~bdth: the ·things· 
and the people withigit Only through this interaction can 

- he ,come ,to' 'an understanding 'of himself and the lipJitsof 
his 'universe and thus achieve an integration of his 

_ ,personality.,,136 _.. : __ ' " 
The child cannot develop' ma void:, His. p_otenti~iiti;es 

carmot, be actualized without enviroIlIIient~ "Its 
'potentialities, in 'fact, must' be sturiUIated' ~by,the 
. ,envir:oD!IlenJ.~'137 pnlyin: su~liellvir9nmeIl;t "iLis p-6ssible . 
for the: child to orient hhriselfam:l to aCt with' p.uipose; , 
without~itlle would:'have no/basis:oriwhich to build his 
per.ceptionoftelatibnship;,,138 '. " -. ' .", ",. . 
• fueverychild,~there is au Urge-to .act at this stage and 
-thus he has love for 'the envirorirtlerit. It is quite natliral'that' 
from the e~viionme~the:se~ks 'things to " feed- Ills. jn'w~d 
-rieed. '.obyious!y;· . "the child hasakirid of hunger that 

'" carrie~ him towards his.surroundiiig, to seek for things that 
...... , .. '- ....-. ,", ,,'" ,-, , '" ,?' ',',.- '139 ',' 
can feed his spirit, 110lirishirig himselfby activity;" ,'. . 

For this,"'a-congenial environment, tom~et'the psychi(; 
",needs, of the child has,to. be provided; otherwise 'he .will be 

anabandqned<child. "Ifrtp, one helps it, if an: environment 
is not prepared to receive it, it is a creature ihcorttihual . 
peril-from 'the p-oint ofview"ofits psychic life. The, little ' , 
childjs, wemight say, exposed aswaifihthewodd.,,140 
, It rriust-h~a living eD.Vironinent,~intelligent1y'prepared 

. by the adult, according to the needs of1h~ child., He '''must 
.1?,e surrounded:. by a Jivingenviipriment;, not a dead one .• He' 
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wants not an environment to _be. mastered and enjoyed but 
an environment that will help him to establish his function. 
Plainly the environment must be a-living one, directed by a 
higher intelligence, arranged by an aoult who is prepared to 
his missi()n:.,,141 - -

This environment is especially prepared to help the child 
(for self-realization. The child has immense energy to 
_exploit the enVironment around him. Here 'we have put the 
things we wish his mind to absorb. Montessori's long and 
varied- experience allover the . world made her believe 
without a shadow of doubt'""that, when children are so 

- treated, and allowed freedom of choice to {ollow _ the 
guidance of their-:sensitive periods; they make astonishing 
progress. "Within the child there is -a very scrupulous and 
ex~cting teacher, who -even adheres tQ a timetable; and at 
three years -has produced a being whose acquisitions are 
already such -tliaT-=-as psychologists· assure us- it would 
take an adult sixty years of hard work to achieve as ~ 
much." 142 -

The child cannot develop fully in the environment of 
adult. H is all the time disturbed by"Do nots.'~ This arrests 
his-development._ "The.thiggs that surround him all belong 
to grown-ups, and are made for their use. They are 
forbidden to the child, taboo. The command 'Don' touch!' 
is the only answer to this vit~l problem of infant 
development. If the child touches such forbidden objects, 
he is punished ·or scolded.,,143 _ _ -

If the requirements are not met, naughtin::ess is the first 
-sign of his personality deviation. This is the result of their 
suppressed feelings. "The naughtiness of small children is 
_ not being able to 'function' dUring that period on which the 
whole future depends and every hoUr of'which brings its 
progress. Naughtiness can also be a form of agitation 
caused by mental hunger when the child is deprived of the 
stimuli of the environment or by a sense of frustration 
experienced when he is prevented from acting ill that 
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enVironment. The 'unconscious aim' then of moving ,ever 
farther from its realization creates a kind of hell in the life 
of the child. who becomes -separated from the leading 
sOul-ce and the creative energies."l44 

Age: 3,.6 Years 
In this period, the child goes to the -sGhool which is 

called 'Children's House'.' :rhe child develops his ( 
personality by mastering the environment. He gets food for, 
his development from the enviroilmenU ','What he wants to 
do is to master hls environment, finding therein' the ,means 
for his development. And what is it (to be exact) that he has 
to develop? It is all those powers which, up till now, he has 
been creating.,,145 " ,-' 

As compared with the previous period, the child's needs, 
are different. Here a great emphasis on the devdopment of 
senses isneeded.''N ow when the child has to move in a 
construstivemanner, using his hands at some work, -he_ 
needs to have outward things that he can handle, that is it is 
necessary for him that 'motives of activity' should exist in 
hisen~onment."146 . , 

Actually, the prepared enVironment provides -the child 
with a basis

c 
to orient personality and perception .pt. 

--, relationship. He has "an inner sense which is a sense not of 
distinction between things, so that·· it perceives an 
environment as a whole with interdependent parts. Oilly in 
such an: environment, known as-a whole, is it possible for 
the :child to orienthimselfand to act with purpose~, Without 
it he would have no basis on which to build his perception 
of relationship." 147 " " . _' _ 

The environment is prepared where the child, get~ every 
thing which he needs. It is so congenial that the child )oves 
to live in it for the whole day. "The special interior vitality 
and joy the child exhibits during these periods result from 
his intense desire to make~ contact with his wo:rld. Itis':a 
love of his environment that compels him to this contact. ' 
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This lov~.lsriotane11l6tiortalreaction, but an inteiIechlal 
imdspirituaYdesire?,148 ",:""".,' " .. ,-' ,- '. 

'The healthfenvir6nnient;-lJesides"nonllalizmg -the' 
. , childrel1? helps thedisappe¥~ce ,Of ,somewhat 'abnornia1. 

states of mind: "ManY 111nesses and morbid -states,' like 
many moral defects,' rnaydisappear when children: are 
placed In a free 'envIronment and'~iidwed to 'engage in 

Inormalizing activities."l49 , - ". '. 
Again, the favourable enviro:nrrient does not make the 

, . chir&enjealous'ofone'imother': Irrrlakes them peaceful and 
· joyful. They'happilych60setheir, owri."objec;ts and 

occupations. "Justas the child ,does not envy.a child older 
. , .thanhinlself, so also he doesnoJdesirethings.whlchare-'of 

". no-use to hini ,at'thatparti(;ulafiiin;e,;'15~:,,' ':-" ',~ 
,Further,. ''the' older childcarinQt inspire theYoWiger.one 

· '. with a.' desit~" for:' cqmp'etitlon: ori' the Contrary, this . latter' s 
.. ' attitudeois pneof admitation.ari~ devotion. For In the~~lder 

· child he sees an· image of his own future triuinph which isa 
sertainty,' because the child will grow'if he does not die, 
Thechild.doesnot arouseertv.y merel y:by oeing>older."l Sl, _ 
'. If\ve fail to provide such ail envrrori.nlent .the child's, 

. 'personality somewhat deviates'from the 'creative pattem."If . 
the chil<i is deni~dthis,' environirient" orpsycbic 'life,: 

'everytlililgin'hiin is·weakened;,'deViated;and 'shut away. He' 
becomes .. ' an. impeneti-able:~ enigmatic beirtgempty, 

" incapabte;:naughty, boied~ clltofffrom socieo/~"I.52, .. , .. ' 
, Here, one can easily find a markeddifferencebefweeh ' 

the work· of thechildreri,ang 'thitbf the adult. '''It i~ 
'ObViously, thattheworkofthe child'Is very unlike the work 
· of the aduit.~ Children. use the ,e;;vironment to improve 
thenisel"es;' adults, use' )4ems,elves to, iwprove the, 

. enviroJ11TIenLChildren work.fotthe·sake' of process; adults 
worktti achieve an end iesult.,,~5~ . " . 
. ' . Implementation .. 

In Children's Rouse aU th.oseobjects, material,and 
equipmerits .are provided according to the size and needs of 
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'. chlldren. The~e, .for·i~tance, consist ofsmallchajrs and" 
· tables,}iny,plate.s~and.bqwls. They jn~ulge in.purposeful 

activities,. They~Jaitables30{'l11eals; .. Mon.iessoripalls 'it 
exercise of practical life. They clean tfIe furn:iture, utensils 
etc.; themselves; Eyerychil9. feels·living)nJris own.h(')Use. 
In short,"in ·o~schoolswe· give everything . needed soth~t 
thefhild,tan'~lmit~tetlie,oacti6ns'he'sees·in his home,. ()J in 
the, co~try·in'.which. he lIves. But . Wt! 'haveinlpleill.ents 
specially madeforhini,of the right size to suit his 

· d,iminutiveproportiOlls and:strength~ ,TherpoIIl is 4edicated . 
to hjm, and h~ is fre.etomove abbuUnit;talkand "apply 
himselfto iIltei11gen(anafo:rmative kinds ,of work ~,154. . ... 

In the Children's House, the childrerilearn tb coordinate 
their' mpVements';' ah&ctliey: hilv.e :de~ired,exercises ... of . 
. pracfica1'11t~~ . "piefust.is:the.wotk: suitablefor,littIe 
childreri,wllOmustex.erc!se Jhemselve~ in order~ to learn to, 
co '-ordinate their movements. cIt consists.of the' s'o:-called 

• ~xercises"bfpni.cti~allife, whichcorresp'ondto ThepsychlcaJ.' . 
· principle of" 'liberty 'of moven:ieht.' For thisit~ will :be : 
sufficient to prep.are:,~asuitabl~eIlviron:meht,' just'as we .' 
'sholildplaC(~, the lJi-'artch'of a·treeinan avi~~ and then to 
leave ~e childreIl fre,eto fQllow their 'Instincts' 6f~ activity' . 

, aila'lmitation.';155 . " . , " .. ' '" .,., 

... ·Thes~lJ"ou~di.~gs'of the' children are congenial' £U1d · .... 
. lovable for thelt free actIvItieS. Montessori's description i's " 

, , s~lf'exphfnatory: ."1'he:Surrouriding objectssfI:ould be'. / 
, proportioned to, the'size"and'sfrerigth o(thecb1ld: 'light' 

..... furniture' that he'c,an carry about; 'lowdiessers withiri reach 
ofllls'~mns; locks: th~fhe caneasilymaniplililte; chests. that 

.. rim on castors;' lightdoors.that ',he can, {)pen and shut 
-readily; c1othes~pegs'fix~d ,on the wa:lls ata height. -
corivenient"fo'f Rim; blUshes his 1ittlt~ hand can grasp; pieces 
ofsoapthar canJii'in the hollow of such a hand; basins ,so 
small that the child is· ;;trongenough. to' empty' them; 
bro0Ins' .with short, smooth, light handles; clothes he 'can 
easily put· on .and· take off himself; these' are"surrounding' 
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which invite activity, and among which the child wilY 
gJ."aduaI1y perfect his movements without fatigue, acquiring 
human grace and dexterity,justas the little kitten acquires. 
its graceful movement and f~iine dexterity solely under the .. 
guidance of instinct." I 56 . 

Age: 6-12 Years 
At this second stage of childhood, the child iSIequired 

to come out from the closed enviroIirilent oftlie Children's 
House. "This has now becbme too limited to' furnish him 
with all the needs for what Montessori calls "the 
valorization of his personality i.e. for full harmonious 
development in every direction- physically, mentally, 
socially, and spiritually."I57 , , 

Now, itis period or passage to abstraction. The period of 
sensorial kllowledge which was given in the child through 
apparatus has gone. Now he is concerned with the reasons 
behind the objects. "He has become a strong being, a being 
who is entering into a new world, the world of the' abstract. . 
It is a rich world in which .theacts accomplished by men 
will interest him more than the things. He has reached a 
new level, he starts to express judgements. This is new for 
him. Now he is interested mainly in the how and the why. 
All that used to attract him sensorially now interests him 
from a different-point of view. Heis looking for what needs 
to be done .. That is, he is beginning to become aware of the 
problems of cause and effect."I58 

This' is the period of acquisition of cultUre; "He is. more 
. interested in growing than. in knowing, " that is, in the self­

conscious acquisi#on of culture. "Education between the 
ages Qf six and twelve is not a direct continuation of that 
which has gone before, though to bee built upon that basis. 
Psychologically there is a decided .change in personality, 
and we recognize that nature has made this a period for the 
acquisition of culture, just as the former was for the 
absorption ofenvironment."I59' 

, / -. c;:, .. 
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Discussing the arrival of man on earth, Montessori says 

,that the earth welcomed him with joy--:but not without the 
offer of toil' and hardships. Montessori describes, "Surely a 
cold reception for man, a being without any covering of fur, 
in a glacial period that lasted'manythousand of years. But 
there are some wanner valleys in which he could live and 
the ice Was itself a preparation for man's work, for it 
pulverizedihe rocks, leaving a soil of great fertility. Earth 
greeted her son with joy, but offered him toil, no enfeebling 
ease!,,160 - ' " 

Man, however,. accepted this battle field 'and. emerged 
suc:cessfuL "The individual treads, the path of life, beset 
with d'artgeron all sides! Life is a veritable battle-front; one 
may come through, but be .crippled or scarred with 
suffering by ~e time he enters the Reaceful phase of life, . 
and should.be the triumphant adult." 61. _ . 

Man cannot be a real success unless and until-he starts 
from childhood. 

, Implementation 
Taking the children for outing is another dire need at 

this stage, It is to perceive life_outofthe cl_assr()om. "When 
the child goes out, it is the world itself that offers itself to 
him. Let us take the child OlJt to show him real things 
instead of making objects which represent ideas and closing 
them in cupboards.,,162 , ,,' , 

The knowledge which the child gets by experiencing life 
and nature is' a real and intensive knowledge as compared 
with that received by illustrations, maps and pictures. "It is 
self-evident that the possession of and contact with ,real 
things bring with them, ab.ove all, a real, quantity of 
knowledge. The inspiration engendered by it revitalizes the 
i~teUigence that was jnterested and wished to know. From ' 
all these things new intellectual interests arise (climates, 
winds, etcetera). Instruction becomes a -living thing. Instead 
'of being illustrated, it is -brought to life; In a word, the 

, .. -." 
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outing is, a new key' f()r -the intensification of' in~~cti~n ' . 
. ordinarilygiven in the school.',163 . '.. . 

'.,' ·We get acquainted, f()r i~st~c~,. with;theJife ()f insects. 
"When. we have become' familiarized with· the 
charact.eristicsofthe life of tll.(~· i:ri~ects~ ·we see in the fields, 
we are. able to form an: idea of the life of all other 
ins~ctS:"164 .• .. ..' '. ,.' . " ,. '., .' . . 

'- No museUm, or book can be a sUDstitute.ofexperietice. 
Description in any way, ofrealammals, 'Vegetables, forests, . 
:etc, is an abstraction. "There is: no :description, no' image, in 
~y, book'that is J::apable. of replacing the sight ofre~l trees, " 

'and all the life to be fo,!nd aroUndtheri1, in a real forest. ' 
Something emaI!ates· from those' trees· which: speaks 'to the 

; '.~oul, something tie book;' noriillsetYn:is:~capable 'of giVing: " 
... 'The wood reveals,thalitis.not:oruy,the trees thatexist,bu.t . 
'awhole, ititerrelatt:;dcolIeCtion ofliyes,.Mdthisearth" this' . 

climate, 'this cosmic power "are ' '.' necess.ary.for .• the 
,development 'of these liYes~ The mYriads of Ii~esarollnd'the. . . 
trees', the majestY, the :variety are things one"trnisthunt for; 
and.Wlll.ch'nOOIieCall'bring into,thesch661.,,165 ,' ... , .' .. '.' '.' 

': All this will spur Ills 'mteiest in'the9rtier \vorldio give . 
vent to'hjs pot~ntials:"Therole. of education,' is to interest. 
thechild:prof(nindlYijj.all'extern,a.lca~tiv'jtYtowhich he.wifl',~ .,' 

. giye allhispotential;,,166 '.' ' , . . <,> .. .~:, <. 
However, ·life is ira,dually enablirigthe c4ild tolindergo'" . 

'., 'new situations. Montes.sori"alsoprepru:es the'child to niuch 
tougher' and' stronger -life~She is' fullyconsClousthat,lifeis' 

-a battle' field. . . " ,,-<, 
, Itis the duty of adult toprovidethechild~ithsuitable­

. environment which will help'."develop. '.t11e child's 
personality according t()' the neeqs of this stage oflife. "It is 
however~ precisely lip-to the adult to assist the '. child's' 
development by creating , anehvito1U1lentCl:daptedto' his' , 
new needs. -just.as it is necessary to help .thebabywhilehe 
istakitighisfifst'steps, so is it also necess~ary to help the 
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child while. he is taking his first steps iri-tlie world of, 
~ahstraction.,,16?, ....: , 
-. ,-" Follbwfug the spirit, the child's' mentala:Ctivity has' not-
to be disturbed. His freedom of choice . is not to be 

"·hinderecL""He.Inusfhave:absolute freedom- of thoice, 'and . 
, .then" he requires nothing-but repeated' experiences. which 

'. " wiIl. \Jecome jn~easingly . marked by ... interest'· and>seriou~:. 
'attention, . ·dunng.his acquisition~ . of some "desired' .. 
knowledge,,,l~~' . ",' .' " .' 

, '. " 'Hesnould'also be encouraged -taput questions to satisfy 
'" ~ his:thirs(.of knowle5lge. ~'Our~ teaching "must only' answer 
.: the. mental needs.ofthe child, never dictate"~them. Just as a 
" .. small· . chil9- cannot be "still because . lie is'·· iri . need of 

'. coord{nating h~s mo~t?m~nis, .so the ol:d~r c.hild, ""hb seems _ . 
trqubles~ine,beirig .-ctirious . over 'the . what, .•• why' arid·,···· 
wherefore'ofev~rythinghesees,is buildmg up his~inind by - ' 

.. ' tlrls'me.n-tal activity, and rt.1Ust be given a wide field of 
culture on which to feed. The '. task of. teaching. becomes, .' , 
easy, sillce we do not need to choose what weskall teach; . 
but .' should. place, . all." before him for" satisfaction of hi,s' 
mental appetite.,,169, '.. .~ 





ACTION 

IQBAL 
Iqbal states that life is dYnamic and full of action, 

struggle and strife. ''The .life of ego is a.kind of tension by 
the ego invading the environment <and the· environment 
invading the ego." 170 He says: 

It is the ignorant who say: 'adjust yourself to your 
surrounding' . 
If the . surroundings (your times) do' not confonn to 
your wishes, . 

. You must flghtagainst them."l71 
Again, 

"Feast not on the shore, for there 
Softly breathes the tune ofnfe. 
Grapple with the waves and dare! 
Immortality is strife."l72 

. Iqbal considers this tension as a necessity for further 
development. He says: 

"If even a jot is lesJened from the tension of existence, 
I will not buy etemallife at this cost." I 73 
'They said, ;"is our world agreeable to you?" ~. 
I said, ''No''; they added, "Upset it! .,,1 74, . 
"May God acquaint thee with sonie storm . 
For there is no-commotion in the waves of thy sea.,,175 

According to Iqbcil, ev:en destination should not satisfy· 
man because immortal life lies in coDBtanttravelling. Iqbal 
says: 

''Not to reach the end is life: . 

- ,-.- " 
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. Inim6rtallife for lis lies iIi'c6Ilstant.tr~v~11irif"i76-
"There an~ as yet many worlds to be manifested, 
j'oftbewomb 6fBeirig is not ~niPty." '. ". ",,". 
-Eyery world is waiii11-g to be attacked by you, 
Toreel thesharpnes~9tYour, thoughtand:deed. -•. 

. '.Thlsis theobj ectoftllerevolutions of day and night. _ 
That your self-may revealitselfto you." 17?,.' , 
'He stirre~ -that even inheritance _ which is. acquired" 

without effort isa form of begging, becaust;such wealth is .' 
taken with6utpetsonai'efforts. Hes'ays: "The son of a rich 
'man who illheritshis father? s wealth is an asker (beggar); 

.. ~ so i~every one,who, thinkf)tJ:.1e thoughts of others;,,17S- . 
: Again;"" - -' 
. ." "Sharrie on thee, only to desire, 

•. Rubiesbequeathedtheeby thy sire: 
,Is there not. one delight alone ---

To win th'ee rubiesfrom the stone:,,179 
. .', :;rurther,he, re1ates:the tale or ~~rtain lions;that'gave ~p , 
'... exertion due to thesetriions of tlie~sheep,', andevennially,­
,··rtiettheif' doom: 180 , , .• "'" ,:. - '. '_.., .... " ..... ":, '-." 

, He discusses aboutcd111.nlUnitythu~~.,- ' 
" i'Unworthythe tumult aildstrife oftomorrow 
'Thatn~tionto whosewllf toaa)/does riot bow;,,181' 
"Iqbal warns. against passiyity~d in~ctivity. rohiin, 

'", cont~mplation andactioIiare n<jt separate~ He maintains, 
'. "lngi:eat aptionaJol1e,the s~lf QfimlllQe¢omes~nited with· 
, God~ithout lo~ing his o.\.vnldetiiitY, aIl4tfanscends ,the' 

limits o{space,andtiriie., Action is ,the highe~tform of 
'contemplation/' Iqbal puts : it beautifully in hiS. well-known 
and.oft::quoted verse:;. ," -, ," " . 

"Manbyhisact~()Il~~eshi~ oWn Heaven and Hell, " 
For imm.isnot by Iiatuie predestined fire'or iight.,,182 

He-sax that "Ifhe (man) dQesn6dak:etheinitiative~ ifhe . 
. _. '. - does not evolve tlieinner rjd:m~ssofhis being; [rheceases 

.~ to feel: the inward push. of advaIlcmg life, then the spirit 
: ' wlthin him hardens ~to stone and he is reduced. to the level 
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of dead matter.:'I~3Hefurther s.ays, "Hi~ (man's) career, no 
dou))t, has 'a-qegipning, bu! he is. destined, perhaps", ·to ,,' ' 
become a permanente1ementin'theconstitution of being :.: '.' .. 
When attractedby.theforcesarQund him, man has the .. ' 
powertQ,shape,and,dlfec(them; .whent.hwarted by, them; he 
has~ the capaCity to· btiilda 'much·vaster,worldin the.' depths 
of his own inner being, wherein, .hediscQvers sources, of 
infinite joy' and Inspiration.Hru.:d his lot and frail his being, .' 
)ik~ a rose leaf, yet nO f6!IIl of realityis so powerful, so 
inspiring, and ~oheautiful as the spiritofman".',184· .,' '. 

Iqbal' is critical of Plato for his idealism and submissive 
morality: He says about.Plato:,> . 

.. ,'. i"PJaio;:tli~piime ascetic and sage .... ' .. 
•.. ·Wasoneofthat~.cient flock of sheep.,,18,? 
, .' He criticizes Hafiz in particular and the Persian poetry 

• in generalbec'ause,bothpreach luxUry and inactivity. About", 
~thePe:rsian po.etryhesays, .' . 
, 'The-PersiaitMuse iSD;lirthsome and heart~easing," . ',' 

',. '. ,. Nnwh~tstone forthe:swotd-edge of the Sele,186 ' •...•. ," . 
" . '. Reprefers ,ATabirui pQetry. toP~fsian'p(ieiiybec~ilse·the 
fornier is' far vital and insPi!"ing: H~ says: . '. , ' 

~ . ''.It b~1:lOves t4~et<?, Il1cditatewellc<?nceming lit{:rature, 
(Therefore) it behoves thee to go})ack to Arabia: 

, - Thou hast'gatheredroses ·from the garden of Persia 
ArIdseenthespriIig tide of India and Iran:' 

., NQwtastea iitti~of,the. heat oithe desert, . 
.. Drink the oldwme·o.f the d~te."187', . 
Again,itis because of its stress on struggle and action 

that Iq hal reconimends· t6 take inspiration from the Arabian 
poetry.:AJ;1dit is dlle' to the lack dfstich traitsthaf he .. 
condemns Indiap. poets,;: sculptors, and st()ry telleJ;s. .Ije 
.says~ " '".. .. ..', . . . . '.' 

, . "Oh, Ind~a's painters, poets, and story tellers: .' 
The female sits astride i?eir quiyeringnetves.,,188· 
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" Such poets sound the death knell to' the nation. Iqbal 
says: 

"Woe to a people that resigns itself to death. " 
And whose poet turns away from the joy ofliving.,,189 

"Iqbal states that poetry, music and art arelifeless if they 
are not conducive to self-realization and cannot generate 

, struggle and action. He says, 
''N ations do not revive without miracles 
And art', which lacks the vigour of Moses' stroke, is 
dead."J90 ' 

The true and highest art, for him, is wh!ch plays positive 
role in life and helps face the trials of life courageously. In 
Iqbal's philosophy of action there is no place for" art for the 
sake of art'. "The highest art is that Which awakens our 
dormant will-force and nerves us to face the trials of life 
manfully. All ' that brings drowsiness and makes us shutour 
eyes to Reality around, on the mastery. of which' alone life 

, depends, is a message of decay and death. There should be 
no opium-eating in Art. The dogma 'of Art for the sake of 
Art is a clever invention of decadence to cheat us out of life 
an~power."191 -

Iqbal's works are full of such- creative and positive 
ideas. The closed doors of destiny are opened through 
action: 

"The destiny of this world of strife is a mystery, 
indeed; , 
Zeal for action unfolds the secrets of, the destiny 
unknown!"I92 

Iqbal believes that self-realization, is not possible 
without action. , Besides, freedom" and ,immortality are 
earned through action. He says'''The Ego attains to freedom 
by the removal of all obstl-uction in its way /,193 Further, he 
emphatically says; "Since personality; or the state of 
tension, ,is the most valuable achievement of man, he 

, " should see that he does not revert to a state of relaxation. 
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That which tends to maintain the state of tension tends to 
make us immortal.,,194 

Iqbal believes that hardships and danget;s have blessings 
in store. Man's' potentialities are revealed by . facing 
difficulties and dangers. He says: 

"He that hath a sound heart . .. 
Wilfprove his strength by. great enterprises. 
The potentialities of wen of action 

. Are displayed in willing acceptance of what IS 
difficult.,,195 . . 

Again,he pointedly says, 
. "Danger tests one's strength and capacity 
And is the touchstone of the powers of . 
The mind and the body.,,196 " 

Iqbal says that evil is to test ·arid revealpotentil:ilities of 
man. He, too, admits the importance of enemies. He·says; 

"I will declare the tiuth: thine enemy is thy friend:_ 
His existence crowns thee with glory. 
Whosoever knows the states of the Self 
Considers a powerful enemy to be a blessing from God. 
To the seed of Man the enemy is as a rain-cloud. 
He awakens its potentialities.,,197 
Again, he has a soft comer for Satan, the embodiment of 

evil for he is an active principle of life. Iqbal in his poem 
'Iblis and Jibril' makes Iblis say: 

"But in Man's pinch of dust my daring spirit has 
breathed ambition, . 
The warp and woof of mind and reason are woven 
of my sedition. 
Your ministers and.your prophets are pale shades: 
The storms I teem 
Roll down ocean by ocean, river by river, 
streams by stream! 
Ask this of God, when next you stand alone within 
His si~t . 
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". Whose blood is it h~s -painted Man's long history so 
bright?,,198, -".-

Iqbalpointedly says: 
. "Do not live in aworldofblindtaste,. 

Which has oIJlyaGod'and nof a devil.;,199 
Educational Implications . 

. This implies that -the" students mustOe infused with 
. active Jife .. andprep1rred·:t()~a6hieve __ the{r"-purpose·· oli their. " 
.0wnJev~ls: The adults/tea<;hers'must"notJethim bepassiye 

or; ,inactive: A student:.must jeamthat . without' his own 
initiative he cannot achieve anything. 
. His stYle.of life .should·notbe such :which r:e,sults jn 

. _laziness. andundesire9:d~pelldence;:, . .'. ... , 
. Lessons or poeiris. whichm~e. hiinslumber~shoul,(:Lnot 
b~, intr~~uced. .~ ./orth~ ~~eof. -act,' should .. not: ,be 
encouraged;· Art, for -the sake oflife-jg:cthe ,ideal-which' the 
.students must realise within themselves: . . 

MONTESSORI 
Age:O~3 Years 

. Work- is physical "and mental' activity. which is freely 
chosenbythe,c;hild.ltis never a mechanical 'process. "By 

'- .' : 'work' Montessori did;not mean niechanical drudgery;but 
. physical andJIlel1tal'activity .·freely chosen" by an 

indiyidua).y 2?0 1]1e child of2~\~-3becom.es inquisitive and 
catches hbld of ordinary objects-like shinr1ybell,asqu~e 

. in the comer of the room: Though:these appear most 
,'~ insignificant to.th~ adults, these are not useIes$ to the child. 

"':['hechildren.:o(this· age_touch ··',e~pec!all:y-' th~se . obj eets ' -
wruchtheyevidentlyprefer, themosrsimpleobjeCts; as, for 
example, ·ac

• ~quireb16ck of paper, a . sqmite inkstarid,or a 
..... roUnd, shiny belL All things which "'are nofmean( for 

th 
.. ,,201 . em; 

. . A!ty, inte~esting .thIng inspire§' them, t~ ~ctjvity.,9imbm.g· 
"above' is very fasdnating.tothem.- ForiIlstance, ascending 
. the stairs is one of the loveliest games for them. 202,' .0.. . 

.:-~ , . ," - . 
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The ' .. child is,~actu~lly,dev~loping himself through his 
activity. Activity ''hcfs·meairingforhim because it prom~tes 

· ·his· oWn 'growth~or . contributes' to society. Montessori 
believed this activity was natural to the child and the most 
important single, influence .onhisdevelopmenC,203 . 

Again, this is'sdf-realiz~ti6!l which is achieved thiough 
. ~. work. The; act of self.,p(!rfection ~paves the w'ay to limitless·. 

expansion, "Workmaynot ~ome first in them' of life, but 
self,:perfecticm, .• self,.rea1isation thiough. work.' In; reality, 
'this&elf-ceiitr~iisatioil 'achieved bymoveInent must or ..•. 
necessity 'expand, . ,and' • there are no limits·' to . its 

. '." ,,204' '. 
expanSIOn. . .... '.' ". ..... . . 

'The 'drildnasno other way tQexpress his psychic life 
· . and indivlduhlity' and cons'Ciollsness .. Thlisliisway should' . 

. not be hindered .. "E'lCh m.an has his own pathto,follqw,.and 
work is. a chie{'expressibnofhis psychi~ life; Those who 510:' 

'. no workaretnilY in:great danger of spititu.al atrophy;~:2?5... . 
Montessori does' not separate .. tnentalmovement· frcim . 

physical activity. The later. helps the former. 'It 'is 
simultaneous moyementofthebody and mind which work 

· in linity."TiU··now, ~:almostall educators have thollghfof 
movement and 'the muscularsyste:r;n as aids torespiratiqn, . ' 

. or to circul~tioIl, QrasameansJor building up.physical 
str,ehgth. But,iriou(new,conccqJtion the. view is taken that 

· movement has great importance' in menial development, 
itself, provided th,at· the 'action 'wJJich. occurs is coIlnected. 
with the mentalactivityg()ing on. Both ,mental and spiritUal," 
growth are. fosten~d by ·this, without which neither 

.' maximtllnprogtess. nor ,iuaximym health' (speaking of the 
· mind)canexist.:,206 ..... .' .. ' .' .. ' .' ', ........ '. '. 

Inthiscoooectiori.; thehand'make' agreaCc6ritribtitio~. . 
"It is by means ofthis-'Work' for it is as much work 'as 
play that he becomes conscious; and constructshimselfc He .' 

· develops hi:rp.self:by,means,ofhis hands, usingtheinas the 
insti;uInents ofhumaninte1ligence.,,207 .' ",: · .<" .. 

· .' -The c011tributi0n:of hands:.-is,very much emphasized by 
Montessori. "The hand has· followed· th~' intelligence, spirit 

.. and emotion, and has left traces bfall behind man in his 
wanderings. Apartfromthepsychological point bfview, all .. 
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changes-in man's environment have beeri madeby the hand 
of man. It is llecausethe hands have' accompanied the 
intelligence that ,«ivilization has been built, so it may well 
be said that the hahd is the organ of that immense treasure 
. given to man.,,208 . ~. 

Besides, the child's walking is a~great activity. He feels 
elevated by walking. "At this. period of his activity t4e 
child is a great walker, in peed of'longw,alks, and adults 
insist on carrying him, or putting him in a perambulator, 'so 
the poor child can walk only in imagination. He cannot 
walk- they carry him; he cannot work they do it for him! 
On the threshold of life we adults' give him an infenority 
.complex~ ,,209 ~ . . . 

Again, for his activities, the child seeks out some 
objects. The mother snatches ~gain and the child gets tired. 
oisuch check~ and weeps. It is interference in child's task 
and thwarts his development. The mother should not forget 
that it is not naughtiness, as it is usually misconceived; 
rather!t is a positive activity which is· necessary for the 
development of the child. 

Age: 3-6Years 
Here too the child has anaptitucieto work. His 

movements are not useless. The child's activities are Un 
. conscious. Nature develops his personality through his 
work. His environment provides .him with experiments. "It 
is certain. that the child's aptitude for work represents a 
vital instinct, for' without work his personality cannot 
orgaruze itsel£,,210 

Mere work is just mechanical. It . must have inner force 
behind it. Such work paves the way to discoveries. "But 
when. through exceptional circumstances, work' is the result 
of an inner,instinctive impulse, then' even for the. adult it 
assumes a wholly different· character. Such work is 
fasclnating,irresistible, and it raises man above deviations 
and attachments. Such is the work of. the inventor or 

. discoverer, the heroic efforts of the explorer, or the 
compositions of the artist, that is to say,. the work of men 
~fted with such· an extra\>rdinary po'Ver as. to enable them 
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to rediscover the instinct of their species in the patterns of 
their own individuality.,,211 -' . 

Montessori states that activities cannot be considered -
separate from mind. In othe{ words,hand is the instniment 
of the ego. "Man builds himselrthrough working, working 
with his hands, but using his hands as the instruments of his 
ego,ihe organ of his individual- mind and will" which 
makes its own experiments face to face with its . ,,212' " envIronment.· -, ' 

It is through such activities or work which help the child 
develop into a mentally healthy child. No punishment or 
preaching can take the place of such work. ''Nothing can 
take the place of work, neither physicaL well-being nor 
affection,and, on the other hand, deviations cannot be 
corrected by either punishment or example.,,213 , 

Montessori believes that integration of personality is not 
possible without work. "Among the revelations the child 
has brought us, there is' one of fundamental importance, the 
phenomenon of normalization through work. It is' certain, 
that the child's aptitude for work represents a vital instinct; 
for without work his personality cannot organize itself and 
deviates from. the normal lines of its construction. Man 
builds himself through working.,,214 , . 
, Lack of activity generates deviation and creates negative 
characteristics in the, child. "Observing the features that 
disappear with normalization, we find to our surprise that 
these embrace nearly the whole of what are considered as 
characteristics of childhood. - Not only untidiness, 
disobedience, laziness, greediness, selfishness, quarrelling, 

. naughtiness,. ,but also the so-called creative- imagination, 
delight in stories, affectionate attachnlent to' persons, 
submissiveness, .play, etc. Even features. that ,have been 
scientifically studied as proper to childhood" such as 
~itation, c~osity,. inconstanc~, instability of' attention 
dIsappeared." 15 The adult who IS not aware of these facts 
will pave the way of the child to deviation. 

Implementation 
The Exercises like fastening frames, the. lines, 

concurrent exercises, immobility and silence are. exercises 
of daily living. It is interesting to watch all these exercises ' 

.- ~ '.' ; 
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'of the' Childferi's, House 'where children" are ,busy in 
activities}16 "One child' sweepirig'~the'flo:or : with " a 
dimulUtlve but real hriIsn,another polishing, brasses, 'a' third -
putting fresh water in' flower vases. Other children, aimed 
with dusters, hot water, soap,andsqubbing' brushes are 
carryihgout what seems a veritable springc1eariing of tlJ.e, 
cupboards. Yet another group maybe going on, strike some 
visitors as a waste of time- time which' could be more 
profitably devoted todefiJiite school subjects such as 'The 
Three RS.,,217 ' ; . , ' ", ': 

Yet,iripo,int of fact; no other'occupations which'could 
be'undertaj(en ,by the children,at'this stage (3 - 5) ~ouldbe ' 

" more important for their whole development- physical, ' 
mental" and IIloral- than these 'exercises of practical life' , 
as they 'are ,called. The practical exetcisescontributea lot to ' 
the harmonious development of the child's personality. 
These satisfy his social sentiments and earn for him sense " 
of dignity and importance; "The field thus opened to the 
free activity of the child will enable him to 'exercise himself 
and to form himself as a man. It is' not movement for' its 
own: sake' that he will derive from, these exercises" but a 
powerful ,co-efficient'in"',the compJex formation of'his ," 
personality. ' His' sodal, sentiments, in the re1atio)1s he' fdrms 
with other ,free arid active childien,his coHalJ6rators in a ' 
kind of household designed to protect and aid their 
development; the sense of dignity acquired, by the child 
who learns to' satisfy himself in slirioundings he 'himself 

,preserves and domiriates- these' are the co-efficient of 
humanity'which accompany, 'liberty of movement.' ,,218 ," 

: The child is nevertiredby doing work according to his 
taste and inner need; Rather, if makes Jnm more' strong, 
enthusiastic, and disciplined. "The child' does 'not grow 
weary with work,but increases his strength, He grows 
through work and, that is why work increases his energies. 

,He never asks to be relieved of his labours, but on the 
contrary he asks to be allowed to perform them and to 

'performthemalone.--The task of groWth is his Jife, he,must ' 
truly either, work or die.,,219: '. ", ,,' 

Montessori gets ,such results in the 'Children's House' 
through auto education,which i,s based-onprinciple of trial 

:' .-. 
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and error~Nearlyall th~ '!Ppaiatuses,ar~ based upon this . 
principle:· , "The-children . learn ,through 'trial and (;!ITQr,The .. 
teacher!!) not authority here.Sh.e is' orilyt9 gUide."2~o. ' 

Age: 6-12 Years . . - "., _ '., , 
. In' this ,perioci also, Montessori draws our (iti@tibn 

" toward its,completion. Mon~essorirefers to Bergson who 
champions theexistenceof'ElariVitale? which i~vitalUrge 
behindouractions, "An6thervitai'factor 6fthe mind is the, -
urge to carry an actiopto -completion, and it is. part of -what 
has been called the· 'Elan: Vitale. '·ThephilosopherBergson 
gave tb,is ,name' to. the. yj.taLurgewhich ,(frives._ every liyip.g 

, < crea1;ure inio exper:iences~ fOIt1:J.e storing.ofengrruns. This 
. power bnngs children-ill' our school to work spotiiimeously, ' 

persisting in repeating thesarrieexperience,till completely 
satisfie<l. It is sometimes called the 'Will to Live,' arid in 
connection with -the . human 'being is classed among 
conscious, psychic factors, while' in other living creaturys it 
ranks ,as biolQgical and sub-conscious.· Truly the Elan 
Vitale is in every facet oflife, and when it em~rges into the 
consc~ous trart of the mind becomes a::voluntary factor, as 
the wIll.,,2 .' --, '. . . ,". 

Equilibriuni. betwe~n, thinkingancJ actio)), i~ necessary _, 
for the development ofperSonalify.Thethought will not ~ 
aSSume copcretet).ess if i~ is nottrffi1slated in appropriate ' 
action. "It is essential for the child;. in all periods 6fhis life, ' 

- to have the possibility of activities carried out by himself in . 
-order to preserve the ... equilibrium_- between· acting and 
thinking .. His thoughts could, in effect~ have the tendency to 
lose themselves in -abstraction by· Teasoning without end 
just as the small childloses ·himse1fin a worM, of fantasy. 
We bring' specificobjeds to the small 'child in ,an 
enviroiunentprepared for. him. Here he' acquires 
independence thanks to his own effort. And the activity 
giveshimcligni~._It is his oWn:experience!hat brings him 
exact answers.,,2 2 , , " ._ ." . 

Implementation , 
The children's outing /or external activity is most 

important thought action role' at this -stage. The activity 
bringsout,his ~potential "The role 'of ridue,ation is to ' 
interest the child profoundly in an' external· activity to 
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which he will give all his potential. We are concerned here 
with bringing him liberty ?Ild independence- while 
interesting him in an activity through which he will 
subsequently discover reality; And for him this is the means 
by which he may free himself" from the adult.,,223 The 
outing for child is to provide him experiences. "We must 
not be content to consider the children's outing a simple 
he~th-giving exercise. It is designed to bring the child's 
attainments to life for him. It is only thus that their realities 
will penetnite him: Thatis What we call experience.,,224 . 

. However, the activity of the child is not to be ignored. 
'Inthis more advance period we. continue to afford children 
the opportunity to learn through the activity of'the hand, 
especially in mechanics and physics. Forr instance, the 
children learn the laws of pressure and tension by being 
asked to build an_ arch of stones; so placed as to hold 
together without need of cement.' 

The teacher'sroIein 'this connection must be.efficiently 
and intelligently played. "Education ought to be a guide in 
this more critical period of life and of school. The teacher 
must again be made aware ·of his 1imitations~ as we have 
already established with regard to .the teacher of the smaller 
child. For the,small child, he had to 'count his words.' Here 
he mustbe sure of what he-ought to do, of what he ought to 
say, and of the extent to which he must reply to· questions. 
He must be clearly conscious that his dutY is to say little; to 
say {)nly what. is true, but not- the. whole truth in all its 
details. He must now also say what is necessary and 
sufficient." It is indispensable to the child to feel the 
security the adult can and must give.' 

Hence, there is an importance of a vision of cosIilic plan. 
- "To have a vision of the cosmic plan, in which every form 
of life depends on directed movements which have effects 
beyond their conscious aim, is to understand the child's 
work and be able to guide it better.,,225 



Chapter Six 

PURPOSE 

IQBAL 
- -Iqbal considers the ego as "a rationally directed creative 

will.,,226Purposes and aim form a very important part in the 
. -
philosophy of Iqbal. "Life is only a series of acts of 
attention, and an act of attention is inexplicable without 
refen:~nce to apurpose, conscious or unconscious. Even our 
acts of perception .are determined by our immediate 
interests and purposes. .. Thus ends. and purposes, whether 
they exisi as conscious or subconscious tendencies, fonn 
the warp andwoof of conscious experiences.,,227 

Iqbal says that intelligence and purpose are a unified 
whole. He 'says that life "is determin~d by ends, and 
presence of ends means that it is permeated by int~lligence. 
Nor is the aCtivity of intelligence possible without the 
presence of ends. In conscious experience . life and thought 
permeate each other. They forin aunity.,,228 They help man 
in determining his future. Again, "Purposes not only colour 
our present. states of consciousness,_ but also reveal its 
. future direction. In fact, they constitute the forward push of 
our life, and thus in a way anticipate and influence the 
states that are yet to be. To be,determined by an end is to be 
determined by what ought to be. Thus past and future both 
operate in the present state of consciousness.,,229 

The self is. held together only by' the unity of directive 
purpose. Without it the selfor personality-gets scattered or 
disintegrated. "Thus my real personality is nota thing; it is 
an act. My experience -is. only a series of acts, mutually 
referring to another, and held together by the unity of 

> ,,,-,-:" 
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,directive-purpose. My whole reality lies 'in my 'directive 
attitude. 'Yo}1cannotperceive:melike a thingjn ~space, or:a 

'setbf experiencesifl'temporal order; you rilusFinterp'ret,: 
unaerstand, 'and appreciate me in my, judgements, ,in, my 
will, attitudes, aim.s,and aspitations.,,230' ," ,/, ,,' , 

Iqbal's theory ~-of teleology is very importaritinthis 
respect. Commenting on ,Bergsop.'s view,cof teleology 

, 'according to ,which yital impulse is "not aiming at'a t~suh; 
it, is wholly arbitrary, ,pndirected,'" "chaotic" and 
unforesee'able 'in: its 'behavib~r,,231 othefw:ise it will' be' , 
detemiil1ed:. Iqbal does, not agree that: i( will lead to 
determinism; He says :~'Fron1 ourco~sciou.s experience, we 
have seen that to 'live is to, shape and change ends and 

"purposes and to be" governed ,by t1J.em. Mental)ife,iS­
teleological ,in the "sense that, while there is no, far-off 
distant goal towards which, we are rrioving,there is a 
progressive fOITnationof fresh"ends,' purposes, and- ideal . ' , 232 
scales of value' as' the process of hfe grows and expands." 

Again; "We become by ceasing to be what we are. Life 
is passage through a series :Qf d~aths. Bl,itilierejs,a system: 
in ~h~ :continuity 9fihis passage. Its various stages;: in spite 
of',' the apparently-,abruptchanges', in ,our evaluation of " 

'things, are , organically related ,tcr one another. The life­
history of the individu,al is, on the whole, a unity-and not a 
inereseries of mutually ill~adapted eyents.,,233' " ' 

Further, "A time process cannot be ,conceived as a line 
already draWn. It is a li~e irithedrawing-anactUallzation 
of open possibilities: ltis' PUll;osiv~on1y iii this sense that it 
is selective -in character, and brings itself to 'some. sort of a 
present fulfillment by ,_actively preservin,g" and 

'" '234 supplementing the past." ", 
It is purpose which gives' inspiration to life. Desire is the 

origin oflife" ' 
,"Life ispn;:served by pUfpose: " 
, Because ofthe goal' its caravarl~belltinkIes. "'~ 
Life is latent inseekillg, , ' 
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~Its origin is hiddeidnclesire. 
-', Ftomthe flaIne of desii-e~ the heart takes life, 

And when it t~e~iife, all dIes tha{is n¢t tfue.','23~' 

When man sansd6sire;hestbps ,soaring. 
"When it refrains from fo'miing' desires, 
Its pinio~breaksaI14it'cannoismlr.' ' 
Desire keeps the Self in perpetUal uproar.' 
It is a restless wave of the Selfs,sea.',236 

,'Desirehelpsusachieye:oUF goals:: ' 
Withcmtit we c~otp_rogress'in life. 
"Desire is anoose·for-hunting ideals, -." 

"A binder of m:e boo1cof deeds;,,237 

Absence of desire knellsdeath,bell. 
''Negationofdesi):"eis death to'tlie living, 
Even as absence of heat extinguishesthe flame.,,238 

Thus, Iqbal advises, 
"Keep desire alive in thy heart; , • 

~,. Lest thy little dust becorne a toinb.',239' . 
- ,- . ; ~. - -

Iqbal'puts forWard his theory of art which is exuberant, 
with life. He says, "The ultimate end ofa11 humim activity' ," 
is life~glorious, powerful, and exuberant. A1lhwnana(e, 
subordinated to this final purpose, ,and, the value of 
everything must. be "determined in 'reference to its, life- " 
Yielding capacity.,,24o " , ,,',' ',", , 

, The life of~community is. atsopreserved by purpose ... 
Iqbal says:',' ' 

, "The natiohdies if it loses hold of the 
purposeoflife.,,241 ',,",'. " 
lqhalemphatically mahifeststhe role of purpose with 

regards to community: He says: ' - , 
"Death comes,l!Pon the individual 
Wpendries life's river, and the Nation dies 
When itforsakes'the purpose of its life. 
Though the com:munity nnist pass away 
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Like any Individual when Fate 
Issues the fiat none may disobey.,,242 
"The blood that circulateth cin our veins 

The nimbler moveth, having the desire 
To reach a goal; life's selfconsumes itself 
. In that bright flame, a glow with tUlip-fire. 
The Goal is as a plectrum, that awakes 
The hidden music in the instrurrient 
of high ambition, an- attractive point 
Whereunto moves all centripetal force; 
This stirs a people's hands and feetto move 
In vital unison, one vision clear 
Bestowing on a hundred sev~al sights.,,243 
Educational Implications 
the educational implication is that the child's movement 

and actions· must be purposive. The purpose must be 
positive, intelligent and progressive which is not harmful to 
others. The education must guide the child. for the· 
development of personality. He must not waste time in 
purposeless activities. The environment· of the child ml,lst 
be conducive to progress without making him/lethargic and 
wasting his energy in useless directions. 

MONTESSORI -
Age: 0-3 Years 
-The child's activities are not purposeless. The child's 

activity, -in this period, is for learning to coordinate his 
movements.. Psychologically the child develops his 'psyche 
through action which has unconscious motive. behind it. 
"Before the child can perform actions with a clearly logical 
motive, such as those.he has seen performed by grownups, 
he begins to act for purposes- of his own,using things for 
ends that are often unintelligible to adults.' This happens 
. with children between a year and a half and three.',244 

Again, the sole purpose of the chilcts activities is the 
development of personality which is unconscious in this 
period. Psychologically speaking, world conquest is his 
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aim. The' child "possesses an intense motivation towards 
his 0Wll self-construction. Th~ full development of himself , 
is his unique and ultimate goal in life. He spontaneously 
seeks to achieve this goal through an understanding of his ' 
,environment. 'He is born with the ,psychology of world 
conqliest.' His emotional and physical health will literally 
depend UP9n this constantatfempt to becomehimself.,,245 , 

The actiVities' of the child in this period look useless to ; 
adult. But these are tremendously fascinating and 
meaningful to him. There are many fascinating occ;upations ' 
of the childnm of this age which are 'meaningless' to the 
adults. They see rio logic behind such occupations. These 

. activities are very i11teresting to note. One of the fascinating 
activities of the children~'is to take stoppers in and out of 
bottles, especially/ if the stopper is one of prismatic glass, 
reflecting the colours of the rainbow, 'like that of a,scent 
bottle., Thisunstoppering and restoppering of bottles seems 
one of their favourite elementary plays; another is t6 raise 
and lower the top ofa big inkstand or the lid of a massive 
box, or to ope~and shut the door of a cupboard~"246" 

This is what the adult usually does notunderstand~ As a 
result,the adults impede such activities and thus create 
repression in the child. "But simply to shuthimout,as has 
been done up till now; means a repression of his growth, as 
thoughheweie ,condemned to become dumb,,247 

Age: 3-6 Years 
Without purpose, the child cannot make any decision or 

choice. "In order to accomplish any conscious . act· 
whatever, it is necessary that we should decide.- Now a 
decision· is always the result of a choice...... For such ,a 
choice we must have our motives; whether they be,jn 
favo'!l1" of the' grey or the brown; but finaUy one of the ' 
motives will prevail and the choice will bemade.',248 

The decision opens the way to constant work.. It 
develops voluntary life in the child. "The constant work 
whiqh . builds up . their personality is an set.· iii motion by 

. ~- ' 
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'.. decisions; and this takes·theplace.'of primitive state of 
chaos ,in which; on the.'otherhand;.acdon$ were··the 

. dutcomeof impulsf/s: A volunt~life develops. gradually 
'.' .... w-ithin .' them; .' and doubt.and timIdity disappear, .. to gethet . 

. ' with tb,e darkness. ofJhe.plimitive m~l1talcoRfusion:"249.. . 
Again, purpose~ and decisions are necessary qom;tituents 

ilithe developmenfof personality; The power of self 
...•. direction, cannot be .. )V'ithouCpUrpose·.':'Persisteiifwork, 
. _~larity pf'ic1e~s~ ~the'llaQito(siftingconfJictiIlgmotive.s iI)., 
the. -consCiO'~sn~ss;' ev~n _ in the,. minutest-'actions . of lif~;' .' 
decisions taken every . moment on the smallest things, the 
graduillinastery .-over.one's' ae:t.ions,the :pow~r:Df self- . 
direc:;tio1.1 increasing;by Aegr:¢e.s)n·theS1;1ni Of sllccessively 

• C repeated acts~'these-are the'stoutlittle stones on . which the 
strong structure of personality isbulltllp.,,25o.. . . 

" . If movemeritor activityOnheGhildis. Without purpose, 
-it will end in cJ:iaos~ Ids purposive life 'which bnngs order' 

to life and its:development. "Immobility is inipossibJe. The 
world would become: chaotic if all movement stopped, . or 
everi'ifliving'thlngs'lnovedabout aiinlessly, without the 

'. gtiid~ce. ef tnat useful end 'whicn;-all crea.tures have 
assiguedto ·them},25L, •. ' '. . .' 

The~hildhas intIinsic motivation~. He . can .' work 
' .. tirel~ssly forho'llrs 10achieveJIis go~k 13ut ~Gtivity without 
'purpose brings him fatigue;"'IfthecNld-hasno 'intelligent 
aim' in his movements, he 'is without internal guid"l.nce, 

.... th,us movement tires. him .. MCl!lymen feel Jhedreadful 
. emptrness of.befug·cmnpellecl to'movewithQU(anbbJecC' " 
One' of the cruel punishnleritsinvented fcif the chastisement 
of slaveS'wasto maketheni dig deep holes iIi the earth and . 

. .. . ' .·fillthem :up agrun repeatedly, in ()ther words,'to make them . 
, ~ k ..' h' . 'b . - ,,252 . ~.. . '. ' . • , worwlt out anD gect. - ..... . .. . ." -' ". .... . 

_ - Any hip.d:rance.~on_the part ofllie adult distUrbs ili.e . 
. child's confidence and initiative. Theeffecr may persist 
. thl'oughoutthe child'slife.·He may:hecomeabnonnal. The 

.... ·nallghty, disobedient, uncontrolled. and disorderly children 
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ate, those who have deviated from healthy personality_ 
These traits ·ofabnorniality do not. appear . if the children's 
activities are not suppressed_ "Silchdeyiationscannotbe 
'attributed to the personality it~erf. Th.eycome"fromafailure 
too~gamze' the personality.' -They.are ,ephemeral' 

'characteristics, yet they are not correctible, becaus~they 
,can only be COlTectedwheri all the powers are'iunctioIiing 
as one to, seNe 'the (;hcis"ofthe wh()le individuaL Burwhen ' 
the attractionsof:the ne\V environment exert their spell, .' 
:offenrtg_in~ti~~s, f~r construciive~ctivity; ~~n'aifth~se ' 
'energies combine and the deviations can be dispersed. A 

,,' uruque.typeof.childappears"a 'hew chiJd':;, but ie.allrcit Js '~ 
. the chilcl.'s. true, ',personality:, allowed tQ,c9nstruct itself .. , . 

',- " . 253 ." ,,- .. - "', ' ' " . ':' '" •.. ' • ... 
" 'norm~.lly."" . .... " " '" . '. "" ' . " 

-Abnormality' as a .psychological eve11-t does .not 
" ·appear;>,ifthe~,.child is given .freedom:ofactiVltY~md,: ,. 

'free'choice 6fselecting~apparatus.'Montessori 'regrets 
. th,~t first the adults make the children a~IlOrmai,due to 
unwise .. treatment then take the deviated or ilbnorlnal 
'childn~n'to the·ch.ild "guidanceCliriics, . whetethe 
ttea:tm~nt . is: ()ffetedqnlyollMontessoiilines. ,"This . -.. 
~psycholo gical event,.\v hich brings to' mind the cure. of 
adults,,; by psychoanalysis, we have c'!Ued by the 

, technical :term~ 'nopn~lizatio.n. 'Today,,"aft~r sgrnarty 
. years, and so vast ,-an experience, the truth of it is 
established. In the Child Guidance Clinics, which are 

,b,eing so, widely J9unded for thetreatmentof 'difficult', ' 
, ' c1;li1dren,'wha,t is ~d()he.OisjU:s{this~ to"offerjhe child all' 
, ertyirOJlmen:trich ihm'6ti\fes 'for'activity; in which ,he 
c~m choose wlla't he will· take and use. Intllischoicehe ' 
is freefrom:ariy t~achei-'~s c~:nti,olor indeed frorn.adulf 
control in generaV;!54 , 

,Mont~ss9ri ,laments ancl, Jem~4s aboutth~e clinics. She " 
asserts that "the scope of, these institutions is 'far too 
limited. They are just places for 'cure,' like nursing homes 

'for the sick.'wha.tisstillneeded isagelleral understanding' . 
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that if work and freedom can cure defects of growth, it 
means that work arid freedom are normally needed fOJ the 
child's deve1opment.,,255 ' " ' 
. Implementation, 

Now, the motives-cannot come out without the things 
around. "His intelligence,no longer develops, merely by 
existing. It needs a world of things which provide himwith 
motives for his activity; for in this .formative period there 
are further psychologica.ldevelopments which still have to 
take'place.,,256 '..,' '. 

Thus, in the 'Children's House' necessary materials 
or apparatus are given for the formation of purposes 
and decisions. "Our little children are constructing 
their own wills when, by a process of self-education, 
they put in motion complex internal activities of 
comparison,andjudgement,andin this wise make their 
intellectual acquisitions with order and clarity; this is a 
kind of 'knowledge' capable ,of preparing children to 
fomi their own decision, ,and one which makes them 
independent of the suggestions of others; they can then 
decide in. every act of their daily life; they decide to' 
take or not to take; they decide, to ~ccompanythe 
rhythm of a song with movement; they decide to 'check 
every motor impulse when theydesiresilence.,;257 

There is always a purpose behind every piece of 
Montessori apparatus. For instance; "the solid insets 

. are not intended to ,give the child -a knowledge of 
dimensions, nor are the plane insets designed to give 
him a conception of forms; the purpose of thes,e, as of 
all the other obj ects, is to make the child exercise his 
activities.,,258 ' 

Age: 6-12 Years 
At this stage also the child builds his personality. Now 

his aim is wider in a larger environment. Even a1 this age, 
which is par excellence the time for storing up information, 
the question 'of what he.is learning- important though it is-
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is secondary to that of mental development. ''just as the. 
small child cannot sit still. because he is in need of 

. coordinating his movements, so the older child, who seems 
troublesomely curious over the what, why, and wherefore 
of everything he sees, is building himselfup by this mental . 
activity and for this reason must be given a wide field of 
culture on which to feed." 259 

Now, he has not only to construct his personality but 
also to shape .the destiny of the universe. "The world was 
not Created for us to enjoy, but we are created in order to 
eyolve the cosmos.,,260 . 

Also,. his aim is to servehumani~y with allhls capacities. 
This is-not possible wIthout purposive life. "So' also has 
man a pUrpose, not just to be purer and finer than other, but 
to use _.his spiritual riches, his aesthetic greatness, in the 
service of others.,,26I . 

Implementation 
Even outing on which Montessori puts great stress at 

this stage of development carries a great value of purpose. 
"All these activities' constitute a sYmbol of life. Since life 
outdoor differs from life in a closed environment,a gUide " 
and an aim are necessary. In short, to go out, one must be 
ready for it.,,262 . 

For this matter, here also the child's purposes and 
decisions are tailored according to his needs, His· "entire 
life is a continual exercise of decisions.,,263 
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Chapter Seven -

... INTELLJ3:CT 

IQBAL' _ 
- , IqbaLtakes intellect as one of the rp.ost important factor~ 
for the development _ of hUman personality. Despite its 

. limitation, Iqbal calls it 'Nur,264whiQh _enlightens the way 
to Reality. Man haS todetermineJhe-movenieritoflife,py ". 
ends;-and has not only to develop his inner being but alsoto -
shape the fate of the universe. This is not possible Without' 
intellect. ' , .. - .~, -

Inthis:connectiml,-Iqbal ad~ocates ,the importance of 
sense-perception, and scientificobseriration' which are very -
useful media for the-developmeniof intellect: MaiJ.,by 
coining into _. contact with the dynamic 'and concrete 
environment,.' deveiop§ intellect an.d thus -. makes. a great . 
contribution' towards ,the enhancement of. culture and 

-·civilization. 
-- 'This -is What Socrates. and Plato ignored. Iqbal regrets 

. that "Socrates concentrated his 'attention on'the, human 
world alone. To him the proper study of man was man and , 
not the world of plants, inseCts, -and stars ... Asatiue 
discipleofSocraies, Plato despised 'sense~perception which, 
in his - view, - yielded mere _opinion and' no real 
knowledge.,,265 _ _ 

Ititellectual efforts makeagteaicontribution, to sharpen 
, our insight.Iqbal s~ys,"Intellec1:ualeffort to over~oni.e 
6b~trudi6n o:fferedby' ii, besides 'enriehing and amplifying ::'~ 
our life, sharpens our insight, and thus preparesus:for a 
more masterful insertionintocsubtler aspects -of human 
expenerice. It is our reflectiyecontactWith' the temporal 

. ",..;._. 
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flux· of things, which trains us for an intellectual vision of 
the non-.temporal.,,266 

This is the reason that scientific observation of Nature 
sharpens our inner perception which paves way to vision of 
the non temppral. Iqbal regards it~as a kind of prayer "The 
scientific observation of Nature keeps us in close contact 

. with the behaviour-of Reality, and thus sharpens our inner 
perception for a deeper vision of it. The truth is that all 
search for knowledge is essentially a form of prayer. TP.e 
scientific observer of Nature is a kind of mystic seeker in 
the act of prayer." It is why he believed thought having a 
deeper movement also. To add,according to him ''The idea 
that thought is essentially finite, and for this reason;linable 
to capture the Infinite, is based ona mistaken notion of the 

. movement of thought in knowledge.,,267 
Thus, according to Iqbal thought is not static. It is only 

dynamic and possesses a deeper movement. "In its deeper 
movements however, thought is capable of reaching. an 
immanent Infinite in whose self-unfolding movement the 
various finite concepts are me~ely moments. In its-essential 
nature,then thought is riot static; it is dYnamic and unfolds 
it internal infimtude in time like the seed which, . from the 
very beginning, carries within itself the organic unity of the 
tree as a present fact.,,268 . 

Thus, for Iqbal intuition and' intellect are 
complementary, and not contrary to each other. Their root 
is the same,though their functions ~are different. "The. one 
grasps Reality. piecemeal, the other grasps it in-its 
wholeness. The one fixes its gaze on the eternal, the other 
on the temporal aspect of Reality. The one is present 

, enjoyment of the whole. Reality; the othe( aims at 
traversing the whok by slowly specifying and closmgup 
the van6us regions of the whole for exclusive observation. 
Both are in need of each other for mutual rejuvenation.,,269 
In beautiful verses he says: . 

"Only through love intelligence gets to know God, 

. ,.,. 
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Jor the development of human personality. Despite its 
limitation, Iqbal calls it 'Nur,264 which.enlightims the way 
to Reality. Man h.as to deteimine .themovenientoJ life ,by . 
ends;' and has not only to develop his inner bejng but alsoto . 
shape the fate of the universe. This is riot, possible without' 
intellect. ' , ., .~,' . 

Inthis~ connection, . Iqbal ad~ocates .the importance of 
sense'-perception. and scientific observation ~ which are very, 
useful media for the~development of intellect. '. MaiJ.,by 
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contribution . tOFardsthe enhancement of. culture and 
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world alone. To him the proper study of man was ~an and 
not the world of plants, insefts, ~and stars... As atiue 
disciple of. Socrates, Plato despised ~ sense;..perceptioIi which, 
in . his, View,' yieldedm,ereopiniou' andY no real 
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, our insight. Iqbal says, "Intellectual effort to overc;om,e 
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flux· of things, which, trains us for an intellectual vision of 
'the non-temporal.,,266 ' 

This is the reason that scientific observation of Nature 
sharpens our inner perception which paves way to vision of 
the non tempi:>ral. Iqbal regards it~ as a kind of prayer "The 
scientific observation of Nature keeps us in close contact 

, with the behaviour-of Reality, and thus sharpens our inner 
perception for a deeper vision of it. The truth is that all 
search for knowledge is essentially a fonn of prayer: TPe 
scientific observer of Nature is a kind of mystIc seeker in 
the act of prayer." It is why he believed thought having a 
deeper movement also. To add; according to him ''The idea 
that thought is essentially finite, and for this reason,''unable 
to capture the Infinite, is'based ona mistaken notion of the 
movement of thought in knowledge.,,267 

Thus,according to Iqbal thought is not static. It is only 
dynamic and possesses a deeper movement. "In its deeper 
movements however, 'thought is capable of reaching, an 
immanent Infinite in wpose self-unfolding movement the 
various finite concepts areme~ely moments. In its'essential 
nature, then thought is hot static; it is dYnamic and unfolds 
it internal infllritude in time like the seed which, from the 
very beginning, carries within itself the organic unity of the 
tree as a present fact.,,268 ' , 

Thus, for Iqbal intuition and intellect are 
complementary, and not contrary to each other. Their root 
isthe same, though their funttionsare different. "The one 
grasps Reality. piecemeal, the other grasps it in -its 
wholeness. The one fixes its gaze on the eternal~ the other 
on the temporal aspect of Reality., The one is present 
enjoyment of the whole Reality; the other: aims at 
traversing the whokby slowly specifying and closing up 
the various regions of the whole for exclusive obserVatioh. 
Both, are in need of each other for mutual rejuvenation.,,269 
In beautiful verses he says: ' , 

"Only through love intelligence gets to know God, 
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Intellect 

love's labours find firrngroundiilg in intelligence; 
when love is companioned by intelligence, 
it has the power to design another world, 
Then rise and draw the design of a new world, 

, mingle together love with intelligence.,,27o 

85 

That one is not' complete without the other is further 
expressed by Iqbal thus: "Vision without power does bring 
moral elevation but cannot give a lasting culture. Power 
withQl.:J.t vision tends to become destructiye and inhuman. 

, Both must combine for the spiritual- expansion of 
humanity.,,271. .' "_ ,' .. 

No doubt, Iqbal is at the same time critical of intellect 
also for intellect divides Reality into, several parts. It cannot' 
grasp Reality in its wholeness and entirety. It sees only the 
~hell without its kernel. He says: ' 

_"Infinity is not amenable to our intellect, 
'One' inits hand becomes a thousand, . 
As it is lame, ,it likes rest (immobility); 
It does not see the kernel, it therefore 
Looks towards the shell. 
As we divided Reality into several spheres, 
We made a distinction of change and rest.,,272 

Iqbal, in this connection, makes a beautiful comparison 
of Ishq and intellect. That intellect isnoLdaring andthihks 
several,times before taking an action, while Ishq is'madness 
and hence dauntless, is expressed by Iqbal thus: 

"Love leapt unhesita,tinglyinto Nimrod's fire, ' 
intellect is still busyin looking from the roof-top. 
Lost in the maze of cause and,of effect is 
Reason; Love strikes boldly in the field of Action.,,273 ' 

Iqbal considers reason as crafty and worldly- whereas 
love denotes indissoluble faith and is non-utilitarian.' He 
says: , 

"Crafty Reason sets snare; 
Love overthrows the prey with strong right ~ 
Reasori is rich in fear and doubt; butlove 

. -'.':>~ 
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"flas fiIm:resolve, falth'ihdis'soluble.',274, . .... ." 
, But. here he talks ofintellecr-alorre which,oi'course; is 
unable to take !}S to tlle 4estinafi6n. He opposes gn1y ultra­
intellectualisrri, wmch ispurely:discursive-and plays norole~ iIi intUitive knowledge:: . . . -,' , .' .... ,.. .' ,." . 

'~:-EdlIcation~1 Implications' 
The educational' system js . of' utmost importance ~in 

, d~v~loping ,child's iuteU(:!ct.pbr the purposes of groWth; 
due .emphasis hast()'be, given'to develop the' senses 'ofthe 

. childien by providing opportunities for their development 
of perception and observation. These must be trained in the 
children for intellectual' vision. It implies that'we should 
use'methods to develop intellectincllildreri.\ye should 
make the child ~hol1y:cons~iousofhis, .environment to 
derivetheinax.imuni benefit out6f it: It Will favour the 
method of 's~ff-activity, . learning by doing, and' awaken 

'. critical and inquisitive ,mind.. There should be 110 . reliance .. 
, ,. onnlere meIIlory andpa.ssive.1eainiirgorcramnnrig;' ' . 

MONTESSORI, . 
. . .... Montessori defines the intelligence· as "the sum of those . 

" reflex anef assodafiveoi-i-eproductiveactiVitieswhich 
, .,' . enable the:mind tocortstnict i!self,puttirig if into· relation ,.... -- ' .. . ...... 27 .' '.-- .. '. '.. . --.: "', .' ," 
~withtheenvircinment. ,,:.5··BothquicknesS and intelligence 

-- -- ar.esYno.tiYmOlis: . The former.; "is ·certa.iriIY:rehited tbthe·, 
capaCity forreceiying iiTIpressions,. frbm the"enVironment,. 
daborating images, ,and~' exterhalizing',the".',mtemal .' 
results.,,276 , .' ' ,.' . , '.' 

Age: 0 -3 Years "" .. ..... . 
The. child creates his own\mind:1jisintelligeJice is 

qualita.tivelYdi'stlnd~fro:ni theariiIIlals.Thls 'is, the period of·' 
inline~se psychic activity. IIi tpis peri9d th~child learp.sby .. 

, impressions asdi~cussed earlier. The:i1.rsttW6 years are 
, .very import~tjn this t:egard. '_'So~thefirs.tperiocfofJifehas· ... 
. been ,fixed "for the stbring .. of'· impressions from the·· 
-"environnient~ : and jsth~refoiethe' period~o(the greatest 

psychic: activity;ii ii' the:. activity ofe aJ:>soriJtion ,c of 
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.' ~verythfug thafthereis in-the.eriviroIlIIient.,,277: It ··is the .... 
beginning of intelligence: '. 

Again, . intelligence . istheIIlain characteristics" of the 
small child. Montessori laments·the atlltudeofthe thinkers' '. 
who cfid"'n()trecogruze the psyclllc life of the "child -at this ' . 

.. '.\'. . . -- '... . . .. 
. " .•.. stage. "Form.erly it was thought that the~ smallcp.ild had no 
. psychic life, whereas now we· realize thattheon~y- part of 

him whicIiis active duTing the first year. is .thehrain;f:The 
chief' characteristic of the human babe is intelligence, 
unlike. the other animals wl100nly -need tb awakeri the 

.. '. instIncts towards their behavior :,,278. ~: ...••.. ~ . . 
. Intelligeri~e '. is .' developed '. tln:Oll~ .... movementsaIld 

senses. Ifn6( properly cared or tn~ated.atthis st~ge it 
revers#yaffects.-thedeveIQpmerit. "Scientific observation 

'sh6Ws,that intetligence • .)s.d-eveloped tlrroughmbveinent; 
experim~!its i}fap parts of the world have .confirrnedthat. 
move1lleriC_ helps -psychic ~ 'leve1opilient,:an4.. that 

-' "devefopmeIifiii tUrn expresses-'itseIrinfuithet ·mbvem~rit,· .' 
so there is acyc1ewhich must be completed, because'mipd . 
and in9vement belotig~to_llie same unity. The senses'. also 
~elp; . CUiy ~~~~Ciencyjn-themcauses -tli~· child_ tobe:less 

· mtellIgent. .' .... c' •. '" - .' 

.~: -Montessori maititairisthat . we cannQt d,eveI()p~intellect . 
tii1less.and.untilourserises are sharp. With-this regard she . 
qu()i~sart aiiCiei1t~Jciom:'-"TP-ete·isnbthiJJ.g. in:tlieiptellect ..... . 

.. which wasnot-firshn the·Bense;" ." . __ ' .. ... .. . 
, . Enciorsing:t1ieyiews . ()(B"ain, '. M.qritessori, T~garQs'the ' 
differentiating Qfobjects'-as the-begilming;of intellectual' 

.' exerdse and constrUction; "According to Bain, .... tli~~. , 
cOnsciousnessoLdifference,is the beginning of.evefy .•. 
intellectual exertise; " the .,first . §tep -of ,the:_ mln~r, .. is· ..... ' 

,appreciation of ,'distincfioIl~' '.' The bases- of its, perceptive' 
.• functions towards'tile eitemal world: are~ the· 'sensations. ~ '~" 
: . To '. collectfatts and distirigriish between them is the. iriitiaI. .' 

.. process in i lltellec1ilal' constiuctio~:';280 Again,inflvenced 
.' -- .:' from his eny}:ronn:ientand~its,_se"iis<;l1yfunctions -the<child:~' 
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lays the foundation of -intelligence. Here, he gets the 
opportunity of making comparison and judgement, by 
exercising observation. 

The intellect develops by senses -, and the developed 
intellect serves the ego (inner self) in the growth of the 
latter. The ego is _ the real' agent. It receives the impressions. 
The ego grows through senses. "The ego is the real agent, 
the single arbiter, and the recipient of the sense, 
impressions. If there were no ego to see and enjoy, what 
would be the use of the mechanisms of the sensory organs? 
It is not the fact of seeing or hearing that is important, but 
the fact that the ego should' form itself, grow, enjoy and 
maintain itself, through seeing and hearing.,,281 

Again, 'Montessori regards senses as the, base of the 
development of intelligence. The more the sight and 
hearing of the child is developed, the more his power of 
mind is sharpened, "All have agreed on the importance of 
the senses in buildiI1g-upthe mind. No one doubts that the 
mind of a deaf mute, or of a blind' child, encounters extra­
ordinary difficulties in its development, for sight and 

, hearing are the gates of the mind; they are knownas the _ 
intellectmil senses.,,282 

, In case intellect is not developed, the ego cannot 
maintain its unity. "If the ego cannot, attain this essential 
condition its unity will be shattered. It will be as though an 
instinct were to go about the world separated from the body 

, it should' animate." These serVe as instruments" to keep 
relations - with- the outer world and provide with 
nourishment to' keep the ego intact. Again, the eye and ear 
'givenourishmenttothe ego. These are the sources of ego's 
nourishment. l'When,howeveF~ we speak bfthe importance 

,- of these sublime instruments- ear ~ and sight in' building up-
the intelligence, we ,do not think of them as mechanisms, 
but we think of. the ego that uses them. Through these 
marvelous vital instruments the ego comes ,into relation 

~ with the world and uses them according to' its psychological-
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needs. The sight of the beauties of nature, of sunrise or 
sunset, or of works of art, the sonorous impressions' of the 
outer'world, man's voice, or music, all these manifold and 
continuous impressions ,give the inner -ego the delights of 
psychic~ life and the nourishment necessary for, it~ 
conservation. ,,283' 

The toys do not meet the needs of development. These 
are used only in the absence of objects in the environment' 
where the child is only to play with toys and sleep. On the 
contrary, . the child has to absorb knowledge from 
environment; ''Not only do they seem indefatigable, but by 
being intellectually active they acquire strength and health. 
A natural predisposition-suits the young child to the 
reception of _culture, but society abandons him mentally at 
this sensitive period, by its regime of play and sleep. He, 

. cannot stop absorbing or· stop being active, but if there is 
nothing to absorb, he has to content himself with toYS.,,284 

Age:3 - 6 Years 
, Now the child begins -with consciousness of 
differentiating relation of objects in the surrounding 
through hiS. senses. It payes way towardthe>development of 
intellect. ''The be~nning- of intellectual developmertt is the' / 
consciousness of difference. or distinction' in C the .' 
environment. The child makes these perceptions through 
his senses; he must th~n organize them into an orderly' 

. arrangement in his mind. ,,285 . 
Again, discrimina:tion and comparison made by: the 

senses is 'the chaIacteristic sign of inteJligence.' 'To. be 
able to distinguish' is the characteristic sign of intellIgence: 
to distinguish is to arrange and also, in life, it is to prepare 
for 'creation~' ,,286 . . . 

Development of senses not only constructs intelligence, 
but . also'creates order in the child. "The' swift reactions 
occlJITing among' OlITchildren are not merely an external 
marufestation of the intelligence. They are related not only 
to the exercise, but also to the order which .has been 

: ,,'-
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established- withln:"and it is, this inlimatework,of re­
arrangem:enr:whichis ,iIi itselfa,more ~xact indication of ' 
.' ,', " .' " ' ,,281' " " ' mtellectualformanon. ," ,,', "" " 

" Helen Keller iSdft quoted as a living miracle inthe,fieId 
of education. "Helen 'Keller is ariuifvelou~ example of the ' 
phenomenon commonto all huniall:beings:the' possibility: 
of the liberation of the imprisoned spirit of ,man by the 
educafion,ofthe senses. Here lies-the basis of the methbdof 
education of which the book gives a su~cinct idea. If only' 
'one of the senses sufficed t() make of Helen Keller a 
w9man'of exceptional culture arid a Writer, who, better tJ.1an 
she proves, the potency of that :rpethod ofeduc~tion which 
buiJds on the senses. 'If, Helen ~Kellerattainecl through 
,exquisitenatura1:giftsto anelevatedcoIicepti,on.,,28_8_ ,. " " 

The 'ChiIaren'sHouse?.is the enviromnentwhich'is'-~ 
"offer~d to the- child where he, fuay' devel~p: his: activities. -
Thislkindofsclloolis norof a', fix~d 'tyPe,;'lJ.l.lt.may vary' 
aycording. tQ the ::fillancial res'ou-fees at disposal, arid -to "the ' 

" opportUnitiesaffqrded by the enviroillnent~It o,~ghttobea 
r'earhouse~',thaf is to. say; a set Qf',rooms' with a garden, 
~~'" ' , ' 

'Implementation, ' " " 
.~, Atthis'stag~'a lot of sensoiyexercises' ,ai:e:'arrangedjn 

, llieS::inldr~n's J:!ouse to arouSe' rttelIUil 'acti~ties. ' 
','Montessoribeautifully'describesit'thus, '~The sensory_ 
, 'exe~cises ~o~~~ 'and intensifythecenthil;;actlvitie~ ,in'ouT 
':,children: :when, sense ;an<lstimu,lusouly isol~te, the'chjlg 

has clearpeiceptions'inhisconsciousness; \\Then sensations 
of heat, , cold, ioughne'ss" smoothness, weight and lightness,." ' 

',wIi~D:~a' sound, 'an isolated' noise, are perceived by him, ' 
. when;in~almostcomplete silence,' he doses his eyes 'and 

, ',wmts:for avoice'tOrrluTInUr a .Word, it is as if the, external 
.:wor1dha(fknock~d, at: the door'of,his soui,::awakeIling jts' 

';~c:tivities: .By means of thesensQry gy#.masiicstne ,child 
, >~ariiesoutjustthis'primord.ial-a:ndfuildainental exercise'of 

, - - ~ ,- '. '.: -' - .. 



Intellect" 

. the' intelligen~e;> which 'awakens and sets in motion "the 
centralnervousmech8nisms~,,29o, . 

Ali tnese, exerCises help the children to, construct 
intelligen,ce>"Thus the. child, having acquired the .power· of 
distinguishing one 'thingfr6m "another,has' Jaidthe 

, fouI1dations oftheintelllgence.';291 . " ,.' .. ',' 
',Here ''the sensory' fundionsthroughwhich>receiving .. ' 

'.sertsatio'ns from his;;environttlent,he lays thef-6undations of 
his./ intelligence by a·' continual'exerCise' of observation, 
c6mparisou'aildjudgeIrieI1t.Injhis way he gradually-comes 
to be acquainted with' his' envrronInent and to develop his 
iritelligence.,,292 . . 

Now, l()t 'of sensory . material is. provided,.in the" 
Children' sHollse'for the devel,bpmerit:ofsehses' to feed the 
child's himm intelligence. the sensory material is' the 
base: of intellectual'education: Here··the 'irripoitanCy of hand·,' 
cannot :be~, over1obkerl:~:~ ~Mind and --hand. '\york. 
simuharieo'Usly'.'Wema.y' Pllt" it Hketllls' ·the' child's' 
Injelligence caildevelop to a certain leveLwithout. the help, 
orhis hand. But: ifitdevelops:with his,harid, ·then theJeveL·· 
\it reachesisl1igher, and the child's' ch~acter isstroriget :'So 
'even here, in what wei~cl to think·of as' a . purely, 

, 'psychQlogi<ia1In~tter".thefactsare that a child's.'charatter ' 
rell1~iIis}u<limelitaryuruess~: hefirtds. 'opportunities ' .. for 

.. ' applYingh!spowers:ofmovemeht" to~ .!)is ~Urr6undi~gs~ In' ... 
myexpenence, if~ forspeciatreasons- a,.child lias been, 

···unable to use his:hand,:h1schar~ter remainsataJow·stage . 
in its fcmmition: ·he is ,incapableof.obedience; has no 
irutiative, arid seems lazy andsa<:LBuf those children wno . 
havebeenable:to work with their baridsmake headway in . 

'" .' their'dexe19pment,an.dreachstrengthpf cha;:ac!er which is ... 
com;picu()us/,293 .••. ".:' .... .•. '" . 

"~'It is . the special muscular~sensibility offhe child from . 
. ilireeto. sixyearsotageEwho,isfonning his:ownmuscuiar .... " 
activitY 'which.stimulates him\.to ,usethestereogno~tic": 

. ,sense; \Yhen :thechild:~pontaneously:blindfoldshis eyesiri>, \ 
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order to recognize various objects, such as the plane and 
solid -insets, he isexercising this sense. ,,294 . . 

Our assertion, therefore, is not absolute; the child in 
reality is not resting, h-e is perfonning the mysterious inner 
work of his auto fonnation. He is working to make" a man, 
and to accomplish this it is not enough that the child's body 
should grow in actual size; the most intimate functions of -
the motor and nervous systems must also be established 
and the intelligencedeveloped.~'The functions to be 

-established by the child faU into two groups : (1) the motor 
functions by which he" is to secure his balance and learn to 
walk, and to coordinate his movements; (2) the sensory 
functions through which, r~ceiving sensations froin his 
enviromrient, he lays the foundations "of his intelligence by 
a continual· exercis~ of observation, comparison .. and 
judgement. In this way he graduallY comes to be acquainted 
with his environment and to develop his intelligence."29~ 

For training -senses,Montessori has devised beautiful 
and systematic material which she calls as Didactic 
Material. This is the means . of 'sensory education. ' 
Montessori says "By means of our so-called 'sensory 
exercises' we make it possible for·the child to distinguish 
and to classify. Our sensory material, in fact, cmalyses and 
represents the attributes of things, dimensions, fonns, 
colours, smoothness or roughness of surface, weight, 

. temperature, flavour, notice, sounds. It is qualities of the 
objects, not the objects themselves which are important; , 
although these qualities, isolated one from the other, are 

. themselves represented by objects,.,,296 . _ 
Montessori -has devised vari()Us ._objects for-. the 

development -of attention. The children work on these and 
they choose the pieces of apparatus freely and work on 

-. these with full freedom, "Their success in.this IS dependent 
onthe use of the objectsJor the purposes they are designed 

- --- to serve, a thing which is also conducive to thecruld's 
_ :mental order.' -if they are ordination of his movements. 
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Mental order and the co-ordination of movement guided by 
scientific standards are what prepare for concentraticin,and 
this, once it has occurred, 'frees the actions of the child', 
and leads him to the cure of his defects.;,297 

''Now to, help such development, it is not eno-p.gh to 
provide objects chosen at random, but we have to organize 
a world of "progressive interest." The result is an 
educational technique based on the psychology of infantile 
oevelopment In our schools," not only" is ·character 
strengthened but ,the children's intellectual life becomes 
insatiable in its search for knowledge.,,298 

Age: 6-12 Years 
Intellect is one of the most important characteristics of 

human personality. As compared with the previous stage of 
life, the child's consciousness is diverted outward. Now, 
''there is an unusual demand on the part of the child to 
know the reasons of things ... All other factors ,sink into 
insignificance beside the importance of feeding the hungry 
intelligence and of openirig up vast fields ·of knowledge to 
eager exploration. ,,29<1 . , " 

, Again,'now the"reason takes the place of senses for th.e. 
activity of apprehension. This stage' is the marked 
development of the reasoning power and acquisition of 
cultUre. "We recognize that ·nature has made this a period 
for the acquisition of culture, just as the former was for the 
absorption" of"' environment. We-are confronted with a 
considerable development of consciousness that has already 
taken place, but now that consciousness is thrown outwards 
with a speCial direction, intetligence" being extroverted, and 
there is an unusual demand on the part of the child to know 
the reasons of things.,,300 . 

Implementation 
The· child of this age sees the things in broader percepts " 

-instead of the objects which he used to see in narrow", 
environment. It is possible only.by leaving the previous 
closed environment and going', out in the wider 

. '.- ~~ 
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-environnien.i. Montessori says '''o/h,enfue child goes Qut, It 
is the: world itself that offers ftself to him. Let us take tlie , - _. ,~ -

--child outtoshow himrealthlngsjnstead of makingobj ectso
• 

which rePresent ideas ~ddOsiilg"themjri ,?upboards.'?301 , 
The intellect sees --relations between ; th~ things. -As 

compared with the early stage, whereitwas concerned with· 
the article of sense (inthe~atlierstage of development) it is 
noW· conceniedWithideas-and:judgeDlents: At this stage­
also,''Wehave· to present the child with a 'Whole' -::-what 
Montessori calls -an insieme diconoscenzae-- (it -nuinber of 

-- . things _ known together'); . but now this whole is not 
something)Vhich has to be apprehended primarily through· 
the.senses;lt is a ·logical whole, and its severat parts are 
seen'tO be related by the 'bonds of reason: ' ,,302 -- -_ 



IQBAL ," .' 
Man was born in challenging: environment to face, trials. 

of life. He i5; a 'creative activitY', an 'ascending spirit'. 
"When 1:ittracted by ~ the forces around him, man has" the 
power to sliapeand direct them; when thwarted by them, he 
has the capacity to build a muchvastei worlO in the depths 
of his owriiniler 'being, whereiri" he discovers sources 'of 
infinite joy and inspjration. Hard his lot 'and frail" his b.eing, 

. like a rose-leaf; yet no form of rea.lity is so powerful, so 
inspiring, and so' beautiful as the spirit of man! Thus in his . 
inmost being man; is a creatjve, activity, an ascending spirit ' 
who, in his onwardmarch,risesfi6morie state <,>fbeing 
·another/,303.; ..,." , .'; ...'.. .. ' 

, lqbai'regards Reality as originaL It- exists in real time 
giving b!rth to novelano original, creation. There' is no ,: 
mechanical' action in Reality.·" "Thus the organic" wholeness 
of duratiOli does, not riieanthatcfull-fledged events are lying, 
as it were, inthe~omhof Reality, .and drop 'one by one like 
the grains o(sandfrom thehour~glass'-If tjme is real, aIid 
not a mere repetition 'of homogeneous moments 'which 
make conscious experience a delusion; then every moment. 
in the life of Reality is original, .givingbirthto ,what is 
absohite1ynovel and unforeseeable. To exist in real time is 
not tobe bourtdby the fetters of serial time, butto create it ' . 
from "moment to monfentand to beabsoluteiy free and 
'origiIfalin creation:Iri fact, 'ali .,creative activity. is 'free" 
activity. Creation is opposed to :repetition which is a 
charactensticof mechanical action~That IS . why it IS 
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impossible to explain the creative activity of life in terms of 
mechanism.,,304. . . 

Iqbal believes that man by nature loves originality 
always and yearns to make changes in this world order~ He 
says, 

·"A hundred worlds, beautiful as flowers, 
Spring out of my imagination: 
Thou hast created but one world, 
And even that is steeped in the blood of desire; 
Bring new patterns into being, 
For our nature craves originality: 
What is this labyrinth of to days and tomorrows 
That thou hast created around liS?,,305 

Being created in the image of God, man is to createin 
order to improve upon this world. By self-inflicted pains he 
has already improved the .:world through his' inventions and 

. creations. Iqbal has beautifully expressed in th~ verses of 
rare eloquence. He addresses God: 

"Thou created the night, I the lamp; 
Thou created the clay, I the vase; 
Thou created the jungle, mountains and deserts, 
I created gardens; orchards and flower-plots 
It is I who make glass out of stone,. 
It is I who extract elixir out ofpoison.,,306 

Iqbal says that even a sin becomes. virtu~ if it is unique. 
'Cut your path with an~axe of your own, . 
It is a sin to tread the .beaten paths of others! 
If you !lchieve something unique and original, . 
Even a sm becomes a virtue."j07 . 

-
Actually he is the. sinner rather an atheist and an 

agnostic who does not create. 
"He who lacks the power of creation . . 
naught to us but an atheist andan agnostic.,,308 

A free man is creative. One must achieve freedom to 
create originality. Iqbal holds. freedom as a pre-requisite to 
creativi~y. Only a subservient ora. slave is devoid of 
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originality. Iqbal says thafslavery and imitation are the-two , 
aspects of the same thing. Originality andcreativ~ thinking . 
catinot prosper in the state of shl.veiy.lqbaldistinguishes 
the qualities of a slave from those ofa free man in these 
emphatic lines: ' -

"I will tell you a subtle point, bright as pearl . 
That you may distirigmsh. between the slave' and the 

free! 
The slave is by nature rePetitive, 
His experiences, are, bereft of originality 
The free man is always busilycteative," 
His b9W- string is vibrant with new melodies 
His nature abhors,repetition ,- '_ 
His path is not like the circle traced by a compass.,,309 
Again, he says: 
"The man; who is liberated finds it burdensome 
To live in other'sworld.,,310 
Iqbal regards originality as a great Virtu~. He says: 
"What is onginalityofthoughtand aCtion? 
An urge to revolution; / 

-What is originality of thought and action? 
A renaissance ,of national life; l -

It is the source oflife's miraCles, ' 
Transforming gra:niteinto the purest ofpearls.,,311 
Further, -'life becomes imniortal through creativity. He 

says: 
"Life IS both transient and everlasting; 
all this is creativity and vehement desire.­
Are you alive. Be veheme:nt, be creative; 
Like us, embrace all' horizons; ... ,,312. ,-
Iqbal is highly critical of the phenomena of repetition. 

He says "evolution is from 'lower to higher, without which -' 
evolution becomes mechanical. To him every thingis on its 
upward march towardsthe realization of the ego." Further, 
"Creation is opposed to:repetition which is a' characteristic 
of mechanical action.,,313' 
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Iqlrafopposes.iniitation stillmore ~phaiically. He says: 
-"Death isbetter than the'way ofllriitatioiJ.!,,314 ._ ; 
He-lells iheirilitator tha'feveryiliingthilt gritters is :not 

gold.Hesoundsacarrioncall:-" '-, , _ 
,/'F01;swear the imitati()n, ,of the nightingale- pr:.the - ", . 
peacoc~: _.' .'. -- ., .. ... .. 

The nightingale is nothirlg but· yoice, the _ peacock is 
nothirigb'UtcolQmt,,315 _ '---,- - '.,: '-: ' '- -", -' 

Imitation is probably the most ofi-;qllote,daspects of . 
Muslims"'which' :lqbal'nas . 'critiCized, especially . then: ' 
imitation of the Westem cultrire and thought. He says: 

"Incur not 'an obligation to the . glass inakers of the 
'West,'" .' -. - ._- ," --~ _ . . '- " 

Make the,flagon and thy ~GuP with the-d~fofJnd."~16 
'Iqbal does not appreciate thef6llowing of the past,with ,.' 
_ no eye on the-future. He beautifully_says: _ " 
-,"What. a fuie'thing it ,would.be if Peopiei. who; seek to _ 

, .. liye good li\~es,rele?sed then1selves- frO}ll' tl1efetters of 
-- :the pastLlf, following .tniditiQnh~dpeen:a' ,Virfue;the' -" 
, Prophet; too, would have:walked in the footsteps of his , 
,'ancestors>~J7 ,- ' " - , . - , 

Iq balstates'that imitation hen~bs ,thought and action. 
, '., ,Here~ets (,lbout.this attitUd{~,inthes~'eIilph~tic.verses: ~,' .-

- ':There islefino hearttolI!editatt': inthec4-c1e ,ofIshq : 
All! subserviency" ' imitation and .,'decadence .' of 

-. 'research'!,>3lS . ' ' . '-,. 

, Again,iinitation-makes s(!lfworill1es~.'He s~fs:-"_ . 
"Do not spoil yoUr egotliroughimitation; " _ .. '. 
Protect it:because it (ego)isa~uniquejeweU,312 

Iqbal, says aboufthe:. plight.of- ,thena.tions., through, 
Abdali: 

. '~ImitatiOIi offueWest seduces· the "East from itself, 
.. ' -thesepeoples~h~rve need tocriti,cize the W est/,32~ ._ .' 

. 'Conservation"destroysthe:ego' s· .creative freedom' and. 
·.C1Oses up the paths' or fresh spicituai enterprise; This is the 

, .,'. - -. > _. .,. 
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mrun reason why oui medie~aflIlystiqtechniquescan no 
longer produce original discoveries ofailcieitt Truth.',321 '. . 

Ho~eveF,'aceording. .. to'·-Iqbal::all<imitation~' is.:not, . ' 
con.deinnable. He apP!"eciates the,taqlid (imitation) which' 

'". foU()wstht;: good ~teps. He says:,: ' " 
"'FrqrilJhe \Vii1e~ofT:jove "spring:many',spiliWal 

" , qualities:' ',~ ,,' . 
,',' Amongsttheattributes.ofLove is blind devotion.' ',~, " 

Be a lover constarit in °de;votion to thy beloved~ 
That ,thou mayst cast thy noose andpapttrre--God: ' 
Sojourn fora while on the Rira of the heart. 
Abandon ,self and flee to God.,,,322 -

, Also, ihthe',daysoLdecadencecofcommunity, Iqbal" .. 
, 'recoIl1IIlends, imitation or" conformity, for.' the commuruty. ' 

Iqbal says:': " ", " : 
"Whel1e'er decay' .' 

Destroys the balanced temperamellt oflife, 
then theCommmlltYniaylobkto :find · 

> StabilitjHristridconformitY<:. "=" ", . '0-

'Go thbli fuyfatherf~road,foithere1nlies.' 
~TF~quility;confotIDjtY 'connotes 

. ,Theholdmg fastor'the' CoD:un:unity '" 
~ 'EngraVe ,on thy heart the truth. Qf Unity.',323 

, 'Ed~cation:alInipiications' .',' . , 
,This jrnplies 'that creative ·spirit: 'should ,be develope.d in 

, t4echild.Heshould b.eput on: the track ,to conquer new,' 
FehlIns ofaIts:andsciences:.·,: , ' " 

Ci~ativity is.a highlyurtportantJactor iil. child education 
which needs a ·greatef·~inphasis. 'The' natural tendency of' 

, the, ,children towatd.creation·shouldnot· be 'lost sight of ' 
Unless and until theclllldren aretrairied atidputon the way 
ofcreation.~our civilization ami advaD.cementirr~evolution ," 
will stop.: "The-more there are creators, the rilor~shall. be 

" pr~gresses· : and "scientific advancem~nts. The '. children, 
~should,hetnad~ to shunimitation'unless it is itnltationof, 

. ,virtues, alid good £b.aracteristics:"., ' 
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MONTESSORI 
Age: 0 - 3 Years 
The baby.is by nature creative and possesses potential , 

energy. He is endowed with great creative energy., "The 
baby has . a creative aptitude, a potential energy that will 
enable it tp, buildup a mental world from the world about 
it ... ,,324 

He is termed as a 'Young Explorer.' "Indeed we may 
say that, from the very nature of the human intellect, every 
child is a born explorer. From the first moment he opens his 
eyes they are wide with wonder.,,325 

Montessori says that man is a. born. explorer and not a 
born sinner. It was due to his wish to creativity that.he was 
punished by Almighty Creator .. "Original sin is an allegory 
of this eternal story, of the man WHO WISHED TO ACT FOR 

HIMSELF, and to substitute himself for God, to emancipate 
himself from Him, and to, create. Whereupon he fell into 
impotence,slaveryand misery. ,,326 

The child in' this. period s~arches out objects from the 
environment. He wants to know the nature.· "As the child 
who now'walks about begins to explore the objects in his 
environment, the aduWs way of life. is 'fi.:lrther threatened. 
As a result, instead of welcoming. this new activity, the 
parent seeks to stifle it.,,327 . . 

The, cbil<~ has, an ardent "desire to explore the 
environnlent. . He frequently uses tongue and harids. It 
develops his sensory and motor activity .. He acts "to 
explore the environment with tongue and hands. Through 
taste and touch, the child· absorbs the qualities of the 
objects in' his environment and seeks to act upon them. 
Equally iniportant, it is through this sensory and motor 

. activity that. the neurological .. structures are . developed for 
language. ,,328 " '. " ,.' 

D~icting the exploring activities " of the baby even 
before he talks and walksE.M .. Standing. writes "it is not 
only the toddler who /ls an explorer. The child is a 
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philQsopher before he can ,talk, , an explorer before h~ can 
walk Look at that baby left in, its, pram outside a shop and 
you will see that it, too, is busy d,oinga bit of research on 
its own~ uriless it is sofinnly pinioned down,' by its straps 
that it cannot ,even move--' in wp.ich case it gives up the 
struggle and ~oes to sleep, making the best of it, like Kent ' 
in the stocks. You will see, those tiny fingers, tentacles of 
the opening mind, seizing whatever they can, Perhaps it is a 
leather strap, or its mother's hand.bag, or mayb'e a bit ,of 
paper, or the edge of the pram coverlet, in fact anything 
within reach. The body will seize it, examine it, turn it ' 
about, taste it, pull it to pieces if possible; and always, with 
that same intent expression' on its tiny face.,,329 , " ' 

Further, -he draws, our ,attention to the spontaneous 
activities of any small child of tWo, or three years of age. 
"Everything.in ~e environment is of interest, to him -
even the smallest and most insignificant objects -' things 
one would imagine too small to cat¢h his attention. A piec~ 
of wood that floats on the water, water itself(surely one of 
God's master-pieces)" a pebble"a shell, an empty tin, or a 
tiriwith a stone in it; a piece of Goal (can't you hear 'the 
nursemaid shouting "put that down .at once: dirty!"­
smack,) a bit of coloured paper, or a flower; or a .beetle 

, (,Alexander') a bit of string or leather, a nut ora nutshell­
in fact anythingandeverything.,,33o 

Actually, he builds' himself by exploring the nature of 
objects. It helps in his' personality development. He 
simultaneously works on exploration and self creation. 
"Most grown ups'-'-. including the child's parents- ate 
unaware of thisimn;tense work of exploration, and the, 
continuous self-creation which goes, with 'it; for, it takes 
place silently, like all the great creative processes of nature. 
But all the time exploration and inner growth go on 
together; they are in fact different aspects of a single 
process.,,331 

,'"./- > 



102'" Realization Df Jrjbiil's Educational Phllosoph~in-Moriies~on System 
.. >·;Ag~in,- in~6taertoconstruct4is personality,he is busY.' 
.' "Whilsf he isexaiTIiilirtg '.tIieobj~(;tsin the \~or~daiound' 
'hiin,he.is.-·--as'lf wer~ stea1~ngfromth~:their' qualities, 
thcit shapes, -surfa~es;lextures;. theircolpurs, weight, sizes, 
u~es,c9mpositi6n.,and~so ~forth.Th~s~ he'mystenotisly 

_ builds int() himself (like_aspiritual,caddisWQpli)an<,i\Vith" 
-themcohstrUcts:his inental-being},33~ , .', ..... .. < :, . 

'-Thefirsttlrreeyears of children ate very importan( His. 
mind; .despit~ its inllerent limitation,. is 'sharpenouih to'. 

· bUilddiscoriliected-~pieces . of'hisenVironment·.foihis . 
' ... adjustment. The childnf tms'-period ''has a type of mind 
"thatt1ie~dult'cannot approach,-i.e. t9 1ay, we cannot exert ... 
upou,.anydirect infJuep.ce"m .' ", . ,.' ,.....,' .' ,', '._' 

:But for<this;a~ ii1~ other, case, the child's ;intep:orJire js: to . 
b~ created~byproviding~\vith,'congeni~i emitonment . 
,.' . . '__ "'-.' .',., t : ,',';' :_, ' ,', "' .• "._. ,r- .' _"', - . 

· and freedom. "The child, must create his interior life·before 
-hecim express'anything:;: he 'must-takespohtaneously -from 
· the"exte11ialwofld'cOIi~tructive--lllat~rial"'in-,brder to 

. 'compose'; he must exerciSe· his inielligence freely before .. 
, c' hecan'be. _ready' 'to 'fihq .. tlielQgIcar' c()I1flecti6noetWf:en" . 
'thli1gs.We6ugh{to offer'the chlldthat which':is necessary 

forms iritemallife, andJeave'him.free ~to produce~,,334 . 
" Age,:3....:.6Y~ars ", .... .. _ ... ' '.' ..... 
'. The-Children'g Ho:use"in8kes a 'great eontributiort in this, 

respect. It generates.~eat.desireandcapacjty in children,. 
- for, creativity./ It ~ves the cbll(lJ:erilotsoFmspirntionkrid 

encouragement to expand their-field of creativity. . '. '.' 
· 'Montessori -maID.tainsthat "thechlldwho· has a ~house' 
of hlsown, wlioJ?os~esses broo:nis, }ubhers,po~, Boap, .' 

. '. dressin~-tables 'aildfuriiiture, is; happy in the care of all 
'. -.these things: His . desires .are,:rrloderated, ·andt11e.,peac~he 
?~rives;fr{)ll1. them.:~~en,sur a life ofexpan,sionJo hi? . 
mternal creativeactlVlties.,,33:, '. , 
: '. The physical 'activity ".of:the child ... ' systematically' 
arranged~in the Children's HouseheIpsproduc~ in:him' 
inSIght fof dis~overies. "Ifpllysica}case enablesa. child-to 

' .. ,.' 



enjo.y the pleasUres 'o.ra h~a1thypo.d)\ intel~e.ctualand~· 
'mo.ral~ :.care intro.duces him :to.<the " higher . pleasures 'of. the. 

spirit and'iliges him 6n'to. new insights ahd disc;o.veriesbo.th ' 
in his external environment and in the intimacy of his o.wn 
~So.UL,,336c ' ' .' " .' -

Implementation , , 
· ,.-: TIies~nsory: educatio.n "leads tQt.h,e:plirStiits,oased .:o.iL. 
· intellect and, scientific research. If develo.ps his 'senso.rial .' 
po.wers' wWch" help him to. . the way~ o.ftteativity . and 
,disco.very.The man of culture to.daY,·is§upeno(tothe 
natural man having senso.pa1.po.~ers far beypndthose 
given' by nature, tfuough the:.te1€:(sco.pc' and microsco.pe, ' 

, 'whichextend'hisvisio.n and t.hro.ugl1.the.accumulat6d' ' 
"researchesof inallieii:iaticia:nS, . qhemisfs' and physicists Who ". 
have' iiivestigated the, secret~'6(ilature;bY· th~ irihgica} ., 
·po.wersofthehuman!Jlind.",337" " '. ,... .' ' .. ' ., . ' .. ,' 

~. 1be chiJd, :must havefreedo.m.· enablirig 1.llrii:to. .l~fuirby 
· himself: This. is the ' beginnirlg ,and '~Iid o.(aut~"education. , 
"U~anring for one' o.WIl-sake, tomeetone'so.wri Criterio.n" .. ' 
o.f s.uc~ess,''Yas2 what, ma4e leanting-satisfYirig to.. theypung .... . 
child", Montesso.nm~intained.'Help me 't~do. i(myself ,,' 
was, the message shehadreceiv~d, fro.m: tp.eco.ri.ntless, 
wordh~ss' .childrert,whom she had,'seen in.,the ":Roman 
slums>,33s,It .is the' teacher who frees the 'child to. learn. 
Freeing acPild to. learn thrOu~ his o}Vn effbrtsis a,true . 

.' begiiuring ahd end o':fearl)' educatio.n.' . ...' . 
Forptactical 'work, in . Childien'sHo.use,Dr. . 

Montessori's Own Handbook is:very.usefuLSo.me sali~f 
features ~fthisbo.ok are: ,," ..... . . '. 

"The handboo.k offer~d . spedfic informatio.n o.n q the 
riuiterlalsan.d"technique$so. . success~lYeIDplo.yed in ~lie . 
· Children's Ho'llse'. I(suggested waysinwhicnthe"alI!o­
education o.La'widergro.up '~f YOlmg'chlldreniriiglit 'be 

. bro.ught ab6ut.,,339 ~.. .,. .:'. ,,' .. ' ' . 
. '''Mo.ntessori . designed the. 'didactIC apparatus"·' this' . 

vo.lume,asa means to the achievementQf tlris,sens()ry;" 

, '- .. -
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motor, and intellectual -'develo~ment through -the free 
exerci~e of the child' ~ interest. ,,34 / . 

''No one' will be . able to do for him that work of 
adaptation. He himseif must· observe, understand, 
remember, form judgements, and learn the new language 
by laborious exercise and long experience.,,341 . . 

"When the. child has had long practice with the plane 
insets,. he begins . to make 'discoveries ,( in his . environment, 

'recognizing forrps, colors, and qualities already known to 
him _. a result. which, in general, follows after· all . the 
sensory exercises. Then it is that a great enthusiasm is 
aroused in him, and the world becomes for him a source of 
pleasure; A little boy, . walking one day alone o~ the roof 
terrace, repeated to himself with a. thoughtful expression on 
his face, "The sky is olue! Theskyis blue!,,342 

"As regards the touching of objects forthe realization of 
their form, there is an infinite field of discovery open to the 
child .in .. his. environment. The great pleasure which the 
children derive from the recognitiQn 6fobjects by touching 
their form corresponds in itself to a sensory exercise.,,343. . 

Age: 6 -12Years· 
Montessori considers man as creative agent. He is 

explorer. The present world is the result of his inyentions 
and discoveries. It alludes to .the greatriess of man: The 
world evolution is 'onlyduetohis discoveries "so appears­
the greatness of man,. a. cr~ative. agent and transformer 
above animals or plants, explorer of the whole world and 
the universe outside it, able even to go back in time, and 

. explore whaihas 10ng.ceased·tohefAgain, fue'1iistory-o{· 
ourimagimitive reconstructions of the past history.of our 
globe and its Ilving inh~bitants have been made possible to 
us only by the discoveries ofmtelligent men.,,344· .. 

This is the stage when the children, if not handled 
properly or provided with required environment, become 
abnormal. They "escape from a manner of life which in 
SOllle ",ays has becpme intolerably dull and restricted. They 
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are, one might say: unconscious prutest against a certain 
void in their environment. In. general it is true that at every 
stage whenever. som: factor~s missing from the· cru,ld's' 
environment which is.necessary for,his full development, 
they will result in some "d.eviations&om the nonnaly.,,345 
The adult attributes it to immoral act and punishes' the child 

, which creates a wider gulf between the child arid the adult. 
"Such escap~des are frequently put down to a moral 
badness, which the. adult feels it is his duty to punish 
severely-'thus, widening the, gulf of misunderstanding and 
sharpening the struggle between them. ,,346 . ' 

~ The height of learning is to create. The man who creates 
or discovers, something useful or ~ew is really one who 

,commands respect as·a torch beareI". fo! others. "The 
crystallisation point of hundreds.' of ,intellects is in the 
person of one man, who expresses something strikingly' 
useful or discovers new knowledge. 'Except in· poetry, 
pioneers always depend on the help of those who have gone 
before'them; the, present stands on the past, as a house on 
its foundation.,,341 . ' . 

Implementation 
Our subjects and lessons can be· made interesting, 

vibrant, and inspirational. We must make one way or the 
other, tile entry'of the pioneers, inventors and discoverers' 
to enlighten.- the way of students. "Every subject of our 
interest and study can be related to human beings, who 
have toiled, often starved, to overcome obstacles for .its 
understandIng, and to ,give us knowledge· free of such pains.~ 
Everything is the fruit of a' human soul" and we incarnate 
this fruitage in education, this treasury of riches handed on 
to us by man. We must ourselves feel - and inspire in the" 
children-. admiration for all pione.ers, known and unknown, 
possessors of the flame whi,ch has lighted, the path of 
humanity.,,348 ., , " . ' 

We must "help the child to realize the part that humanity 
has played and still has to play, because such realization-
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leads to an uplift of soul'andsc~ence~c History imist:be, alive, 
arid'<'<:lYrtamic; awaking'- enthusiasm~' 'destructive' of 
infenectUhl~e-goism aitd selfish sloili.,,349. -, - , ,,' . 

We.cag bring thrill.and acliieve our purpose by rdating 
th~~history>df 'hlllb.im '~achieYeri:rents. The'scfiool-has to 

"create" such 'environment which is' areal soUrce 'oJ 
" encourag~lnenL ""The )Ii"storyot-hmrtal1', a~hieveirlents 'IS: 
real,a liying Witness to the, gr~atne.ssof: man, and the 
, children~ c311'easiiy :be6rought, to:thrillto 'the' knowledge 
thaftfrereate' milli(ms of people 'like themse1ves;strivfng 
~entally ~4 physically' to solve th~prob:lems of ,life, and 
tha(allcontribtiteto.aCsolutiop- though oriemayfind it. ill 
the,-:tfefdo( thouglItasjn geoi6~¢aleras enviroIiinerii' has t6 
be prePared ,,'f,or::an.:inip~ridlng "CIlange>\Vheu' ~the:'right 
preparation of thou:ght' iicomplete, ,dis~6veries -may take 

" place: by tIle' organization of many' rriihdi.inthis suitable-
me.ntalatmospli.ere:~~50c ,'; , '" , 

;"~' . 

. ' --, .. 
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,IQBAL' . . . .. 
. ,Iqbalcon,sid,ers society: apo.o1J, fo~the .'. developmerit of 
individmil,. The society brings radiance to·:,the:indivldual. 

.Iqbru says: , ..' . . .. 

. "The link that binds the· individual . " .' 
.. ~ T<i tlle Soa~iy a~Merc)'is; .' 

His trust~~lfinthe.Connnunity,~, :" 
A1one,a,~hi~v~sft1lfjl~ent.Wherceiore~e , 
S6. faras,iptheeljes in' close rapPQrt~ ." ' 
With thy' societY.C}Dd luster bring' ',: . '. 
'. ',', ' .. -'. "'/" , .... '. .' . " ,,351' 

·To • .tl;1e .wlde,mtercourse of fi'ee..,borp. men.· .. ··, 
.. Again, he ~ays:. '. ." . ..' 

''The iridividmil oW¢shis existence, to :socialcogencyo' 
jmd i~ nothingoCilo~f, '. . ... ,. . . . 
The' wave . exists ,only' in.the .. riyer', and' is absolutely,··· 

'. nothing Qutside.,,352 ' . ' 
Profe~sor A. J.. Arberry hlaintaip.s, ~lq bal "w:as not 

interested mere! y in theiridividuill' and. his self-realization; 
he 'w~sequallY~Qncerne4 with the evolution ofari ideal 

, society, or:comffiuniiy.:.;,?~53, ,.', '"" 
.. However, in Iqbalonefind& both the. individual and the 
collective ,aspects'equ'aliy stressed. Rather, to Iqbal, 
. somenmesthe coInniunity' is muchmon::importantthan tlie .. 

'lri:dividual; ·.probably because the nation has a Wider scope ' 
'thrutthat 6taIloindivldual.Iqbalsays:· " . ' . 

. ' "'Niinieevericohr,lives at indiviquals is, many a time, 
. Butit never pardonsth.e sins ofa people.,,~54.. ", 

• I •• • 
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Jqbal'is against renunciation of the world. He considers 
the development of man only possible in society. He says: 

"Feast not on the shore, for there 
Softly breathes the tune oflife. 
Grapple with the waves and dare;, 
Immortality is strife.,,355 , 

Again, disconnected from environment man's 
capacities remain, undeveloped. The ego cannot 
develop without the mutual invasion of the ego and the 

- environment. Iqbal st'!-tes that "It is our reflective 
contact with the temporal flux of things which frains 
us for an intellectual vision of the non-temporal. 
Reality lives in its own appearances; and such a being 
as man, who has to maintain hislifeirianobstructing 
environment, cannot affo~d' to ignore the visible 
culture .... The Asia and, in fact, of the whole ancient 
world failed, because they approached 'Reality 
exclusively from within and- moved from within 
outwards. Th~s procedure gave thew theory without 
power, and on mere-theory no durable civilization can 
be based.,,356 He b,eautlfully says in a verse: 

"0 Pir cail your morning prayers 
compensate the life without adventure? 
The creation of the ego is not possible in monasteries, 
What spark will issue from this dampflame?,,357 , , 

Again, he $ays: , 
,"Religion is either the exalting of the name of the Lord ' 
in the vast expanses of the heavens or the (priests) 

, resigned and mournful prayers -at nights in the lap of 
theearth~,,358 " ' ,- " -

Iqbal does -noTapprovePlat(j'g ,~hilosophy and­
Hafiz's poetry in particular, and pseudo-mysticism in 
general as they give lessons of Hflight from the 
-community. He believes that "the ideal and the real are 
not two, opposing forces which cannot be reconciled. 
The life of the ideal consists, not in a total breach with 
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the real which would tend to shatter the organic 
wholeness of life into'painful'oppositions, but in the 

/ perpetual endeavour of the jdeal to appropriate the real 
. with a . view eventually to absorb it, t6 convert it itlto J 

itself and toilluminateits wholebeing.,,359 
. He applies his philosophy of the self both to the 

individual and' to the whole 'community "since 
according to him a nation is just like an individual and 
has to follow the" same lines of conduct as the 
individual doeS:: In theR~muzwhere :r,e develops, in 
full his ideas on na,tionhood he compares the national 
ego to that of a child which develops slowly until it 
can say '1.' ,,360 " 

The cOmInunity also has aims like the individmil.. The 
community is purposive and it cannot live without an aim. 
Iqbal says: . ' -

"The blood that circulateth in our veins 
·the nltnblet moveth, having the desire 
To reach a goal; life's self consumes itself 
In that bright flame, -a glow with tulip-fire. 
The Goal is asa plectrum, that awakes 
The hidden music in the instrument 
Of high ambition, an attractive point 
Where unto moves ~l centripetal force; 
This stirs a.people's hands and feet to move 
In vital unison, one vision clear 
Bestowing on a: hundred severalsights.,,361 

Further, like an individual the community' is developed 
or disintegrated due to values and disvalues respectively: 

"That nation does not stand in need of a sword, 
The' . self" of whose young m~ .is like steel in 
quality~,,362 

Iqbal takes community in a broader and a wider sense. 
CommUnIty is MilIa! which is the community of the people. 
with same religion, -concepts, feelings and culture.·It is 
beyond all geographical boundaries. He says: 
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: ''"When severill'hearts put on-a single hue '. ;; . 
That is COIIlIIlunity, which Sinai .' . ' . 

. Growsradianf moneepiphariy;" ~., . 
Peoples must have oiletliought, and in their mmds 

. .. '. . . "363 .' 
Pursue a s~nglepurpose;... .. " ',_ .' ,',. ., ! 

Agam~ Iqbal says: ' ".' 
~"bUi:Essenceis noi bound to any place; 

:'" The VigolIr of our Wine is not contamed, ',_. 
in any bowl; Chinese~ and· Indiari ,', 
Alike the sherdthat c9nstitutes~our jar,' . 
Turkish and Syrian ~lil\e the clay, ' 
Forming ourbody; neitheris our heart 
Of India, or, 'Syria, or'Rum~- ' 

, '. NoranyJafuerlanddo we profess , ExtePt Islam..';36~ ': ; . . . .', 
EducationalImplications, , , 

. '-',.., 

This impliesthatnQone is truly educated and developed 
, ' . if cut .. off or isolated ~ from "ollier fellow. stUdents. The 
, .,.:- ,poteD:tiaJ,ities., of jhe',cinid'are 'i¢a1i~~(f ~YSbci~Iy rriiXing 

with other chlldren..·· ..' , " '.' 

. ...Sid~,by side·w~tQthe·4·evel()pIp.{mro-fih;ejp.givi~hiar 
child, 'the child must leam how ·to live with others. 
This :is the best period of lifewhenth~,f()undation of 
tolerance,- cooperation; patience, passioriof collective 

. " progress, ~'br6admindedriess'arid .diJ-(eren( virtues is 
,laid. Tho~e, chifdren.wh.ohav~ ,tendencY. of keeping 
aloof'shotrld:becared;much,With 'growthofagethey" 

, should; have .suchenvironmeritwhich 'iscondliCive t6· 
., thedevelopment~f their J)ers~n~litiesby livingami,dst 

their· fellow children.' ". ' 
'MONTESSORI"" " 

A.ge: 0 ~ 3 Year~.· ,.,". . 

1be child shoulci not he 'kepta1(),offr6rn otgers. It is the.: 
preseilceof otherswhichhelpshim;develophi~ ":social' ' 

. . aspect o~ personality.F or' inst~ce~4e_l~arns lan~a:ge.in ' 
$e;,company o{othe.rs~- "ActuaJly,fue baby's natll!at 

~ " . .' ' 
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entiroirinent'l~ the\'\ro;ld, e~~rythi~g~at :lies, torlndabout 
him. To learn a langliage,he'must live with those. whQ speak 
~it,otherWise-lie'wilrnot-beable to,If~ he is to' aC4riire­
special- ment~l powers, he must Uve.' With people who 
constantl},::use ,those powers. :rherna:rmers, habits, and 
cllstoms. of his, "group'c~.~n1Y b~Aegv~d{ro~ niin~irig' 
with,those who possess ihem. Jf thechild.islift alone, and 
'made to sleep as mucli~'~sp.ossible,as ifhe were ill '(.or) :shul 
away ina nursery with no other cOIp.panion~than hisnoinial 
'growth and developmenj:'ate arrested:;,365, 'c>,',~', 

In this respect, parent's role is ,very important especially , 
that of Jhe mother~ho rem~iJ;l>,with the, chitdJor' a, " 
considerable periods' of time. ,"In this, respeCt, Montessori 
feltQtherpeople~.of th,e\y9{ld were' m~re ~nli~t~n~4' in " 
their rearing.orchildr¢n than those"ip. Westem'coootries.'In ~ 
,other culture,' babies are, ;constantly with their mothers and 

,go _everyw.here, wit4.th~/,366;, '.," '_., ,,', , 
,,' .thisperi9cl,ihus,~Ja)'§the.foundaJjop._, of th~, chiI4'~, ' 
futQreso9iallifeasa,m:ei:nbei~6f~s soCiety<"" :"': ~',~,' '::' 

Age: t~ 6 Years ' ",' 

, ", Social)i(e sol,,-e~so_Ci~,piobl~s.Ifi~ baseci tip6I1;'s()~ial > -', 
'experience~d ~practiq:~ Thechildrenareh'appy to solve:'· 
'-problems tl1eirJ.~eryes~II ~isturhedby:a:ny'adu1t'or teacher, ' 
, they 'get 'upset, ~and 'db nbt learn or experience as'io-how to" 
solveprobleins,f01(themselves~ Fcir instance, ''whell children' 

-,are: 'walklrtg;on:thejine'" one ,of them maygointh~ > 

oppositedirection::to~'al1 ~':thebtheri, "aii.d a .colli~ion :seems, 
'Inevitable; One's iinpu!se, is' fo' selz(thechild and, turn.: mIn 

around. Buflielooksout very well ~for himself, and solves, ' ' 
'ihe difficlllty~ not al~ays.irlthe Sani~faShiQn,:b~t always " 

, satisfactonfy.' Suchpr~bl~s abOund at every 'step, andlt 
i!vesthe:chilqrengrea(pleasutt: .to face them. They feel 
irritaledif ' we " intervene,' and fuidaway' if 'left 'to ' 

, ,themselves. ,~3.6-:7 IftheY.areirtterfered, it is at the' cosfofthelr' , ,',' 
, ple,aslVe.W e should~not 'disQirhthem. Let fuei}): watch.their ' ' " 
owtt. decisions,~esh01ild avail thech~ce ofstudyfugtheir -, '.. ";.' " / " 
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behaviour objecti\rely. TIley bring social order themselves. 
"The teacher,' Instead;usua11y intervenes, but her solution 

. differs· from' that of, the children· and this disturbs the 
harmony of the group. Apart from exceptional cases, we 
ought to leave such problems to the children. We can then 
study their behaviour objectively, and of this very . little is 
known: It is through these daily experiences that a social 
order comes into being.,,368 .. ,/ . 

In traditional schools, the teacher delivers sermons and 
. lectures on mannerS and goodness to pave the way to 

desired social life. Montessori does not· consider these as 
useful. Instead,· "goodness . must come out of reciprocal 
helpfulness, from the unity derived from spiritual cohesion. 
This society created by cohesion., which children have 
revealed fo us, is at the root of all social organizations. For 
this reason I maintain that we adults· cannot teach children 
from three to six years of age. We can. but. observe them 
with intelligence and· follow th~ir development, at every 
hour of everyday, in their endless exercises. What nature 
has given 'them develops with work. Nature offers an 
interior guidance, but'to· develop anything in any field, 
continuous . effort and' experience are required. Without it 

;. no amount of preaching will.avaiL Growth . comes from 
. actiVitY, not from intellectual understanding.,,369 

At thi~_ embryonic period; the. child's· spirit is guided· to 
. psychic construction. Here the lectureson doctrine.do not 

work. It is a divine directive which guides him. "Education, 
, . . therefore, of little 'ones is important, especiilllyfrom three 

to six years of age, because this is the empryonic period for 
the formation of character and ofsoci6ty, (just as the period 
from birth to three.is that for forming the mind, and the 
prenatal period. that for forming the body). What the ,child 
achitwes between three and six does not dep~nd on doctrine 
but on· a divine, directive which guides his spirit to 
construction. These are the _ germinal origins' of human 
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behaviour and they can only be evolved In the right 
surroundings of freedom and order. ,,370 
~ ,Implementation '. 

Tliechild -has an instinct to help which lays the' 
foundation of social service. They help one another when 
needed. For instance, if by mishap, a glass or a jug is 
broken by sonie' one,the other children help the fonner. 

, "But, what do our children do?' They aJl run to help, saying 
with an encouraging tone in their little voices, ~Never mind, 

. we shall soon fino another vase,'and, while some collect 
the pieces, others wipe up the spilled water. They have an 
instinct to help the weak, encouraging andcomfoitirig 
them,and this is reality.,,371, " 

Montessori believes' "it is not a mistake to encourage the 
weak and inferior,r but a contribution to general' social 
progress. The children show that. they possess these' 
sentiments as soon'as they have become nonnalized .... "372 

Further, ' the . children are full of praise when the 
perfonnance of _ some~ other_ attracts their attention. 
Montessori happily appreciates' such' gestures. "Something 
else very uncommon can be seen In our schools: it is ~ 
admiration for the best. Not only are thesecruldren free 
from envy, but anything well done, arouses. their 
enthusiastic praise.,,373 
, Among many other factors one can glaringly see that the 
child learns by social contacts"in the class and not by 
heredity. He is given the lesson of 'grace ,and courtesy' and ~ 

, he practices it in the class. Not the least important oft4e 
good result which accrue from the introduction of liberty in 
the classroom is that it enables the child to live as a free, 
independent, active member of a miniature, but real society. 
He is presented with continued opportunities of practicing 
that highest of all arts, the' art. of living togethet in right 
relations with one's fellow men. Right from the beginning 
the liitleones are given those 'lessons in grace and 
courtesy' which Dr. Montessori considers as importantas 

, . <-
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• anYthl;gelse'inhefsYstem.Andb¢cl:lUse fuey;rre,givei:i,.~t: ". 
,..,., the stmsitiye )'p~riod fot fixing ·preci.se bodilY movem.~t, the. '. 

chiicken respond'to themwithaIacrity, All day long and ;., 
. ~v~fyday, in~theirfree'sociaL co~tapt~~ltb'each otper and ... · 
with~ the:directressandwith " visitors; ,the childreJ:} have . 
jim~erable' oppoituriitiesbf-puttirigintQ,. pra~tice,th6se 
'lltllesocial courtesies that oil the. wheklsoEsocial'1ife, Uritil 

, .... theyh~come:: habitu~i .. With~ut freedom the greater part~of 
these Jitlie:flowers 'of cout1:esy" would • never come into 
~xishm~e:but remain as ungerminated seeds in the rich soil 
of their generous little herOeS.~,374' ' " ", 

'. hl"Children's,' I-IoliSe which ';¢otnpriseschildren of-3-6 ' .. 
,.' years~ofage sQecialattentioriis givent().thedeve!opmento! 
,so~iallife. Even the dassofchildren. of different. ilge~has a 
p¢poselJeliitidit."Whatmatlers is to, mixcthe ages,; ,Our 
'schools Sh:ow iliatchildfen : ofcliffeient' ages'h~lp one , 

·';another.'The younger one.s see ~hat ·ti1e· eldergnesare'.· .' 
"doing and,' asJ{ for' explanatioI1s~'These are ,niadilx ,giyen, 

"andtheiIistruction is reallyvaluable;.forthe mind of a five . 
: year old <is so much nearer than ours to the~1Il.in(ofa: child 

" oftlrree;'thattheJitlle onelecirns' easily whatweshQuld find" 
it hard to nnpaIj.11Iere isaCOmrirllnication and a harmol;tY 

"'betw~enthe two that one,seldom finds.betwe.enthe,adults· 
and the small child.,,375, ...,., .'. . .,' 

. The 'dass · of mixed ages.: qrings:fue, children socially' 
clo_sertqorieanoth~~:And the ,yoUnge{ieah) many things ' . 

. ~. froni,t,heolde{ students.R.eciprOcally the, latterare.-usually .. 
the :sourceofmspiration for 'the youngefones~ "There are 

'. many things which no teacher can convey to ·a . child· 'of , 
three, Jmt a child of five can do it with the utmost ease .. " 

.... Th.ereis between' themanatm:al.mental 'osmosis:' Again, a 
child of three will take an iritereS(ii:i~hata five year oid IS 
domg;'Sinceit is nQffafremoved'from~his own' powers. All 

'theolder ones bec01ne heroes and teachers,and the tinies 
' •. are their~dmirers. These look to the former fo'r hIspiration, 
then!~o onwlththeirwork.,,3~6 . . /' 
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Tlie'. younger~ ~hildrensJart_ loying the olderon~s_(l.ri.d 
.. viceV~rsa. Itcreat~s.congellialatmosPllere tbg~J,1eratereal. 
- br.ofueih6od,: "EIlyYisuhlmO\YIl to jittlechilili;en~ They are . 

not abashed by aiJ.:olderchild kllowing:more than they do 
". fortheysens~lliat"when:they are. bigger their. turn~ wiil 
conie~Therb is~love:and admiration on both-~ides: a true 
brotherhbod}~3i7:"-.c<,;,:-:' .':<:> ~.,.. . ". " . 

'Pr~cticailyjtbfugsahouCtlie;sense,of secUrity and . 
: ·prot.ection::M9nte~soriis.IiClPPY t9. exc1ailI1~"In()ur schoQls . 

. . -the fiv~--yeardr~:f~~IShims~lfaprQtect()rof the younger 
.....• :. . one. It .. is:.hatd.to '~b¢li~yehow de~p:. thi~' atmo.spher~of 
".- protection' and ,admiration becomes 'irl·pnlctice.· 'The ,class , " 

g(;itsjO Jjea'grqup:c~rrierited·_by. ,affecti6n.Fin~l1y,'the . 
:clIildrencome 'to kn.owone anbther's characters and to 
have a retiprocal feeling for ~achptlier;svvorth. ~,378: .~ 

The childis'verysoci~L~d shares With others for his'. 
achievements. ·"Heis sociable to'the extenrof \\r~tirigto: . 

. ' share with· every'{)ne lllssllccesses,hiS: discoveries,aiidhis . 
little tfiUinplii.,,379 , , .... :., ....... ·c· .. '. .. -' ... . 

'Here,he'is 'tarightto respeCt. other children '8 work.. A 
soci~111y csuccessfufpersonality'develops .•.. frOID. 17espectll1g 

. other's"work'andinteresL One cliildhas~towait till the'· . 
. others:work{~finl_shedc andtheapparatllsis free. Thus only . 

'. one piepe 9f a:particuhrr apparatus ,'is provided. "There is 
·'onlyone.specimen-oCeaqh objeqt, and if a piece lsinuse~ 

when- @'Q~erchild\VaI1ts·it,.the'1atter-ifhe is llOrmalized . 
wIIL.waii:for'it· to be·re1eased.Importan(social qualities; 
derive from this. The'child coines to-see~that he must·· '. 
r~spect the.workof others, not bec~usesori1eonehaS:said •. 
he-mllst, ,but heca.use tIlls is .. a reality that he meets· in his 

.' . dailyeipep.ence.Therejs only-onebetwe~many' childreTI," 
so there is ~othing for it butto wait And sincetJllshappens 
every hour of the' day for, years, the idea .. of respecting 
others;andqf wctiting orie~ s turn, becomes a~habituaIpart· .' 

'. oflife which ()lways grows more matUre.,,380 . . 
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Itteaches cpatience which is a great quality of a civilized 
person. The child letthe others work at the cost of bis own 
personal wishes. "Out of this comes a change, an-

, adaptation, whichis nothing if but the birth of social life 
itself:;Societydoesnot rest impersonal wishes but on a 
combination of activities which have to, be harmonized. 
From their experiences another virtue develops. in the 
children; tlie,virtueo:r patience,which is a kind of denial of 
ini:pu1~es by means of inhibition: So the character traits that 
we call Virtues spring up spontaneously. We cannot te£lch 
this kind of :morality to children of three, but experience 
can, and because in 'other conditions normalization' is 
prevented- so that people the worlel _ over _ see 'children., 
fighting.for what they want. The fact that oUr children 
waited struckthemasalLthe moreimpressive~.';381 

Montessori lays great stress on practicing the art of 
-living together. Though her whole method generates 
pleasant relations with o~ers, she -has especially devised 
ways in thj.s respect. Her lessons of grace and courtesy can 
be mentioned 'as an example. 

"The lessons of grace and courtesy ar~ important 
features of Montessori education. In Children's House 
these are often 'practiced. This serves as perpetual reminder 
in the life of the child".382 , ' 

, Age: 6 "':12 Years 
After Children's House, the .child's needs are broadened. 

Now, he wants organifed acti~ties. For this purpose he 
fOnTIS groups, mixes up ~ith others. Thus, his outlook is 
widened. Now, he organizes his ,activities _and lays the 
foundations of social 'organization .. "This is a natural 
tendency, through which maruand becomes organized. If 
during this period of social- interesf and mental acuteness all 
possibilities of cultUre 'are offered the child, to widen ~ 
outlook and -ideas of the world, this, organization will ;be 
foiined and will develop; the amount of light a child has 
acquired in the .moral- field, and the lofty ideals he has 
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fonned, will i be made useful for purposes of social 
". I ,,383 orgamzatlOn at a ater st~ge.,' 
Describing Montessori's point of view, E. M.Standing 

expounds this need of the child at this stage. "This is the 
period; says Montessori,' when a good many boys start 
playing truant from schoolgoing off, it may be~on birds' 
nesting expeditions" or, huntin.g, for tiddlers; or,messing 
about with miming water-dammingstreams.ruidmaI<:ing 
canals. Attrus age too we find them fonning themselves 
into gangs and secret societies, which --for lack of proper 
direction may- 'even come into conflict with civic 
authorities.Suc1~esc"apades are frequently put down to a. 
moral badne~s, which the adult feels it is his duty ,to punish 
severely- thus widening the gulf of niisunderstanding and 
sharpening the ,struggle between them. The real rolit of the 
matter is that these young people have arrived at the 
psychological moment whenfuey feel a strong instinCtive 
need to widen their, contacts with. world Qutside.,;384 ' 

For Montessori '~This is a period for,theacqu.isi!ion of 
culture" just, as the former was for the " absorption' . of 
enVironment. ,,385 The child inustacquire JOJ,owfedge, in this 
r~gard .. Keeping in mind the importance of sensitive period, 

. acquisition of knciwledgeshould,not,be;d€?layed. 
"knowledge can behest, giveri where there is eagerness to ' 
learn, so this is'the period when the seed of everything ,can ' 

, he sown, the child's mind being like afertile fiel4,readito 
receive what will genninateinto culture. 'Bufi:fneglected ' 
during this period, or fnistratediri'ifs:vital neecls,the mind' 
of the child becomes artificially dulltxl, henceforth to resist 
imparted' knowledge. Interest will no. lop.ger be tp.ere_ if the " 
seed be sown too late, but at six years of ag~:all items of ' 
culture are received enthusiastically,' and later these. seeds 
Will expandandgrow.';386 ' , 

Implementation ",' ", 
"There is no question, ,however, -at ':this. stage; 'of 

, expectmg children to. master'whole'branches of knowledge 
. . • '." p '.. '- •• 
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, 'organized in watertightcompartinent~-~ as "subjects>, 
" Rather the teacher niu&f think of tliis' ePoch, as one inwmch 
the seeds ofeveIything ~an be sown. Atthls>age aU'it~of 
cuiture are r~celved,with e~thusia~m 'iIi the fonjlof'see~s 
which will ,later geiniinate mto real :cultuie>If you :'Yere, to , 

, ask: .herhoWllian.y such seedssh()uld he soWn in t;his'epoch, 
, Montessori would .answer, "as ,Irtany as possible:,,387 , They 
ar~ in fact "iridividuals who ha~e' already acquired: the basis • ' " 

, ofcultiiie, andar-e:anxious tobuild'onittO eamtopenetrate.' 
"deeperintoany:mat,terofinterest.,,388 , " : " " " 

~ Our teaching'must only answer'the mentaI needs. 0:( the 
, child. "Just as a smaJl child cannot be still because he is in 
',' ne~d. of ccoordi~ating his, in6~ements" so the '·old.er, child, 
" who seems., troublesome beihg , cunous'riverthe, what;, why 

and wherefore of' evefythirig he, sees," isbuildfug up his 
mind by his menta1activity~arid,rilUstbe given a widefield, 

: of culture on which·to t:~ed,Thetask of teaching becomes 
easy,sincewe do notneed:to choose'whafwe,.shallieach; 
bllf'sh011ldplace alY-befote hiin'for tJae satisfaction, of his ' 
menial appetite. Hemusihave absolute freedom·ofchoice; .. 

, and "then he reqUires noihingbut. repeated experiences 
\Yhich' will become increasingly marked by interest 'an~ " 

. serious attention, during his', acquisitio~'o{sonie' desired 
knowledge.,,389 . . .. '., _ 

'1he child' is given opportunities to· learn the art of living 
together in proper telations:We must reniembercMontessori_' 
emphasized 'lesson in grace' apdc6urtesy' at theveryoutsef 

• The.lrnP6ttance of culture hastc be1iighlight~d. Itisto 
. be boinein .mindthat"allfactofs .6fculturemay ·be , ' 
introduced to the;six.:year~oId; not -in 'a; syUabusto • be 
imposed, on :liim,o~. with 'eJl;actitllde. of' detmt hut iIi . the .' 
broadcasting bIt lIe maximum:nuinber;ofseedsorinterest. ' 

Tp.esewill beheld lightly in the.:ixrind,but will be 
. capable· of later.' gerInimltion ... ;,390. Any· negiigencein this· 
respect, wiUtt!l1upon the healthy de\relopment 'ofchild's ' " 
persoriality. ' . , 
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. ChapterTen' 

. I<j'BAL',:' .'. . . '. .' , 
Reality einbtaceshoth real:and,'appearance~ . Then~:are. 

: tWo aspeCts' of the .-ultimate RealitY- Visiole and invisible, . 
··'The former is 'expressionQf theClatt~. In Iqbal's oWn 

:. words, "Reality lives in its own . appearance;,,391 'Thus, ..... 
/ Visible or,~bsei:vablt: aspect of RelHity is not imagfuaiyor 

illusion. Ifis~xpression of invisible:or JheultiInate~eaUty. ". 
Theobsmrable~aspect,of ,'Reality i~Jhe w.ho1e,urriverse .. 

. Here we are dealing Withtheeffici~nt : aspect of the :self. 
.' Iqbal .' corisIders:., <~e .' chara~ter '()f. nian's, kn.owiedge,as 
concepfual,anditjs withthc\veapon- of~this:. cOllceptlfal 

. kn0\\dedge:that man CiPproachestheobservable a~peCtof 
Reality:;,392 "0" .. '., '. '.. :: <~. . .'. 

, "Iqbal states :'thatmail's. kno\yledgeis :thrqugh·~ense 
'Perc~tl0n;' wlllchis ··elaborated .l?Y \IDderstaridin~:, The·' '~'iife • 
',arid t;heonward 'inarchofhls spiritdeperidpnthe.· 
establ1shnienf of conn ex ions with the reality : that '. confronts. 
him:; It is knowledge that establish~sthese cennexions; and' , : 
knowledge is' .' sense," . PerCeptioh;~ elaborated," by 
understandirig:,,393 ..' .... ' . .' , . . . 
'Iqb~lerripbasiz~sth6placeof sertse :perception,which'~, ,~' 
, was ignored by Socrates' and 'Plato; as discllssed earlier. He ." , 
says, "Socnitesconcentt:ated his,attenti9n on the humari 

·.·wo~ldaiorie. To him: the proper study of man was·manand·. 
not :theworld: of plants, insects, and' stars. Howunlike the· ........... : 

,spiiif or; the· Qu.r'an: wlJich sees in. th~hwrible ,bee ca' 
. 'recipient of divine inspiration ,and con.stailtly callSUPO,Il the 
reader··fo~observe .the ·perpetualchange.of tlie, winds,. the 
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alternation of day and night,and clouds, -the starry heavens, 
-and the planets swimming through infinite space! In the' 
same-manner, Iqbal criticizes Plato who "despised sense­
perception which .. . yielded mere opinion ~d not real 
knowledge.,~394- _ '-, _, _ 

Iqbal states that the universe is not made of inert matter, 
as it was believed in the nineteenth century; 'Being a 
spiritual monist, Iqbal believes that there is no inert 
matter., .. "A piece of matter ha~ become not a persistent 
thing with varying states, -but a system of inter-related 
events. The old solidity is - gone,,' and with it the 
characteristics that '-to/the materialist'inade matter seem 
more real than fl~etingthoughts.,,395 

Again, according to Iqbal there is no inert matter. "The 
universe which seems to us to bea collection of things is_ 
not a solid stuff occupying a voidt396 He believes reality to 

-be spiritUal and the universe as free creative movement. 
Nature ornot-selfjs "asystematic mode of behaviour, and 
as such organic to the ultimate SeI:f:,,397 He-regards things 
as "events, in the continuity of Nature, which thought 
spatialises and, thus _ regarded as mutually isolated for 
purpose of action. ,,398 , ' 

Iqbal discovers -- the universe as' a . free creative 
movement., He further says, "The universe which seems to 
us to be a collection of things is nota solid stuff occupying 
a void. Jt is not a -thing but an act.,,399 , ' 

Iqbal thiriks that the universe has a purpose, which is the 
provision of an arena for the hannonious development -of 
human personality. He says "We, are gradually travelling 

'from chaos to cosmos and are helpers in this achievement. 
Nor are the members -of the association~ fixed; new '­
members are ever coming to birth to co-operate in the great 
task. Thus the universe is nor a completed act: it is still in 
the coUrse of formation. There can'be no complete truth 

-about the, universe, for the universe has not yet become 
'whole' The process of creation is' still going on, and man 
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too takes his share in it,. as much as he helps to bring order 
. I rt· f'th '-h ,,400 mto at east a po 10n 0 e c aos; . 

Iqbal believes in an expanding universe. He maintains, 
"It is not a block ur:llverse, a finished product, immobile 
and 'incapable of change~ . Deep ill iJ~ inner. being lies, 
perhaps, the dream of a new birth.',4 In an Urdu verse 
'Iqbal beautifully says: 

"This creation is perhaps still unfinished. 
For every' moment arises the cry 'Be' and it 

become.,,402 
Nature "is a structure of events, a systematic mode of 

behaviour,and as sucll organic to the Ultimate Self. Nature 
is to the Divine Self as character is to the human self. ... Its 
boundlessness is potential, not actual. Nature, then, must be 
understood as a living, ever-growing organism whose 
growth has no final external limits .. Its only limit is Internal, 
i.e. the immanent self which animates and sustains the 
whole.,,403 Again, "The .. scientific observation of Nature 
. keeps us in close contact with the behaviour of Reality, and 
thus Sharpens 'Our inner perception for a deeper vision of 

, it.',404 ," 
. Man has to take initiative and to. share the deeper 

aspiration of the universe around him. otherwise he will 
become a dead matfer."1t is the lot of man to' share in the 
deeper aspiratimls of the universe around him and to shape 
his own destiny as well as that of·the universe, now by 
adjusting himself to its forces, now by putting the whole of 
his energytofnould its forces to his own ends and ' 
purposes. And in:this process of :progressive change God 
becomes a co-worker with him, provided man takes . the 
initiative ... If he does not take the initiative, ifhe does not 
evolve the inner richness of his being, if he ceases to feel 
the inward push of advancing life, then the spirit within . 
him hardens into stone and he is reduced to the level of 
dead :m.atter.,,405 . 

-'--"' ... 
....,:~, -, ' ,~.:.:~. "~:::/ -::~ ::::::~>:.~ ~.' "~~-">:' 
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,< Iqb81:co~siders thefullctionsoftp.esensible-woddas;not 

, ,limited to, mqral purposes 'only. TIle extel11al world is 
., conductiy.e,to,:moral as well 'as niaterial 'and spiritual 

development:, , ' , . " .' " 
'Iqbal ,states the finite,!ego~annot develop ,without 

" obstac1esorchecks,'~ created:: by non-ego Qrtheextemal 
',- world: He says "T11e·eg() attains to' freedom by the removal 
,'of all obstructions'in itsway,,,406 ":" .'_'.'. 

-' ,'The iriteIle¢t developsoiu:insight and sets its tvayt() the 
, knowledge 6fthenon,-temporalaspect ,of Reality.'~nie 
inteIlectual'effor!t().overcomethe obstmctioIl,offere(lby it, ~" 

besid€?s: enriching1lridamplitYmgout ,life;-sharpens our 
insight; and thus preparesJlsfora more.m:asterfulinsertion ' 
iiit6sllbtler -asp~ctsofhuffianexperience; It is olirre±l'ective 
contact With the temporal flux ,of things which trainsils for , ' 
an fut~nectUal vlsi,6hof thenon,-temporaU,407."" ", ,.' 
" Iqbal maintains that "such a,heingas man who has to 
m~ntainhis life, in. an obstructing, enVironment, cannot: 
'hffordt.o igrior(fllieVlsible:,,4os', ',' , 

,Educational Implications , 
Life based upon the principles of reality andne! on 

.. conjectures is conducive to the (fevelopmentofpersonality. 
We IilusfeIIlphasii$the importance: of'dc\reloping sense-, -, 
per~epti()n inordertQfo:sterunderstanding. We: must adopt , 

:concrete.:waYs<'and ,means:which :will' make the ·,child 
pra.ctical. . ulis is, undOllbt~d)y the 'foundation of' creating 

'hard work" intellectiIai. pursuits, study of nature and moral 
values: etc. ' " " " 
, •. '. The child should notlive in anima~n~world.' This' 

- will generate laZ:iness,alidwillencourage fuechild to build, 
" castlesjri'the:air~ This wiI1:not prepare the child to fight 
. ;future hardShips andproblemsoflife.' , 
. . "MONTESSOru~ ,-- " ',' 

Age: 3...:..6Years , , 

The place ofinfaginationjs, vt:try irilport~t. "It is a very 
, cOI1ID1ortbeli~fthat the yoUng child is characterized by a 
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'. . viVid imagiriati~n,andtlieryfor~a' sp~Ciafeducati0nshould.: 

he adoptedtb'cultivate·.thisspecialgff(ofnatm:e:"flo9,' C •••• 

·Itnaginatioh, like creativity, is inborn' power, 'which' 
appears with the' interaCtion of. ~he'~ -enviroil1n~nt~ 

. "These are :iJibbrtfpOWeJsi'n the child thatdeveloj:r as 
. his mentaL· cap~Cities 'are' establishedthro:ugh;.his 
.' interaction ... with' the ·'eIiviiolunerit. . The envir()nment 

ttiust itself be be~utiful,.ha~m{ious, "and 'b~sed(m ' 
realiiy~1l.< order ,for. the" child to organize' his, 

. perceptions.'()fiLWhehhe·has developed realistic and 
. ordered 'perceptions of the life about him, the child is 
. 'capabh~ o·rcihe.selecting and-emphasizing- 'processes 
necessary. forcfeativeendeavors:" He abstracts the 

, domi~ah(' c:p.aracteristfcsQfthings,and t11-os' succeeds 
in associating their-images,', and keepiilgthem inthe: ., 
'foreground ofcop.s:cidushess.,,410 . , . " .,. ,'. ,', ' " ..•. 

It is, interior.1-ifeo~ the child which he manifests~ 
TheiJ?,terior ~ 1ifeh~' creates" throiigh~ iIJ1agination. The 
Illaterial:hetakes fromtheexternalwo.rld.Iptelligence 
'plays-its 'own part here~ . "Tliechild mus1:'<create his 

"', " intedor.1ife hefore he'cari'expressanything; he': must 
,takespontaIieouslyfromthe . externaL world 
"constructi:\ie Jijatef{alino'rderi6 'compose' ;he:rriust " 

exerc:ise his .intetlig~nce,freelyh@forelle'Can he .ready. 
to· find the logica,lco.nnectionbetwe"en things.',411 ... 

. Thtts, 'we' shOlildnOlirish .. theinterrial,'child for desired ' 
... manifestatiol!:'''W e might to offer: the childthafwhich is 
-. necessary<f()'this',mternallife;,.ari.dleave him 'free" t(). 
.prodlic.e. : Perhaps it woUld' not "then be inlpossible to.1l1eeta 
.. child rUnning with~plirkiing eyes to:write '~letter'- or 

walkiiig . ind;inegitat1I1:g .. as . hecllltivatesa, . nascent . 
ihspfrhtton;'~12 '::' . - . 

Implementatiol1_ ' .. 
.... Montessori .~states thatimagination;'niusfbe hasedon, . 

reality. The Children's ,House meets: the .. needs .inthis:~ 
··connection.· . "But he 'who pqssesses'something'.atlaches . 

", • -' '. ' '. < • \ 
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himself to that which he possesses to pre~erve and increase 
it reasonably. A person without employment will dream of 
becoming a prince; but. a teacher in school dreams of ' 
becoming a head master. Thus the. child who has a 'house' 
,of his oWn, who possesses brooms, rubbers, pottery, soap, . 
dressing-tables and furniture, is happy in' the care of all 
these things. His desires are. moderated, and the peace he 
-deriyes from' them opens up a life .of expansion to his 
internal creative activities.',413 " 

Imagination can have only a sensory basis. "The senSory 
education which prepares for the accurate perception of all 
the differential' details in the. qualities of things' is therefore 
the foundation of the observation of-thingsanci of 
phenomena which present themselves to our senses; and 
with this it helps us to' collect from the external world the 
material-for the imagination.',414 ' 

Mere imagination without practical experience cannot 
cre.ate social relations. "It is difficult to make social 
relations real if one uses only the. imagination; pnlctical 
experience is necessary. One cannot awaken the consCience 
by talking about it. The child- must exercise. a constant 
watch Over his own activities. Thus education can resolve 
its problems while realizing itself when it seeks to resolve 
them by means ofacts.,,415· '. ." 

In this connection, Montessori system .has introduced 
different devices like the 'silence exercise.' "It is / after an 

,exercise of meditation on the objects / that oUfchildre~. 
become capable of enjoying 'the silence exercise' and then, 
having been rendered delicately susceptible to impressions, 
they try to make no' noise when ,they move, to refrain ·from ' 
awkward actions, because they'are enjoying the fruit of the 
"concentration' of the spirit. It is thus that their personality 
is unified and strengthened. The ex.er,cise which serves as 
the means to this eIld is designed gradually' to perfect the 
accuracy ,with which, they- perceive the external world, 
observing, reasoning, alld correcting the errors of the. senses 

/ 
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in a sustained and spontaneous activity. It is they who act, 
they who choose the objects,they who' persevere in their 
work, they ~ who seek to win trom their enviiorlment the 
pos~ibilityof:concentrating their minds upon it. Each one 
of them moves in obedience to the motor power withih 
him.,:416 . _ . 

. Age: 6 - 12 Years -
Imagination was not given to man only for fantasizing. 

ImaginatiQn is highly useful for creativity." "Human . 
consciousness comes into the world as a flaming ball of 
imagination. Everything invented' by man, physical or 
mental, is the fruit of someone's imaginatlon.,,417 Now at 
this stage sensorial knowledge is not enough. Imagination 
has to play a great role in the development of personality. 
"The knowledge presented now must not be. on the same' 
scale as before> It must not be purely sensoriruanymore. 
Now the child must have constant recourse to his 
imagination. Imagination is thegr~at power of this age. 

e Since we are unable to present everything, it is up to the 
child to use his imagillation. The instruction of children 
from seven to twelve years of' age must appeal to the . 
imagination: A figuration of reality must spring from 
imagination.,,418 . But· its place is' acknowledged with 
reservation. It must not be devoid of reality; "When mali 
loses himself in mere speculations, his environment will 
remain unchanged, but when imagination starts from 

~, contact with reality, thought begins to construct ",orks by 
means. of which the external world becom~s transformed; 
almost as if the thought of man had assumed a marvelous 
power: the power to create.,,419 
~ Here; also the preparation of environment is essential, as 

was prepared in the preceding stages of development.' 
Montessori lays much stress upon outing at this age. Now 
open' environnient is' required. But'there must be. some 
proper way to adopt it. "Here, as .always in the child's 
development, we must mllkeuse of his natural urges. But in 

".', -,'-
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..thiscas~howar~we to.'tio. ir?W~'canno.t .siriiplY thro.~ . 
. wide open the door of the~chool andlef the. {;hlldrengo ~oui . :. 

into the World:"'-'That'\ says:Montessori,~'Wouldbe more 
: like fljght; andtheyWbUld.lun th~.risk of 'getunglo.skJike:: ' . 

. ;. .' Hansel·andGietel.l1l€~-w6rldo.utsidejs still in 11lcfny-ways 
< . tb.o:co.mplicated andto.o.datlgerous,~~2o ~ '. ',':'.;'\' .. 

8u~h: imaginatio.n js ~U:ch,moreimpo.rtantanduseful to.:' 
'.< accelerate the :ilnaginatio.riof.· children :·IIlucli~ tllo.re . than 

excursi,onsand musellllls; despite tlies~ar~v~ry iplPOl:tant 
in their own places; InMo.ntessori' system "excursio.n 

..... directeclJtythe teacheitOriiuseumsand otherplaces .. Qf 
. . interest~tlio.ugh.g6bdjntheinselves:::, do np!:. frpln.. QUf pou;.t 
···()fYie:wachieve'.theeIidweateseeking},:21· ... "', " .': 

'The~socia1-experiencesgivebirthto.m.orallesso.ns also.. 
"The'o.utmg who.se.mm IS neithei"pirrely that'ofpers~iial 
hygiene nor that of. apracticai. order; but which jri3ke&' an: , 
experience}ive, will1J1ake, the child.co.nscio.uso.f realities ... 

. ' Ris 'up t6th~tdlc.her to'ainiiige'~atthe moral teachiJ:i!i' o.r· . 
. lifetmerges fro.~, so.cial-experiences.'?~22... . 

. I~ple~entatio1i . " , , 
Montesso.ri is'ag~ll;1st the way of teaching whicljis 

.. merelybasedo.n itnagination':and a.bstractniet1J.od o.f 
. tea~l1ing. Tlie· te~chers, who.cultiv(ite .. thechilfuen's' 
imagination sanr¢alityhy introducing fairy tales,. They . 

" driv~' t4e ,cruldrep away frpmreal Wo.rld. ~'h1 the schoo.I 
·they~want children to.)~amdry facts~ of reality, while their . 
imaginatio.n is cultivated by fairy'tales~ co.ncernedwlfu a . 
Wo.rld _th~ti~· certa.inlyfull ofti1atVels,but no.t ,the' .-wo.dd 
aro.undthem in which th~y.live:,·C;ma.inlY !h~se' tales have 
iinpressivefacto.rs whichmo.veth¢childish mind to.'pity 

. and ho.rro].':; . fo.r they are full of woe :andtragedy,. o.f children' 
'. who are starved, ill."treated, abruado.nedand betrayed. ' Just 

as :adu1t~find pleitsure in tragic :drania. and literature, these 
" tales o.f. go.blins an4.mo.nstetsgjve pleasUre and' stir the 

child's imaginatio.n, but theY.have rio. ,co.nnectio.n with 
. reality.',423. '. 

: .' 
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.1'h~ JaiiyJrues set tli~'~ayJo ·J).ovel:readirlg jnlat~ life, , 
..... ' andcertairuy n,ottohatd}VotK and~'9'eativityor discoYeri.es. ~, . 

· ~'If :imagination .. beeducated mer~iy hy fairy tales,'. afTIjost .. 
. . the'pleaiure· It:8i~es WiJlbe cOn~inu~d latel:. ~l1>,1).OveI~ 

" , J:eading~bufwe.· shouldriever'so limitits~ducation. A mind 
.that~~ishapituat¢. to Tseek. :pleasuie~on1y,jn.~tasti~c<1W.es· 

. ':sI0:-w1y .bur·surety·, .beco~e-lazy;~iIfcapable .of"· noble" 
preoccupation.',424· ...... . . . . --:.> ,;.: ...•.•. '. ,-,: 
·.The ~ocialliJeof ~:tl:.cl1p-eQple.-isaJ.So physicallyaffe'ct¢~L . 
Thei~ interesr:~dmethod' be<;:gme: nal!ovv. ' "ill social life < 

., we fiIid tOQ' many examplesoftliis cslothofriri.nd~ :people ..., 
'. CarIrtg'oruy:t6be.-well:\lressed,gossipwithmenas'&.idgo .... , . 
..... ;10 the tiflema .. Theirintdligenc~ ls'liope1esslybl,iriedpnder. " ' 
.,bapjers·. which cannot, Iiow" ~be .. rem9.ved. 'l?he~~:interest 
_ becofuesjncreasinglynarrow,.tilLit is·centereg toundthe ." 
.' petty st;M, exc1liairigthe .. wOI1ders' of ·thewpr14 aiJ,d . 
symp'athy. with ;s1ifferiJ!g:hillnanity.Theirs is a veritable . 

. death in 1ife;~,,425, •. '<'~_:' ..... ;, ....... ;, ',.: ;",,:' . ". 
" Montessori recommends,thatthechi!d sh,ould beJo!dth~ " 

· story of the\,ilniverse.lJndouhtedly, -"by offering the ,story 
'oithe ,1iniverse, . we give lllln. SQinething-ailiotlscfud. times 
more·' infuriteandniysterious·· to reconstruct With his'" 

'. imaglnatiOIl, '. a drama .. no " fable can reveal. ;,>426 Montessori 
expl~ns, ''The cosnllcplartcan be presented to the child, as 
a thrilling tale of the earth we,1ive'in~ ·its many changes _ 

c through slow ages when water was' Nature'sdn.eftoiler for 
-accomplislnneilt of her. purposes, . how. land . and- se~ fought 
for -supremaCy, and how equiIilJrium-.ofeIementswas­
achieved;tha,t life might appear onilie.stage tcr play its part 
in the :greatdrarila.lliustrated"aS, it must be by fascmatirig 
ch?rtsand diagrams~thecreation of earth 'as we now know 
,itunfolds.beforethe·child's.-imagination,and.alwaYsMth 
emphasis on ilieftllictioneach agent has <to p~o:rmjn .. 
Na.tur~'shousehold;whethet consciously or unconsciously, 

· faihrrelll tIlls 'alone-leading·. to_ extinctioil::,,42?These tales 
can be extended to tlieman's: inventiQnsof tools for work . 
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"SO the tale proceeds. till Palaeolithic Man appear, most 
significantly traced by the tools he used on his environment 
rather than by physical remains of so slight a creature. The 
new element of mind is brought' to creation by man, and, 
from that time the children are helped to see. the great 
acceleration that has taken place in evolution. They learn to 
reverence the' 'earliest pioneers, who toiled for purposes 
unknown to them but now to be recognized. Nomadic men -
and settlers alike contributed. to buiid up early 
commucities; and by interchanges of war and peace to 
share and spread social amenities.',428 . _ ' , 

In the stage of development the scheme of cosmic 
education which ~eans) study of cosmos will be introduced. 
This too is -based on reality and not just on imagination. 
The importance of subjects of History and Geography 
should be realized. "Human consciousness comes into the' 
world as a flaming ball of imagination, Everything invented 
by man, physical and mental, is the fruit of someone's 
imagination. In the study iofhistory and geography we are 
helpless without it; and when we propose to· introduce the 
Universe to the child what but imagination can be of use to 
us? I consider it a crime to present such subjects, as are 
noble and creative aids to the imaginative faculty,' in such a 
manner as to deny its use.',429 

The use of imagination is very important for introducing 
the way' of higher realities - through -these subjects. 
Education is not memorization. "The secret of good 
teaching is to -regard the child's Intelligtmce as a fertile' field 
in which· seeds may be sown, to grow under the heat of 
flaming imagination. Our aim therefore is, not m.erely to 
make the child understand; and still less to force~ him to 
memorize, but to touch his imagi:p.ation as to enthuse him to 
the inmost core.',430 

. Montessori suggests visualizing the universe asa whole. 
which includes every thing. It saves the child's mind from 
wavering and aimless knowledge. "Since it has been seen 

, - . -.. ~ -
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to be necessary to give so much to the child, Jet us give him .' c· 

a vision of the whole universe. The universe is an imposing 
reality, and an . answer to all questions. We ·.shall walk 
together on this path of life, for all things are part of the 
universe, -and are connected· With each other. to fom one 
whole unity. This idea helps the mind of the child to 
become fixed, to stop wandering in an aimless. quest for 
knowledge. -He is satisfied,having foUnd the universal 
center:ofhimselfwithaJl thingS.,,431 - ._ 

Again, the main idea is to arouse interest in the child 
from within: Knowle4ge - without interest· thrust from 
without is not a real knowledge: It is just meinorizing. 
Starting from the whole to the parts is the real method. "It 
'is'certainly necessary to centralize the interest of the child, 
but the usual methods today. are not effective to that end. 
How can the mind of a growing individual continue to· be_ 
interested if all oUr teaching be around -. one particular 
subject oflimited scope, and is confined to the transmission 

~ of such small details of kllowledge as he is able to· 
memorize? How· can we force the child to be interested 
when interest can only> arise from within? It is only duty 
and fatigue :which can be induced from <without, never 
interest! That point.must be very dear.,,432 To give nrst the • 
idea of whole universe is more advisable than di~cussing its 
parts. For instance, the idea of science should be given first 
before introducing. the branches. ·of the· scientific 
knowledge. "To do well, it is necessary to aim at giving an 
idea of all the sciences, not in precise detail but only as an 
impression. The idea i8tO 'spw the seed of the sciences' at 
this age~ when a sort of sensitive period for the imagination 
exists. Once the idea has been presented, we. must show 
that science extends .. from each branch: mineralogy,-

. biology, physics, chemistry" etcetera~ And, .as we have 
seen, . the examination of a detail triggers the study of the 
whole.,,433 _ -

.. ;.-','" 
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':'1}iis is organize,datitI, systeIl1aticImowledgewhicp, " 
arouses interest: arid creates "loftierleeling,-e:in the 'child. 
,"The knowledge he ,then acquires is organized and 

, 'systematic; Ills" intelligence ,becomes, whole: and complete " 
becaJ,lseofthe vision ofthewh.Qlethat.has'been presented" 

, t6>him,'andhismterest spreads to 'hll,f6rallare,libked"and 
, have their place "in the ,Univ~se .on ~hi~h"hi§-:rnind~ is 

centered. The stars,:earth:' stones~Tlfe'~f ail kinds Ionnel 
whole in'relation with, each:other, and, so close isthis 
ielationthatwe qmnot understanda· stone wIthout some 

, lindeJ;stap.ding ofthe,grea( sU11! Noin~ttel" what~e,tou~h" ' 
an atom or a ceU,we cannot explahdt WIthout kriow-Iedge, 

, 'of the wide univ~se. WhaLb:etter answer~can wegive to 
thosequesters Iorlmowledge?' Itbecomes,'dQubtfulwhether " 

, even the.ilniver-se win suffice. How(}id ii' come iiito,being~ 
and how Williteml? A 'g:reafercuriosity 'arises,:wmch can 
rteverbe saiisfied.'.434, , ' , ' '.' , 
",' , The,I?lace oLN atJ.re~canno.tb'e oyerlooked; Th~ child 
loves, nature ,and. is highly inspired to ;put'questions to 

'quench the thirst of his feeling/andknowledge. , ' , 
'The child must be provided witlithe'materiaJ. which 

irispires 1ove:in hiIn for Nature; Thus to take him out is 
very important., "Education in schooF can fix the' attention' 

, of a 'child on speCial objects, whi,ch'willshow exactly how 
far he has, been' able to stir up wiihinlllmself a feeling for 
nature or will arousewithinhimlatenfor 10sIsentiments. ' 
Here; as in every: other 'kind of a~tivit)', the fun~ti~n of the 
school is to supply him " with interesting,informationand 

'. motives for action. A child, who ,l110re ,thah anyone else is a 
:-spontruieous observer of natyre" certmnly. needs to have at 

, ':'msoiSposarriiatenafuj)on 'which .he, canwoiIe.435,:' ~ " " 
'Thechildrenlove plants and flowers. Montessori yearns 

to havesoniespacefor childIentocareor watering the,' 
plant and flowers. She maintains, "Children are also, 
attracted by plants: OneChlIdrens-' Hou~e did n~t Ii~v~::any " 

',:landthatcould be. tilled, so, ~ower potswe.reset.out~ all. 
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around a large terrace. The children ,never forgot to water 
. the plants Witli a Jittle.waterirlg' can. One morning 1 fQuhd, 

.... ··them:altseatedin~a circ1eon the flo()raround amagnificenf 
red rose. that, had. opened up during the night. They were . 

. silent _. ~d,fteaceful,: ' •.. cOITIpl¢tely' . absorbed in .... 
contemplation;,,4 6. . . 

.. ~ H~re, the teacher can"make·· it ~inoie' interesting by:. 
acquairifug-:the: iawswhich-govem the uiiiverse. It also­
inspires the child to ask:'personal and abstract questions. 
"The, laws' goveriring the' umverse can be made interesting 
and wonderful to . the child, more interesting. ¢ven.than 
things in themselves, and·he 'begins:-'to ask; what am 1?_·, 
What is the task ofriuln in this wondeiful universe? Do we . 
merely livecherefor'oUrse1ves; or is there something more 
for us t() do? Why do' we struggle' and fight? What is good 

' .. and:eVil?:Where--Willit-a1lend1;,,437 . . . 

"' ... 
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Chapter Eleven 

MORALITY 

IQBAL 
The main features, of Jqbal's philosophy "of morality 

which are concerned with child education are: 1. the 
criterion of goo(rruiCi evil, 2. freedom asfu,e' condition of 
goodness,,3. environment. . 

Iqbal's philosophy of morality is brief and simple to 
underst~d. "That which fortifies persorialityis good, that 
which weakens it, is bad. Art, religion and ethics must -be 
judged from 'the stand point ofpersonality.,,438 

Iqbal takes the example of art "The ultimate end of all 
human activity is, life-glorious, powerful; exuberant All 
human art must be subordinated to this final purpose, and the 
value of everything must be determined m:reference' to its 

, life- yield~g capacities.'.439 This criterion is a vital principle 
of mora1ity~ According to Iqbcti, "The highest art is that 
which awakens 011r d0rID:ant:wW:foJ:q~.~mi 1}~es up to face 
the ,trials of life manfully. All ,that brings drowsiness and 
makes us shut our eyes to reality around, on the ,mastery .of . 
which alone life depends, is message of decay and death.'MQ " 

This criterion is a .vital, principle of morality which ''has 
not, only' certain formal features but has ,also material 
conditio:n as intrinsictoiis very definition. Iqbal regards 
integra,tion of personality as built into the very definition of 
morality. Moral reasoning is present if the ego-integration 
principle is appealed to. A choice is moral if it is the ego ' 
sustaining and is·immoral if it is ego-dissolving.,,441., " 

Iqbal distinctively mentions the integration" factors of 
personality as freedom, actioII; purpose, creativity and 

'\~ . .;.. 

.';~ .::, ' .; .>- -:-"-, ' 



, -134, Realization of/qhal's iducaii~!lal Philosophy znMontessonSystem' 

intellect. And' the . disintegrating' factoJsas, "fear,,' grief, 
. disappointment, and slavery, segregation from community, 

and imitation, etc.'M2, ,,' 
,~ <c'Tqbal. considers.- goodrie$s.'possi!Jle only in freedom,~" 

,UIiderthebm:dert~of, comp:ulsiOfr no body Can . show 
goodness. ,Fre~ choice" is 'a ',prerequiSj!efordoinggood.' 
"Now 'g~()~ness isIlo(a matt~oCcomplllsioJl;itis the" 

.selr s free suire~der to the rrtonti, ideal-and aiis~s;out 'of a 
wiiling , co:-operation, ~f 'free_ 'egos. 0 A. ,being 'whose' 
movements arewhollydetenniIled .1ikei lIlachinecaImot 
produce goodness. Freedo:m ,is' thus ,a ' condition "of 
goodness. But to~petmit the~ eriI~gen~e of a finite ego'who 
has~ the,' power to choose; , after 'coIlsi~ering the, relative 

'"alues ofsevera,l courses of aCtionopenfo'him is really to. 
'take agreat ri~k;, for the'freedomto choosegboclirtvolves ' 
: alsoJthefreedom-to>,cli!Josewhat is the opposife'of;goQd;~'443 

" '" Man mu~thave ~ an enVironmeIlt;whic~}s conduyiveto, 
'perceptual,groWth and expansion~~J,kn9:wledge b,ased ,on, 

. oactualexperience. Here, the importance of the metho'd of 
trial and' error iSIIlOSt essel1tial, to. build' up ;expenence. "hi, ' 
the words of Iqbal, "~the life 6f'cifinik ego,ip~anobstru()ting 
enVironment dependsqll the, .perpetual 'expansion ,Of 
fuowledge based onactual expeiience. Ap.4 the_expenence 
ofafinite',~go:to whoill'seve~cil possibilities are'open 

'expandsorily bymethocloftrial and ,error; ,Therefore, error 
, which lllaybedescribed, as a kind ofiiltellectllal ,evil is an 

indispensable facto:r iri the buildmg up of experienCe.,,444 ' 
E(}ucation'aUinplicatiolls " , ' 

, ',- True education which develops h.arm0nious.persopalityis, . 
'good and ignorance whichhamper:spersonruitydeveIopment 
)s ihe~opposh( of gqdd:I-Iarnioniousdevelopmei1t' of 
persomilitygerierates ~agreat sense ofdistinctioRbetW¢en 
go04 atldeviland 'the will' tq ,'. adopt < goodness. ,A sound 
sys~erri of. education mU,stcherish-the vaiueof freedom, and", 

,. < create .a really"free envirollmerlt. for9hi1d' dev~lopment:, 
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-,<-~~~ __ .l~f!dipg:JQ '!h~ )~tegI"ati()g~~f.J?~~2.J;!~i_!y_~~~aV:9j_~K ~~('. 
-factorswhich lead to the djsintegration_ofpersonality.' _ -. " 

'- MONTESSORI' - -'-
" -Montessori baiey~s:jn -innate, m01:al_sen~e." There is,.a, '_ 

--, fu6ralsense~iri nlcllL' No~. body carr d~i1Y tlle_imPQrt(l1lc;~ __ of ' ___ -_ 
int~rilal' serise~-:rtdis!iiI~ish.es-:good from evil. - "Ie is 
possiblethatgoodruidevil ~ayb~ distinguished by means. -

':Qfati;;ihlei1ial'~~f1S~,-;:apiirftiom' cognitions of morality. It_ 
is not surprising ,that there should be ari. internal sensation 
which warns_us, of perils,. and causes us' to- J.'ecognlzethe 
circumsiances>favorahIe- to 'Tife--':Ifscierice'inthese days 

_ d~on§tTat~s' that-tlle means for- -preseDrmgeven material 
life,correSp6ndtoctlle,ni()ral'VIrtues; 'we maycondude that 

- weshaIL be~b.l~ todlVirie -whaf~is necessary to life by , 
mearisofthejntelnats:ensibility.,,445 -_'-',' "_ '-- ,.,,-,' ," -,._ --' 

Montessori do'es: 'not believe in the inriate -tendencies' to 
, :evil~lIiothetWbrd~; she'rebels agcrifist the falthofori~al 

_ -sin. It is deviated behaViour of the rebellious child which is-
--~'---'---called~inmite~tenderioiesto~pirit~:This-we tnalceitc-so -by 

, mrutre~tingthec1llld-:and:llbt"givinghim freedom and", "., 
indepeIldence ; for" developtiient.-of:- his' :psyche. _"wh'at::/;:~f 
wonder -isit:ihat:tl1eevildisappears when, 'if we give the ,,~~~:~ 

, right means ~for deveJopment and l~ave, fulllibeity tQ use~~~<, 
them; rebellion has'no more reason· for existence?,,446, ,~~::: ~ c', 

,,' Age:,O'~ 3'Years',,~ _.', ' : , ;'_. , , _ > •• ;~~ 
'We 'caiide~loI:,mOrarsensein·cBildieri,asit,is ~done 'ir1~ ,~'~"c,,{{-

, the field-of'iPteilectua1~ducati6n. ,Love",playsa. dtstjnctiv:~. ",:';:~::~ 
~ role in aevelopirigmonu sense .. "Our ~oral~conscienceis,-' " 
iike 'oUrlntelligtmce,capable ofperrection, o:felevation; :i:>~:?;; 
this lsone'offue'most. fuhafuilentalof:its~differences 'fr011l;"~/',~~ 

····· •. :yn;;~f~~:t~~~:s:i~t~1~:~~i~·.····;~f1 
, recognize ~and:at last enjoy' g()od? • up to the very limitsbf ,. ,: "'\/ 
.th~ absolute"anCl also'until itJ:>ecomessensitive to the very ~ >-:.~; 
slightest' de-cia:tions:tcnvards ,eviL 'He who 'feels. thus ,is ' '-~>,:,~;, 

, 'saved'; he weho feels'Ie,ssm.listbe more "\jgilant;,:ruici d()his '"t~j~)' 
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utmost to preserve and develop -that mysterious and 
- precious sensibility,which guides usin distinguishing good 

, from eVil. It is one of the most important ,-acts of life to -
examine our own consciences methodologicallYvhaving as 
our source of illumination not only a-knowledge of moral­
codes, but of -love. - It is only through love -- that this 
sensibility can be perfected. He whose sense has not been 
educated' cannot judge himsel£,,447 Reciprocally, he will 
love- us. It will elevate hini f6r the development of moral 
spirit. - "We are their 'stimuli, ' by which their feelings, 
which are developing so deHcately, should be exercised. 
For the intellect, we have various objects, colours,forms, 
etc.; but for the spirit, the obje~tsare ourselves. The pure 
-souls of -children must, derive nourishment from us; they 
should fix, themselves on us with their hearts, as their 
attention is -fixed upon some favourite stimulus; and by 
loving us they should exalt themselves in their- intimate 
spiritual creation.,,448 

Knowledge of moral laws without purification of heart 
• is useless. What is the _use of knoWing all the-moral laws, 
and even practicing them, if the heart be dead? It is as if we 
should whiten the tomb of a- corPse: The moral, self­
satisfied man, without a heart, is a tomb. 

Age: 3 --:- 6 Years 
- Montessori education conditions the child's growth in 

such a way that moral values are created in the child side -
by side with other values. "It has been ~established that 
_moral ,education m"eans only the development of character, 
and that faults can be made to disappear without the need 
of preaching, punishment or even setting a good example 
by the adult. Neither threats nor promises are _needed, but 
conditions oflife.,,449 - -' _ - _ 

-1n Children's House, environment and work are shaped 
-, in such a way that the child adopts -the good qualities in a 

congenial way. Montessori says, "The importance'of my 
method does not lie in the- organization itseff, but in the 

-j 
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effects, which if produces on the'child. It is the child who' 
proves the, value of this . method by his spontaneous 
manifestations, which seem to reveal·the laws of man~s 

. inner development. Psychology will perhaps find in the 
'ChildreIl's Houses' a laboratory which will bring more 
truths to light.'.450 For instance, creating love for work in 
freedom brings disCipline and obedience. 

The child's needs should be met properly. If he is 
\ provided with due freedom and congenial environmeI!t he 

becomes happy and calm which lead him to moral values .. 
"Further, by the substitution, of a series of outbursts· of joy 
for the old series ·of outbursts of rage, the moral 
physiognomy of the child' comes to assume a calm and 
gentleness which make him appear a different being.'.451 

Implementation , 
Moral sense can be.promoted by exercise in arranged 

,environment. Montesson has invented exercises in this ' 
regard. "To keep alive and to perfect psychical sensibility is 
the essence of. moral ·education.Around " it, as iIi .the 
intellectual education which proceeds from the exercise of 
the senses, order establishes itself: the distin<;tion between 
right and wrong is perceived. No one can teacli this 
distinction in all its details to one who cannot see it. But to 
see the difference and to know it are not the same thing. 
But in order that 'the child may be. helped' it is essential 
that the enviromnent should be rightly organized, and that 
good,'!!Ud evil should be du1y differentiated.,,452' 

In addition to environment, the 1eacher plays her expert 
role int:his. regard. "Even in intellectual education it was not 
the spontaneOus exercise alone ' which refreshed the 
intelligence; Qut' fuIther, the lessons of the teacher which 
confirmed and illuminated the internal order iIi. process of 
development. On these occasions she s8id: 'This is red, tIps is 
green.' Now she Will say: 'This is right, this is wrong.' And it 
will not be, unusual to find children like the one' desqibed 
above, who make good and evil the center of consciousness, 
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and, pla~mg it 'above~aterjal • b:t~adandmtellectual 
. nourishment, :Win propoundthequestionmore,yitai:tofucin 
than. any other: 'Where is good? Aml-what is evil?' ,,453 
. Age: 6-:-12Yeats~.~ .. :.. _.: _._. .' . . 

TIi~child;g lim¢r sensibilityandneed'ofiiioraled'iicafion" 
'arecof'agreat concem'.at this stage; "The'great ptobler.nof 

. goodandevil'n~w < tonfronts hini' This' preoccupatiorl' 
.' :_., -. 'belongs to-an mteriot sensitivitY; the·~onscience.Afldthis . 
'. seIl§itivity.is a' very-natural- characteristic. The . seven-to­

twelve-~ear-old ,period, theil:, . Constitutes ·one.ofpartjcular 
importance -for moral' education.:The aduItmustbe aware 'of· 
the evolutionthat·is'occurri.IlgintheIl1indofthechlld~at this 
time.and adaptlris:methodsto.coDfomiWith it If during the 
tITs! period of developmentfue teacher has used veiygentl~ 

. approach and has .mt~rvened 'as . little as possible In' the 

. activitY oft1:iechild(activifywhicliwa~;':abov~all motor and 
sensorial),-if is to, ,the, moril- feveItIiat'his\delicacy~of 
approach oughtnowJo be oriented.' That' is where the 
problem of this age lies?.',454· . 

. This period is 't~' pay'fuirheed,.to'wardthe·chil(f'~ , 
'probJeriis-:regardio:g·. good and, eVi1: . P()stpoitem~nt . on·· the 
partbf ~ault or teachergeherates ·problem~."T6 think .that . 

. ' the. problem offiorality orily.dccurslai.er is 19 overlookthe 
chang~ that. is .already going'. on. Later;. the niol"al.problefu 
b~c.omes· . a.goQdd~gil m()re diffic~1! rinles.s;t4~:"cJ:tilcll}as. 
been: helped 'during this sensItive . period. Social. a.dapfations ' 
WIll becomemon:~ thomy.,,455'. '. ". •.... .' .....: 
"'Agafu, in, thispenod the' concepts of justice· and legaJ 

.. lights arise. "It is at this.ag~a1~othaHheconc~t.ofjystice 
'. isbom,' simultan~ouslYWltli •. the~~~t~tanding_ of the . 
re~ationshipbetWeerlone's acts and the Iieed ofbthers.J?he '. 
sens¢.of j'ustice,so oJtertmissmg' i.nrnall~js fOUl1d during . 

. the"development,oftheyoung d#ld:Jtlsthe.faill:ll'e to' 
e:. reco~e:thisfact th~tengender~atals~ideaofj-llstic~.456 . . 

. Jhe,j:usticeusuallyfo~d .around,tlie'schoolandjnthe, 
. family c,Duld be called ~<1.istrj1?utiv~justice' -"- thaOs tosay, 



- - -~. ,-

~ ~'Morality. '.' ...... . 
equalityfor all~ a~ much in the:distri1:rutiQn Qfpmrlsliments .' ' 
as of rewards; Specirutteatment oftmemdividual seems to',' 
constittiteari injustice; this . introdUces the concept of legal .. ' .. 
right There'isan affirm,ation of individuality in· the 'sense" 

. ~f egoisrp.·alid isolation .. Suc4' a.cOlicepfdoesiot"encourage. . 
inlerior.dexelopment. Q~:the'pt}1erhaIld;ju~tice~~ltliough 

· usually ~0t'.c9I).sid~edlithis li~t~ ~sDom'spedficatly . 
· from '. iiiteii6ieducation:: The prinCiple:'of dlstnbutivejustice' 

andindividuru'right, purely . external" destroys ·theinbom, 
~Cltural.seJ}se pftruejustice. . ," . _ '. ' 

, "It is' ilieageof 'expToringthe·morat:ficla··~fA"secorid. side. -... " ..... co •..•. " 

of educatioll at this age concerns the child's explQrationof 
.. ' • the riiotiilfie1d, distiimihatiohbetWeen-good .arideviL Reno. 

." longer' IS' recePtive, absorbing impressionsWitli ;ease, but 
- wants to understand for·hll:nse1f, not contlmf with accepting· 

. '. " mere facts. ~s. moral" aC1iyitY:deye1ops,·}J.e Waht~ . to:use his 
'ownjudgement, whlchofien Will bequite different from tha{ 
pfhjs .teacher's. ]b~ereis notlling more. difficult· than to .tea.ch . 

· 1110raFvalues' to, a'childofthis" age; ·he.gives: an ·.inunediate .• 
fetoJl: to everything thatwe·say:-havingbecome atebeL,,457.: 
.' Thec:hild 'is. infetnaIfytTartsfonhednow.He ;feels­
-·'llliD.seifmdependenfto~fake--aeCisl0ns.~"Ari-iiirier-cliange 
. has -takel1place:I1atuIe riowarouses iIlllliil nof onlyca 

hilnger .for kllowledge ancf understaiiding, hut also a Claim . 
.. to ·.mental independence".a . desire. to'. 'distinguish . gO,odand,' 

.~ evil byhis ,0Wn_ PO'Yel's.Jp.the field: ()f morality the child . 
now stands:tfi rieed of his ownlimer light.,,458 .. - .......•... '. /-: 
, I~pieme.rta.ti~n. "." . _ . '. '.' 

.. 11le ~hild }las a great desrre to fOmiorgamzations. His 
· ' socialiristinct is highly at . .work ~ow. "what' i~; requi!ed, 
.' then; 'atthis' stage is'a speCial fOTInoforgaruzati(}ll of youth ' 

'. which will,.af 6Jie~ ~d, the .sametime,gives' :satlsfaction to' 
: this heightened sod.al'·in~tmct arid to the quickened interest 
:in discrimiIiatlilg between right. andwrong,togetherwith" 

.. that longing Joi.~derJjorizQns~p()kert'of 'al>()ve;Thi'~ .; 
orgaruzationof Y01ithshowd take the form;th~n of a Tl'!oral 

~ ,- ~ '-, - -. - - ¥ 
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uniQn of boys (~rgirls) whQ have CQnsented tQ fQnn pcu1: ,of ' 
, ,a sQciety which' has a mQral aim, and which required its 
members tQ live up tQ a certain mQrallevel.,,459 

The role ,of the teacher iSitQsee that the child's sQcial 
experiences· are generating mQral values. "The ,outing 
whQse aim is neither purely that ,of personal hygiene nQr 
that ,,of a practical_ ,order, but which makes an.,experience­
live,will make the childcQnsciQus 9frealities.Ttis uptQ the 
-teacher ,tQ arrange that the nioral teachings ,of life emerge 
frQm SQc'i:al experiences.,,460 ' ' 

Simulumeously,themQral values gQvern sQcial relatiQns 
and spiritmil aspects. '~MQrals have at the same time a 
practical, side, which gQVernS SQcial re!atiQns and a spiritual 
side, which presides ,over the awakening QfcQnscience,in 
the individual. It is difficult tQ make SQcial relatiQns real if 

-

,one uses ,only the imaginatiQn; practical experience is 
necessary. One cannQt awaken the cQnscience by talking 
abQut it The child must exercise a CQnstant watch ,over his 
,own activities. Thus educatiQn can resQlve its problerp.s , 
while realizing itself wheniL seeks tQ resQlve them by 
means ,of acts. As walking entails the lise ,of mQre than just 
the feet, it is necessary tQ assist ,one's step, tQ render it agile 

,and able t,o functiQn in all that fQnn part ,of the art. Let, us 
n,ot· fQrget that these ,·purpQs.eful effQrts will affect ,one's 
knowledge of the WQrld.',461 _,' ' 
. TQ help others, whQ need and d~serveQurcare,attracts 

',the attentiQn ,of the child in this periQd. His mQral 
cQnsciQusness is awakened. "But the acts ,of cQurtesy which 
he has been.ta~ght with a view tQ his making cQntacts with 

- others must now be brought-tQ a new level. The questiQnQf 
, aidtQ the,weak, t,othe aged, tQ the sick, for example, nQW 
,arises. This is nQt (L questiQn ,of training ,of mQvements: we 
begin the intrQductiQn QfmQral relatiQnships, ,of thQse that 
awaken the, ,cQnscience. If up , tQthe ' present,. it was 
iinportant not tQbump SQmeQne in passing it; it is' nQW 
mQre impQrtant nQt to ,offend that persQn.',462 ' 



, _ Chapter Twelve 

ESSENCE-OF RELIGION' 

IQBAL 
. Iqbal· takes the . essence of religion as\ God, love of 

humanity and respect for man. '-
According to Iqbal "The aim oJ higher religion is to 

transfoiin and guide man's iIlIler and outer life. He 
endorses ProfussorWlllteliead who says that religion is a 
system of general truths which· have the effect of 
transforming character when they are sincerely held and 
vividly apprehended.,,463,. Personal character, thus 
transformed by the religion, affects. the whole society 
because

c 
religion is not restricted only to the individual 

development. It 'moves from individual to/society.',464 It, 
ultimately brings peace to the whole world. at large. The 

. message of higher religion is for all. It promotes respect ,for . 
the whole mankind, I! teaches tolerance and creates regard 
for all religions. . . 

(i) Love as Basis of Religion 
Iqbal's view emanates frQm his love·· and right 

understanding-of:religion.He calls it higher religion. It is . 
religion in .. its advanced form:, which does not remain 
merely - restricted to its conventional aspects. The 

. foundation of higher religion'is essentially love of God, 
which is far from bigQtry, conventionalism, sectarianism 
andtheologi'cal hair-spljtting. 

(ii) Love and Religion . 
. According to Iqbal, religion in. its· higher: mamfesiation 

is-"iieitlier dogma, nor'priesthood,notritual. ICisnot ~a .. ' 
department.al'affair~ It is expression of the wholeInan~" 46L / . 

~ ":.' .': 
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Iqbal'beiieves,th;tJove 'is th~ trUe !~li~on th~tls'above, all 
religiousfcirms. He~~ys:' i.· .... i_ '., ..., .. 

"Love is. strawas wdlas bur¢ng embeL' .... 
It is far above conventional religionandreason.,,466 

To IgbiC' love is root of education; It is significant to­
I1QtethatIqbalin hisiniaginary flight withRtnni in Javid . 
NamatrlakestIlelatter say:· .. .. 
. -"Love:is. thel~w and ritual oflife, 
, religion the root of education: religion is love.,,467 
,Iqbal·attachesmuch more imp()rtance tpl()veofGod 

. than lllereworshipandtheologicalaigwilentation. . . ... 
Place of Heart . .. ... ... . .' 

_. A~c6iding to Iqbal heart· occupies avery high place: He 
mmntains;· "rntheinterests of securirtg a complete vision of 
Rejllity .. :sense-perception imist be supplemented hy' the 
percePtion.ofwhatihe Qur'aii describes a FuaabiQalb;· 
i.e.heart.,,46~ rna beautifulpoem.writt~n by Iqbal in praise" 
of (heart),469 he says· that the heart is th~:seat of great 
treasure,c Itsstaru.sjs, -CiS high as the Arsh,·and asexalt~d· as' 
the Kadba because God dwells iri it: .. . 

: ''You would have got the pric:~less treasure of beauty 
Farhad'!: c. " ' 

, "~"; 

Alas ! You have not <;lug tile desert of your heart. 
Sometimes it looks Arsh and· som~tiniesKaaba. 
o God! Whose destination is the nest ofheart.47o . . . \ 

Iqbal again says: . . . . . ... 
. . : "Theheartis set free ;When ids ent~gled in the Jove.of 

God. 
-. This is (1. tree,. which gets green orthfobs when 
.. lighterringfallson it.',471.. ,".. .... . .. 

,. Besid~s,there is~not even asmglebook of Iqbal in 
.• whlchhi~ has riot emphasizedt1!~~portance and value of 

heart. . 
. Acoording. to IqbaI,religion accompanies a pure heart .. 

lbeJife otreligionis\\jtliJhe life ofp.ewt..:Lam{m!lltg: the 
state of present Muslims, he,says:· . 

~ .. ' . 



Esse~ce;ofReliiion -" 143 ' 

'. ,"bur hea.rt1?ad di~d,and religiond1.ed due!othis death.- ,_ 
-,Thus wepurchasedtwodeathsm onebargain:,;472:,- ".,' 

AIltiSectarianisln ", '" ' 
',' Iqbal ,had respect for different schools of thought His 

poetry is replete with, his remarks against the narrow 
mirideckand. quairel~ome 'mullahs.' wh~qu~el: over pettY ' 

, ,differences ofyie\Vs;, ~F or irist?nce, c he says 'linder- -the , 
caption, of Mullah AurBi!-hisht,473 (Religiou~faIiaiicand 
paradise) " 

"I was aIsopresent there, and could not withhold. my , 
,uttera.n,ce; ; 
Wheri ¥itllah was ordered to,go -to _paiadise~ 

-, Iu:ttc;rred,O; God,' exc:use>IIle for ,my Janlt ',- (of 
expressirigoplnion, _ 
Houri, wirie,andedgeof garden \vill Ilot suithim,' 
Paradise is'notaplac~ of fight and arguments. ' 

',WhereasthenatuteofthisMullah is to iridulge in 
.'-Disp~tation andquarrel~"474 ' 
'Hefurther-say~: '-" "; " ", 

, "Bmow, whensubtlequirks en!)n~eits teachers, 
, 'On what shmlfreefs my people must be wrecked.,,475 ' 

, He" was ' ,critical. of, the- igllonintMullahs (religious 
professiomils), who were fighting over-trifle ,matters and 
labeled one another as ihfidek He-wonders: " 

''why ,are the Mullahs of this time source of shame for 
Muslim Faith.',476 '- ' . :.,' , 

HumanIty , 
Jqbalis true, humamst His heart throbs for the whole _ -. 

mankind. He ardently seeks to promote theweffare of the 
entire humanity .• He, yearris to reduce pain and suffermgin 
the realm ofhuman:beings. Thus,he emphasizes-

, "Greed has split up mankind into pieces~ 
-So teach the lesson of brotherhood and speak 
the language oflove.';477 ..... 

, He says: ' ,', , 

, "Mariya, night I wept for'man's scake ' 



144 Realization of Iqbal's Educational Philosophy in Montessori System' 

That I might tear the veil from Life's mysteries.',478 ' 
Iqbal warns: "Remember, man can be maihtamed-on this 

earth only by honouring mankind, and~ this world will 
" remain a battle-ground of ferocious beasts of preYtmless 

and until the educational forces of the whole world are 
directed to inculcating in man respect for ~ mankind.',479 
Thushe says, , 

. "The station of man is superior to thatofthe sky: 
the base of civilization is man's respect.',480. 

According to Iqbal, ''man is not only honourable and 
respectable but is also very important in the scale of 
existence. He IS the roof of cfeation .. The universe is 

. --~ -

subservient toman~ By :developing his ego, he is capable of 
overpowering' all obstac1es;"4~1 Iqbal has' a balanced 
approach. to the West. He ju4iciously praises the. West 
because of' her contribution in. the field' of science and 
technology. He says: "The· knowledge of things elevated 
the W est.',482' . 

Further, "The extension of man's power over Nature 
has given him a new faith and- a fresh sense of superiority 
over the forces that constitute his environment.',483 He 
praises Napoleon, Mussolini, Shakespeare, Tolstoy, 
Nietzsche,· and Karl Marx which proves that he accepts the 
positive aspects of the Western world .. Despite, Iqbal 
criticizes the West because of its materialistic outlook, and 
its economic and political set up which are devoid of. 

. spiritual 'roots. His criticism is actUally a guideline for the 
. West. tuce:-Chiude Maitre rightly liays that Iql?al' criticized 

Europe because. he thought Europe - as~'Oblivious of 
spiritual values. He also stressed that material progress can 
be really fruitful only if it is accompanied by moral 
progress.',484 

Iqbal is critical of the forgott~ aspects of the : Eastem 
civilization. He admits that the. East is both spIritually and 
materla1lydead; He says: ," , '. . . 

. . ".'- . 
" "'- ---.,'" 
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. "With the death of ego the East is .' suffering from .. 
~L'" " ,,485 . ,'. ·eprosy.·"" {-' ... ' ':.~.. . 

Iqbal says that' the East has becomeblind'to reality' 
because of slavery and imitation: . . . 
. . ....• "i::hey'(th~ ~.as!~ers)' .capnOt seethe obvfo~s .facts 

Bec.alisetheir . ey~sh~ve' b'€;~ome blind 'due to slavery . 
·andimitation.',4·~,6.. . ..•. ',' . " ... , .. ' '.' .....,,' . 

Thus, he cnticizesboth the East-and the West'because Of· 
tl1eirrespecti~e:iiinitati~ns. He says:', :.' ..... ~. 

''Neither in Asianorin Europeis flame' of lire; This is 
. "deathofego' and thatis'&~thof coilsCieri.ce.~'487 '. ," 
' ... But 'he' einbrad~s 'the. positive, aspects' of both the East 

arid the West. He says: . . . 
"Do not get ~disgusted' from the' East,' nor shUn the 
W<;::st:/· 

,Nature demands 'every night be . converted into' 
moming.',488, .'. . " .... .... . 

• cHe:does.llot narrow the' parameters of humanity. He 
,.:,.' adyiS~ .•. the,; .J1e.w ~:,g~~erati:ort~·Qf .. tb.~.,Muslinis· ... io .h&ve .' 

"tmiversai-respe.cftor :in'an. ~lth()ut ·.ariYprejudices of2aste", ' 
. colours and creeds. '0' '. •••..... . .' " .' '. ". • 

, "To~bring bad. word on lip.is sin·. 
Illfidel and Mominall are the creation of God. 
fIinTI,inIty is totespect man; .,' . . 
Beware of the place of man. . '. 
'The slave' of Ishqreceives laws from God: ", 

.: An.db~chrn~s19nd bothto infidel and: .N.[~mifl.';489 ,' . 
. Tnhis'poem,' 'Shaikh:-o-Brahnian'inAsrar-:9-Ramuz a 

,Shajkhadvisesan··jnfidel youth>to. develop 'ego-after 
stic19ngto Ills own wayoftife.,Hesays: . ." . , 

"I do not bid,thee abandon thine idols. . • .... 
.. Art thou an unbeliever? Then be 
'. Worthy ofthe'baqge'oftinbelief?'i 
If ape6ple'slif~.is·deriyed from uruty, .. ' 
'Unbelieftoo'is sourceoflillity.:.490 
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Again, in Javid Nama he admires Vishwamitter (Jahan 
'Dost), Bhartari 'Hari, Zoroaster, ' . Gautama Buddha and, 
others for theirjewels of wisdo:m. It is imperative to note 
that a considerable part of his writings deals with the wrong 
doings and limitatiolls of the Muslims. He says: 

There is noJalal (Divine majesty) 
and Jamal (Divine beauty) in your prayer;' 
not there is message of my morning in 

, your Azan (call for_prayer)."491 
Universalism 
Iqbal is a great philosopher. Bis message is,universal. It 

is for the whole world and for all times because it centers 
on man in his universal wholeness ~dnot restricted only to' 
his certain geographical boundaries. He pointedly says: 

"Nor. East nor West my home, nor Samarkand 
Nor Isphahan nor Delhi, in ecstasy, God-filled. I 

-roam,,492 

Iqbal's message is essentially universal. He is 
undoubtedly a poet of the East but he is also poet of the 
·world. Be aims at a society, which, would combine the 
wisdom of both the East and the West. He does not divide 
human beings because of caste, colour, and creed. 
Appreciating Islamic view. he says, "Islam is violently 
opposed to the idea of racial, superiority which is the 
greatest ·obstacle in the way of international unity , and 
cooperation; in fact, Islam and racial exclusiveness are 
absolutely antithetical. Th~. racial cideal is the 'greatest 
enemy of mankind and it is the duty of all well-wishers of 
the hUman to eradicate it.',4~3 , 

- Educational Implications / 
Along, with respect of his own religron, the child must -

be taught that all human beings are to be equally respected 
since all men are creation of God. Goodness, truth, honesty, 
fair play and other univ:ersal values have to be given due 

'respect. The children should 'like' and respect each other on 
the basis ofhurhanity. They do not love each other because 
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they come from the same community, religion or creed but 
they love each other for they belong to the human world. . 

Religion is essentially based onlove of God and His 
creation. Itdiscourages ethillcities and sectarianism .. 

<MONTESSORI. 
Montessori is a great humanist. She considers humanity 

as still immature. Shernaintains: "I, too, believe that 
humanity is still far from that stage of maturity needed for 

." . '-.... 

the realization of its aspirations, for- the construction, that 
is, of a harmonious and peaceful·. society. and the 
elimination of wars. Men are not yet ready to shape their 
own destinies; to control and direct world events, of which 
instead- they become the victims.',494, 

She says that it is only through education that man can . 
achieve these 'aspirations. Dr. Montessori believes that "If 
human unity- which is a fact.in nature- is going at least to 
be organized, it will be done onlybyan education that will . 
give appreciation of all. that has been done by human co­
operation, and readiness to/shed prejudices in the inte:rests 
of comm()n work for the cosmic plane, ... ,,495 She was a 

, staunch' believer .' of humanism and universalism: 
Particularly' she devoted her life to all the children 
irrespective to their class,religion, sects and countries. She 
went even to underdeVeloped colintries' to train the 
teachers. She also taught in many asylums. When she 
championed the cause of 'the child' she did. not mean a 
particular child of any country or race or class, but all the 
children of the world. The children of al1 nations and 
classes while working at her designed appara.tuses· and 
doing . 'practical exercises' learn consciously and 
unconsciously the high spirit' of brotherhood and 
humanism. Montessori says,' . "The 'human personality' 
belongs .to·· .all human beings. Europeans, Indians and· 
Chinese,' etc., are all men. If therefore certain conditions are 
found to be a. help to the human personality, these concern 
and affect the inha15itantsbf allnations.,,496 . 
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Ag~: O':.3):ears ' . . , 
According to Montessori, e~usation begins ;frop1bi~ ... 

'in: ·tliii 'periocLit .' is· enoiigb"tokeep the' children in' a 
relatioIishipWiih humanity; 

age: 3- 6 Years ,. .' . ' -. . 
•• Love of hinnanity has ever ,remained" "her . genuiheqiJ,cern ..... 

in the method of.education as'biightly reflected, for 
···instance:ih-Childien'sHouse. " "' .' 

Implementation . " . . . . ,". 
DUringtliis periQd,the children ~hav:~ 'greatcbncetn~with· 

living beings. To care for anini~lsand birds 'give~thein 
. - iniJ:nense happiness. Theyexnibit their love, for -living" 

beings:Thi~; goes a 10rig wl:iy<in pitYing for their "love or" '. 
hun;lan"h~ings."Children "hav~ an ,anxious COl19.emJor 

. -liVingbeiiigs," and the'satisfaCtio~_()fthis instinct fills them. 
with delight: It~is theIefor~ea.sy toinh:~r~stthem in taking .' . 
care ,of p1'!llts. aiJ.d.especiarlYofanirnals. Nothing aw£lkens . 
foresight . in,asinalI.child,}VhQ~"li,vesas a;,rqJ,e. for .the 
pa~singJ~9pJ.~ntanci:"Withorit care;for:them~ri:bw ;80. mucIC 
'!~Jhi,1), ~~he!?-h~im~w~.ihat(l]liIpalS: ~~Ye ne~d' Qflijjp.that .' ..... 
little plants will dry, upifhe.doe.snotwater them, he binds .•. ' 

. together with a new thread ot" lovetoday;s passing 
: :.mqmentswith thosebfthe·morrow.,,497 . ': -~ -'." ..•. '. 

'~Theii asso.ciation andtreatni~rit \'vithliving beings tPay . 
be . Closely watched-, for·' ~derstandiilg'fueir hehaViorctl' 

. development: "One ~siiollldwatch little childrenwp.en, one . 
" .nloItliil,g, aftci.tljeY ha\reformartydaysplaced:fo9d imd' 

wate{with ioVin,gcare,near hrooding'dov~s,they see.th~· 
, resUlts 'of thei"i"labolu:s: On al1()ther. daithey see "a . number 
'ofdairitycPicks that have~c6tp.e ftom.t1l~ eggs··w1iichah~n . 
has covered with her Wingsfofsolong. Thechilqreriare 

. :t111ed:wit4feelings'Qftendemessall.d enthusiasm, 'and' there 
is· born iilthem a.desire f6gIvefurtherheIp: . They collect 
little blts6Lsiiaw; threadS-Of' 61d''Cotton dotii;"oi Wisp;{of ' ... 

. wadding. forth~bitds nestingrinqer the r()ofoJ ill·the trees 
in: the garde~. And·the chirping that go es on' aboutthe~ 
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t.¢l1s . them '. '~ha11ks?:498 They watch' the .behaViou( ,-wIth: 
patience,.~of_ 'the.. mothers :-,with" the .,~ insects;; .. ' '~1'he· 
metamorphoses: ofjrisects .. and. the _cafe' which:motlier.s 
bestow upon their' offspring are' objects of patient . 
observation Oll-'thepcirt ofchildTen,:anCl they6ften give~rise-

· t6· an. int~rest thatsuiprises u~.·Orice: a -sm~llchild •. was sO .• -
struckhy.:thecli'anges Un.dergone by ti:idpolesthat. he· could .. 
desC]:ib~ their :.dev~lopment,.ieporting the:yarious ph~ses in. 

· the1ifeofafrog like:a: ininiahiresCientist',499 . ..... 
Age: 6.,.~12Years.. '. .... ,... . 

• . 'Thisis' so' far so- good' ~d weIl<;loIle.~utnow 'in.this 
p~riod'.m~ch rti6~~~i~( required:. F or'N1orttess,orl ,'~a love'foi 
scien.ce-and art,' and all thattnankindhas crea.ted, will not 

.• s1ifficeto.make:menaild women 10ve.one:-artother.T&.1ove··· 
. a b_eautlful:subset, 'or'to'.1()~kwitK worider on 'a tih)Hnse~t;· .. 

. does 1Jorne~eSsarily awaken agreaterf'eellng of.affecti~n " .. 
··towardshUinanity,nor does a Ioye for art in a m~begetsa: 
· love forhisn~ighbb1it=."soo· .. -'" . . . . .' .. 

. Somethingdse is also req)iired to create love for hUman 
· bemgs; Molltessori regrefs that we ,are nofthankful-toour . 

. ' .. pioneers; IIlvent()rS 'an:ddlsc()verers~who'lia"edone: grea.t··· 
....services fo·h1ffi1anity. "There. js_nolovein our hearts for th~ 
.' hmilah beings,froTIi Whom we:.have received~ .an.,d' are 
receiVi~g so ]I1uch;in1)read ~d.dothillg, andnumeroris' ... 

'.'inventions for ol;!r benef!i; We take and enjoy. all tpat is 
· "done for us"witboutgratitude, like'atheists who wi~old' 
· their gratitude and.love from God; Perhaps we teach ·the·· 

child to thank . God and pray toHim,butnot, to ~thank 
.. hUrhariity,'God? s -prime . agent in creation; we. give no' .' 
· thought to theinen and women who daily give their lives 
. that we may liye-'more richly;"sor Again, "the" child will' 

.' have thegreaterpl{:asUrein . all subjects, and find them 
· easier t6Jeatnifhe--be'led to realize how these subjects first· . 

came to be 'studied and who studied ·them."S02. .: '. ' .. 
The.··elemento{:sacrlfice·is_so ~ecess<rry to wo;~for 

humaniJy. "Every achievement has come by the sacrifice' 6f· 
", . -" . 
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someone now dead. Every map speaks eloquently of the 
\\Fork of explorers and pioneers, who underwent hardships 
and trials to find new places~ rivers and lakes, and to make 
the world greater and richer for our dwelling."so3 . 

Implementation -
It is most important in this respect to draw the children's 

attention towards, the services and work of explorers' and 
pioneers who have really done services to humanity. "Let 
,us in education ever call the attention of, children to the 
hosts of men and women who are hidden from the light of , 
fame, so kindling a love of humanity; not-the vague and 
anemic sentiment'preached today as brotherhood, nor the 
political sentiment that the working classes should be 

_ redeemed and uplifted. What is first wanted is no 
patronizing charity for humanity, but a reverent· 
consciousness of its' dignity and woith~ This should be 
cultivated in the same way as a religious sentimerit, which 
indeed should be in us all, for we should not need to be . 
reminded that no man can love God while remaining 
indifferent to his neighbour."so4 



CONCLUSION 

\ 

Iqbal's thought appears to endorse, Montessori's Method 
of Education. Her views mainly, are in consonancewith,the 
universal elements of Iqbal's thinking. Both .of them lay 
stres.s on the foundatibnalnature of human personality. A , 
sound system, of. education' creates a healthy personality. . 
Personality is one ullitand-'-there is no dichotomy of mhid 
and body. Personality is not a datum. It is the creative 
repository of possibilities, attributes and potentialities 
which have tQ lJe developed by one's oWn efforts. The 
factors which develop personality and the factors which 
stultify human persomilityhave a universal appeaL They 
are facts to be reckoned with. . . 

, Montessori tends to agree with Iqbal's universal vision. 
, Her Montessori Method of Education can. practically help, 

with certain indigenous modifications, to realise' the views 
of Iqbal in the field· of child education. She, as if by 
providence, meets the· educational implications of Iqbal's 
thought, with great success. Jqbal's philosophy of' 
personality can be realised in the field ot,child education 
through the Montessori System . .It will he:lp integrate the 
individual and our -society.' ,The ordinary",system of 
education cannot help GI'eating such a healthy integration. 

The Montessori Method bringspl~asureof physical 
health and spiritual bliss to the child, who is cthe starting 
point of any educationat endeavor. This opens to him new 
ways of insight and discovery. "oUr method takes into 
account the spontaneous-JJsychic development of a child 
and assists it with . means drawn from observation and. 
experience. If physical care enables a child to enjoy the 
pleasures of it healthy, body, . intellectUal 'and :moral care 
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'Introduces' him ~ to . the hIgher plea~Ures'6filie spirit and . 

. ufgeS~ll1 on to'.new insights and :discoveries b'oth in his 
external enviromTIent ~dm the' intima.cy .ot his oWn soul. 
These 'are the joys whlch'preptrre a man for life andwIllch' 
.are the only ones tbat are really suitable for the education, .' 

. ofcliildi-en.;~1· ." '.' .' . 

'.~,Auto education plays. a great pa.rtin'Montessori Method, .... 
,. in 'this .respecL'Throp.gh working: by themselves children' ". 
,acquire .an(lctive disdpllne,.(!, practical inqependence,and·a. 

gradual increase inkn6wledge: Whtmtheyare guided:by·an, , .. , 
'., ~'lntelligent teacher 'emploYing'metho(r'for their phYsital; .' 

. " intellecfual,~dm6nUdevelbPm:~nt, fueycan -acquire~h1>th··· 
bodily, health and development of mind; Thespiiit of 
Morites~ori ... ' edu~ation ,is .thatchil(f<1inderstands,:better:' 

" thr6u.ghwotkingonapp~atus,.'careWlly designed' for this 
p~ose" and not- throligh,CrannfiingaJ,ld apsttad teaching.' 

' .. ' Itatsoenables the childto ielfr~alize-hishiddenpotefttials.' 
. .and efficiently paves the, ways tQpersonaIlty integration. . 

'Montessori Metliodi~ very rilllCh. in alignffient With the . 
latest " psychological insights. and modem theories of .' 

•.. , .' educaticm:" .. "The: j~p.ortance ':.:. or'.e.aTl y' ~nVirorim~iftal',' 
'. condition in theclllld's mental developfuent, the' role. of 
.sensoryp~miept!0l1,tl:!elritrinsicm9tlvation 6fthe·child,th~ ... " 
sensitive-periods illAhechild's development andthe fole:of·' 
cognitive development ,in the est~blishmeritof the' social 

... anflcreatjve powerofthe'child ar~ail nQw recognized.',2.:. ' 
-Montessori Meth.od iii'· child ooucation is the ' most ~, 

suitable one 'esp~cially -fQrour,envitonm~nt.·It,howevet, 
does not mean that the other 'methods of child /education 
have :no val~eorit t.ends· toenvi~agenorgtUre possibility of 
devising a: more sound ,rnetho40f education. Fpture may 
reveal better, systems of education; as: a'whole drm parts; 
which can be more usefuL andbett~r then- the presenLone . 

. But,' Clt pre1)~nfthisis the most comprehensive, ll,sefuland 
.. pr6ductive method of child education. ..'. 



ConClusiori 

. '. paula' Polk rightlyass~ss~~ tha~Montessoli"4eyelo:Red.~ •• 
. ,edllcatlonar prac:tice~b~sedQIl:an apP!o.(lch .todnldrentIi~t .' 
....• h~9-neverbeen .tri~,d,s,lic~es~fuIfybefore .. ltis'7~herefo!e. a~. 

.. pioneering effort,and should not be regarded astliefinal 
answer.tQ~s, apprmic:h.Ofuer eQlla.11y .. effective'1l,lethgds:, 

, ~aybe d~:veloped in the future based (?n the' sameapprbach' 
to' the. child. ·Montessorf pfulesQphy and:· meth~d' :then 
d~sefve' credit 'as ·:t4e· :first 'real begimllng 'to~ ~e~king . the . 
answers to the child'.seducationand'life<6ut 'oflris 
expefiences.an.:d not Qut of qlJl"c(:)\yn.A,~ suph,th~yrePn~sent . 
an excellent foundation on-which to build the education of . 
the :iuhlie.'·;3 :. '. . '. - '.' ~" '...,.. 

· Itmay be noted that, sufficient light has not been s1;led in . 
. thiswotk' <m ,the-lIse'and' practice of the app~atlisfor' 
leamingthe :subjects :like~Aritlnneticand'English dc .. 

,ACtliaUy .. the;:Jllain, idea was·to show how Jqqal's con,cepts 
'bf integratiollof personality CQuid be" achieved through 

" Morftessoric;lrild ·educatioILMontessonSys1em· can be ora 
'great assistance in devdoping: the child' sper~oriality b)r 
· repla~ing yerbalmst1}l-ction~ wjthJlpparatlisesand9th~r 

'. " : . concrete Piatenals:.A:coniplefeaccountof.fuew.ays 'i's' 
giveIiinMo~tessoJj trainingiIi~titlites. I(is notincluded in' 

." the . s.copeof.thi~., work However> som~;specirrieri . 
.• :. : photographs ,'of the .... chil~ren 'workirig ,.on 'different' . 

apparatuses .in .'MontesspriChildreri's"Holfse'· havebeen_ .. 
'added:asappendices. ." , " .... . . .' 

. In the end,iti;rpertinentto~point out tliattheMontessorl" 
System has certainly. a great pragmatic 'value. Montess6ri 
rightlymllihtaiiis.~'our:childten are notably diffe],"eIltiToin , . 

· those in ordinary schools. They have -the calm look of . 
happy {ndividualsancltheeaseof those whoai~ m'asters of .. 
their owi1actions.The Children's Holise S'eenisto have a 

· spiritu,alinfluenceoneverybne. I have seen business men, 
men of great influence, men preoccupied with painful work 
or with·a seIise of their own superiority become ser,ene;, 
shake offas it were the heavy burden oftlleirauthority,arid 
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become pleasantly forgetful of themselves; And this has 
been brought by the sight of the human soul developing 
according to 'its true nature. This is. what makes us call our 
little ones happy and wond.erful children. They represent a 
childhood that is more advanced than was our own.',4 The 
pragmatic value of the Montessori System has been widely 
acknowledged in dIfferent :countries including U.S.A., 
England, . France, Holland, India· and Ceylon. The 
Montessori Method is' more widely spread as a m9dem 

. method of education. Many nations have keenly adopted it. 
It has.a future. .. . 
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Working in,Children;s H~use whereapparatlises ~einostlyused 
- _.... . - - ~ - . .'~ .. -' - .. ~. <",' . 

, • The'desCrip'tion.~9fapparatUs,es' ~(rtheirtise ~enot wifuiri , 
the scope; of this: book Thebookis not for training' 
colleges. It is to' see ,appropriateness of Montessori,System 

,of education, fo:f-impl(!ll1~ntatjbnofJqba.Ps philosophY in 
"chil(! education with Montessori frame ,of reference, '~" ' 

, ." . 

Some phbtographs" of childr~n" at .work 'on 'the 
Montessoriap.inrr'!tiise~ ~with:regard 'to -' 

1. MotorEducatlon, 
, ·2. Sensory'Education; 

3,. 'Practicru ,Exercis~s 'and leClIl)ing ,'throu.g1i trial and 
error~etc., 

>',.: . 

". --

* . '-. ~'. . ~ '" - - - . . 
The photcigraphshave been reprodu.cedfromDr.Montesson 's own 

luiildbodk. ' ,- " ' " ,'- ","'" 

The m~ierial included in th~se Appendi~es has been reproduced from " ' 
, ,the Lecture by St. Nicholas Training Centre;',London, 
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Marcia Slatkin St. Michael's 'M i:in.tessori Sch;-ol, N. i.c. 

Fig.1 Shelves with Materials 

Fig. ',2 "Washing Up" Materials 



Chud Washing Table 
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Fig. 4- Children SerVing Fruit Juic 
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- Fig. 6 Child Buttoning on Frame 

:Fig. 7 Child Tying Bows on Frame 
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Fig. Ii q~71inders Decreasing in Diameter and Height 

Cylinders Decreasing in Diameter 
and Increasing in Height 

~ ... ~. 
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. Fig. 14 Child Using Case of Cylinders 
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Child praying~:wi1;h Broa<l Stair 



'>" .'::,-', . 

182 . Realization of Iqbal's Educational Philosophy in Montessori System 

. William Webb Berkeley Montessori School, Calif. 

Fig~ ·20 Board with Gummed Strips of Paper 

Fig. 21 Wood Tablets Differing in Weight 



Fig, 23 Child Arranging Colored Tablets According to Shade 

- "':'.-'.-
,:.:<"-,., 

'--";.'.::-: 
... '.,',"";",' - .:::.. 
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,'Cabinet' witH Drawers to Hold GeometricalI nSets.: 
. . .' .:". ", ',.' ", '. -,;,.' .' " -" ':'. ';.. " ~ ":. 
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William Webb BeTke~ey Montessori Sa:ool. Galif. 

Fig. 28 Set ,of Six Polygons 

William Webb Berkeley Montessori School, ' Galif. , 
\ 

Fig. 29 Set of Six Irregular,Figures 
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William Webb Berkeley Montessori School, Calif. 

Fig. 30 Set of Six IrregUlar FigUres 

Fig. 31 Child Using Geometrical Wooden Insets 

\.. ..'-~, 

':.-.-".~ :,.' 
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Fig; 3a:chiia U~ing.Ca;ds-withG~ometricalForms 
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Fig. 36 Child Arranging Geometric Solids 

Fig. 37 Children Playirig with Geometric Solids 
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. William Webb -Berkeley Montessori School, Calif. 

Fig. :39 Child8hr ~~;",O" Sound Cylinders 
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Fig. 42 Music3.).Bclls- ';.-
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Fig. 43 Child Using Musical Bells 
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Creative PliLythings, Inc. 

Fig. 44 Contemporary Sioping Boards to Display Set of 
. Metal Insets 

William Webb Berkeley Montessori School, Calif. 

Fig. 45 Sloping Board to Display Set of Metal Insets 



F~g. 46 Ch,ild :rracing Inset 

:" ;-- -', ," . - -.:'. . '-' -:' . 

Fig. 47 . Qontemporary Individual Sandpaper Letters .. 



Appendices 



,~ ";: 
: -':>~ .. -
',:~ ':<',;. 

:::~~~ --..-,' 
. ',~ ~'." , 

-=..:: 

~;..: :,' 

:~'>{' ,._" ,~- .. :< :0-';' 

0,.: ::-~., 

198 Realization of Iqbal s Educational Philosophy in Montessori System 

Creative Playthings, Inc . 

. Fig. 50 Child TOl1ching Contemporary Sandpaper Letters 
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Mont:es~'oTi School, Calif. 

Fig. 51 Box of Movable Letters 



-Fig. 52.. Children Reading 
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Rita Grunbaum The MontessoTi School of Westchester, N.Y. 

Fig. 53 Musical Staff 

Ef.ita Grunbaum The Montes"or; School of Westchester, N.Y. 

Fig. 54 Child Using Mtisical Staff 

~ .,,:,, ' . 
. ' 





Fig. ,f?7-. 

Fig. 58 
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Creative Pkzythings, Inc. 

Fig. 59 Child USingC()p.temRorary Numerical Rodi' 
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"Thisis bne.""This is two."'-'Thi,s is three." we point-out 
, with the finger the divisions in each rod,counting them so 
, asto makesure,"One, two-: this is two." "One, two, three: -

this is three." 

-
A __ ;";;';"';'--1-__ -- B 

I I 

1 -
1 2 
1 2 3 
1 2 3 4 
1 2 3 4 5 
1 2 3 4- 5 6 
1 2 3 4 5 6 7 
1 2 3 4 5 6- 7 8 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 

,-

6 7 8 9 10 

DIAGRAM ILLUSTRATING USE OF NUMERICAL RODS 

Then we say.to the child: "Give me two." "Give me one." -
"Give me three." Finally, pointing toa rod, we say, "What 
is this?" The -- child answers "Three" and we count , ,~ . 

together: "One, two, three." 
In the same way we teach all the others rods in their 

order, addirigalways one or two more according to the 
responsiveness of the child: 

- , 

.. /-':~.:-' " 

.', ~/~~:: ;~~~.~:~:~~~~ :;~~~:'~~:'~::::i 



Fig: 60 . Contemporary- Sandpaper Numbers' . 

CoUnting Boxes 
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Fig. 62 Child Doing Number Exer<:ises 

<'.":"" 



-Fig.u4 
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Fig; 66 .Bead Materials-Cubes, Squares and Chains 
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MATERIAL: 

METHOD OF LEARNING 
. . . 

Wooden frames, hainted in bright colours, on 
each side ofwhi6h is nailed-of leather or 

, cotton material The niateri~ iSQut down the 
.. centre, reinforced stronglY'onboth edges 
. and fastened t~getha-in diffe:rent ways:' 

1. Leather fabric With boot buttons and button 
holes, tobe fastehedwith,ibuttonhook 

2.witli leather straps and buckles, such as on 
children's sandals . . , 

3. leather lilCing through holes and round tags 
such as on boots.·' . 

4. Cotton material with large buttons and button 
holes 

, 5. . small buttons and button holes 
6. patent fasteners 
7. • coloured braids for bdws 
8. "hooks and eyeS. . 

PRESENTATION: Sit beside' the chIld and take the easiest 
frame 'first, e.g. the buttons. Show hirD.how . 
to ,undo the buttons all the way down, 
holding the butlon-inthe hole so that it slips 
through easily, Show him the techtiique and 

. leave him to practice.. . -
EXERCISE: . The child uses the frame to the best of his 

ability. 
APPRoxIMATE:. 2 ~ to 6 years: 
PURPOSE: To teach the child to' be independent in 

dressing himself To help co-ordination of 
movemenL 

. Each ,frame, has '. to be, shown with· the . 
,essential movements in order that the child 
can understand how to perform the exercise 
himself 
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NUMBER FRAMEs (SEQUIN BOARDS) 

LEARNWG THE NUMBERS 11-19 (BEADS ONLY) 

MATERIAL:- .9 go.lden ten bead bars 
1 set o.fsho.rt ·bead- stairs (1 to. 9). Each 

. number is a different co.lo.ur, i.e. the "o.nes" 
are aU-red,.the "twos" ar~ green and so. o.n. 

PRESENTATION: -Sho.wthe child the sho.rt bead stairs. He can 

EXERCISE: 

) '- . 

co.unt the beads o.n each bar and arrange 
them in o.rder. Take a 1 o bead bar and a 1 
bead bar, say "ten and o.ne make eleven". 
Place them side by side. Take a· io bead bar 
and a 2 bead bar, say "Ten -and -two. make 
twelve". Place them side- by side. Co.ntinue 
in this way~ o.nly teaching as many numbers 
as the particular child can learn at o.ne 

. lesson. Mo.st children have· heard the names 
_o.f the-numbers· many times so. then theyo.nly 
need to make theasso.ciatio.n between the . 
. spo.ken naIIle and the quantity and learn the 
sequence. Having sho.wnthe child.- the 
quantitiesancIgiven the names, continue­
with the "Three Perio.d Lesso.n." 
The child co.mposes the numbers 11 to. 19 
with the bead bars arid sho.rt bead stair. 
To. learn the names and the sequence o.fthe 

.- numbers 11 to. 19. . 
To. asso.ciatethe names with the quantities. 

·CARDS FIGURES ONLY 

< - • - : :~ 

" _, ,~~,~ "e -. -'," •• :.:""-L"'" ::'.:::~'~>'., -,>.~ 
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Number Frame Aconsistjng of a board with 
, nine 1 o~s 'palIited, on~:'be1owthe'otheT.' The 
board js slotted s() tlmta set ofJoose cards 
withfue figuresAto·19canbe'~Hippedoyer, 
th' "0" . f·tn' 't': . .,.. . 

. '...... '.' e so .. e.ens. . '. .... ....... .' 
PR,ESENTA'fION:.Show the child1:lOwto 'slip' thel card Oyer' 

. "" the o· of the top 10,' thus. making eleven; _. 
'.' $110W .him, hoW; to, c~nti1J.ue: f6rniingthe 
. nUmbers.to 19:~Teachthenaniesassociating 

..... ,th~m. With .the·:figures~<usingthe "'Three 
,Period Lesson"; c •.. ,.... •... . ..... 

EXERCISE: ·.The·childfoffiJ.~the·n.uInbeis 11 to 19 in 

PURPOSE: 
seqlJ.ence.· . .'.~ . 
To make. the association ,of the names lIto 

·19 with thewritteIi figur~s." 

'. FIGURES'ANDQV~'FI~IES 
I:E. CARDS:&BEADS~TOGETHER:' 

MATERIAL: Numberfrattie'.:A.,9 ten. bead bars, 1 set, 
,~'short bead/stair. . 

. ,The . child f01}lls.!h,~ figmes. ~itli cards .1 I,' to 
J9' ori.the mlInb~r lrarrieAan<ithenplaces 

•. ihecoiTespondlng nUmber ()f beads 'against 
. each: 

PURPOSE: . To make -the .. association between the' 
numbers and·theq~antitje~ 11 .to 19: . 

AGE: 4 Yzyears onwards .. : .... ' . 
. ;rheshort b¢a.d stair:· is -esp~cially used in 

order to show,that c;:achnlimber'is made up 
ofl0 ~d ()neoftheInllnb~rs1to 9. . . 



FIRST PRESENTATioN OF THE DECIMAL SYSTEM 
..Go~])EN>BEAJ)MATERIAb ,' . 

.l\1ATERIAL:- .9 gofdenbeads lu.)its;.9 ~bars_ of. ten units, 
,tens' '. , 

....... ' '., . '.' '- . ' . . , .' . 

. 9 squares often bead bars, hundreds, and l' 
cubeoft~Ii squares, thousand' '. 
Afeltlined j:ray;' 

'PRESENTATION:'> :,-. 

- 't:~- .' -Show the child ·a single:bead and say "unit". 
_ 'Let the-cllildcount the beads on the tenbar 

-and' say"ten":~Lt~ttlie "cIllld count the­
. number-ofteQ. beirs in the square and teirhim . 
th~t teritens is/called "hundred". Let him 

: :c count the hundred squares:iri the cube and' . 
. ' ~ .. ~." tell him tenhlindredsis called·''thousan:d.'' 

- -' ,. I . ". 

2.· Teachilie_Ii~esWith tlle'J1ireePeriod 
.', Lesson. CqunJ nine: separate :Units~ placing 
.: tl).emiparow showIng tha(if-you add' one 
~oret1J.eYfoin1ten:· '., ~' ". 

,·3: . ,., 'Put·)he ~units away an(j '. coUnt nine tens, 
'pla'cingt4em side by side, sayrng, "One ten, 
twotens"~etc.to"nine tens." Showthat'one 

4. 

EXE]KIS~: 

. ,Illore :tenwould make a hundred. '. '. 
,Put away,the~ens and count . "One. hund.red, 

two hUndred" and so ori to . nine hundred, 
'. placwg'the sqmu:es on top of one, another, 

_shoWirig:that.·· one more would ... make the 
thousatidcube .. 

.. Put' a\Vayth~' huriclfeds and trike out the. 
, thbusahd cube. . 
.... Thisc~¥e a gmupexercise. . . 

.Placeth~.?e'ad;material· on . a table' as- in' . 
di~gram: Ask the child to fetch you a 

",quantitY.¢>(Qeadson a felf lined tray. At. 
, - , ', '." - '-" - ,.... • '--'c', 

.... ;... 
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PURPOSE:' 

AGE: 

MATERIAL: 

EXERCISE: 

,first, just ask for a quantity of one 'group', 
'i.e. ,"five tens". Check the quantity and let 
the child replace the beads. ' 

Gradually ask for more complicated number§ 
Until you can ask for such ilUmbers as "2ne 
thousand, six hundreds, '.' one ten and five 
units". 
To introduce the children to the decimal 
system. To make,the association of the 
names and the, quantities of units; , tens, 

, 'hundreds and thousands: 

4 ~ to 5 ~ years~ 

ADDITION TABLES 

A box of the Short Bead Stairs.' (i.e. one to 
nine beads strung' on 'bars, each number of 
beads is a different colour, all the 1 's are red 
and the 2,s are green,etc~) Square paper. 
Several of'each of the addition tables from 
one to the nine !able, e.g: 
1 + 1 = etc. to 
1+2 '= 
1+3 = 

Etc. to 
1+9 = 
A feltmat. 

-9 + 1 
9+2 
9+3 

= 

= 

etc. to 
'9~+ 9 = 

The child takes any table" e.g. the three 
table. 
First he has to find 3 + 1 = . He places 'a 

c- three bar and a one bar nextto each other on 
the mat. He counts the beads and reads the 
result. He replaces the bars in the box and 

- • j :~ •• /. 



, Appendices 

. 
PURPOSE: 

then takes out a three bar and a two bar. He 
counts the beads' and writes 5 ,on his table. 
He continues in this manner to 3 + 9= 12. 
To make another exercise the teacher can 
write various 'additions of the numbers 

'I to 9, etc. ", 
1 +.4 -
6+2 = 
3+4 = 
The child works out' these sums with the' 
help of the head bars.' 

. To learn the. addition tables.',Square paper­
, answers in red. 

The Short Bead Stair. 
-0-
-00-
-000-
-0000-
-00000-
~OOOOOO:'" 

,-0000000-
-00000000-
-OOQOOOOOO-

red' 
green 
pink 
yellow 
blue 
brown 
white 

" hluegrey 
dark blue 

:.-.. 
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DECIMAL FRACTIONS .' 

MATERIAL: 

.• c I.:' . Large red, blue and:green 
beads., , 
Sm~llblue,'red and. gree~ . 
beads: ...... . ... \ . o'" . . . 

3. Setsof,smallriiunbercards. 
4.- . Sets, ofsmallcard~~ with 

deciIJ1~l poiti!sfroill,:, O~ 1 t~ 
0.9inblue,0.dl'-::-O;09 in nid 
ruidO~ool:::.: 0.009 in green. 

PRESENTATION: Explain to the child that:~> ~ .'. ' 
. .• Tnelarge.redbeads ~epiesent 100 each .• -., ': . 

,_The large bluebe.ads represent 10 each .. ~,' 
. ' .. The large'greenbe~d~repres.erif le~ch., 

Thesniall blue'bea:d~~_repiesen,f:1I1Q"each:' ' 
.'. The smaU.red beadsrepres'enflllOO each: " 

The small green beadsrepreseiitJIIOOO· each. 
E:xplain that-lqsmal~:~eeIl1Jeacls~(lQlI000) .. 
equal one small ·ie<;l:bead (1I100yetc~ -The 
child can layoiittliecards:witii the 
corresponding bead on . top' and ··1 Oof the next. 
lowest categoiybe1ow:-" ' '. . - . 

o 
100 

o 0 
10 1 

0., .0' 
0.1 .' ·0.01 

o 
··0:001··.·· 

.Next sho~ the-chila,ariy-dard:~d'~asJ~lrimt() .... 
. give' you thecorr~sponding beads, or show' 

him some beads,arid·ask him to~give youthe 
corresponding cards. -



" . 

Formation of Numbers 
:Letlhechild takk,anyquantityofbeads. Let him Bort " 

them. out placing all the small green thousand the beads. to 
the right, .' etc. -and • tfle,lirrgeied hundred beads to . the left 
RecoUnts the b~ads,aiways 'changing 1 o ,of oriecategory ..•. 
-for one of the nexLWhen. the beads are collilted he takes' . , 

out the'corfesponding' carcis. 
Addition; for eXaIIlple:l.264 + 3.176 + 1. 734 
. ': Pl:ace'out thec.(m~esPQIiding cards and beads:- ' 

" 

,L264,. 0 00 000000 0000 
: 

3:176 " .000 - 0 00000 0000 

1.734", 0 0000 " 00 ,- 00 

c; 000 . : 0000 0000 

Alid' the 'beads",togetherand'startcQunting the" 
thOlrs{iittls:E;xchangmg;J o of6ne category forJof' 

"thellextasrequired;theanswer 6;174 is formed 
withthe,cards.'~ , ' '. 

6.174' 0000 0 0 o 0000 ,000 

000 o 
, ,-

SuJ)traction ',0.987,,-0;.789 
"'" Form the 'sum with the _number carcis. Take beads 
. f()r·'~.:0.987. Begin, ,the, subtraction with, the ' 
, thousands; <9:cannot be takenrrom 1, therefore ' 
, take":!' hund~edth bead_ andchangeitforlQ 

thousaridthbeads.There are now,!? of these and'9 
canbe'tilk~n,'away; Jeaving 8. Continue in this 
" manller: The answer 0 .1981SforIned with the 
, numbercards~ " 

, \ 



- > - - ::,~:., '::..">" -
----, , 

220 Realization.of Iqbal's Educational Philosophy in Montessori System 

Multiplication 

.. ---...., . . 

DECIMAL FRACTION~ (continued) 

This is done in the fonn ofgeom,etrical 
multiplication. 

By a wh~le number". e.g. 2:52 x3 

-/ ::--. 

. Put out 2 green unit beads, five blue tenth 
beads, 2 red hundredth beads in -a row 
horizontally. Put two identical rows 
underneath: this gives three rows as the 
multiplication is by 3. Add up the rows . 
beginning with the hundredths, changing 10 
of one category for' 1 of the next highest 
when necessary. Result 7.56 .. 

By a decimalfraction~_) X 2.5 _ 
Put out two rowshorizonta1ly of 3 green unit 
beads. Then put outS rows· of 3 blue tenth 
beads. Result 7.5 may be counted. 10 of the 
tenth bt!ads being changed for 1 green unit.' 
e.g. 5.3 x2.2 
Put out two horizontal rows of five green. 
unit beads and 3 blue tenth beads for the 
multiplication by 2. Now ·put out two more 
rows, t4is time of 5 blue tenths and 3 red 
hundredths for the nlultiplicationby 2. Add 
and change where.necessary.'Result 11.66. 
In .time th~ children go' on to. paper work and 

. after working many. examples' are ready to 
see . the rule thatthere'sult of a decimal 

"-

.multiplicationhas as many decimal places as 
the mUltiplier and the multiplicand together. 

Division. . Skittles required. 
By a whole number:e.g. 5 -;- 2 

. Take 5 green unit beads' and begin to share 
them . exactly between' two . green skitt~es. 
"Each receives two beads and there is 1 bead 
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over. Change" this bead for 10 blue tenths. 
Share out the tenths between the" skittles, 
each receives 5. So each skittlereceives.2.5 
The answer is what 1 skittle receives,fe. 2.5 

By a fraction, e.g. 5 + 1.25 
Take 5 gree unit beads. Place on the 
tableT green unit skittle and two small 
blue skittles for the tenths and 5 small 

PURPOSE: 

AGE: 

N.B. 

- . 
red skittles for the hundredths. Start 
sharing the 5 green unit heads. The large 
green skittle receives 1 bead so. the small 
blue tenths must each receive 1 tenth 
head, and in order to get these, 1 green 
bead must" be changed for 10 blue tenth 
beads~The small red skittles must each 
receive a hundredth, so 1 blue tenth bead 
must be changed into 10 red hundredth 
beads. Continue until· all the beads are 
used. It will then be seen that the unit 
skittle has 4 green beads. The answer to 
a division sum is always what gets, 
therefbrethe answer is 4. " " " 
Another way of showing this is to take 
1.25 away from 5 as many times as 
possible. A group of children could corne 
and take this: quantity" In tum,itwould be. 
found that 4 children . could" take it 
exactLy and therefore 5 + 1.25 = 4./ 
The understanding of the operations with 
decimal fractionsJeading to written work 
'7 Yz years onwards. 

The teacher works with the child or group of 
"children at first. The understanding of the 
operationsis'moreimportant than the correct 

"result ea,chtime"when the children begin " 
working on their own. . . 
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