


~ REALIZATION OF IQBAL’S

EDUCATIONAL PHILOSOPHY

IN MONTESSORI SYSTEM

Dr. Nazir Qaiser
: M. A., Ph.D.

 IQBAL ACADEMY PAKISTAN



© AllRights Reserved

, Pubhsher»":; ‘
, " Muhammad Suheyl Umar =
.- Director; Igbal Academy Pakistan =
. 6th Floor, Aiwan-i-Igbal Cemplex,
~ - Off Egerton Road; Lahore.
Tel 92-42- 6314510 9203573
Fax: 92—42—6314496
Email. dn:ector@lap govpk - L
- "r'",Webs1te Wwwallamalqbalcom LT e

. ISBN: 078-960-416-4052 .
o ”ls"c'Edltlbnr' 1 2008 o |
- Quamtity ¢ 1000
Pnce © i Rs.200

I Priﬁtédét -f Sh1rkat Pr'éss;. Laﬁore ) :

P

SalesOfﬁce .. 116-McLeodRoad, LahorePh 7357214 -




. Dedicated to my Father
. MAUKFAzZALDIN







 CONTENTS

~ PREFACE (7-8)

INTRODUCTION (9-14)

v Chéptér One .

- PERSONALITY (15-24)
' Chapter Two '

SELF REALIZATION (25-35)

Chapter Three - e
- FREEDOM (37-46)"

‘ Chapter F. 6ur : -
- ENVIRONMENT (47-59)

- Chapter Five
- /ACTION (61-72)

- Chapter Six ‘
- PURPOSE (73-81)

Chapter Seven
IN TELLE»CTV (83-94)

 Chapter Eight -
CREATIVITY (95-106)




. Chr‘e’ipterni\fine’ |
SOCIETY(l 07 1 1 8)

e Chapter Ten e
g ,—"_REALITY —OBSERVABLEASPECTS (1 19 131)“'

e Chapter Eleven
. MORALITY (133 140)

S Chapter Twelve R
ESSENCE OF RELIGION (141 150)
ERN CONCLUSION (15 1- 154)
- NOTES AND REFERENCES (155 170)

| APPENDICES
APPENDIX—I(171—204)
- APPENDIX-Il (201-221)

Sk BIBLIOGRAPHY (223 227)




Dr Nazrr Qa15er has added a’ new d1mens1on to Iqbal
o Studles with 2 aTare insight in Iqbal’s thought and praxis.-He
is well aware of Iqbal’s eastern as well as western sources

. of: msp1rat10n Insted of treadmg on the beaten tracks, he 7

has explored fresh avenues of thought by h1ghl1ghtmg the -

- universal notein Igbal’s poetry and philosophy: He is well”

grounded in phllosophy, psychology and literature with a*.
sound. knowledge of natural sciences. He has presented.a-

B .~cnt1cal apprecmtlon ‘of Iqbal i the context of ever -

‘ : expanding horizons of modern knowledge This is ev1dent
" by the themes of the followmg books he has produced SO -
- far: Rumi’s Impact on Igbal Tl hought A crmque of Western

S L’-",Psychology and -Psychotherapy. and- Iqbal’s ‘Approach; "

: l '_Iqbal and Western thlosophers - A comparatzve Study
o ,~Iqbal Today;: -
' "One'of the d1st1nc ve: features marks of hlS scholarshrp

is h1s compelhng concern with the contemporary relevance

~ of Igbal’s teachings: His most recent. book entitled Iqbal
T oa’ay is a creative’ response ‘to an ironical questlon put to:
. him by one of h1svclose friends ‘about the “relevance of

Igbal’s”thought to* the present- age”. Respondlng fo this i

‘question;. he - “has- thhhghted the: phllosoph1cal -and -
,psychotherapeutrc aspects of Iqbal’s thought with insightful
- references to the ex1stent1al movements . in . psychiatry.

‘ -.Refernng to. various.. 'schools of modern psychratry he S
~ - concludes:. “Iqbal’s v1310n of man and’ ‘his problems are

'_ ' being realized in the posmve trénds of modem psychology
‘ 'mcludmg the school of logo therapy’




' 8 " Realization of . Iqbal 's Educational Philbsophy in Montessori System

Dr. Nazir Qaiser is an eminent educatlomst as well. He
is passionately involved with the educational implications
‘of Igbal’s philosophy. He is keen' to' realize Igbal’s
. educational philosophy"in our educational system. The
- present work entitled Realization- of Igbal’s Educational
Philosophy in Montessori System- is undertaken to ‘prove
- that “Igbal’s concepts of integration of personalify ¢ could be -

~ achieved through Montessori Child Education.” :

Dr. Nazir Quaiser has divided the book into twelve topics,

whxch are common to both the contemporanes Igbal and

__Montessori “Each topic starts with a discussion of Igbal’s

philosophy - and brings out - its educatmnal implications.
Montessori’s thought and method is discussed then to show
its * strength -and relevance in meeting the  educational
requirements.” The book is a well-researched and well-
written treatise on Montessori System of Educat1on as well
~ as on the practical implications of Igbal’s educat10na1
philosophy. Dr. Nazir Qaiser has brought -out stnkmg
harmonies between the educational phﬂosophy of Igbal and
~the concepts -and methods of Dr Montessori in a
convmcmg manner.

This book is a superb spec1men of academlc research
"Wxth far reaching national consequences for us. Dr. Nazir
Qaiser has suggested practlcal steps - to. check' our

educational decline and to reconstruct our educatlon system

_ on the basis of Iqbal’s educational phﬂosophy, ‘which is in
: perfect harmony with the- Montessori - system. I am
impressed by the intellectual ms1ght of Dr. Nazir Qaiser
- and admire his passion and conviction to reconstruct the
cultural life. of Pakistan in the hght of the 1deals of the

poet—phllosopher of Paklstan

Fateh Muhammad Malik

: - Chairman
Natlonal Language Authority
- Islamabad



- INTRODUCTION

Education is the development of whole personality. It is .
vital that the child education up to 12 years of age should .~
be highly emphasized ‘because it is the foundation on which '
the edifice of secondary and hlgher education is laid.

" “The child is father of man’ and it is only he who will
give us light and new vision in luminous future. It is the o
child who will bring help and salvat1on for the adult. It is -
he who constructs man and society. ‘It follows that, if we

- wish to alter the habits and customs of a country, or ifwe e
‘wish to acetate more v1gorously the characteristics ofa .
people we must take as our instrument the chﬂd for very
little can be done in thls direction by acting upon adults. To .

- change a generatlon or nation, to influence it towards either
good or ill, to re—awaken rehglon or add culture we must
look to the Chﬂd who'is ommpotent ’ ’

The child possesses numerous potenuahtles poss1b111t1es\ :
and hidden quahtles of growth and development The more
we care in the up bringing of the child, the more he wﬂl
achieve a harmomous and radiant personality. “Domg 50,
they will be witnesses to unfolding of the human soul and
to the rising of a New Man' ‘who will not be the victim of
events but will have the clanty of vision to direct'and, shape e
‘the future of human society.”

Mamly due to our obliviousness- of the prm01p1es of
child development, we are not doing justice to the children
and thereby are not fulfilling our responsibilities to the

-coming generations. “We know how to"find peatls in the

- shells of- oysters gold in the mountams and coal in the E
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E ’bowels of the earth but we are unaware of the spiritual

" germs, the creatlve nebulae that the:child hides in h1mself g

' .when he. enters. our world to renew: mankmd RN B
It is the neéd: of the hour to be sensmzed to thJS issue
: -and help transform the child into a fully developed” .-
. individual. We have to introduce” concepts: coupled with

. sounds. Here, the lngher thmkmg and- efﬁc1ent system of -
- education is helpﬁll for the - phllosopher sets the goal and

- the teacher or the educationist; with the help of psychology )

or methodology helps in the’ real1zat10n of the goal. 'An
‘educationist. has enormous respons1b111ty in. dewsmg true' e

;j_j rmethodologles and techmques for the, aforesald purposes
.+ It is a matter of great: concern. that ‘we who'live in this

".part of the world have not so- far. truly realized the. . -
lmportance of child development and have not taken stride *
_ towards transfonmng our tlnnkmg on" these creative - -

f-»'pattems Inistead; . we have almost shelved these real'
.- concerns- leadlng to a certain’ form of decadence mn our

- _'approaches to child development Keepmg in view the - R
i vnnperatlve ‘need of a work in- this ﬁeld I have: undertaken

this research, basmg it on the prmc1ples of Iqbal’s thought )

 who has given us a ~sound - concept. of. personahty, dts
- ;development and its mtegratlon with society. My study has

also.drawn out the educational 1mphcat10ns of the aforesaid - )
',",approach and talked of a method of child’ educatlon which
. meets the desrred needs. “If 3 young people are: to meet ‘the

S challenge of survival that faces them today, it is imperative - * .
‘that their education develops to the fullest extent poss1ble S

,fthelr potential-for creativity, 1mt1at1ve 1ndependence inner

- discipline, and. self- confidence.. Th1s 1s the central focus of

- Montessori education”. - This focus is. m allgnment w1th""‘
_Igbal’s educational philosephy. o S
-+ In the llght ‘of my study of dlfferent methods of Chlld a2
o educatlon ‘at homé and abroad I ﬁnd that Montesson :

" Method, - 1ntegrated in~ our sorl w1ll produce ‘many

"‘,charactenstlcs of personallty as advocated by Iqbal The ST
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S Method is" very much in- harmony w1th the educat1onal L
N 1mphcat10n of Iqbal s thought Obv10usly, we canadd to it - -
. ~the - ~vital | rel1g10us .dimension * demonstrate Las

'comprehenswe view of educat1on Not that Dr. Montessori

" was not rehgwus ‘b"trm our concept ‘our: rehgron caters'to
the essential inner and outer needs of the man pertaining to -

L -all times. Dr. Montessori ‘worked for thé development of -

.. the:- chlld’s personahty by dev1smg a methodology and " .
; .techmques of: teachmg in the field of child educat1on She -

was a contemporary of Iqbal The interesting: pomt to note o

is* that “their" places “fields; cultures societies, pohtrcal

S —fenvuonments and ever rehg10ns were different,” buit. their
 findings were almost 1dent1ca1 pointing to the: dlscovery of

+ -universal- elements

in- human-:thought..” Dr.- Montessori -
” 'started w1th ‘the: free child busily workmg with. material -

I”r 'iobJects and 1ndependently arriving at. .conclusions; wh1ch,-5

- _'were in consonance with Iqbal’s phllosophy of personality. -

- : 1’ P robably, 'fhlS was the sp1r1t of the times in. the ﬁeld of
" .educat1on -

s educatron are. not as- sound effectlve and comprehenswe as’

h ‘the Montessori Methed for the development of children:*For -

‘ : 'example Froebel Method deals with chﬂdren below school-'?

. going age only;.that msplred by Pestalozzi is confined'to the

n ‘primary. school;’ while the. methods of Herbert deal mostly -

. with- pnmary and seeondary education. Among ‘the modern
. methods we find that of Decroly mostly in pnmary school the .
, Dalton Plan m Secondary schools etc.” -

'A common ' to both. Iqbal and Montesson Each top1c starts;

~* with &"discussion on’ Igbal’s phllosophy and brings out its-

- educational 1mphcat10ns Montessori’s. thought and Methed *

T are dlscussed then to show the1r strength and. releva.nce in”
’ meetmg the educational requlrements B -

CoItis pertment to point out that educat1on beglns from{

: bnth and thls is. the main Teason for mcludmg the age*
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. bracket: 0-3 in my work though the school education does -
“not begin in this period. Montessori tightly holds that =
- education— may not be in schools—begins from birth’.
- She states that the child ‘begins his mental growth at birth>
 and pursues it with the ‘greatest intensity during the first
" three-years of his life.” She. eniphasizes, “To this period, -
- more than to any other, it is imperative:to give active care.”

: "Two SEERS
DR. MUHAMMAD IQBAL, ‘

‘Igbal was bom on 9™ November 1877 in Slalkot and
~ died on 21% Apr11 1938 at Lahore. He is 2 renowned poet-

_ . philosopher of the East. He is regarded i in high esteem by
various scholars, philosophers, and rehgrous leaders for hlS
dynamic philosophy and prophetic - vision. . “Igbal i

- undoubtedly the greatest Muslim philosopher of the present '
century, and his -philosophy -has an inspiration and a
message unique in the history of human thought. (He had
the good fortune to combine within him a thorough
~grounding and a deep ex1stent1a1 involvement 'in - the:
. teachings of the Holy Qur’an, a ngorous formal discipline
.~ in philosophy, and numinous poetic-visions bordering on

- the metaphysical disclosures of reality.) - All this made him
- more than a philosopher: he was, indeed, a. seer, a sage, a
" revivalist, almost a messenger from another world who
" opened- our inner eyes to mew possibilities of human
©  experience and new hotizons and-dimensions of human
- existence.” Dr. A. Schrmmel pointedly remarks, “Nobody,
Cowill assert that he was a prophet that would be wrong both
- from the point -of history of religions and its incompatible
- utility with the Islamic - dogma of the finality of
e ,'prophethood— but we may admit that he has been touched
. - by Gabriel” wing.” A famous poet Girami said about Igbal,.
~“He did the work of a prophet though one may not call him
prophet ” _ o

Kol

PETRN
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.~ Hewasa great scholar who had profound understandmgi
of Orient Thought and Oc01dental Philosophy. He ‘was a
heir to a very rich literary and philosophical scholarsth

He imbibed and assimilated all that was best in the Islamic - B
and oriental thought to which e added his deep knowledge‘ i

of Western literature, philosophy and culture.’ ,
Igbal’s vital philosophy revolves around his- concept of
Personality and its inner and outer integration. His view of -
Perfect Man stands as-a symbol of hurnan perfection.
DR. MARIA MONTESSORI
‘Montessori (1870 — 1952) was an Itahan 1ady, who was

the first woman to graduate from the University of Rome :

Medical School. She worked as a member of the staff at the -
Umvers1ty s Psychiatry Department in the wing of mentally
~ deficient children. This nature of work, probably, gave her
impetus to devote her whole: hfe for the welfare of children,

~which she beheved lied in .their’ proper education. She o

 enthusiastically studied ‘philosophy, ~ psychology, ‘and
b anthropology and worked as a Professor of Anthropology
in that university for three years. '

She thought that by assigning a. central place o child - 5

educat1on we could bring a creative change in the whole -
nation and could build a better civilization. She regretted
that the child was given little attention as compared to the
adult and ‘it was. h1gh time to concentrate on ch11d
education. =

She re11g10usly devoted her life for the cause of ch11d _
education. ‘She opened Montessori schools at different =
places and worked as a teacher. This broadened the field of -
her experiments and - research in child education. She

" invented Didactic Material for the education of the senses

and for ‘the preparatlon for - writing and arithmetic along-

-+ with different ‘materials and apparatuses.

'She traveled to different parts of the world and” gave

lecturers in Eastern and Western countries including United




- States. and Far East, She was nghtly called ‘Representatlve'; '
-~ of the Century. of the child.” " >
" Her treatment to Educat1on problems was not on purely '
‘ :techmcal or ‘utilitarian bases Her main: appeal was always -
“to the spirit.'E:M. Standmg has: nghtly observed that the

awards -and honorary degrees. Her. system has ‘eamed a -
~ are countless- Montesson Assoc1at10ns Montessori: training

o . centers ‘and Montessori - schools in the world. Paula Polk
~ Lillard rightly says; “No serious person ‘thus engaged will -

~forceful ‘and profound ‘to" have ‘had this kind of 1mpact ;
. w1thout losmg 1ts freshness up to the present day

. '3:_‘14 Realzzatzon of Iqbal s Educatzonal Phtlosophy in Montessorz System » e

““world has" nghtly ‘honoured her- by giving “hér several-_

_great populanty, which is ‘obvious. from the fact that there S

" deny the influence of Maria Montessori’s- ‘ideas on ‘modern
.Tth1nl<1ng about “the : child and. hurnan development in ~
general ‘The message of this woman ‘must indeed have been’ - -



R fapprecratwe “Thie ‘efficient self is related-with the world. of

- -space. Itis concerned with daily life and external aspects of - -

-~ things. “The - ‘appreciative. side “of " the | “self, though ‘it is S
B orgamcally related: W1th the efﬁcrent self; is revealed only by

o abeyance that we sink into our deéper self and reach the inner
. . centre of experience. 3. Igbal considers it as the: real self

, self and ‘these are. orgamcally related The self has “two‘ '
o - sides - wh10h may be descrlbed ‘as appre01at1ve and'r.f ‘
_efﬁc1ent’ ; SR T -

time and - space, degrees of the ‘self; immortality,-ishq, faqr; 5

S = ;humanrty etc whlch are related to the ﬁeld of educatlon i

Chapter Oneuv

PERSONALITY

IQBAL | i e N
Igbal calls the: personahty as self Wthh “1s real and is -

not merely an 111us1on of the min - o
- Igbal states that there are two 51des of the self efﬁcrent and :

- deeper. analysis of consciousexperience, and that too in the
~momerits.of profound ‘medifation, when the efficient'self isin -

- One may not forget that efficient and. apprecratlve are‘u' :
not separate from -each. other. These are two aspects of the -

-~ For. the preeent purpose we\are not dlscussmg Iqbal’
~‘,ph1losophy in relation to-the nature of apprecratlve self, its

- mystic: expenence evolutron, the. relatlonshlp of God with the
~self and the universe. Here, we ‘are mainly  discussing the -
- - topics wh1ch are’ concerned with the. efficient self like mind
“and’ body, self reahzatlon, freedom env1ronment, actlon -
 putpose; intellect; creativity; individual and' society, morahty, i
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. Mind and Body - :
, Accordmg to Iqbal mind and body belong to the same
- system. He says “.....the body is not a thing situated in an
~ absolute void; it is a system of events or acts. The system -
of expenences we call soul or ego is.also a system of acts. -
. The characteristic of the ego is spontaneity; the acts
composmg the body repeat themselves. The body 'is
accumulated action or habit of the soul; and as such
“undetachable . from it. It is a° permanent element of
consciousness, which, in view of the permanent clement,
appears from the outside as something - stable.’ 5 Igbal
- maintains “The unity: called man is body when you look at ‘
it as acting in regard to what we call the external world; it
is mind or soul when you look at it as: actmg in regard to
the ultimate aim and ideal of such acting. el
~Igbal considers the body as an obJectlﬁed ego He g1ves
beautiful expression to this idea in a poetic form: -
“The form of existence is an effect of the Self,
- Whatsoever thou seest is a secret of the Self”’
“What is existence? It is mamfestatmn of the essence
~of egohood™® -
Iqbal states that the body and soul are not two separate
- entities. He says: '
‘.= “To talk of body and soul as. two separate ent1t1es is
wrong; : .
To see them as two is smful :
- Igbal points out that ‘desire’ and need’ are v1tal source
of all physical express1ons He says: . R
' “What is the source of our wakeful eye? .
-~ Our delight in seeing hath taken visible shape.
-~ The partridge’s leg is derlved from the. elegance ’
v‘\of1ts gait,
“The nightingale’s beak from 1t endeavor tosmg
Nose, hand, brain, eye and ear, - -
~Thought, imagination, feelmg, memory and -
understanding —- -



Personalzty S T g 17'
All these are weapons dewsed by life for self :
preservation - :
In its ceaseless struggle

He -differs with Leibnitz who advocated parallehsm, '
between the actions of the body and the mind due to some
pre-established harmony He criticizes Lange’s  theory of -
~ emotion which gives supremacy to the body over the mind.

He asserts, “Suffice it to indicate- that even if the body takes

the initiative, the mind does enter as a consentmg factorata

- definite stage in the development of emotion, and this is

- equally true of other external stimuli which are constantly

working on the mind.’ “Whether an ‘emotion will grow

farther; or that a stimulus will continue to work, depends on
my attending- to it. It is the mind’s consent which
eventually decides the fate of an emotion or a stimulus.”!

He is critical of Descartes for bifurcating life and the
self. He pertmently questions him on this score in these
~ words “Are then the soul and its organism two things in the
sense of Descartes, independent of each other, though some

‘how mysteriously united? I am inclined to think that the

hypothesis: of matter as an 1ndependent ex1stence 1s

_ perfectly gratultous 2 B -
Igbal appreciates - modern physical science which:

“reduces all things to movement. The “essential nature of the

atom in modern science is electricity and not somethmg
electrified.”” Similarly, to Igbal, the physxcal body too “

not a thing situated-in an absolute void; it is a system' of '

10

events or acts. The system of experiences we call soul or -

‘ego is also a system of acts.” Referring to Emstem s
theory of Relativity in this respect, Igbal says “

the concept of matter has received the greatest blow ﬁfom S

- the hand of Einstein .... Whose discoveries have laid the
foundation of a far reachmg revo]utlon in the ent1re domam
of human thought 14 :
Man progresses gradually, step by step, but all stages are -
orgamcally related to one another and maintain unity. “We
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. "become by ceasing to. be what ‘we aré. L1fe is. passage'.‘

through a series of ~ deaths: But there is a system in
contmulty of passage In vanous stages in-spite of the =

... apparent abrupt changes ‘in-our. ‘evaluation - ‘of things, are

= orgamcally related to one’ another The hfe-hlstory of the
individual'is; on the whole, a umty and not a mere serles of o
"mutually 1ll- adapted events.”">" ’ : SR
Educational Imphcatlons L : ' ‘
.-+ The educational- nnphcatlon of Iqbal’s phﬂosophy of :
. personahty is the harmonious. development of the child by

* “virtue of a proper” method of -education.” The education "

# .« should” make the ch11d aware -of . h1mse1f -as valuable an.
1mportant 1nd1v1dua1 and as a useful member ‘of - hJs,,l- .

gcommumty i )
- The future of one’ s hfe depends upon the type of

: ‘“-~.persona11ty one. attains. -The- more- one’s- personahty is

~developed the’ more . one becomes strong—phys1ca11y, '
mtellectually, socially and morally ‘

.The child should be treated as a umtof mmd and body -

"' The system of education needs to understand’ both ‘mind -
"_'and body as organically related. They can. neither be
~isolated nor relegated to water t ght compartments o
.. MONTESSORI , ~
- - Montessori cons1ders personahty as the foundatlon upon,, .

" which every. aspect of life is based. We' carmot. have sound .. ..

- education ‘without. normal persona11ty ‘Man is the center of -
education. I hold: that ‘any ‘reform of educatlon must be
‘based on the personahty of man. Man hlmself must become

‘_the center of education.” S ST e e

‘Montessori holds personahty as one umt It is md1v151ble

f’Aﬁer life long experience and observatlon, she states that:” ~ -

" “‘Personahty is oneand indivisible and all mental attitudes

‘depend ‘on’ one_centre. 17" Againi; “The human personahty is
essentrally ‘one " dunng ~the - successive stages of its -

;vl';development Yet, whatever human belng we cons1der and at - B
- ;whatever age whether ch11dren m the pnmary school, ;o



o wrthout changmg the unity: of the1r persons.”

: Personallty : . R - 19 5
‘adolescents youths or . adults all start by bemg ch11dren allj R
then* grow from -childheod " to manhood ‘or womanhood*

”18

Companng ‘Montessori’s standpornt w1th that of¢ S

Descartes, Paula Polka has. nghtly assessed, “Western-

-educational thought had been 1nﬂuenced by Descartes s
view of man as’ divided into-two parts the intellectual.and. - -
the physrcal Montessori now- challenged this phllosophlcalf Ll
_’pos1t10n and stated that the  full development of psychlc;; o

- powers is. not posmble w1thout phys1ca1 activity. s

. - For practlcal “purposes:- 1in the: field .of child" educatron,
. Montessori dlscusses the psychw stages of the chlld’ T
fpersonahty from 0—12yearsofage. - - S
Stages of: Development and Metamorphosrs R
“First Stage 0-6 Years ' Sl et

E It is a penod of transformatlon It is subd1v1de 1nto two

(1) 0-3 Years: The Absorbent Mind (Unconscmus)

(2) 3-6 Years: T he Absorbent M1nd (Conscrous)
" . Second Stage 6-12 Years = . :
, ~To acqualnt us w1th the growth and the need of the"' R
- chrldren ‘of both ‘the - stages,. Montessorl elaborately L

3 expressed the stages separately : o S

~Age: 0<3: Years L ' : : o
-~ "According to Montesson on the analogy of phys1cal hfe
o mental life begms from- bnth ‘The child- “begins - ‘his

.. mental growth at birth, and. pursues - it with the. greatest:

1ntens1ty durmg the - first three years: ‘of hlS life. ~To: this=~

period, more than any other 1t is 1mperat1ve to grve act1ve‘ o

care.’ 21

This' penod on the Whole isa creatlon of facrhtles This

S penod especrally the first two years of a child are Very' i

* important. Tn this period “the fundamental features  of - ‘
‘development, wh1ch charactenze the hurnan personahty are- ..

established.”*?

" The ch11d of th1s perrod (0 3) attams knowledge by__
absorbmg unconscious impressions from the environment. -

i »Here hlS w1ll and effort are not mcluded The potentlahty of { R
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child’s mind starts taking shape of actuzhty without
knowmg “In the first period (0-3) the child was.a sort of
- “contemplative,” observing the env1ronment ‘and taking in
~from it without effort what he needed forJn\s growth.”*
“Montessori gives very appropriate. example\ of mother
tongue which the child absorbs during this period without
effort; and will. The child learns it only due to his 11v1ng in -
- the environment where 1t1ss;&ken
. Age: 3-6 Years : p
" This is.a period of further development The Chlld of this
penod consciously . absorbs and - gets™ knowledge and -
experience from the environment. In this period the ch11d
learns consciously through memory which was created in
the last penod “Montessori calls  this penod ‘From
unconscious creator to conscious worker.”> ‘
This is the penod of “constructive perfectlonment”
through activities. He has now two tendencies, “one is the
“extension of consciousness by activities performed on the
~ environment, the other is for the ;Jerfectmg and ennchrnent
. of those powers already formed ”
‘In the words of E .M. Standing: “The second sub-
penod— from three to six years of age—is also a period of
> construction, but it is a conscious one, for the child now.
takes in consciously from the® environment. He has
forgotten the events and experiences of the precedmg epoch
_ (0-3 Years); but, using the faculties he. created then, he can
“now will, think, and remember.”?’ Now he is directed by
‘his own will. “Before, it was as if a force ‘outside- him
‘moved him; now, it is the child’s own ego which guides
and dlrects w28 ) His conscious experience is not just play or
series of random activities, but 1t is Work that he has to-do
in order to grow up.””® ' : -

. The child’s love for other fellows and ‘their mchnatlons
denotmg their social bent of mind clearly appears at this.
stage: “The social life which these chJIdren then come to

lead brought out in them unexpected tendenc1es and tastes

/
p.
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It was he chlldren themselves who showed ‘that they_
- preferred one another’s: company o

Age: 6-12 Years: S

It is an inferesting fact to note “in the child of six is his
need to associate himself with others, not merely for. the - -
sake of company, but in some sort. of organized act1v1ty He
likes to mix with others in a group wherein each has a -

different status. A leader is chosen, and is obeyed, and a

strong group is formed. This is a natural tendency, through

which mankind becomes organised. 31

These are the bases of the child’s future development
- “If during this period. of social “interest and mental
~acuteness all possibilities of culture are offered to the child,
to. widen - his outlook and . ideas of the world, this
organization will be formed and will develop; the amount
.of light a child has acquired in the moral field, and the lofty
~ ideals he has formed, will be made useful for purposes of
social organization at a later stage. 32 This stage is the
further step in‘the development of personahty One can say
it is a passage from sensorial to abstraction. “The passage
to the second level of education is the passage from the
sensorial, . material level to the abstract. The need for
abstraction and mtellectual activity makes itself felt around-
the seventh year.”*> Here the child is ‘much stronger. His
works accompanied by him are much more 1nterest1ng to

" him than the things themselves.

- It is a period of uniform" growth. Now the child

possesses cons1derab1e health and stability. In this period \
there is not much transformation. The child has become
more conscious. He is capable of doing a great deal of
“mental work. He has become a ‘young explorer of higher
level.’- He ‘has new tendenc1es and awakened mterest’
beyond classroom.?*

~This may be called a penod for ‘a preparatlon for life.” The
_ child ‘needs a broader ‘boundary " of his environment as
compared wﬂh those of the prec10us penod Truly, ,“In th1s
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fpenod the . child needs' w1der boundanes for his social - -
e expenences Development cannot result’ by 1eav1ngh1m inhis ...

 environment.” 3 Agam the child likes to live-in groups-or in- -
S _somebody s company. He has become. more. social. Now heis

-~ 'not-glued “to his” mother ‘He:likes~ collectrve ‘activities. -
i “Socrally, this. ~period - is - characterized  by..a: marked:. .

E “’:developrnent of the" herd mstmct As’ though drawn together'-“
-+ vby.'some, “irresistible - power’. “boys at this” stage seek one  “-

"“7’-',"another 5 company and from themselVes 1nto gangs of all_

T - f\klnds' » 36

‘In thJs phase the ch11d appears to possess deep tendency; i

'iﬁ’”'toward ‘higher aspects of life like" artistic’and cultural sides.
. ‘-.“Between six and nine; he is capable of bulldmg the. acadermco o
- and attistic "skills essentral for a hfe -of fulfillment in’ h15-

" - culture.”””. Education between the ages of six- and twelve is -

. net-a dlrect contmuatlon of that which. has gone before

- . though to be built- upon that basis. Psycholog1ca11y there is o

" decided change mn: persona]rty, and we recognize- that. nature .
. hasmade this'a penod for the' acqu1s1t10n of culture, _]US'[ as’ at .
o h1m formier was for the absorptlon of environment.” ”38 .
o His yearmng 1o know the secret. of the universe becomes :
o obv10us “In the period from nine to-twelve, the child is ready Ty

-.‘jto open himself to knowledge of the universe 1tself”39 R
. “Now, the: chlld’s reasoning power appears to work H1s L
o reasonablhty starts dlfferentlatmg between rrght and, wrong.

. This is.the. perlod of giving 1mportance ‘to. moral education. ~
' Now thereisa marked tendency of the child towards moral

',',fproblems He: exammes ‘the rightness and’ ‘wrongness of
~ actions.” “The ~seven "to . twelve-year-old: period, “they '

:constltute one of partlcular 1mportance for moral education. -

" The adult must be aware: of the evolu’uon that is: occurnng'_ : |
- “in'the mind of the child’at this time- and adapt his‘methods .

to conform:to it. If dunng the. ﬁrst penod of, development— o

:"f;the teacher has used - a very gentle approach- and has- -

S 'mtervened as. httle as possrble in the’ activity. of the cl’uld- L

‘;(actrvrty whrch was above all. motor and sensonal), 1t is to -
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the moral level that his' dehcacy of approach ought now to R
be oriented: Thatis here the problem of this age: lies.™ - e
- .The child now is in the" pprocess of passing Judgments and
. tries to reach the roots of the matter. He does not like to-

| " accept -the thmgs .as” they -are ‘without puttmg questlons I

s regardmg therr genumeness
. starts to" express Judgments This is new “for ‘him. Before, he
. was interested in-things (Changing the -water for ﬂowers -

-“He has reached a new level, he

- _,_'canng for the little ﬁsh eetc): Now he is mterested mamlym

~ the how and the why All that used to attract hrm sensorrly o

~ now- interests him: form a different’ point of view: He*is -

looking' for what needs to be done. ThlS is, he'is beglnmng to "*j”-
. become aware of the- problem of cause- and effect® -
Agam the - Ghlld develops the sense of Justrce ‘at thrsj ‘

. ‘stage Sometunes hrs questioris are drsturbmg for the adults i

o Justlce 'so‘often rmssrng in man, is “found - dunng “the

" recognize this fact that engenders a- false idea of Justrce

o light on-the matter ‘She says, “The human personahty is

- “Itis at this age also that the concept of justice is born.
- sunultaneously ‘with. the -understanding of relatlonshlp =
between one’s: ‘acts ‘and the needs of others: The sense of -

~ development of the young child.: It -is the farlure 4;co
~ ~Montessori- has - discussed the different = stages “of -
personahty development This ; process does not disturb the .
_unity . of personahty Dr. Montesson herself has. thrown -

'-.essenttally -one dunng the ‘successive - stages of “its- -

et ‘whatever. age, whatever children in the primary school,”

LT wrthout changrng the: unity of their persons:

development Yet whatever human bemg we-consider, and‘} -

' adolescents youths or adults, all start by bemg children, all -
- -then "grow from- childhood to: manhood oé womanhood
7" Again, . the psychologlcal stages. are not separate frorn.
'physwal stages ‘They are . mtlmately ‘bound up- with the

‘ correspondlng phy51ca1 changes whlch are takmg place at
the same trme G S
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-~ Montessori system as we shall see, keeps the principle
_of educating one at all stages. “If the human personality is
" one at all stages of its development we must conceive of a

principle of education which has regard to all stages.’ s

- Montessori has kept the laws of nature in mind while
bringing out the stages of personahty “Life is d1v1ded into
‘well-defined periods. Each period develops properties, the-
constructions of which are guided by the laws of Nature.”*
Her method of education is according to. nature of the
~ child’s stages of growth. Otherwise according to her, it will
lead to the development of anomahes ,
 Impleméntation-

For the first period (0-3) whmh is: pre-school age the
child must have congenial environment and free movement
. for unconscious learning. It is at the home’ where  the

' foundatlon of personahty development is laid.
~ For the second period (3-6), the child goes to

“Children’s House.” It is a place where the child learns
‘with the aid of apparatuses (de31gned by Dr: Montesson)
For instance, through didactic material his five senses are
developed and he is prepared espemally for writing,

- arithmetic and language. -

For the next stage (6—12), the ch11d is ‘given broader‘
. outlook— the secrets of universe are introduced. For.
- practical learning the chlldren are - taken out of the

- classroom.

. In the last two penods special attentlon is. constantly and
: systematlcally given on personahty development




. Chaptér,.'TWO L

- SELF REALIZATION

IQBAL : :

Self Realization means “Accomphshment of, freedom.
to develop to the utmost, all that of which one is capable in
view of one’s character, natural facultles powers and
passions.”®"

Igbal -does not cons1der self as a datum it is to be

realized. He notes immense potentiality and capacity within =

the human- ego which can be fully realized in- right
direction. He poses a deep-rooted trust m ego s expansmn
 He says: :
“When the grass found a means of growth in itself,
Its asplratlon clove the breast of the garde al

Again: -~
. “When life gathers strength from the Self

- The river of Life expands into an ocean™®

s Further, his’ (man’s) career, no doubt, has a beginning, -

but he is destined, perhaps, to become a permanent element

in the constitution of being... When attracted by the forces: fi :

around him, man has the-power to shape and direct them;
when thwarted by them, has the capacity to build a much -
vaster world in the depths of his own inner being, wherein
he dlscovers sources of infinite j joy and inspiration.””” ‘
Igbal, therefore advises us to bring forth whatever lays
unrealized in our personahty ‘Hesays:
“How aptly remarked the singing fowl,
Néstling in the trees, on an early morn:
Bring forth -Whatex(er ishid in thy breast




‘ .26 Realzzatzon of Iqbal s Educatzonal thlosophy in Montessorz System -
' A wailing, asrgh a lament ora song mS0 T V
Agam ' -
: “Never for an 1nstant neglect Self preservatlon
' Be a diamond, not a dewdrop

,L;.Astronger ~one. . Thus, - Iqbal lays ~much . stress on
- transformation and actualization. Hesays: .- - . .
"= -“The point can be conveyed in simple- words:
e If thou transform thyself" thy fate will change -
- If thow art dust thou It only d1sappears
- Hthowart stone use shall ‘be made of thee
- .+ To shatter glass Ast thou a drop of dew?" -
. Evanescence is then thy fate—Artthou RS S
.- -A'sea? Then thou will last. O1 passmg one”? il
LAY thls eventually make a very strong natlon It 1s why :
,’_'Iqbal says, .
-~ “That nation does ot stand in: need of a sword
The sélf of whose young men is like steel in quahty '
But 1f self reahzanon is neglected man. W111 be reduced;
- to the Worthless obJect “If he (man): does not take the
S 1mt1at1ve ifhe ceases to feel the inward: push of advancrng o
" life, then the spmt within, hlrn ‘hardens- into, stone and he 18
i 5"reduced to the level of dead matter™* - :
.~ - -However, self reahzatlon is not easy He says “The
;‘emergence and multiplication of md1v1dua11t1es each ﬁxmg L
o dts gaze on the revelation” of 'its own - p0551b111t1es and
- seekmg its own domlmon 1nev1tab1y bnngs in its wake the -
awful’ struggle of ‘ages... This mutual conflict of opposrng"
~individualities is the world-pam Whmh both Illumlnates and
- darkens the: temporal career of life. Tn: the case of man in.
:/,whom 1nd1v1dua11ty deepens .into personahty, opening.up. .
possibilities of Wrong-domg, the sense of tragedy of 11fe'
~._becomes much more-acute.)™ T S
~ “Educational Imphcatlons L e :
" "The child is gifted with innate- potentlals Whlch he__ E
hrmself has to reahze He has the capa01ty and strength to. =

”53

Self reahzatlon changes -a weak personahty 1nto a - ;



s ,devrcesjo brmg reqmred results

| ‘.:~; possesses before blrth ‘a pattern for hlS pSyChIC unfoIdlng

personahty “There is.thus a secret in the soul of the child, -

L ;mean that he is predeterrmned “Although the child "has a

L maturity,-and"a-vital urge to achieve it, he does not inherit ™
already estabhshed models of behav1or wh1ch guarantee';(

e ,develop his own. powers; for: reactrng to life.
Montesson ‘maintains that nature has ‘given ‘the child - ‘two.
- internal quahtles Wthl’l she calls as Absorbent Mmd and *

T 1nternal aids for: the task the Sensrtlve ‘Periods ‘and’ the -

- the process of his development i

s Whlch constructs without. effort under-the lead of sensitive -

' '.bSelfRealzzatlon . e Lok 27 :
-~ realize these potentlals on- sound lmes If tramed and
- educated. properly, ‘he can: ably transform himself 1nto a.
strong harmomously developed personahty It is, of course,
~~ not an easy task.- It requires a proper. understanding of child
" ~'"psychology, sound knowledge of chlld’s nature and nght E

" MONTESSORT S
Montessorr beheves in” self reahzatlon The ch11d ;

~ The-child. unfolds the psychlc pattern to construct his- own

' “unpossfble to penetrate unless he h1mse1f reveals it as- little -
by httle he bullds “up his bemg It is- the same as in the '
lsegmentatron of the germ =cell: 758 S :
“« That the: chlld POSSesses ‘the aforesard unfoldmg does not

predetermined psychic - ‘pattern ‘to - gurde his ‘striving - for -

- him success.: Unhke other creatures of the earth he “must
”57 o

In order to understand the process of self reaeratmn .
'_'»Sensmve ‘Periods. “Smce he" must - ‘create hrmself out of
-'f’undeveloped psychrc structures, he has been given. spec1al

... Absorbent Mind. The pnnc1ples or natural laws govermng
~the clnld’s psychlc growth reveal themselves only through

“The: Absorbent Mind- is- an unconscrous mental statef'-
ﬁipenod “There -exists ‘in-the ‘sthall ‘¢hild -an unconscrousgv

_mental state Whrch is of a creative nature. We have called it
the’ “Absorbent Mmd ”’ ThJS absorbent rmnd does not
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of ‘inner sensitivities’ Which we call Sensitive Periods: as.
~the sensitivity lasts only for definite period, i.e. until the

" acquisition to be made according- to natural. -development

S - has been achieved. %" These are mtemal aids, -for self-
” reahzauon the Sensitive Periods and the Absorbent Mind

help the child attain knowledge of the environment. “The
Sensitive Periods describe the pattern the child follows in

o . gaining knowledge of his environment. The phenomenon of

i process by which he accomphshes this knowledge.

the Absorbent ‘Mind explains the special - qualégy and

- In case, this fact is ignored and the child fails to reahze
- . his qualities, his efficiency becomes impaired. Language is

" the best example to quote here. “If the nebula for language

\ ‘met with obstacles in its development and the:constructive

~ acoustic sensitivity did- not function, a deaf-mute m1ght be

the result, though his organs of heanng and speech Would
be perfectly normal.”®! ‘
‘However, these aids are passing phases and vanish after
the passages of particular periods. These remain till the age =
- of six years with the same sens1t1v1ty '
The Absorbent Mind - -
Age: 0-3 Years
- Montessori calls the ch11d ‘Absorbent Mlnd’ because the
- child absorbs the impressions from his environment for the
g development of his personality. These “Impressions do not
- merely enter his mind- they form 1t they mcamate _
- themselves in him.”?
. -This is the penod of unconsc1ous development through
“,absorpnon It is a period of immense energy. It is a base of
- future accomphshment The child learns. unconsc1ously and
- without effort. The child possesses an active mind: He does
“not depend upon adult’s instructions. “The merely ‘living’
“and without any conscious effort the individual absorbs. -
. from the environment even a complex cultural achievement
- like language. 63 No body can teach him the language, he
- leams by 11stemng the sound of the adults around The ch11d_
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learns easily by hearmg human voices in the surroundings.
~ “The Sounds of human speech make on him -a deeper
1mpresswn than any other sounds. These impressions must - -
be so strong, and cause such an intensity of emotion—'so -
deep an enthusiasm as to set in motion invisible fibers of - -
~his body, fibers whlch stan v1brat1ng in. the effort to -

reproduce those sounds.”®

This concept of absorptlon is' very- vital in attamlng'

perfect psychologlcal development.-The period 0-3 years is

a basic foundation on which the whole superstructure of

personality is constructed. If handled systematlcally it
paves the way to creative work. Otherwise, it leads to .- E
deviation. “The discovery that the child has a mind ableto -~ -
absorb on its’ own account produces a revolution in - - ..
education. We can now understand easily why the first .

period in- human development, in which character is

formed, is the most important. At no other age has the child

greater need of an intelligent help, and any obstacle that
impedes his creative Work will lessen the chance he has of Ll

achieving perfection.”.
Age: 3-6 Years = -~ :
In the previous: “period, the child unconsciously learnt

‘with movement. But now he leamns consciously from the .
“world around him through his hands. “No. longer isita .
- matter purely of the senses, but the hand also takes part. . &

This becomes a ‘prehensile organ of the mind.” Whereas

- the child used to absorb by gazing at the world whﬂeﬂ_'

people carried him about, now he- shows an irresistible

tendency to. touch everything, and to pause a while on - -

separate things. He is" continuously busy, happy, always o

- doing something with his hands. 65

‘He now absorbs by active expenences HIS activities are -

multiplied. Nature has given him more capacity because he

has to develop hirrfself further. Probably, this is‘ t—he-.reason ' ¥
for his tireless activity. “The mind’s power to absorb

v
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- tirelessly from the world i is still there, but absorpt1on is now'

helped and enriched by active experience.”**

.-Now;, his -ego is -at work: Previously- hlS movement,, .
- appeared to push him from an external force but now he

~ becomes aware-of being an agent of h1s activity: “He has’

- forgotten the events and experiences of the precedlng epic -
_(0-3. Years); but, using the faculties he created then, he can - -
- now. will, -think;. and remernber Before it was as'if'‘a

~ force. outside him moved ‘him; now, 1t 1s the chlld’s own;i"_' .

i ego which guides and directs.” &7

Here, the adults need- to change thelr attltudes They are

_not “authorities but are helpers or facilitators. “This is the -

_new. path on\Whlch ‘education- has been put to. help the
‘mind in its process of development to aid its energres and -

strengthen its many powers.” It becomes a matter of giving .

“help to the child’s life, to the psychological development of -
. man. No longer is it Just an: enforced task of retammg our

- words and'ideas. : ' g ‘
' Implementation. ,
. - Keeping all the above. facts of the Absorbent Mlnd in Q
) v1ew we must prov1de a congemal eenvironment for. the

- child from where he will absorb the: qualltles useful for the -
development of his- personahty The verbal instructions are -
‘of no use. ‘Montessori has- 1ntroduced ‘Chlldren s House’ -
wherem the whole pattern of educatlon is changed ‘Auto

educatlon takes the place of conventlonal educatlon When T

- we understand that the energies belong to”an unconscious
" mind, Wthh has to. become conscious through work and
3 V;through an experience of life galned in the world we reahze :
. that the mind of the child in infancy is dlfferent from ours,
/chat we cannot reach it by verbal instruction,.nor intervene .
directly in the process of its passmg from the unconscious —

S concept of educat10n changes R S

. the process of “making  human- faculty then the whole, i
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SensmvePenods Bra RS SR
- The. Sensitive Penods are the periods . of spec1al
, sens1b1hty toward some elements-in- ‘the- env1ronment “The -
child is- attracted to- them. These" throw great light on ™

psychic development of the child. ‘Montessori believes that

~ . these, liké Absorbent Mind are innate psychologwal forces -
_in the child, through whichhe develops himself. “We may
say that during the development of certain organisms there

. come perlods of - special sensibility. These penods of

sens1b111ty ‘are - related. to .certain elements: in the. -
°  environment towards whlch the organism is d1rected ‘with -
Coan 1rres1st1ble nnpulse and a; ‘well-defined- act1v1ty w88y
' But this sens1b1l1ty to learn ‘about things remams fora

) part1cular penod If hindered or prevented by the adults. or -
_ by some circumstances, the things are not learnt perfectly
- It is just like those birds that missed learning bird song.ata”

proper time. They may learn but not $o efﬁ01ently at a later -
stage. Similarly “If the. child is prevented from’ following -

- the interest of any glven Sensitive Period, the opportunity .

- for‘a natural’ conquest ‘is lost forever. He loses_his. special -
'sens1t1v1ty and: desire in this area, with a dlsmrbmg effect

on his’ psychlc development -and - maturity.” Agaln Lo

‘Chﬂdren pass through  definite penods n- Wh1ch they
- reveal- psychlc aptltudes and possibilities which afterwards :
. _disappear. That is. Why, at'particular epochs of their life,

they reveal :an intense and extraordinary interest in certam

- objects and -exercises. The development of personality is.
" not a chanee. It is to be developed by the child himself: The -
Sensitive Penods in the life-of the child. should be given
‘proper attention.’ ‘Montessori asserts. that “the opportunity .

= “for development in his Sensitive Periods ‘must not be left to-

~“chance. - As “soon - as - one appears the cthd must- be'»' -
. assisted.”% g : : : et
This* d1scovery of Montesson has made ‘a greatL
o contribution ‘in_the field of child education. “Montesson L

= cons1dered her dlscovery of the Sens1t1ve Penods as one- of o
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her most valuable contributions and the1r further study an
important task for educators w10 |

Age: 0-3Years . : :

- This period is charactenzed as penod of unconscious.
growth and absorption. Like Absorbent Mind the Sensitive
- Period - another powerful . source . of - personahty
development “The period from birth to three year is
characterized by unconscious growth and absorption. The

B internal structure of emotional and intellectual development

is’ bemg created by means of the Sensitive Periods and
Absorbent Mind. This is a period of unequalled energy and
'~ intense effort for the child, for indeed his whole life will

| ’k - depend upon what hé can accomplish. itk

In this period, as said before,  the Child learns
- unconsciously, without making any effort simply by living
in a congenial environment. Here, also the example of
language is given. This.is the only peno_d when the child
learns language more effectively as.compared to the adult
with all his resources. “Only the child under three can
- construct the mechanism of language, and he can speak any
~ number of languages, if they are in his environment at
birth. He beglns this work in the darkness of the

. subconscious mlnd and here it develops and fixes itself

- permanently Agam ‘the only language men ever speak .
- perfectly is the one they leamn in babyhood, when no one

- ~ can teach them anything! Not only this, but if at a later age

the child has to learn another language no expert help will
‘enable him to speak it w1th the same perfection as he does
his first.
This period is- also a temporary phase It 18 trans1tory
-~ But if the period is missed, unnoticed, and the opportunity
- “is lost, deviation in personality development appears. “If

* the baby has not been able to work in accordance with the
* guidance of its Sensitive Period, it has lost its chance of a

natural conquest, and has lost it for ever. When something
in its environment hinders its inner working, the existence
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- of a Sensitive Period shows itself by v101ent reactions,
- despair that we believe to be causeless, and therefore set
~down to “naughtiness” and temper. Naughtiness is- the

‘expression of an inner- disturbance, an unsatisfied need, a-
state. of tension; the child’s soul is crying out for’ what it

needs, seeking to-defend itself. 73

Following are some examples of the Sensmve Penods -

which appear in this duration.
(i) Order: This appears in the ch1ld’s early second year
and continues' for one or two years more. It is easy to

grasp the child’s interest to see things in order both in

time and space. He wants that everything, in" his-

N enviroriment, should be kept in its accustomed place;
“and that the actions of the day should be carried out in-
~its accustomed routine: ‘The child manifests his need for -

order to us in three 'ways: he- shows d positive joy in

seeing thmgs in their -accustomed place; he often has

" tantrums when they are not; and, when he can do

himself, he will insist on putting th1ngs back in-their
place.” K

This helps the child to categonze his perceptlon ‘and

‘leads him to understand the objects and their relations to

his environment. It helps develop his understanding. -

This -order and: stab1l1ty in his environment help h1m to
develop an essential part of his personality..
(i) Language: It appears when six months baby starts

makmg sounds. This period is longer than any other :

sensitive penod Also it is very important ‘because ‘by
~means of it the children of any country preserve 1ntact

~ the continuity of their national language.”
- (iii) Interest in small objects: It reveals itself in the

~second year. The objects: are usually insignificant to the

adults. But they are of a dire need for the. child.
_ Through the ob]ects the child explores the environment.
The ‘child uses his tongue and hands in this regard.
: Through taste and touch he wants to understand the
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.. objects: of l’llS env1ronment This:is also’a penod wh1ch

f,;-helps him develop neurologlcal structirres of tongue and .~ - -

" hand. These need sensory and ‘motor activities. “The B
 hand is the ‘delicate and’ structurally comphcated organ
- that allows the. rmnd not:only:to~ mamfest 1tself but to~
.. enter 1nto ‘special relations ‘with its environment. Mam; .
- we may say;, takes: possess1on ofhis envrronrnent by his™ -
~ hand, and transforms it as. “his: mlnd directs,. thus

fulﬁlhng “his - mlss1on on. the l}great stage of the/'- L

”74 -

-+ - universe.”

() Walkzng ‘The Chlld loves walklng :though itis

~without- proper steps He' 1SS0 dorng because of -
.~ love for exploring the env1ronment “This i 1s how a -
V_{;.chlld should be. taken out-.so- that he may practice .
--the- essentlal dctof. walklng at a time when_his -
j,orgamsm requires to establish_the: Varlety of co-
" coordinated movements that- will give him balance.

. We must. realize the immense difficulty,. reserved .

“for human belngs alone of walklng uprlght on only'
- two feet 273 - - ,

Age: 3—6Years - : STl e

Most of the: work done in the Chﬂdren s House is for

real1zat10n of ch11dren s hldden potentlals Every child- -

18 Absorbent ‘Mind. Children’s . House ‘helps: him . o
3 ‘eonstruct his personahty with voluntary efforts under

the lead. ‘of inner sensibilities. - His:- sens1b111ty always_ :

gets requ1red “food - frorn ‘the prepared env1ronment '
; before it is faded Way : , -
- Implementation.- - o o o .
. The child’s- ﬁve senses are developed and reflned to ‘_
' enable him to get maximum beneﬁt from. his world. around.
- The didactic matenal 18 frequently used for’ awakenmg and -

~'develop1ng his - senses. Lessons  are given ‘to prepare the -

~child for- Wrrtmg and Anthmetlc Interest s consrderably

’aroused in- exerc1ses “The chlld’s sen31b111t1es for order, -

- language 1nterest 1n small obJects and walkmg are further'_j :
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developed The followrng sensmve penods usually appear '

in this duration. et
L) Reﬁnement of Senses The Chlld shows h1's “mterest S
~ "in sensorial impressions. of all: k1nd—-— 1n colour, sound, -~ -
: 'shape texture and so forth 76 This is the penod n. .-

~ f.whlch ‘he’ remalns 1n the ‘Ch11dren S. House Lot of S

- _attention is ‘given to" develop and refine his five senses -

= “with dlfferent sensorlal matenals hke colour box bells v

etc.

B (i) - Good Manners Thls appears When the ch11d takes x

' ‘1nterest in external sensory 1mpress1ons hke “lessons of

.- grace and courtesy ~In. Children’s ‘House" great -
: "‘1mportance is given fo- this aspect “If we leave these

_thmgs 1o be- taught in a later age ‘the spec1al and
' spontaneous interest in them will ot be there havmg o
“vanished “to give. Way to, other 1nterests of a more’ ..

e ‘ intellectual nature ”77







~-Chapter Three

- K REEDOM—
, IQBAL _ ‘ ‘
~ Igbal is a great upholder of freedom. He regards o
freedom . as the basic condrtlon for development. of -

personality. He maintains that man’s effort-and success in

achieving his goal prove him as free agent. Igbal says that
the “sense of striving is the experience of purposive action .-
and the success which T actually achieve in reachmg my’

‘ends’. that convince me of my efﬁcrency as a personal =

cause. The essential feature of a purposive act is its vision
“of a future situation which does not appear to admit any
explanatlon in terms of Physiolo gy”78 Igbal pomtedly says
_“The element of guldance and dlrectlve control in the ego’s
- activity clearly shows ‘that ego is.- a ﬁee personal
causality.”’
. Again, argumg that freedom of the ego is a prerequisite

of all actions, Iqbal says that, “goodness is not a matter of d -

compulsion; it is the self’s free surrender to the moral ideal
and arises out of wrlhng co-operation. of free egos. A being
whose movements are wholly determined like a machine -
cannot produce goodness Freedom is thus a condltlon of, c
goodness.”®" - : ‘

Igbal asserts that man is born. with free W111 He refers to

an 1mag1nary discussion. between ‘God and Satan. God -

. explicitly answers to the accusation of the latter who
claimed that his prostratlon was not decreed by God:
“See what a grovelhng nature taught him this
Fine theorem! His not kneehng, he pretends, ‘ L
" Belonged to My fore-ordinance; gives his freedom -
Necessity’s base title: --wretch’ Hisown :

: .Consummg fire he calls a wreath of smoke”81 .
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Further ‘Igbal. malntams that' it'is freedom whlch makes

man § creative - act1v1ty p0531ble o
,“contrnuous Man marches always ‘onward - to- recelve ever D

"“Llfe is” one and T

fresh. 1llum1nat10n from. an, Inﬁnlte Reahty WhJCh every.';p.

iﬂmoment appears il a new . glory And the rec1p1ent of

- Divine 111um1nat10n is ot merely a passive recipient, Every

- act of a frée ego creates a new situation, and-thus offers o

further opportunrtres of creatrve unfoldlng 82

e Iqhal says that there is boundless open posslblllty in - .'1
S lifel “If you ask me why the Emperor Humayun and Shah™ ™

Tahmasp of Persra were contemporanes 1 can give: You no-.

SN causal explanatlon The only answer that can p0551bly be"'-»' .

Z 'v',‘:.llnﬁmte possrbrhtles of becomlng, the two possrbrhtles
- known as the lives of Humayun and Shah Tahmasp should. -
realize themselves together Tlme regarded as destmy T

g _;Adam s first transgress1on was: forglven

g vforms the very- essence of things:”

Iqbal upholds -free choice.. Alludmg to the eplsode of., -

| rAdam s eating of the. forbidden fruit, Igbal says, “Man’s

e first act of dlsobedlence was-also. h1s ﬁrst act of free chorce s A
** and, that i s ‘why, accordlng to the Qur afic narratlon '

”83

-Igbal does not ascribe to- the phﬂosophy of Deterrmmsm

Determ1msm is'a sc1ent1ﬁc ‘postulate accordrng to which -
" nature and man are subject to law of causation; ‘and ‘human -

| .~ behavior is the result of antecedent events The agent S

- ,character and- external pressure determme man’ s chorce '
' He beaut1fully says,. . ST TR S B
~ “Determinism in, case of soul is out of questron
because the soul without freedom is not asoul: ™™ =« -
‘He “opposes " the “view " that -the . destlny of - man is

) 'predetermmed Destmy is.not bound by law of causatron., L

" ~and logical’ understandrng Tt “is time as felt ~and ‘not. as"'
' thought and calculated.”® i isnot an external power ‘which

" works’ from without. It “is time regarded as prior to the,‘ ;
-drsclosure of its p0531b111t1es 86 Itis present ina thrng as o




e Freedom

“an’ open p0551b111ty ”87'ln other words 1t “1s the 1nward

e - reach. of athing; its realrzable possrbrhtles which lies within -

. the: depths of its- nature, and. _sérially- actuallze themselves
- v‘wrthout any feehng of external compulsmn 88 o

. -Also, he does not endorse ‘the ided of Wllham James s

o Indeterrmmsm -which~ ~ma1nta1ns “that . some- vohtronal

c decrslons -are uncaused~and unmotivated.. Indetermmlsm is .
' 89 .

. the extreme’ of thoroughgorng deterrmmsm <

Self determlmsm i e
. Iqbal commits. 10" self determlnrsm— -a.. m1ddle Way
'between the two extremes Self determlmsm as D D.-

74-Runes observes, ‘consists. “in - decision 1ndependent of

. external constramt but in ‘accordance with the inner motives:

R “and- ideals- of: the agent ””__Accordmg to Harold Trtus self

="+ " determinism maintains ‘that

(1%

7 ‘man as'a self conscious being
~~has-the abrhty for personal initiative and _response, that he

| - is a centre.of creat1v1ty, and that wrthrn hrmts he is able to "
o vreshape himself to. 1nﬂuence the behaviors of his fellows
and to redirect the process of the outer world 91

Iqbal states ‘that”~ our. demsrons ‘are not uncaused and

,unmotlvated It- is -our. “ego- or- “self wlnch motlvates our -
L "act1ons whlch are above ‘the mechamcal law-of causatlon EE

"’He calls it'“a free’ personal causahty’ which 15, a- spec1al

- iklnd of causalrty »% qbal does: not -consider - the-fiiture. as-

~“capricious- and - ambrguous ~Igbal' “is undoubtedly a
+.~committed believer of spontanelty and novelty but-to. h1m
L that does not mean that future is not grafted with the past’
. or the. ego s actrvrty is blind or purposeless ‘Man’ s: actrvrty
-is self- determlned ‘He forms fresh” ends ‘and purposes -

o accordrng to his'i mner motives ‘and ideals.’ Abrupt changes .

do not mean ‘that ‘these -are ‘not orgamcally related. The

._ " present . ﬁ.llﬁllment “does | not exclude “the. past. While
b commentlng on Bergson s concept of teleology, Iqbal-.

. pointedly ' says; “that” we~ shape ‘and  change ends “and..
' purposes‘and are recrprocally, govemed by them, accordlng
'to the needs -as hfe grows and expands “We become by
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ceasmg to be what we are. Life is a passage through a
series of deaths. But there is a system in the continuity of -

. this passage. Its various stages, in spite of the apparently

abrupt changes iri our evaluation of things, are organically
‘related to one another. The life hlstory of the individual is,
" on the whole, a unity and not a mere senes of mutually ill-

adopted events.™ = ' -
Igbal believes in self deterrmmsm Accordmg to h1m

““to liveis to shape and changé ends and’ purposes and'to be -

governed by them. Mental life is ‘teleological in- the sense

~that, while there is no far-off distant goal towards which we

are moving, there is a progressive formation of fresh ends,
~_purposes, and ideal scales -of value as the process. of life
- grows and expands We become by ceasmg to be what we

2994

- are.

Igbal con51ders man to- be outwardly determmed and
- inwardly free. He says: :
~“What should I say about 1ts character" :
~Outwardly it is determined, inwardly it is free:
-Such is the saying of the Lord of Badr, ,
That - faith ~ lies = between determinism : and
. indeterminism.”*®
- Igbal does not stop here He goes much further than that
_He posits the reahty of freedom of ego in its relatedness to
self- determlmsm Igbal believes in earned freedom which is

- achreved by effort.- About the acqulslt1on of freedom of the
“ego, Igbal says, “The ego understands and masters its

environment, and: thereby acquires and - amplifies its
 freedom.™® Again, writing to Dr. R.A Nicholson; he
explains thus, “The ego attains freedom by theé removal of
all obstructions in its- ways.’ »¥T To -elaborate, - proper
understandmg and mastering of environment and removal
of " obstructions * imply. more  love  for goal, self-

. consciousness, intelligence, knowledge of actual situations,

- “struggle and creativity; these factors ensure freedoin of ego.
~. - The more one is adorned w1th these utilities, the freer he
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" becomes by shunmng passivity, ignorance, superstltlons
and fear. It is obvious. that the above pos1t1ve qualities
cannot be earned without self determinism. . ,

"However, he agrees that man is deterrnlned outwardly.
He cannot change his geographical boundaries and birth.
etc: But his will is totally free. He says about ego, “It is
partly free, partly determined, and reaches fuller freedom
by approaching the Ind1v1dual who is most free— God. In
one word life is an’ endeavor for freedom.”® -

- Educational Imphcatlons v

Personahty or ego cannot develop unless it is- free The ‘
 children should not be made subservient. Igbal maintains:

“It is reduced to a small rivulet, - :

And, in freedom, lifeis a boundless ocean. n99

Thus, in schools we have to make the students feel free T .

and not suppressed. The teachers should not mar the
initiative of the students. He regrets. : \
“The school aiithorities have stifled your voice,
from where will anse (now) the utterance There is no-
god but God. »100.:

In order to develop good qua11t1es in children they have
to be free. The child’s freedom and free choice should not
be hindered. Self determlmsm is: his- right, otherwise he
* cannot: be creative. It does not'mean that the child should be *

set free i in all respects. The child himself should learn and »

realise as to where he has 1o set hlS outer 11m1t
MONTESSORI :
Montesson considers that freedom is an essential

condmon in giving vent to psychic pattern. According to "5‘
“her, “the child requires freedom, if he has been given the
~ key to his own personahty and is governed by his own laws

of development he is in possession of very. sensitive and
. unique. powers. whlvc_h can  only come forth. through

freedom.” Since this patterns in the child is operative even = .

~ before birth, Montessori determined that education, 0o,
“should start as early as the b1rth of the chJId »101
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The child is-a free- agent That the child has an innate ©
pattem of” personallty ‘development- should not delude us’ L

“into. thinking. that Montessori believes-in self- determinism. -
'She was 4 great upholder of freedom of will. The child is

o the master of his own fate. He develops h1s own personahty‘ : T

- v*nto combat the struggles in life. R

The: child needs utmost freedom for the self-’i o

i ,development and self: realization. Freedom means freedom

from obstacles, and unnatural actions; It is not liberation .
~from personal “natural. and “social blndmgs “The freedom T
that is'given to the child s not. 11berat10n from parents and -

‘ *teachers; it is not freedom from the laws of: \Iature orofthe” A
~~state” ‘or “of . socrety, but “the “utmost freedom of self-
< development and’ self- reahzatlon compatrble with servrce to

“society.”'® "However, to * Montessori~ freedom is “not S
~ “release.’ Tt i is not ‘to let’ the child do : as he 11kes ThlS 1s a.

. "inegatlve approach which. creates chaos. - =
The- very- quality of his adaptatlon to s1tuat10n and o

'envn'onment speaks for his “freedom. By ‘birth: he-is “not

. endowed with" adult. behavior.. He - gets ‘adapted- ‘with his ..

- effort.. “He"does not. possess” ‘by’ birth™ all the: attnbutes G
.~ which: are. destined- to-increase and grow- w1th1n him as a. -

: means to, attain adulthood Actually, if he already possessed" S
“such fixed features as happens in other species,-man- could”

‘niever adapt himself to such drfferent places and habrts nor.

evolved in his soc1al manners nor take up such dlfferent: -

forms ofwork” S - : R
Agaln he has not been g1ven ready—made charactenst1cs

: ;He himself builds himself: “He is, therefore, different from" : s

f,ammals precrsely with- regard to- heredlty He ev1dently

,_does not ~inherit - characteristic - features, but” ‘only the -

potent1ahty to form them Itis, therefore after birth that the .
Characterlstlcs proper to the specres to whlch the- chrld
belongs are built up.”'™. : '
. Here also direct help to. the ch11d is not requ1red The
. f'»chl_ld must ‘work freely without the intervention of adults.
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- He still ‘has: sensrtrve perlods He develops by Workrng :
- freely. For ‘the chﬂdren ‘work 18- duly orgamzed and’ the’

: B chrldren are left to work on apparatuses “Freedom without |
SRR orgamzatlon of work would be useless. The child left free

"ﬁwrthout means . of work would g0 to ‘waste Just as aff

newborn baby, 1f left free without nourishment, would die’
~ - of starvation: The orgamzatzon of the: work therefore is'the

corner-stone of his new structure of goodness but even that
- Organization. would be-in vain wrthout the hberty to. make

3 ‘ -.use of it and Wlthout freedorn for the expansion of all those -
. energies which" spring. from the satrsfactron of the ch11d’
’ j—-(‘hrghest activities. " f' o= e

AgeO 3Years P 2 = O _
Tt is fréedomi due to whrch the chlld not only burlds }nS:

S personahty but also enables us to study him propetly. The

-['»;»chlld inthe “first two years “uses hands - and - arms: In}

) 1nvest1gatlon he touches every thmg in the env1ronment It ;‘;‘1,"‘
B —”1s his need to explore ‘ N

.. To meet this need the child must be g1ven 1ndependence
W Independence is. prerequisite- to freedom.’ “The child should‘,

_ 'not ‘be undeér” pressure of guldance and’ cornpulsmn He
’._.\»-"’should have toom: for 1ndependent act1v1t1es “No one:; can,
. ‘be free unless he s independent: therefore; the first actlve;;

= '.-mamfestatrons of the: child’s- individual hberty must be S0~

. guided. ‘that through " this . activity he may - afrive “at”

,,'vf';'lndependence 108 I Montesson system: 1ndependence “s
- the - poss1b111ty of actrng alone ~with -direct ~“adult

i ’assrstance 2107, “Independence is a glft ‘of nature leadrng

-7 him-to freedom P19 “The “child. develops -into. a normal’
g 'personahty through independent work ““In this- ﬁrst epoch.
7 if ‘the" child.-is. -given -the opportumty to- vconstruct lnsf

. 1nd1v1duahty through 1ndependent “work’ we " see the
g g."‘emergence of hrgher type of normality, a process which "

. has often been descnbed by observers as the revelatlon of v
jthe new ch11d »109 S R R
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- Work is very essential in this respect.- He should be
given opportunity for movement. We are deluded into
thinking that home should be guarded from-the child. This
- attitude lays the bases of idleness, boredom and frustratlon ,
_This makes thechild psychologically sick. o
- There should not be any fright for the child. The ch11d
~ does not want to destroy. The home compels-him to learn.
~ The external bindings to make him. ‘good”-will eclipse his
potential. It is most important that this initiative should not
be hindered by the adult. “Any form of violence, in speech
or action, does irreparable harm to the child, and another
“deviated se'nsrtivi'ty is due to the.calm but detained effort of
some adult to restrain outer mamfestatlons of ch11dren »110
Again," the child’s " activities are not improper. The
~  intervention of the adult creates psychological problem.
“Who would ever havefthought that the useless assistance
given to the child is the first root of all repressions and
hence of the most perilous injury the adult individual can
do to the child?”'!! ’
Age: 3 -6 Years -
In Children’s House, the chlld’s activities are encouraged
The Absorbent Mind is mdependently at-work for self
- actualization. “Set free to live his own mdependent life in
, this prepared environment he not only learns to do things by
~ himself and acquires new moral and social aptltudes but
. also makes swift and surprising progress in the elements of
.~ culture. Because-he - still- possesses “‘the absorbent mind’
(though now workmg, ‘with his hands) he learns writing, -
.- reading, ' fundamental . 1deas of number, and many other
- things | besides spontaneously and without fatzgue w2 -
~ Freedom gives self- knowledge to the child. He gets the
= opportumty to think freely about his actions, and can decide
the worth of each in different situations. He comes to know
- about the limitations and -values in situations. This is -
o regarded as one of the most 1mportant virtues. of freedom.
- Through the . freedom he 'is ngen in a Montessori -
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environment, the ch11d has a unique opportunity to reflect

upon his own actions, to determine their consequence both'r_ B

for himself and for others, to test himself against the limits’
of reality, to learn what gives him a sense of fulfillment and
what leaves him feeling empty and dissatisfied, -and to

‘discover both his capabilities and his shortcomings. The. =

_ \'opportumty to develop self-knowledge is one of the most
important results of freedom in a Montessori classroom. »113

Freedom creates maturity in- the child. He gets rid of -

disorder, disobedience and laziness. The more the child is
developed the more he is free in Children’s House. “Real
freedom is a consequence of development; it is the

development of latent guides, aided by education. Development. - - '
- is active. It is the construction of the personality, reached by

effort and one’s own expenences it is the long road which
every child must travel to attam matunty i

Implementation - : i
- In Children’s House, Montesson system prov1des w1th‘ ‘

free atmosphere. The furniture and objects are putinsucha - ‘k

way that the children do not feel confined. Their activities
are not hampered at all. The children are; therefore, free to
move about in the class room at will— ideally to an outside

environment, weather permitting, as well as inside the

classroom. Montessori described this outside environment as

“an “open-air space, which is'to be in direct communication .

~with the school room, so that the children may be free to go
- and come as they like, throughout the entire day.
. Because of this freedom of movement, a Montessori day is
~ not divided between work periods and rest or play penods
_-as is accepted practlce in traditional schools..

95I15 :

Again, the tempo of freedom is maintained in all thei o

spheres of activities. The child is free to work on any piece
of apparatus - with full freedom and not by -order or
suggestion. The children choose their apparatus freely. They
do not indulge in snatching things from one another. Each
takes a pafucular plece of apparatus with- cooperatlon “This
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L helps them learn d1s01p11ne and assess their-own values' “By " .
K achlevmg success on his own: with the matenals intheclass -

"5 room, the ch11d ‘begins to understand hlS own value and ©

talent.””! Agam the root:of the matter is.the child’s free

: ch01ce of matenal and his spontaneous movement “The -

* children’ are. free to choose their. own activities in. the. .
. —classroom agaln keepmg n mmd “that here we do not speak. PR
" of useless or dangerous acts, for thése must be suppressed.”" -

* . This protection of‘the child’s choice is a key element in the,

- 'Montesson ‘Method, andit must hot be -violated: It :is~ -+ =

e necessary ngorously to’ avord the  arrest of spontaneous S

L movements “and the 1rnposmon of arbltrary tasks
Age 6-12'Years - - .-

. Now, the child is not much- dependent on: the adult He‘
j can “decide 1ndependently He has crossed the age When he:
- was observing ‘exercise of practlcal life’. Now, his activities:

‘ are 1ndependent without taking any help from the adult.

At this ‘stage, “we begin the introduction of moral*
: "relatronshlps of. those that awaken the conscrence If up to
- the present 1t Was 1mportant not to be bump someone in :,[,,,..;'- =

- ;drstmgmsh between good and ev11
‘ Implementatlon S

" 'The child’s interest 1n external act1v1t1es ﬂmust bef,
e_ncouraged His initiatives; of ‘course; under watchfil eyes,

1

should be spurred to’ give . ‘vent- to~h1s potentlahtles At this-

G stage “The role’ “of -education is to-interest ‘the chzld S
profoundly in-an external activity-to. whzch he will gzve all e

.. his potentzal ‘We are: concerned here w1th brmglng hlm'

» - liberty -and- mdependence -while. 1nterest1ng him.in an .. -
activity: through ‘which * he will subsequently dlSCOVCI'"" S

-reality.-And for him this is the means by wh1ch he rnay free g R

fhlmself from the adult” P8
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k. IQBAL £

o nature he sought a short cut to knowledge.”""

" the fruit of this tree obvrously because hlS finitude as a self, -

-~ Igbal cons1ders that* env1ronment 1S another essentlal -
factor for the development of- personahty Environment -
" carries a great value for the’ development of personahty L
Iqbal refers to the- eprsode of the Fall of Adam on: earth. He"
_does not- ‘agree with an old- Babyloman inscription, “We
- find the serpent (phalhc symbol), ‘the tree, and the ‘woman -
offermg an apple (symbol of v1rg1n1ty) to the man.. The
“ meaning-of the myth is clear = the fall of man from a
supposed state of bliss was ‘due to- the onglnal sexual act of -
. human' pair.” He relates “that -Adam was persuaded byf
~ Satan to: eat the fruit of knowledge not because due to -
orlglnal sin” or wrckedness but it was due to hasty nature.
“Satan however persuaded hiin to eat the forbidden fruit.
“of oceult knowledge and Adam y1elded not because he was
E elementally wrcked “but ‘because being ‘hasty (Ajul) by,

Actually, his 1ntellectual facultles were attuned for
d1fferent type of knowledge “Adarn was forbidden totaste - °

“his sense-equlpment and his intellectual faculties’ ‘were, on
. the whole attuned to_a. drfferent type of knowledge i.e.the o
" typé of : knowledge which necessitates the toil of- patlent’_"
“observation and admits only of slow accurnulat1on

" Thus, he was put mn the environment most su1ted to his: :
nature “The only way to correct this tendency was to place
~ him in an environment which, however painful; was better
; sulted to the unfoldlng of h1s 1ntellectual facultres 123 - o -
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‘The environment was not, however, given to him as a -
result of punishment. It was rather to defeat the design of
Satan which was to keep man ignorant of the joy which
man gets from perpetual growth and expansion of his
personahty “Thus, Adam’s insertion’ into a painful physical
environment was not meant as a pumshment it was meant
rather to defeat the object of Satan who, as an enemy of
man, diplomatically tried to keep him. 1gnorant of the j Joy of
perpetual growth and expans1on i

However, the expansmn of this knowledge is. based
upon actual expenence which expands only by method of
trial and error. “But the life of a finite ego in an obstructmg
~_environment depends on 'the perpetual expansion of
_ knowledge based on actual experience. And the experience
of a finite ego to whom several poss1b111t1es are open
expands only by method of trial and error. Therefore, error
which may be descnbed as a kind of 1ntellectua1 evil is an
1nd1spensable factor in the building up ‘of expérience.”!*
~ Thus, according to Igbal, the ego is a kind of tension
" which i is caused by the 1nteract1on between the ego and the
»env1ronment “The life of the ego is a kind of tension
caused by the ego” 1nvad1ng “the enwronment and the
environment invading the ego. The ego does not stand
outside this arena of mutual invasion. It is present in it as
directive energy and is formed and d1sc1p11ned by its own
expenence »126

“Iqgbal says “What is- the nature of man whom it confronts
" on ‘all ‘sides? Endowed with a most suitable mutual
, 'adJustment of faculties he discovers himself down below
~ in the scale of life, surrounded on all sides by the forces of -
 obstruction.”™?’ g ’ : : '
In such ‘environment, by ‘realizing ~ his' inmer

’ ‘-’potentlahtles man is. not only to develop his own

: : personality but also to shape the destiny of the universe by
7~ his creative activity. ~ The ego .by being a forward
_~ assimilative movement, “removes all’ obstructions in its
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march by ass1m11at1ng them. Its essence is the contmual

- - creation of desires and 1dea1s and for the ‘purpose ofits
*. preservation and expansion it has invented or developed out

of itself cCertain instruments, e.g;, senses, mtellect etc.,

which help in ‘to  assimilate obstructions. The greatest S

obstacle in the way of lifé is ‘another Nature; yet Nature is
not'evil, since it enables the inner powers of life to unfold
- themselves.”'%® Dlscussmg ‘man’s -~ nature and  his

superiority, Igbal says, “And how ‘do we ﬁnd him in this S

environment? A ‘restless’ being engrossed in his ideals to
the point of forgettmg everything else, capable of inflicting
pain of himself in his ceaseless quest after fresh scopes for :
self—expressmn Wlth all h1s fa111ng he is supenor to

Nature.”! - : : :

' Educatlonal Imphcatlons '
- The crux of Igbal’s view is that fhan has to develop his

* self (personality). For this. purpose he has been endowed
with an environment. Human: personahty cannot develop

/ ~ without this suitable env1ronment

But this kind of env1ronment is naturally different from

that of the child. The child should be put in a s1tuat10nf, -

where he has to struggle with deterrmnatmn and courage.
~ But it should be in consonance w1th the -capacities ‘and -
needs of hlS age It is 1mperat1ve at' dlfferent stages of
personality development This enivironment should lay -the -
foundation - of hlgher and developed personalities which
- bave different .attributes including courage, initiative and v
~ drive to change the inner and outer world. Iqbal beautlfully .
says,. about man, “Hls career, no doubt, has a beginning,
but he is destined, perhaps to become a permanent element
m the constltutlon of bemg »130 -

MONTESSORI :

Age: 0-3 Years

The baby has a. great potentlahty Whlch he has to.
- develop hlmself w1th the help of an env1ronment wh1ch is -




conducrve fo his. development Montesson too does not‘

o beheve that the, child is.bomn with ongmal sin’ committed, .

by Adam. Igbal has. already reJected it Tlns 1S N0. new -
idea.In the days of Moses it'is reco gmzed that there:-was an -
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. error -at the ‘very -origins. of mankmd an. onglnal sm.* :

‘ "1nd1catmg that all mankind was infected and 1ost. »Bl

“According -to -the- rel1glon T.almest went agamst the

; .. faith and many of them thronged around me to explain. the .
- reality  of “original sin’: .1t is -easy to_ 1mag1ne what - -

- Calvinists or- Protestants in - general thought- about it,
- convinced as they are of: the innate and total ‘badness of

" human nature.”"*? Further, “Original sin seems:an illogical -

_and unjust concepnon because, “it. env1sages the possible -

'condemnat1on of the- 1nnumerable 1nnocents dest1ned o

: "make up. humanity.”'* - Again, “The-child of oné or two ° ‘
' .Ayears may have: somethmg to tell: that he feels to be very -

© necessary; and be unable t6-find- the Word he wants sohe . -
- ~becomes agltated even: enraged ‘and it is all put-down to”

~ ‘original sin’. Poor little man whois- workmg tOW&I'dS_‘,’

o mdependence' To be SO mrsunderstood' Rage is the only S

+ 7 éxpression- open. to him if" the nght means-are- lacklng
.- The.root cause. of this agitation is lack of love on the part of

> the adult “The causes of which we treat lie-in the conflict - -

w134

l “that exists at the base of human 11fe a conflict’ ‘big- with-
'consequences and wh1ch has never beem explored ‘The =

- ‘adult and- ‘the chlld made to love one another and to: hve_

w _‘together find’ themselves; conﬂ1ct through -an

L takes place.in nnpenetrable secrecy

E mcomprehensmn that corrodes the roots of hfe and which-
I35 g

: Accordmg to het, the child is developed upon an: 1ntegral
' irelatlonsh1p with his environment, with the thmgs and the -

. people within it. Only through this. interaction can he come i ;‘ '

~to an’ understandmg of himself and the limits of his -

o universe and thus achieve an 1ntegrat10n ‘of his personality.

_The child. gets his mental food from the environment. It ‘v l

1s h1s love of enwronment wh10h attracts the Chlld towards o
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* Montessori says “m the very t1ny chlld and in the"

- normahzed child there is an urge that leads them ‘towards

~forces in “order to” act w1th them. Thi§ outward movemeént :

towards their’ env1ronment is" not something - cold ‘but. a
- penetrating love a vital sign. comparable to hunger

' We have discussed that the child has an innate psychic®
pattern-which-he hnnself has to develop or- reahze For this. -
~he requires freedom, which cannot take place without
" environment. Actually, “the - child- is- dependent -lpon_an”- :
“integral relationship with his environment, both the things -

‘and the people within-it. Only through this interaction can
- he .come’to an understandmg of hlmself and the limits -of

* his' universe and " thus achleve an 1ntegrat10n of ‘his© ”

”136

.. personality.”* T - | |
The ch11d cannot develop in a v01d H1s potentlahtles N

o perceptlon of relatlonshlp

‘cannot be- actuahzed w1thout env1ronment “Its
‘potentlahtres in fact, must - be - stlrnulated by ‘the

- .environment.”” 137 Only i such environment “it is possfble o
for’ the- ch11d to ‘orient hlmself and to act with purpose; - -

' 'Wlthout it he would have 1r;o ba31s ‘on whlch to buﬂd his

In every child, there is an- urge to act at thls stage and

h | ‘thus he has love for the environment. It is ‘quite natural that -
‘ from the: envrronment he seeks thmgs to feed his. 1nward R
ieed. Obv1ously, “the ‘¢hild’ has a kind of hunger that - -

“carries him towards his surfounding; to seek for thmgs that
',can feed his’ sp1r1t nounshmg himself by act1v1ty 139
- For this, a congemal environment to meet the psychlc' :

?;needs of the child has to be’ prov1ded otherw1se he-will be '
- an abandoned ¢hild. “If 1o one helps it, if an env1ronment_‘ L
S not prepared to recelve it, it is-a creature in continual = " -
' v'penl from the pomt of view: of its. psychlc life. The httle e

, ch11d is, we rmght say, exposed as waif in the world. »140°

It must-be"a living environment, mtelhgently prepared -

'by the adult accordmg to the needs of the-child. He “must =

' ;':—'; be surrounded by a. llvmg env1ronment not a dead one.. He’ifl,, o
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wants not an environment to be mastered and enjoyed but
an environment that will help him to establish his function.
Plainly. the environment must be a'living one, directed by a
higher 1nte111gence arranged by an adult who i 18 prepared to

" his mission’

- This-environment is espe01a11y prepared to help the chJId
‘ \for self-realization. ' The ‘child has immense energy to
~ .exploit the environment around him. Here ‘we have put the
- things we wish his mind to absorb. Montessori’s long and

- varied experience all over the world made her believe

- without a shadow of doubt that, when children are so
- treated, and allowed freedom of choice to follow. the
guidance of their-sensitive periods; they make: astonishing
- progress. “Within the child there is a very scrupulous and
exacting teacher, who-even adheres to a timetable; and at
three years has produced a being whose acquisitions are
‘already such that — as psychologlsts assure us- it would
take an adult: 51xty years of hard work to achleve as
much.”™? : :
The ch11d -cannot develop fully in. the environment of
. adult. H is all the time disturbed by “Do nots.” This arrests
his development. “The-things that surround him all belong
to grown-ups, and are made for their use. They are
forbidden to the child, taboo. The command ‘Don’ touch!’

is the -only answer to this- vital problem of infant

‘development. If the child touches such forbldden obJects
he is punished or scolded. »143 ,
If the requirements are not met, naughtmess is the first

- “sign of his personality deviation. This. is the result of their

suppressed feelings. “The naughtiness of small children is
_not being able to ‘function’ during that period on which the

- whole future depends and every hour of which brings its

progress. Naughtiness can -also be ‘a. form' ‘of agitation

caused by mental hunger when the child is deprived of the o

stimuli- of the -environment or by a sense of frustration
experienced when he is prevented from acting in that
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environment. The ‘unconscious ‘aim’ then of movmg ever
farther from its realization creates a k1nd of hell in the life

of - the - child- who becomes. separated from the leadlng

source and the creative energles
< Age: 3-6 Years

In this period, the child: goes to. the schoel- wh1ch is -

called ‘Children’s House’. The child develops his.

personality by mastermg the environment. He gets food for__\

his development from the environment. “What he wants to

do is to master his environment, finding therein the means

for his development And what is it (to be exact) that hehas o

to develop? It i 1s all those powers Wthh up till now, he has
been creatmg

As compared with the prev10us penod the child’s needs.

are different. Here a great emphasis on the: development of

senses is needed. “Now when the child has to move in a
constructlve ‘manner, using his hands at some work, he.

needs to have outward things that he can ‘handle, that is it is
necessary for him that ‘motives of act1v1ty should ex1st in
his environment.”!*

Actually, the prepared env1ronment pr0v1des the child

with. a basis™ to orient personahty and perceptlon of

relationship. He has “an inner sense which is a sense not of

distinction between things, so that it perceives an

environment as a whole with mterdependent parts. Only in

- such an environment, known as-a whole, is it possible for

the ‘child to orient himself and to act with purpose;; without

it he would have no ba31s on Wthh to bu11d h1$ perceptlon
~ of relationship.”™”

The environment is prepared where the chlld getit every |
thing whlch he needs. It is so congenial that the child loves

to live in it for the whole day “The special: interior v1tahty
and joy the child exhibits durmg these periods result from

‘his intense desire to make contact with his world." It i is-a k

love of his environment that compels him to this contact

—
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This love is not an emot10na1 reactlon but an mtellectual -
and spiritual desire”* =~ e

"+ 7 "The healthy " enV1ronment be51des normahzmg the T

ch11dren helps. the dlsappearance of somewhat abnormal .
' gtates of mind. “Many 1llnesses -and’ miorbid “states, hke o
-_many moral defects;, may dlsappear when chlldren are .

) placed in" a free env1ronment and allowed 10 engage in -

: ;,j,norrnahzmg activities” ™ 11 - 2

. “Again,’ the. favourable env1ronment does not. make the_

ch11dren jealous of oneanother: It miakes them peaceful and -
Joyful They- happlly ‘choose " their- own -.objects. and

- occupations: “Just as the child does not envy a child older .
.. than himself, so also he does not desire thlngs wluch are of

. no use t6 him at ‘that partlcular tinie. 130 .

k Further “the older chﬂd cannot 1nsp1re the younger one‘ o
o with & desue for. COl’IlpCtllClOl’l on: ‘the: contrary, thls latter’s

S att1tude is one of admiration and devotlon Forin the: older'

..childhe's sees an-image of his own future trlumph whichisa
- ,\certalnty, because the child w1ll grow:if he does not: d1e o
SR The child: does not arouse envy merely by belng older aldl, . e

' If'we fail to provide such an environment the child’s
‘personahty somewhat dev1ates from the creatlve pattern “If -
. the child ds denled this - environment or . psychic - hfe .

e feverythmg in-him is- weakened dev1ated and shut’ away. He-

. becomes . an 1mpenetrab1e emgrnatlc bemg empty,

U 1ncapable naughty, bored, cut off from society.” _

" Here, one can easily find a° marked: dlfference between'

~ . ‘the work- of the ‘childreri and that of the adult. “It is " -

o obwously, that the work of the child is very unlike the work
~ of the aduit. Children- use the env1ronment to improve -
- themselves ~adults” use” themselves to _ improve the
oy env1ronment Children work for the: sake of process adults

S _:Work 1o, achleveanendresult ”153 ’ SR S

: Implementatlon o ‘ : B .

- In Children’s House all those oBJects matenal and :

- eqmpments are prov1ded accordlng to the size and needs of s
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" children. These for mstance con31st of small charrs and oo

" tables, tiny plates, and ‘bowls. They indulge in purposeful' o
’ act1v1t1es _They-lay tables. for meals:. Montesson ‘calls it ©
exercise of practical life. ‘They clean the furniture, utensﬂs S

- ety themselves Every: Chlld feels llvmg in-his own. house e

In short “n our schools we give everythmg needed SO~ that 2

~ the ch11d can 1m1tate the actrons he- sees in his home or in. -

"the country in- Wthh e lives. Buit we have 1mplements

"'.specrally made for h1m of the nght size to suit his .
- diminutive- proportlons and strength .Theroom is dedrcated -

“to him, and he is free to move about in it; talk and’ apply' B
- ”hrmself to mtelhgent and formative kinds of work.”!>*-
In the Children’s House, the children. learn to coordlnate- B

e {the1r mevements” and they “hdve. desned exerc15es of =
’"practrcal life. “'Ihe ﬁrst is ‘the. work~ surtable Afor: httle'\*/-"*
- . children, ‘who must exercise. themselves in order to learn- to, o

- co ordlnate thelr movements ‘It corsists of the SO- called o

; ‘exercises of pract1cal life. wh1ch correspond to the psych10al’

S .'"prmc1ple of ‘liberty of movemeit.” For - th1$ it will « be?/f

o f and 1m1tat10n

g _sufficient to prepare ‘a su1tab1e envrronment, just-as we

R ‘shouild place the bratich of a-trée in an’ aviary, and thento -

' leave the ch11d1r5e5n free to- follow thelr 1nst1ncts of act1v1ty'
.~ The. surroundlngs of the chrldren are. congemal and-f
~lovable for their free act1v1tles Montessori’s’ descnptron is
.- oself explanatory “The surroundmg objects” should be -
. proportioned to the size and strength of the child: l1ght"”
" furniture that he-can carry about; low dressers wrthrn reach

e - of his-arms; locks thathe can easily mampulate chests that *

- run -on castors lrght doors that” he can. open and shut

read1ly, clothes-pegs ﬁxed on the walls at a he1ght«-

- convenient for h1m, brushes his 11ttle hand can grasp; pieces.
of's soap. that can lie in the hollow of such a hand basins so
small that - the Chlld is- ,strong enough to empty them;
- brooms w1th short, smooth light handles; clothes he can
_eas1ly put on and take off hlmself these are surroundrng‘
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which invite activity, and among which the child will
gradually perfect his movements: ‘without fatigue, acqumng
human grace and dexterity, just as the little kitten acquires -
its graceful movement and feline dextenty solely under the .
gurdance of instinct.”! : -
" Age: 6-12 Years r )
At this second stage of ChlldhOOd the ch11d is requ1red
~ to come out from the closed environment of the Children’s
- House. “This has now become too limited to furnish him
‘with all' the needs for what Montessori calls “the .-
valorization of his personality i.e. for full “harmonious
.development in every d1rect10n— physmally, mentally,
socially, and spiritually.”’%"+
Now, it is period or passage to abstractlon The perlod of
sensorial knowledge which was given in the child through
apparatus has gone. Now he is concerned with the reasons
behind the objects. “He has become a strong bemg, a being
who is entering into a new world, the world of the abstract.
It is-a rich world in which the acts accomphshed by men .
: wﬂl interest him more thar the things. He has reached a

~new level, he starts to express judgements. This is'new for

him. Now he is interested mainly in the how and the why.
-~ All that used to attract him sensonally now interests him
_from a different point of view. He is looking for what needs
“to be done. That i is, he is beginning to become aware of the
problems of cause and effect.”®

- This is the period of acqulsmon of culture “He is.more
- 1nterested in growing than in knowing,” that is, in the self-
- conscious acquisition of culture. “Bducation between the
~ ages of six and twelve is not a direct continuation of that
which has gone before, though to be built ‘upon that basis.
Psychologrcally there is a decided change in personality, -
- and we recognize that nature has made this a period for the
acquisition  of culture, Just as the former was for the

: absorptron of environment.”"* -
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Dlscussmg the arnval of man on earth Montesson says
that the earth welcomed him with joy-but not without the ~
offer of toil and hardships. Montesson describes, “Surely a

cold reception for man, a being w1thout any covering of fur, |

in a glacial period that lasted many thousand of years. But
. there are some warmer valleys in which he could live and -

the ice was itself a preparation for man’s work, for it

- pulverized the rocks, leaving a soil of great fertility. Earth
greeted her son with j joy, but offered h1m toil, no enfeebhng
' ease'”160
- Man, however accepted this battle ﬁeld and emerged “
successful. “The individual treads the path of life, beset
with dariger on all sides! Life is a veritable battle-front one -
may come through but be crippled or scarred with
suffering by the time he enters the 1peaceful phase of life,
and should be the triumphant adult.” 6

Man cannot be a real success unless and unt11 he starts o

from childhood.

Implementatlon
Taking the ch11dren for outing is another dire need at

this stage. Itis to percelve life out of the class room. “When -

the child goes out, it is the world itself that offers itself to
him. Let us take the child out to show him real things
instead of making Ob] ects Wthh represent 1deas and closmg -

them in cupboards :

The knowledge which the ch11d gets by expenencmg life

and nature is a real and intensive knowledge as compared

- with that received by illustrations, maps and pictures. “It is

self-evident that the possession of and contact with real -
things - bnng with thern above all, a real quant1ty of .-

knowledge. The inspiration engendered byit rev1tahzes the

_intelligence that was interested and wished to know. From -. = _,

all these things new intellectual interests arise (climates, _
winds, etcetera). Instruction becomes a- living. thmg Instead -
of be1ng illustrated, it is- brought to vhfe ‘Ina word, the
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outmg is.a new key for the 1ntens1ﬁcat10n of mstructlon o

_ordmanly given in the school ™%~ - - .. Sl

“We-get- acquamted, for 1nstance W1th the hfe of 1nsects< e

’ When we. have ‘become: fam1hanzed with * the

S characterlstlcs of the hfe of the-insects we see i the ﬁelds B

we “are able to form an: 1dea of the llfe of all otherv SR

. insects” P64 x R R L DR

" “No: museum or. book can be a subst1tute of expenence e

" Description in any way, of real animals, vegetables, forests,

etc.-is-an abstraction. “There isno- descnptlon no image.in - - -

~any] book that is capable of replaclng the sight « of real trees, =

~ and all the life to be found around them, in a real forest.

o Somethmg emanates from those trees- which' speaks 10 the E

"o soul, somethlng 10 book;’ no muséumis’ capable of giving: -~ “I .

* The wood reveals that it is not: only the trees that exist, but - -

~ -a whole, interrelated collection of lives. And this earth, this .

. climate, _this cosmic —power - -are - necessary - for “the .

development of these lives. The. ‘myriads-of lives arotnd the |

trees, the majesty, the vanety are things one must hunt for R

. and whichno one can bnng into. the school. 163 :

- All this will spur his interest in the outer world to give_’

Vent to: hlS potentlals “The role of educatlon is: to interest. .

fthe chlld profoundly ifvan extemal act1v1ty to wh1ch he wﬂl_l"? S

. give all his potential o186

- However, life is. gradually enabhng the ch11d to undergo" R

_-new §ituations. Montessori“also prepares the child to much -~

tougher and- stronger hfe“She is fully conscrous that hfe 1s-5
/_va battle field. = ~ o R

- Itiis the duty of adult to- prov1de the Cl’llld w1th sultable S

" environment which will ‘help - develop ‘the - child’s -

o personahty according to the needs of this stage of life. “Itis |

‘;:‘.’»"however precrsely up to the adult to assist -the “child’s o

development by creatmg an_ env1ronment adapted ‘to” his™

new needs. Just as it is necessary to help the -baby whilehe'

oS takmg hlS ﬁrst steps 0 is it also necessary to help the"} o




, - Environment'- - AT T S TR Sl 59
' ‘-chlld Whlle hc s taklng h1s ﬁrst steps in the world of-~f.

’fabstractlon P67 :
Followmg the: spmt the chlld’s mental act1v1ty has not?

f\ '. ‘to be disturbed. H1s freedom - of ch01ce 1is not to ber
: '-{"hlndered “He must have absolute freedom of choice, -and.
~ - .then he requlres nothlng ‘but repeated expenences Whlch'

— ,.knowledge

Cwill become 1ncreasmgly marked - by 1nterest ‘and- ‘serious’
: "attentlon “during: his - acqu1s1tlon of some. desned"

”168 L . . ‘

- 'Hé should also be encouraged to put questlons to satlsfy

o hlS thirst eof knowledge.- “Our teachlng must. only answer

the mental needs of the ch11d never d1ctate them Just-as a

-small - ch11d cannot be st111 because he is 1n -need of

' .f‘?’\'coordmatmg his movements so the older ch11d Who seems’
 froublesome . be1ng cunous ‘over the - what, . why ~ and-

'Wherefore of everythmg he sees, is bulldmg up his:mind by

x - this mental activity, and ‘must be given ‘a- wide. field of

._culture on which to feed. The task of teachmg ‘becomes.
easy, since we-do not need to choose what we shall teach,
but - should place all before hlm for satlsfactlon of hlS:
. mental appetlte 1697 EHEE .







Chapter Five -

- ACTION

IQBAL

- Igbal states that life is dynam1c and full ‘of action,

struggle and strife. “The life of ego is a kind of tension by
the ego 1nvad1ng the environment - and the environment
invading the ego. 170 e s says:
It is the ignorant who say ‘adjust yourself to your :
surrounding’.

~If the . surroundmgs (your tlmes) do not confonn to :

~ your wishes,
. ~Youmust fight against them
Again,
© “Feast not on the shore, for there
Softly breathes the tine of life.
Grapple with the waves and dare!
Immortality is strife.”!? :
Igbal considers this tens1on as a necess1ty for further ‘
development. He says: : o
“If even a jot is lessened from the tensmn of ex1stence e
I will not buy etemal life at this cost. 173 o
“They sa1d “4s our world agreeable to you‘7”
I said, “No”; they added, “Upset it!. w1
“May God acquaint thee with some storm
For there is no-commotion in the waves of thy sea. i
Accordlng to Igbal, even destination should not satisfy -
man because 1mmorta1 11fe 11es in constant travelhng Iqbal :
says: .
“Not to reach the end is hfe

2171

2175 -
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o Immortal hfe for s lies i in constant travelhng k76
o “There are as yet many worlds to be mamfested
- For the worab of Being is not empty.

- "Every world is waiting to be attacked by you,
~ To feel the. sharpness of your. thought and deed. -

a fj,-rTrns 1is the object of the revolutions of da% and mght

- 501s every ( one who thlnks the thoughts of others 2178
Agaln - o
- “Shame on thee only to desn'e R
“ Rubies bequeathed thee by thy sire: HRE
" Is there not one delight alone --- - ‘
~ To win thee rubies from the stone:” e :
.. -Further; he relates. the tale of certam hons that gave up
'exertlon due to the - sermons of the sheep, and eventuallyi}
met their doom. %0 - : : o
- He discussés about commumtythus* i
o “Unworthy the tumult and strife of tomorrow
“That nation to whose w1ll today does not bow.” 81
 “Igbal .warns. ‘against passw1ty and. inactivity. To. h1m -
; contemplatlon and actlon are not separate He ma1nta1ns o

”179

"~ God Wlthout 1osmg hlS own 1dent1ty, and transcends the’
- limits. of space ‘and -time.” Action is the thhest form of -
. contemplatlon Iqbal puts 1t beautlfully 1n h1s Well-known "
_‘and. oﬂ:—quoted verse:: . :
Do “Man by his actlon makes hlS own Heaven and Hell
- For man is not by nature predestmed fire or hght ”182 L
Hesay. that “Ifhe (man) does not take the initiative, 1f hez .

W1thm th hardens mto stone and he is: reduced to the level

. That _your self may. reveal itself to you.” . S
‘He stares that even 1nher1tance which is acqu1red S

- without effort is'a form of begglng, because such wealth is = .
'-'taken without personal efforts. He. says: “The son of arich- -
“man who inherits his father’s. wealth 1s an asker (beggar) ca

-~ “In great action-alone. the self of 1 man becomes united with- .

f does not evolve the i ‘inner nchness of his belng, 1f heceases -
> to feel the inward push of advancmg life, then the spirit ..
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of dead rnatter”183 He further says “Hrs (man s) career, no" .

S doubt, has- a beginning, but he is. destlned perhaps to -

. become a permanent elemeit in the. const1tutlon of being ..

B When attracted by the “forces -around him, man has the :

pOwer.to. shape and direct them; when: thwarted by.them, he o~

" has the capacity to build a much vaster: world in the depths g
“of his own inner being, wherein he -discovers. sources_of

~ infinite j Joy ‘and 1nsp1ratlon Hard his lot and frail his belng, T

like a rose leaf yet no- form of reallty is'so powerful 80 L

 inspiring, and so'beautiful as the spirit of man. %" . )

~Igbal is- ciitical of Plato-for hlS 1deahsm and. SumeSSIVC-— N

morallty He says ‘about- Plato i . R U

7 “Plato, the prime ascetic and sage

" Was.one: of that ancient ﬂock of sheep . .

He criticizes. Hafiz in particular and the Persian Poetry

in general because ‘both- preach luxury and 1nact1v1ty About -

2185 i;" I

o g"the Per51an poetry he says

“The- Persian Muse is- rmrthsome and heart-easmg, .
- No- whetstone for- the sword edge of the Self? 22186 o
He prefers Arablan poetry to Persian poetry because the g

. lemer is-far vital and i inspirmg: He says:

o (s behoves thee to meditate well concermng 11terature o
e (Therefore) it behoves. thee to go'back to-Arabia: '
. I Thou hast gathered roses from the garden of Pers1a
o And seen the spring t tide of India-and Iran
O Now taste. a llttle of the heat of the desert
. .. Drink the old wine of the date.”’*”” "~ o
~ Again, it is because of its stress on struggle and actlon B

S that Iqbal recommends to take msp1rat1on from the Arablan‘.-:
-~ poetry.- And it is. due fo the lack of" such traits that he

) condemns Indlan poets sculptors and story tellers He,_[
_says, :
i “Oh Ind1a spalnters poets and story tellers

o IThe female sits. astnde therr quivering nerves.’ »18 8,
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Such poets sound the death knell fo the nation. Iqbal
says: " ’
“Woetoa people that resigns 1tself to death
And whose poet turns away from the joy of living.
‘ “Igbal states that poetry, music and art are. lifeless if they
.are not conducive to’ self-reahzatlon and cannot - generate
' struggle and action. He' says, - -
~ “Nations do not revive without miracles
~ And art, which lacks the v1gour of Moses’ stroke is
dead. »190 e
- The true and hlghest art for h1m is wh1ch plays positive
role in life and helps face the trials of’ life courageously. In
.. Igbal’s philosophy of action there is no place for ‘art for the
-sake of ‘art’. “The highest art is that which awakens our
dormant will-force and nerves us to face the trials of life
- manfully. All that brings drowsiness and ‘makes us shut our
© . eyesto Reahty around, on the mastery of which alone life
" depends, is'a message of decay and death. There should be -
no opium-eating in Art. The dogma of Art for the sake of
‘Art is a clever invention of decadence to cheat us out of 11fe
and power.’ »191 : :
. Igbal’s works are full of such creatlve and positive
ideas. The closed doors of destmy are opened through
action: . "
“The destiny of thls World of stnfe is-a mystery,
indeed;
Zeal for action unfolds the secrets of -the destlny
unknown!”'*? :
- Iqbal believes that self-reahzatlon is not possible - 7
without action.- Besides, freedom and - 1mmorta11ty are .
. eamned through action. He says “The Ego attains to freedom
" by the removal of all obstruction in its way.”'*> Further, he
“emphatlcally says, “Since personality; or the state of
- -:tension,  is ‘the most. valuable -achievement of ‘man, he
[ should see that he does not revert to a state of relaxatlon

25189
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‘That which tends to maintain the state of tensmn tends to o

make us immortal.”!**

Igbal believes that hardshlps and dangers have blessmgs

~ in store. Man’s potentialities are revealed by facrng

* difficulties and dangers. He says: T
“He that hath a sound heart
Will prove his strength by great enterpnses
The potent1a11t1es of men of action - : -
-Are- displayed in w11hng acceptance of what is
difficult™™ .

Again, he pomtedly says ' . :

“Danger tests one’s strength and capa01ty '

And is the touchstone of the powers of
The mind and the body. »196.% 7 .

Igbal says that-evil is to test-and reveal potentlahtles of } ’

" man. He, too, admits the 1mportance of enemies. He says:
- “I will declare the truth: thine enemy is thy friend:_
* His existence crowns thee with glory. S
~ Whosoever knows the states of the Self
Considers a powerful enemy to be a blessing from God.
To the seed of Man the enemy is as a ra1n-cloud
'He awakens its potentialities.”*’ - ‘
Again, he has a soft comer for Satan, the embodlment of
evil for he is an active pnnc1ple of hfe Igbal in his poem
‘Iblis and ernl’ makes Iblis say:
“But in Man’s pinch of dust my danng spirit has
breathed ambition, .
The warp and woof of m1nd and reason are woven ,
of my sedition.
Your ministers and your prophets are pale shades:
The storms I teem :
Roll down ocean by ocean, river by 1iver,
- streams by stream! ,
Ask this of God, when next you stand alone w1th1n
His 81ght '
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Whose blood is it has pamted Man S long hrstory SO

= b ghtt7”198 . _

_ Igbal pointedly ! says v L

~“Do not live in a world of bhnd taste S

. "Which has only a God’ and not a devrl #5199

- Educational Imphcatlons ;
~ This- 1mp11es that ‘the’ students must be 1nfused w1th»_*.'

= or 1nact1ve A student must learn ‘that Wlthout hlS own-
HlS style of hfe should ‘not- be such whrch results in
lazmess and undesrred dependence '

""’be introduced. Art. for the sake of art should not be
. -encouraged: Art for the ‘sake of life-is'the 1deal whrch thev L
~ * students must. realise W1th1n themselves B '

. MONTESSORI
) Age 0-3 Years '

: f-chosen by the -child. Tt is never a mechamcal process “BY“, '
- phys1cal ‘and _mental act1v1ty freely -chosen by an

7»catches hold of ordmary obJects like shinny bell, a- square
" in’the corner of the room. Though ‘these  appear most
-~ insignificant to, the adults these: are not. useless to the child.

example a“squire block of paper, a square inkstand, or a

o them. 7201 v
.- Any 1nterest1ng thlng 1nsp1res them to act1v1ty Chmbmg )
above is very fascinating to them. F or 1nstance ascendmg -
o the sta1rs is one of the lovehest games for them 02 -

~“active life and prepared o achiéve theirpurpose on their '
. -own levels: The adults/teachers must not let him be passive

Lessons.or poems. which make. h1m slumber should notv‘f o

- twork” ‘Montessori did not mean mechanical drudgery, but - .

i individual, »200 The child of 2-%-3 becomes inquisitive and :

“The children ‘of this age. touch espe01ally those ‘objects * “
- which. they evrdently prefer, the most 51mple obJects as, for -

o round, shmy bell All thrngs whrch are not meant for/' S
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‘The chrld is,’ actually, developlng thself through his - -
Vactrvrty Act1v1ty “has meamng for him because it promotes - - .

~his- own growth -or. contnbutes to society.  Montessoti-

"beheved thrs activity was natural to the child and the most S

- important single influence on his development w203 o

Again, this is self-realization which is achreved through co

.. work. Theact of self- perfectron ‘paves the way to limitless. =~ -
- ‘expansion. “Work may. not come first in the art of life, but -
self-perfection, “self-realisation through. work. In reality, =~
this. self—centrahsat1on achieved” by movement must, of =~

".necessny expand and there are’ 10 . hmlts to its'

expansron 204

'The child has no other Way to: express hrs psychrc hfe'” s
. and 1nd1v1duahty and- consciousness.: Thus his way should -~ ~

| - -not be hindered. “Each man has his own path to follow,-and

workisa chief: express1on of his psychic life. Those Who do-__;__?

St no work are traly in great déanger of spiritual atrophy 2205"

‘Montessori” does not separate mental movement from}' -

'physrcal activity. The *later helps ‘the former. Tt is. =

~simultaneous movement of the body and mind which work

- in unity. “Till ‘now, -almost "all educators have thought of ~ =
..+ movement and:the muscular system as aids to. resplratron

-or to circulation, or as-a means-for building up- physical .
- strength. But in our new. conception the.view is taken-that
-~ movement has great importance-in mental development -
- itself, provided. that the -action -which. occurs is connected . -
. with the mental activity going on. Both mental and spiritual < -

‘ growth are . fostered by * this, without which - neither

, *_maximum progress nor maxrmum health (Speaklng of the 0

mrnd) can exist.”” -
" In'this’ connectlon the hand make a great contnbutron ~

- “It is by means of thrs ‘Work® for it is as much’ work as’
B play that he becomes conscious, and-constructs himself- He -- -
- develops himself by-means.of hlS hands; usrng them as thev =

~ instruments of human- intelligence.” 207

" *-The contribution:of hands-is very much emphasrzed by R
- Montessori. “The hand has followed the mtelhgence spirit-

‘and emotion, and has left traces of all ‘behind man in his . °
wanderrngs {}partcfrom the psyohologlcal point of view, all .
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~changes in man’s environment have been made by the hand
~of man. It is because the hands have accompanied the
intelligence that elvﬂlzatlon has been built, so it may well
be said that the hand is the organ of that immense treasure

‘given to man.”

_ Besides, the Chlld S Walkmg isa great act1v1ty He feels.
elevated by walkmg -“At this period of his activity the
child is a great walker, in need of long ‘walks, and adults
insist on carrying him, or putting him in a perambulator SO
the poor child can walk only in imagination. He cannot
walk— they carry him; he cannot work they do it for him!
On the threshold of hfe we adults give him an mfenonty

- complex.’

Again, for his activities, the child seeks out some
objects. The mother snatches agam and the child gets tired

- of such checks and weeps. It is- 1nterference in child’s task

| " and thwarts his development The mother should not forget

that it is not naughtiness, as it is usually misconceived;
rather it is a positive activity which is necessary for the
development of the child. -
~ Age: 3-6 Years . ’ L
- Here too. the child has an. aptltude ‘to ‘work. H1s .
movements are not useless. The child’s activities are un -
“conscious. . Nature develops ‘his - personahty through his
work. His environment provides him with experiments. “It
is certdin that the child’s aptitude. for work represents a
vital "instinct, for : “without work hlS personality - cannot
v orgamze itself 7210 _
Mere work is just mechanical. Tt must have inner force .-
behind it. Such work paves the way to discoveries. “But
" when through exceptional circumstances, work is the result
of an inner, instinctive impulse, then even for the adult it
" assumes a wholly different character. ‘Such work is
fascinating, irresistible, and it raises man above deviations
. and attachments. Such is the work of the inventor or -
_discoverer, the heroic efforts of the explorer, or the
compositions of the artist, that is to say, the work of men
g1fted with such an extraordmary power as to enable them
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" to rediscover the instinct of therr specxes in the patterns of
their own individuality.”
~ 'Montessori states that act1v1txes cannot be . con51dered :
separate from mind. In other words, hand is the instrument.
of the ego. “Man builds himself through working, working
with his hands, but using his hands as the instruments of his
‘ego, the organ of his individual- mind and will, which
makes its own experlments face to face wrth its’
. .environment.” .
Itis through such activities or work Wthh help the child
‘develop into a mentally healthy child. No punishment. or
preaching can take the place of such work.. “Nothing can
take the place of work, neither physical well-being nor
affection, and, on the other hand, deviations cannot be .
corrected by e1ther punishment or example.” 213 '
Montessori believes that integration of personality is not
possible without work. “Among the revelations the child
has brought us, there is one of fundamental importance, the
phenomenon of normalization threugh work. It is certain
that the child’s aptitude for work represents a vital instinct;
- for without work his personality cannot organize itself and
deviates from the normal lines of its constructron Man
builds himself through working.™
- Lack of act1v1ty generates. deviation and creates negatlve
characteristics in the. child. “Observing the features that
disappear with normalization, we find to our surprise that
these embrace nearly the whole of what are considered as
characteristics of childhood. Not .only untidiness,

disobedience, laziness, greediness, selfishness, quarrelhng,”& »

naughtiness, but also the so-called creative imagination,
delight in stories, affectionate attachment to persons,
submissiveness, play, etc. Even features-that have been
scientifically studied as proper to - childhood, such. as
imitation, cun051ty, 1nconstancy, instability of attention
d1sappeared 213 The adult who is not aware of these facts
will pave the way of the child to deviation. -

Implementation :

The Exercises like fastemng frames the lines,
concurrent exercises, immobility and silence are, ‘exercises
of dally 11v1ng It is 1nterest1ng to watch all these exermses" .
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of the Children’s - House where children are busy in "

e - activities:’ 216 «One child™ sweeping “the-floor “‘with- ‘a

-’ dimifutive but real brush; ariother pohshmg brasses, a'third -
' putting fresh water'in- ﬂower vases. Other children, armed
with dusters, hot water, soap, and scrubblng brushes are

- “carrying out what seems a veritable spring cleamng of the.

*-cupboards Yet another group may be ‘going on, strike some

-~ - visitors as a waste of time— time which could ‘be more
-+ profitably devoted to deﬁmte school subjects such as ‘The
- Three'Rs. »2AT

“ o Yet,in pomt of fact; no other occupatlons Whlch could oo
*_beundertaken by- the chrldren at this stage (3 - 5) could be -

o more 1mportant for their whole development— physical,

“ mental, and moral— than' these - ‘exercises of practical life’ -
“as they are called. The pracfical exercises contribute a lot to -
the harmonious - development of the child’s personality.
These satisfy his social sentiments and earn for him sense .
~of dignity- and importance: “The. field thus opened to the
free activity of the child will enable him to'exercise himself .
and to form himself as a man. It is not movement for its

own: sake ‘that he will derive from"these exercises, but a

- ~powerful - co- -efficient " in" the- complex formation of his.-

~ personality. His social sentiments in the relations he forms
with other free and active children, his collaborators in a -
kind" of household - designed to protect and aid “their
development; the sense of dlgmty ‘acquired: by the child

" who learns to satisfy himself in surroundings he ‘himself

- humamty ‘which accompan'y ‘liberty of movemerit.

. preserves and- dominates— these are the co- efﬁc1ent’ of

> ::218

. The child-is never tired by doing work according to ‘his
taste and inner need. Rather, it makes him more strong,

- enthusiastic_ and dlsc1pl1ned “The child” does ot grow
~ weary with work," ‘but increases his strength. He ZIOWS |

‘through work and that is why work increases his energies.

" He never asks to be relieved of’ his labours, ‘but on the

contrary he asks to be allowed- to perform them and to

.~ ‘perform them-alone.- The task of growth is hIS hfe he must :
- truly either work or die.”!? - :

o Montessori: gets such. results in the ‘Chlldren s House '
- through auto educatlon whrch 1s based-on pnncrple of trial -
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~..and error Nearly all the. apparatuses are based upon thrs e

pr1n01ple “The.children learn through ‘trial- and- error The.

 teacher is not authonty here She 1s only to gulde 220

Age :'6-12 Years - : :
‘In’ this period also,” Montesson draws our attentlon; S
_toward its completion. Montessori refers to Bergson who -
champlons the’existence of ‘Elan Vitale” which is vital urge - -
behind our-actions. “Another vital factor of the mind is the
-urge to carry an.action-to- complet1on and it is part of what -

o . has been called the: ‘Elan Vitale.” The philosopher Bergson

. gave this.name: to. the v1tal urge which drives ‘every living. .

' '_,screature into- experrences for the stonng of engrams. This -

e exact answers.

" power bnngs ¢hildren if our school to work spontaneously,'
persisting in repeating the same experience, till completely
 satisfied. It'is sometimes-called the. “Will to Live,” and in
*_connection with -the  human. be1ng is classed among .
© conscious, psychrc factors, while in other living creatures it
ranks .-as blologlcal and sub-conscious.: Truly the Elan
Vitale is in every facet of life, and when it emerges into the
conscious z}i)art of the mmd becomes a voluntary factor as -
the will.”> S0 :
Equrhbnum between thmkmg and actlon is necessary“ ,' '
for the- development of personahty ‘The thought will net -
assume concreteness if it is not translated in appropriate -
action. “It is essential for the child; in all periods of his life, -
~ to have the possibility of activities carried out by himself in
“order to preserve the equlhbnurn “between -acting and -
thinking. His thoughts could, in effect, have the tendencyto
~ lose themselves -in- abstraction by reasoning without end
Jjust as the small child loses himself in a world of fantasy =
~ We -bring “specific: objects to the small chrld in"_an’ .
- environment. prepared. - for him.- Here he acquires
mdependence thanks to his own effort. And the ‘activity -
gives him- drgmty Tti 1s hlS own’ expenence that bnngs him -
Implementatlon ' Tl A : :
The children’s outmg or external act1v1ty is- most'- '

‘ ..,,brmgs out- his”~ potentlal “The role of educatzon is “to

; v»mterest the chzld profoundly in an external activity to’ :'
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which he will give all his potential. We are concerned here
“with bringing him  liberty and independénce while
interesting him in an activity through which he will.
subsequently discover reality: And for him this is the means
by which he may free himself from the adult.”?*® The
- outing for child is to provide him experiences. “We must
not be content to consider the children’s outing a simple
health-giving exercise. It is des1gned to bring the child’s
. attainments to life for him. It is only thus that their rea11t1es

will penetrate him. That is what we call experience.”
‘However, the activity of the child is not to be ignored.

~ the opportunity to learn through the activity of the hand,
especially in mechanics and phys1cs For- instance, the
children learn the laws of pressure and tension by being
~asked to build an_arch of ‘stones; so. placed as to hold
~ together without need of cement.’

- and intelligently played. “Education ought to be a guide in-
- this more critical period of life and of school. The teacher
- ‘must again be made aware of his limitations, as we have
already established with regard to the teacher of the smaller -
child. For the small child, he had to ‘count his words.” Here
hé must be sure of what he ought to do, of what he ought to
. say, and of the extent to which he must reply to questions.
" Hemustbe clearly conscious that his duty is to say little; to
_say only what is true, but not-the whole truth in all its
details. He must now also say what is necessary and
sufficient.” It is indispensable to the Chlld to feel the
security the adult can and must give.’ ‘
Hence, there is an 1mportance of a vision of cosmic plan
“To have a vision of the cosmic plan, in which every form
" of life depends on directed movements which have effects
~ beyond their conscious aim, is to understand the child’s
w work and be able to gulde it better.”**

‘In this more advance period we.continue to afford children

The teacher’s role in this connection must be efﬁmently -
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 PURPOSE

IQBAL -

-Igbal considers the ego as “a rationally directed creatlve
will. 220 “Purposes and aim form a very important part in the
philosophy of Igbal. “Life is only a series of acts of
_ attention, and an act of attention is lnexphcable without

reference toa purpose conscious or unconscious. Even our L

acts ‘of perception are determined by our immediate
interests and purposes... Thus ends and purposes, whether
~ they exist as conscious or subconscious tendencies, forrn
the warp and woof of conscious experiences. 227

Igbal says that intelligence and purpose are a unified
whole. He says that life “is determined.by ends, and
presence of ends means that it is permeated by intelligence. -
Nor is the activity of ‘intelligence possible without the -
presence of ends. In conscious experience life and thought
permeate each other. They form a unity.”**® They help man
in determining his future. Again, “Purposes not only colour
our present. states of consciousness, but also reveal its
future direction. In fact, they’ constitute the forward push of
our life, and thus in a way ant1c1pate and influence the
states that are yet to be. To be determined by an end is tobe
determined by what ought to be. Thus past and future both
operate in the present state of consciousness. »225

‘The self is held together only by the unity of d1rect1ve
purpose. Without it the self or personality-gets scattered or
~ disintegrated. “Thus my real personahty is not-a thing; it is
an act. My experience-is.only a series-of acts, mutually -
referring to another, and held together by the unity of"
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: -dlI‘CCthC purpose.- My whole reahty lies in- my directive .

.~ understand, and’ ‘appreciate me in my. Judgements in my
s will, attitudes, aims, and asplratlons w0 A
. Igbal’s theory ‘of teleology -is very 1mportant 1in ‘this-
- Tespect. Commentlng on. Bergson s view: of teleology_ B
iaccordmg to which vital impulse is “not- a1m1ng at a result;

unforeseeable. in- its behav10ur”231 ‘otherW1se it w1ll be  :

. ;determlnlsm He says: “From our- conscious expenence we -
-~ -have 'seen that to live is to- shape and change ends and
~purposes and to be governed by them. Mental life- is
teleologlcal in the sense that, while there. is no .far-off
- distant goal towards ‘which. we are moving, there is a

progressive. formation of fresh ends, purposes, and- ideal

scales of value as the process of life grows and expands w232
‘ Agaln “We become by ceasing to be what ‘we are. Life
s passage through a.series of deaths. But there is- a system-
Cin the contmu1ty of this passage Its Vanous stages n sp1te
" of the apparently- abrupt changes in our- evaluation -of -
things, are. organically related to one another.” The life-
~ history of the individual is, on the whole, a umty and not a
- -mere series of mutually 111—adapted events: 233 o

_ supplementing the past. & o

o Ttis purpose which g1ves 1nsp1rat10n to hfe De51re is. the‘ o

' ongln of life: - - : e

- “Lifeis preserved by purpose L

7_ Because of the goal its caravan—bell tmkles e
Llfe is latent in: seeklng, - Lo

* attitude. “You:cannot perceive me like a thing in ‘space, ora . .
“ set of expenences in”temporal order; you must 1nterpret o

it is - wholly . arbltrary, ~ undirected, -~ chaotic, - “and. .

" determined. Iqbal does not agree that. it will lead- o

“Further, “A time process cannot be conce1ved as‘a hne' o
: ‘already drawn. It is a line in- the drawmg— an- actuahzatlon
- “of open poss1b111t1es It is purposwe only in this sense that it
s selectlve in character and bnngs itself to some. sort-of a - '
R present fulﬁllment by »,actlvely preservmg and '




s hfe—-»glonous power:Ful and exuberant. All-human are

N

Pu};nose _ S ’ N
- Its origin is hrdden in des1re E R
- From the flame of desire the Theart takes life;

And when 1t takes hfe all d1es that is not true 235

r When man sans de51re he stops soanng
“When 1t reframs from formrng des1res
Its prmon breaks- and itcannotsoar. .- - .
Desire keeps the Self in perpetual uproar :
It is a restless wave of the Selfs, sea. 236

_'--fDesue helps us' ach1eve our goals
 Without it we cannot ‘progressin hfe
-~ “Desire is a noose-for hunting 1deals
A b1nder of the book of deeds: 237,

‘Absence of desire knells death bell ,
“Negation of desire is death to the living,

o Even as absence of heat extmgulshes the ﬂame 238

~Thus, Igbal advrses
i “Keep desire alive in thy- heart
e Lest: thy httle dust become a tomb ”239

B "'Iqbal puts forw_ard hlS theory. of art whrch is exuberant_.
' w1th life. He says, “The: ultimate end of all human activity -

- subordinated. .to ‘this . final - purpose, and’ the -value of ,
everythrng must be determrned in reference to 1ts hfe- b
- y1e1d1ng capacrty : S : : .
- The life. of commumty is: also preserved by purpose :
Iqbal says::. S RS
“The natlon dies if it: Ioses hold of the -
- purpose-of hfe 2l : : i
Igbal emphatlcally mamfests the role of purpose w1th—‘
’regards to commumty He says , :
" “Death comes upon the individual -
When dries life’s river, and the Nat1on d1es -
* When it forsakes the purpose ofitslife. = . - _
Though the commumty must pass away o
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Like any Ind1v1dual when Fate

 Issues the fiat none may disobey.””
““The blood that circulateth -in our veins :

“The nimbler moveth, having the desire

To reach a goal; life’s self consumes itself o

In that bright flame, a glow with tulip-fire.

The Goal is as a plectrum, that awakes

The hidden music in the instrument
- of high ambition, an attractive point

Whereunto moves all centripetal force;

This stirs a people’s hands and feet to move

In vital unison, one vision clear

Bestowing on a hundred several 51ghts

Educational Implications
- The educational implication is that the child’s movement
and actions- must be purposive. The purpose must be
positive, intelligent and progressive which is not harmful to
others. The education must guide the child . for the
~ development of personality. He must not waste time in
- purposeless activities. The environment-of the child must
= be conducive to progress without making him letharglc and
- wasting his energy in useless d1rect10ns ,

MONTESSORI o

Age: 0-3 Years :

The child’s act1v1t1es are not purposeless The child’s
activity, in this ‘period, is for learning to coordinate his
movements. Psychologically the child develops his psyche
- through action which has. unconscious motive .behind it.
- “Before the child can perform actions with a clearly logical
~ motive, such as those he has seen performed by grown ups,
~ he begins to act for purposes-of his own, using things for. -
““ends that are often unintelligible to adults. This happens
~ -with children between a-year and a half and three.” ’
°~ Again, the sole purpose of the child’s act1v1t1es is the
' development- of personality which is unconscious in this
’ ’penod Psychologlcally speakmg, world conquest is his

~

242

33243 -
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aim. The- ch11d possesses an intense mot1vat10n towards -
his own self-construction. The full development of himself .
is his unique and ultimate goal in life. He spontaneously :
secks to achieve this goal through an understanding of his
~environment. ‘He is bom with the psychology of world
conquest.” His emotional and physical health will literally
depend upon this constant attempt to become himself 2% .

The activities of the child in this period look useless to *
adult. But these are tremendously fascinating . and

meaningful to him. There are many fascinating occuipations - -
of the »ch;ldren of this age which are ‘meaningless’ to' the
adults. They see no logic behind such occupations. These.

activities are very interesting to note. One of the fascinating
activities of the children “is to take stoppers in and out of
bottles, especially’if the stopper is one of prismatic glass,

reflecting the colours of the rainbow, like that of a scent o

bottle. This unstoppering and restoppering of bottles seems
one of their favourite elementary plays; another is to raise -

and lower the top of a big inkstand ‘or the lid of a massive: =

box, or to open and shut the door of a cupboard 248

~ This is-what the adult usually does not understand. Asa
result, 7_the adults impede such activities and thus create )
repression in the child. “But simply to shut him out, as has -

“been done up till now, means a repression of his growth as. .

though he were condemned to become dum b’:247 -

- Age: 3—6 Years - : .
- Without purpose, the child cannot make- any dec1slon or -
" choice. “In order ' to . accomplish ‘any conscious -act -
whatever, it is necessary that we should decide: Now a
decision is always the result of a choice...... For such a -

choice we must: have our motives; whether they be.in -
favour of the grey or the brown; but- finally one of the e

motives will prevail and the choice will be made. 248 -

- The dec151on opens ‘the way. to constant work. It .
develops voluntary life in the child. “The constant work

which builds up thelr personahty is all set-in motlon by E

R
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deczszons and this takes: the place ‘of pr1rmt1ve state of

chaos ‘in which; on the other hand, actions were the "
~ outcome.of zmpulses A voluntary hfe develops ‘gradually

“. within them; and doubt and. t1m1d1ty disappear, together

 with the darkness of the primitive 1 mental- confusion,”*

-~ Again, purposes and decisions are necessary const1tuents.'
- in: ‘the: development of personallty The power of  self

- direction ‘cannot be wrthout ‘purpose.. “Persistent’ work

; clarlty of 1deas the hab1t of sifting. conﬂlctlng motlves 1n_{__,
" the ‘consciousness, even _in the minutest -actions: of life, .
dec151ons taken every moment on the smallest things, the
gradual ‘mastery ‘over. one’s. actlons the power - of self—_'

direction-i increasing by degrees i in the sum of success1vely; A

:repeated acts, these are the stout- 11ttle stones. on wh1ch the,

; Strong structure of personahty is built up. 22250

If movement or activity. of the child-is- Wlthout purpose ',f

1t will end in ‘chaos. It is purposive life “which brings order
* to life and its’ development “Immobﬂrty is imipossible. The

~world would ‘become: chaotic if all movement stopped, or

0 ever if 11v1ng thmgs ‘moved “about almlessly, ‘without the -

- guldance of that useful end Wthh -all creatures have e

- assignedto them.” 251 . : %

*._The -child: has; 1ntr1n51c mot1vat10n He can work
tlrelessly for. hours to ‘achieve. his goal But activity w1thout
purpose brings hlm fatlgue “If the ch11d has no- 1ntelhgent :
~aim’ in his movements, he ‘is wrthout 1nterna1 guidance,
- thus movement tires him. - Many men feel the dreadful

emptiness of bemg compelled to ‘move without an object
. One of the cruel punishmenits. invented for the chastisement L
~-of slaves’ was to make them dig deep holes i 1n ‘the earth and

- fill them up again: repeatedly, in other words to make them o

: work without an objec 222 c
, Any h1ndrance ‘on the part of the adult d1sturbs the R
" chlld’s conﬁdence and ' initiative. The effect may persist
- throughout the child’s life. He may become abnormal. The
: ‘naughty, ,dlsobed1ent uncontrolled and dlsorderly ch11dren, <




o are those who have devrated from healthy personahty

" These traits ‘of abnormality do not appear if the children’s

attrlbuted to the personality itself. They come from a failure

" activities are not. suppressed. ““Such deviations cafinot be -~

to organize " the: personahty - They are- ephemeral e

characterrstrcs yet they are not correct1ble because - they

~can only be corrected when 4ll the powers are. functioning
as one to. sefve the ends of the whole: 1nd1v1dual But'when ™

~ the. attractions of the new enwronment exert the1r spell, -

offermg motives: for constructive act1v1ty, then -all ‘these

energies “combine and’ the devratrons can be dlspersed A

- unique-type: of. child appears, a ‘new child”; but really it is '

e

the. child’s true. personahty allowed to construct 1tself”;__;

normally w253

‘-Abnormalrty as' a psychologlcal event does not

_ appear, +if the- child is. given freedom of" act1v1ty and:.f.a L

" free-choice of selectrng apparatus Montessori- regrets_ B

that first the adults make the children abnormal due to

‘unwise treatment then take the devrated or abnormal_—‘
chlldren ‘to: the ‘child gurdance ‘clinics, ~where ‘the
“treatment is: offered enly on ‘Montessori lines.- “This.
psychologrcal event, which’ brmgs to mind the- cure of
~ ‘adults.- by psychoanalysrs “we: have called by the -

techmcal ‘term, normahzat1on Today, ‘after. SO manyv

" years, and so vast an experience, the truth of it is

establlshed In the Ch1ld Guidance Cllmcs Wthh are
belng SO w1dely founded for the treatment of dlfﬁcult"

e control in general”?*

-Montessori: laments and remarks about these chmcs She'_;

- ,' children,” what is. done is Just thrs to offer the child an™

’ envrronment rlch in motives for actrvrty, in whrch he -
can choose what he will take and use. In this. chorce he -
is free from any teacher’s control or 1ndeed from adult- T

asserts that “the scope of these institutions is far too -

 limited. They are just places for “cure,” like nursing homes

for the s1ck What is stlll needed is. a general understandmg & .'
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‘that if work and freedom can cure defects of growth, it
means that work and freedom are normally needed for the
child’s development.”*> :
~ Implementation - ,

Now, the motives cannot come out w1thout the things
around. “His intelligence no longer develops. merely by
_existing. It needs a world of things- which provide him with
motives for his activity; for in this formative period there
are further psycholog1ca1 developments Wthh still have to
- takeplace. 2% »

Thus, in the ‘Children’ s House necessary matenals
or apparatus are given for the- formation of purposes
and decisions. “Our little children are constructing
their own W1lls when, by a process of self-education,
they put in motion complex internal activities of
‘comparison . and Judgement and in this wise make their
intellectual acquisitions with order and clarity; thisis a
kind of ‘knowledge capable . of preparing children to
form their ‘'own decision, and one which makes. them
1ndependent of the suggestlons of others; they can then -
decide in every act of their daily life; they decide to-
take or not to take; they decide to .accompany -the

rhythm of a song with movement; they decide to check

: 525
every motor impulse when they desire silence.”®"

There is always a purpose behind every p1ece of

" Montessori apparatus. For instance, “the solid insets -

‘are not intended togive the child a knowledge of

~ dimensions, nor are the plane msets designed to give

.~ him a conception of forms; the purpose of these, as of
-~ all the other obJects is to make the Chlld exercise his

activities.” .

Age 6-12 Years ,

‘At this stage also. the cluld builds his personahty Now
his aim is wider in a larger enivironment. Even at this age,
- which is par excellence the time for storing up information,
" the question of what he is learning— important though it is—
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. is secondary to that of mental development “just as the
small child cannot sit still because he is in need of
» coordlnatmg his movemeits, so the older child, who seems
troublesomely curious over the what, why, and wherefore

of everything he sees; is building himself up by this mental S
activity and for this reason must be g1ven a wide field of '

culture on which to feed.” %>
Now, he has not only to construct hrs personahty but

also to shape the destiny of the universe. “The world was

not created for us to enjoy, but we are created in order to
- evolve the cosmos.”*®
Also, his aim is to serve humamty with all his capacrtles
This is-not possible without purposrve life. “So also has
man a purpose, not just to be purer and finer than other, but
- to use his spiritual riches, his aesthetrc greatness, in the»
service of others.”®! '
Implementatlon ,
. Even outing on which Montessori puts great stress at
~ this stage of development carries a great value of purpose.
“All these activities constitute a symbol of life. Since life
outdoor differs from life in a closed environment, a- guide
and an aim are necessary. In short to go out, one must be
ready for it. 262
 For this matter, here also the chrld’s purposes “and
decisions are tailored according to his needs. His ¢ ‘entire-
: 11fe isa contlnual exercise of dec1s1ons #1263







Chapter Seven:f’_"
INTELLECT

IQBAL - : =
" " Igbal takes mtellect as ‘one of the most 1mportant factors

for the. development of “human personalrty Despite its. - ":
S l1m1tat10n Igbal calls it ‘Nur’264 which enhghtens the way i
' ‘to Reality. Man has to determme the movement of life by =

ends; and has not only to develop his inner being but also'to
~ shape the fate of the: umverse Th1s is not possrble Wlthout‘
intellect. . o e : A
In this connectlon Iqbal advocates the 1mportance of

- sense-perception. and scientific observat1on which are very - -
- useful media for the development of 1ntellect Man, by .-
- coming into ~contact with the _dynamic - and concrete"'_

" environment, - develops intellect and thus makes a great .
“ contribution towards the enhancement of culture and

f"’c1vrlrzatron BN

"This is what Socrates and Plato 1gnored Iqbal regrets '

, ?r_that “Socrates - concentrated hrs attentron on'“the: human'
- world alone. To him the. proper study of man was manand .

‘not the world of plants,: insects, and stars.. As a-true -

d1s01ple of Socrates Plato- desp1sed sense-percept1on Wthh ey

in . his view, y1elded ‘mere opinion and .10 real L

“knowledge. 265 | LT
Intellectual efforts make a. great contrrbutlon to. sharpen

“our insight. Igbal: says, “Intellectual. effort to overcome

' gobstructlon offered by-it, bes1des ennclnng and amplrfylngf:?---f’i

our life, sharpens. our insight, and thus prepares us for a
more ‘masterful msertlon 1into- subtler -aspects of - ‘human
_experrence It 1s our. reﬂectlve contact w1th the temporalf
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- flux. of things, Wthh trains us for an intellectual vision of
" the non-temporal.” ‘

- This is the reason that scientific observatlon of Nature
sharpens our inner perception which paves way to vision of
the non temporal. Igbal regards it.as a kind of prayer “The

_ scientific -obSerVation of Nature keeps us in close contact
~ with the behaviour-of Reality, and thus sharpens our inner

perception for a deeper vision of it. The truth is that all

* search for knowledge is essentlally a form of prayer. The

- scientific observer of Nature is a kind of mystic seeker in

the act of prayer.” It is why he believed thought having a-

deeper movement also. To add; according to him “The idea

that thought is essentlally finite, and for this reason, unable

to capture’ the Infinite, is based on a mistaken notion of the
- movement of thought in knowledge. %267

~Thus, according to Iqbal thought is not statlc It is only

dynamic and possesses a deeper movement. “In its deeper
‘movements however, thought is capable of reaching an
immanent Infinite in whose self—unfoldlng movement the

various finite concepts are merely moments. In its essential -

_'nature, then thought is not static; it is dynamic and unfolds
it internal infinitude in time like the seed which, from the
very begmmng, carries W1th1n itself the organic unity of the
tree as a present fact.”*%®

Thus, - for Igbal 1ntu1t10n and  intellect are -

complementary, and not contrary to each other. Their root
~ is the same, though their functions ‘are. dlﬁerent “The one
’ grasps Reality. ‘piecemeal, the other grasps ‘it in its
‘wholeness. The one fixes its gaze on the eternal, the other

on the temporal aspect of Reality.. The one is present |

“enjoyment of the whole Reality; the other aims at
traversing: the whole. by slowly spec1fy1ng and closmg up

the various regions of the whole for exclusive observation.

Both are in need of each other for mutual reJuvenatlon 269

In beautiful verses he'says: .
“Only through love mtelhgence gets to know God
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flux- of things, thch trains us for an intellectual vision of

‘ 'the non-temporal.”
- This is.the reason that sc1ent1ﬁc observation of Nature

sharpens our inner perception which paves way to vision of

the non temporal. Igbal regards it as a kind of prayer “The

- scientific observation of Nature keeps us in close contact
~ with the behaviour-of Reality, and thus sharpens our inner

perception for a deeper vision of it. The truth is that all
“search for knowledge is essentially a form of prayer. The
 scientific observer of Nature is a kind of mystic seeker in

the act of prayer.” It is why he believed thought having a-

deeper movement also. To add, accordmg to him “The idea

 that thought is essentially finite, and for this reason, unable

~ to capture the Infinite, is based on a mistaken notion of the
- movement of thought in knowledge. 2267
Thus, accordmg to Iqbal thought is not static. It is only»
dynamic and possesses a deeper movement. “In its deeper
movements however, thought is capable of reaching an
immanent Infinite in Whose self-unfolding movement the

- various finite concepts are. merely moments. In its essential
*_ nature, then thought is not static; it is dynamic and unfolds

it internal infinitude in time like the seed which, from the
very begmmng, carries within itself the orgamc unity of the
tree as a present fact.”258 :

- Thus, for Igbal 1ntult10n and = intellect | are -

complementary, and not contrary to each other. Their root
is the same, though their functions are different. “The one
grasps - Reality. ‘piecemeal, the other grasps it in  its
wholeness. The one fixes its gaze on the eternal, the other
on the temporal aspect of Reality.. The one is present
: enJoyment of the whole - Reality; the other aims at
traversing the whole by slowly spe01fy1ng and closmg up
the various regions of the whole for exclusive observation.
Both are in need of each other for mutual reJuvenatlon »269
In beautiful verses he says: . o
“Only through love mtelhgence gets to know God,

o
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‘love’s labours. ﬁnd firm groundmg mn mtelhgence
- when love is companioned by intelligence
it has the power to design another world, -
* Then rise and draw the design of a new world,
" mingle together love with intelligence. 270
That one is not complete without the other is. further

expressed by Igbal thus: “Vision without power.does bring -~

~ moral elevation but cannot give a lasting culture. Power
without vision tends to become destructive and inhuman.
.. Both must combme for the sp1r1tua1 expanswn of ‘
humanity.”?"" '
No doubt Iqbal is at the same time crrtlcal of 1nte11ect :
also for intellect divides Reality into several parts. It cannot -
grasp Reality in its wholeness and entirety. It sees only the
shell without its kernel. He says: ‘
_“Infinity is-not amenable to our 1ntellect
‘One’ in its hand becomes a thousand, -
Asitis lame, it likes rest (1mmob1hty)
. It does not see the kernel, it therefore
- Looks towards the shell.
- As we divided Reality into several spheres
We made a distinction of change and rest.”*" ;
. Igbal, in this connection, makes a beautiful comparison
of Ishq and intellect. That intellect is not daring and thinks

' several times before taking an action, while Ishg is madness

“and hence dauntless, is expressed by Igbal thus: ,
“Love leapt unhesitatingly into Nimrud’s fire, -
intellect is still busy in looking from the roof-top.
'Lost in the maze of cause and.of effect is

' Reason; Love strikes boldly in the field of Action.”?”

- Iqbal considers reason as crafty and worldly- whereas =
love denotes 1nd1ssoluble faith and 1s non-utlhtanan He
says: ' o :

“Crafty Reason sets snare . R

Love overthrows the prey with strong right arm

~ Reason is nch in fear and doubt but love
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“‘Has firm' resolve, faith rndrssoluble LRI
-But here he talks of 1nte11ect alone whrch of course is
unable to.take us to the destination. He opposes only ultra-
- mtellectuahsm which i is purely drscurswe and plays no role
B! intuitive. knowledge LT
. “Educational Impllcatlons ' A

developmg child’s intellect. For the purposes of growth, -
~ due emphasis has to be. glven “to develop the senses of the
- children by prov1d1ng opportumtres for their development
©¥of ‘perception and observation. _These must be trained in the
chrldren for 1ntellectua1 vision. It 1mp11es that we should -
use methods 10 develop intellect -in. chlldren ‘We should
make the child ‘wholly’ conscious. of h1s environment to.

cntrcal and. inquisitive. ‘mind. ‘There should beno- rehance
* on mere memory and passrve learmng or cramrmng
- MONTESSORI - )
reﬂex and associative  or reproductlve actlvrtres “which
“endble the mind to ‘construct itself, putting it into” relation
:~W1th the-environment.” 213 Both. qu1ckness and 1ntelhgence
o-are. synonymous The former ‘is certamly related to the- .
-+ capacity for recervmg 1rnpres51ons from the env1ronrnent
Lo elaboratlng 1mages and externahzrng the mternal
“results.” 276, Ciill : X P
Age 0 3Years “ - e : -
- The: child creates. hlS own’ m1nd' H1s 1ntelhgence s
",- quahtatlvely d1st1nct from the ammals ‘This is-the period of
- immense psychlc act1v1ty ‘In thrs perrod the’ chrld learns by
1mpress1ons as discussed earlier. The first-two years are .
very important in this regard “So the: first: penod of life has -
- been “fixed for the - storing of ‘impressions. - from the -
- environment, - and is. therefore the period -of: the greatest
: psychrc actrvrty, _1t 18 the act1v1ty of absorptron of

‘The. educational system -is -of- utmost 1mportance in o

der1ve the maximum benefit out of it: It w111 favour the .‘" _—
‘method of ‘self- aetrvrty, learmng by domg, and awaken ,j e

~ Montessoti deﬁnes the mtelhgence as “the sum of those .
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'—"everythmg that there is: in the env1ronment ”277 It 1s the
- beginning of intelligence.

-Again, mtelhgence is the main charactenstrcs of the‘

 small child. Montessorr laments the attitude of the thinkers
who did’ not recogmze the psychlc life of the-child-at’ th1s S
- 7 stage. “Formerly it was thought that the small child hadno
- . psychic life, whereas now we- reahze that the only. part of -

~~ him whrch is active durmg the first year is the brain! The =

* chief. charactenstlc ‘of “the human -babe ‘is 1ntelhgence

unllke the: other ammals ‘who g%ly need to awaken the

Intelhgence ‘18 developed through movements and_

.- senses. If not properly cared or treated at this stage it -
- reversely affects ‘the development “Scientific’ observat10n7
<~ shows- that 1ntelllgence is. developed through movement; -
S vexperlments in all parts of the ‘world have conﬁrmed that
- movement
""development i turn expresses itself in further movement 2R

helps psych10 development ~and . that

so thereis a cycle Whlch must be completed because mind :

. and movement belong to. the. same unity. The senses also.
L ]help, any- deﬁc1ency in them causes the clnld to be less
-:_1ntell1ge :

nt. 3727

Montesson mamtams that we cannot develop mtellect,

iunless and- untll our. senses. are sharp “With this regard-she -
: ’quotes an ancient: ax10m"’ “There is nothmg m ‘he'mtellect
- Wthh was not first-in the:sense:” e

Endorsmg the Views of Ba1n Montessorl regards the"'

dlfferentlatmg of objects’ as the begmmng of, 1ntellectual"';
exercise -and- constructlon “Accordmg ‘to Bain, . ~the -
" consciousness -of . dlfference 15 the- begmmng of everyi

mtellectual ‘exercise; - the . first step of the . mind . s

2 appreclatlon of ‘dlstmctlon “The bases’ of its’ perceptlv
rfunctlons towards the external world: are the. ‘sensations.’
~To collect facts and d1st1ngu1sh between them is the: 1n1t1a1 e

~ process in mtellectual constructlon Agam 1nﬂuenced’
from hJS env1ronment and \ltS sensory functlons the Cl‘llld
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- lays ' the foundation of mtelhgence Here, he gets the
opportunity of makmg companson and Judgement by
exercising observation. .

‘The intellect develops by senses’ and the developed :
intellect serves the ego (inner self) in the growth of the
- latter. The ego is the real agent. It receives the i impressions.
~The ego grows through senses. “The ego is the real agent,
the single arbiter, and the recipient of the sense .
impressions. If there were no ego to see and enjoy, what
would be the use of the mechanisms of the sensory organs?
“Tt-is not the fact of seeing or hearing that is important, but
the fact that the ego should form itself, grow, enjoy and

" maintain itself, through seeing and hearing. 281
. Again, Montessori regards- senses. as the base of the
development “of intelligence. The more the sight and
- hearing of the child is developed, the more his power of -
~ mind is sharpened. “All have agreed on the importance of
~ the senses in building up the mind. No one doubts that the
~mind of a deaf mute; or of a blind child, encounters extra-
ordinary difficulties in ‘its development for sight and
. hearing are the. gates of the mmd: they are known as the _
: mtellectual senses.” -
: " In case intellect is' not developed the ego cannot
| maintain its unity. “If the ego cannot attain this essential
~ condition its unity will be shattered. It will be as though an
instinct were to go about the world separated from the body
"it' should ‘animate.” These serve as instruments. to keep
** relations - with- the outer world  and provide with
nourishment to keep the ego intact. Again, the eye and ear
-give nourishment to the ego. These are the sources of ego’s
. ‘nourishment. “When, ‘however, we speak of the importance
~-of these sublime instruments ear “and sight in building up
- the intelligence, we do not think of them as-mechanisms,
~ but we think of the ego that uses them. Through these
- marvelous vital instruments the ego comes into relation
~_with the world and uses them according to its psychological




Intellect o . S .89
needs. The s1ght of the beaut1es of nature, of sunrise or
sunset, or of works of art, the sonorous impressions of the
outer world, man’s voice, or music, all these manifold and
continuous impressions give the inner -ego the delights of

psychic_ life: and - the nourishment necessary for its

conservation.” 283" .

The toys do not meét the needs of development These:
are used only in the absence of objects in the environment
where the child is only to play with toys and sleep. On the.
contrary, the child has to absorb knowledge from
~ environment; “Not only do. they seem indefatigable, but by
being intellectually active they acquire strength and health.
A natural predisposition -suits the young child to the
reception of culture, but society abandons him mentally at
this sensitive period, by its regime of play and sleep. He
- cannot stop absorbing or stop being active, but if there is
‘ nothing to absorb, he has to content hlmself Wlth toys w284

. Age:3-6Years -

‘Now " the: child beg1ns w1th consciousness  of
d1fferent1atmg ‘relation of objects in the surroundmg

through his senses It paves way toward the development of -

intellect. “The begmmng of intellectual developmerit is the
consciousness of  difference . or distinction - in the
environment. The child ‘makes these perceptions through
his senses; he must then orgamze them into an orderly
. arrangement in his mind.”” .
~ Again, d1scr1m1nat1on and comparison made by the
" senses is ‘the characteristic sign of intelligence.” ‘To. be
~ able to distinguish’ is the characteristic sign of mtelhgence
to distinguish is'to arrange and also, in hfe itisto prepare'
~ for ‘creation.” %6
Development of senses not only constructs 1ntell1gence
but also creates order in the child. “The swift react1ons _
" occurring among our children are not merely an external = -
- manifestation of the intelligence. They are related niot only
to the exercise, but also to the order wh1ch has been -




: ‘.estabhshed within: “and" it is- this. intimiate - work -of re-
arrangement ‘which is in 1tself a. more exact 1nd1cat10n of
. intellectual formation. » 287" -
" _Helen Kelleris oft quoted asa hvmg mlracle in- the ﬁeld
of educat1on “Helen Keller is a- matvelous example of the~
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' ‘phenomenon common to all human ‘beings: the’ possibility -

.. of the liberation. of. the nnprrsoned spirit .of man by the
o educat1on of the senses. Here l1es the ba51s of'the method of
" education of which the book gives a succinct idea. If only -
“one ‘of the senses sufficed to make of Helen Keller a- -
fwoman of exceptional culture and a wiiter, who better than
she: proves- the potency of that method of educatlon which -
builds on the senses. If Helen Keller’ attamed through '
. ..exqu1s1te natural’ glfts to anelevated concepuon : '

" The ‘Children’s. House 18 the env1r0nment Whlch 1s S

T 'offered to the child where he ‘may" develop- h1s act1v1t1es S

| ~This kind of scheol is not of a fixed typé,

'real house that 1s to. say, a’ set of rooms w1th a garden .

Implementatlon

'Montesson beautlfully describes it thus “The sensory';_
-exercises arouse and intensify the central activities in-our

has cleat perceptlons in his consciousness; when senisations

‘_’r.",_':"accordlng to the financial resources at: drsposal and to the -
oy opportumtles afforded by the environment: It ought tobea.

- At this stage. a lot of sensory exercrses are” arranged o |
the “Children’s “House to- arouse - “mental - activities.. -

Children, When sensé and - stlmulus duly 1solate the chlld .

" of heat, cold, roughness, smoothness weight and lightness,.. o

- ‘when- a’ sound an -isolated noise, are percelved by him, - -

. when in- almost complete sﬂence “he closes his- eyes and -
_Wa1ts for a voice fo murmur a Word it'is as if the external -

‘:act1V1t1es ‘By means .of the Sensory’ ‘gymnastics - the child.
;carnes out Just th13 pnmordlal and ﬁmdamental exerc1se of o

'jw'orld had’ knocked ‘at-the door of his ‘soul, awakemng its
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the 1ntelllgence Wthh awakens kand sets in motzon the‘_
central nervous mechamsms 20 e SERORLE:

All these . exercises. help the ch11dren to constructf .
1ntelhgence “Thus the child, having acqurred the power of "

dlstrngurshmg one thmg from another has 1a1d the"
foundatrons of the' 1ntelllgence »291 -

“Here “the sensory functions through whrch recervmg e
sensatrons from his: envnonment, he lays the' foundations of -

h1s 1ntelhgence by a_continual -exercise “of observation,
comparrson ‘and Judgement In this way he gradually-comes

~ to be acquamted with- h;lS env1ronment and to. develop hlS >

1nte111gence w292

7. Now, lot of sensory materlal is prov1ded in the o
Chrldren S: House for the development of senses to. feed the -
~child’s hungry 1ntelllgence The “sensory . ‘material is:the
_base: of 1ntellectual educatlon Here the nnportance of hand-
cannot be 4 overlooked Mlnd ~and - hand " work
srmultaneously “We may put it hke this - the clnld’ -

': 1ntelhgence can develop to'a certarn level ‘without. the help :

* of his hand. But if it ‘develops. with his hand, then the level .
1t reaches 1s. hlgher and the child’s’ character is stronger So

. ~even here; in “what we tend to think of as a _purely.

psychologlcal matter the facts are that a clnld’s character
femains rudlmentary “unless.. ‘he finds. opporturntres for.

i applyrng h1s powers of movement to his: surroundmgs In

-my experrence if— for spec1al reasons— a child Has been .
unable to use his hand, his chiaracter remains-at a low stage

~in. 1ts format1on he is. 1ncapable of obedlence has nof

have been able to Work with the1r hands make headway in
therr development and reach strength of character whlch 1spf

consplcuousn 29

“It is the spec1al muscular sen51h1l1ty of the chlld fromf
three to six years of ‘age who is formmg h‘lS ‘own. muscular:

‘ act1v1ty Whrch strmulates h1m to.- use the stereognostl" :

......
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- order to recogmze various objects, such as the plane -and
. solid insets, he is exercising this sense.”?* o
"Our assertion, therefore, is not absolute the child in
" reality is not resting, he is performing the mystenous inner
work of his auto formation. He is working to make a man,
. and to accomplish this it is not enotgh that-the child’s body
- should grow in actual size; the most intimate functions of -
- the motor. and nervous systems must also be established
“and the intelligence developed. “The functions to- be
- established by the child fall into two groups : (1) the motor
.- functions by which he is to secure his balance and learn to
© walk, and to coordinate his movements; '(2) the sensory
functions through which, receiving sensations from his
enwronment he lays the foundations of his 1nte111gence by
-a continual exercise of observation, comparison  and
' judgement. In this way he gradually comes to be acquainted
‘with his environment and to develop his intelligence.”” 293
For training’senses, Montessori has devised beautiful
and _systematic matenal which she calls as Didactic
- Material. This is the means -of ‘sensory. education.’

- Montesson says “By means of our so-called ‘sensory -
. exercises” we make it possible for -the child to distinguish
and to classify. Our sensory material, in fact, analyses and
represents the attributes- of things, dimensions, forms,
" colours, smoothness or- roughness of surface, weight,
. temperature, flavour, notice, sounds. It is qualities of the
.~ objects, not the objects themselves which are important;
although these qualities, isolated one from the other are
- themselves represented by objects.’ »29
" Montessori -has devised = various objects for ‘the
o development of attention. The children work on these and
- they choose the pieces of apparatus freely and work on
- these with full freedom. “Their success in this is dependent
- on the use of the objects for the purposes they are designed
. -to serve, a thing which is also conducive to the child’s
- “mental order.” if they are ordination of his movements.

~
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Mental order. and the co- ord1nat1on of movement guided by
scientific standards are what prepare for concentration, and
this, once it has occurred, ‘frees the actions of the child’,
and leads him to the cure of his defects.”*”’ o

“Now to help such development, it is not enough to
provide objects chosen at random , but we have to organize
~a world of “progressive: intérest.” The result is an
educational technique based on the psychology of infantile
development ‘In our schools,. not only is 'character
strengthened but .the children’s 1nte112%§tual life becornes
Age: 6-12 Years . '
Intellect is one of the most 1mportant charactens’ucs of

human personality. As compared with the previous stage of

life, the child’s consciousness is diverted outward: Now

“there is an unusual demand on the part of the child to
know the reasons of things... All other factors-sink into
insignificance beside the importance of feeding the hungry
intelligence and of o gemng up vast ﬁelds of knowledge to
_ eager exploration. 529

Again, now the reason takes the place of senses for the.
‘activity of ~apprehension. This stage is the marked
_ development of the reasoning power and acquisition of
culture. “We recognize that nature has made this a period

for the acquisition of culture, just as the former was for the L

- absorption of “environment. We are confronted with a

- considerable development of consciousness that has already
taken place, but now that consciousness is thrown outwards
. with a special direction, intelligence being extroverted, and
there is an-unusual demand on the part of the Chlld to know
- the reasons of thmgs

Implementation - , v
The child of this age sees the things in broader percepts ’

‘instead of the objects which he used to see in narrow = -

environment. It is possible only by leaving the previous
closed environment and going -out in- the wider
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g 4,_'.env1ronrnent Montesson says- “when the Chﬂd goes out 1t ‘
‘s the world itself that offers: 1tse1f to him. Let us. take the-

- child out to show him real thmgs instead of makmg ObJ ects-,

”1

~.which represent 1deas and closing them in cupboards
- The “intellect sees  relations between " the things. As '
- ‘compared with the- early stage, where it was concerned with -
- the article of sense (in the earlier stage of development) itis
Hiow’ concermed w1th ideds -and’ Judgements At this stagef
also, “we have to present ‘the child with a “Whole’——what -
~ Montessori calls an insieme dzconoscenzae (a number of
- _things known: together’); but now this .whole is not
something which has to be apprehended prrmanly through -

- the ‘senses; it is a- logical whole, and its several. parts are
- seen’ to be related by the bonds of reason.’ 802 ~
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Chapter E1ght .
CREATIVITY R
IQBAL T e
Man was bom in challengmg envrronment to face trlals_ -

of life. He is a “creative. activity’, an’ ‘ascending spirit’.

“When attracted by-the forces around him, man has the -’

‘power to shape- and direct them; ‘when thwarted by them, he '

has the capa01ty to build a much vaster world in the depths

‘of his own inner being, wherein he discovers sources of -
infinite j joy and msplratlon Hard his Tot- and frail his being, -
- -like-a-rose-leaf; yet no-form of reahty is- so powerful S0

' inspiring, and 'so beautiful as the spirit of man! Thus in his .
inmost being man, is a creatlve act1v1ty, an ascendmg spirit S
who, in his onward march nses from one state of bemg S
‘another. ' B

303 ;

Iqbal regards Reahty as onglnal It ex1sts in real trme

g1vmg birth: to" novel and ongmal creation. There’is no~
‘mechanical action in Reality. “Thus.the organic’ wholenessl .

of duratlon does not mean that- ﬁlll fledged events are lying, -
asit were, in the womb of Reahty, .and. drop one by one like ¢

" the grains of sand from the hour-glass. If time is real, and

.not a mere repetltlon ‘of homogeneous moments which

make conscious experience a delusion; then every moment".‘.

~in the life of Reahty is ongmal giving b1rth ‘to what is -
o ;absolutely novel and unforeseeable. To exist in real time is -
ot to be bound by the. fetters of serial time, but to create it -

from moment to moment - and to be absoluteiy free . and
ongmal in. creation. In fact,-all creative activity:is free' ;

~ activity. Creatlon is opposed to repetltlon which is a .
"charactenstlc of mechamcal actron That s Why 1t 1sv'{{—..
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impossible to explain the creative act1v1ty of hfe in terms of
mechanism.”*%

Igbal: believes: that man by nature loves ori g1na11ty
always and yearns to make changes in thlS world order. He
says, - :

- “A hundred Worlds beautlful as flowers,
. Spring out of my 1mag1nat10n o
Thou hast created but one world,
And even that is steeped in the blood of de51re
Bring new patterns into being,
- ‘For our nature craves or1g1nahty :
. What is this labyrinth of todays and tomorrows
That thou hast created around us?3%
Being created in the i image of God, man is to create. in
“order to improve upon this world. By self-inflicted pains he
has already improved the world through his inventions and -

o creations. Igbal has beautifully expressed. in the verses of .

rare eloquence. He addresses God:
- “Thou created the night, I the lamp;
Thou created the clay, I the vase; :
Thou created the jungle, mountains and deserts
I created gardens; orchards and ﬂower-plots
~ It is I who make glass out of stone, .
It is I who extract elixir out of poison.
Iqbal says that even a sin becomes virtue if it is umque
‘Cut your path with an-axe of your owir, }
- It is a sin to tread the beaten paths of others!
If you achieve something: umc%ue and ongmal
“Even a sin becomes a virtue.’
Actually he is the sinner: rather an athelst and an
agnostlc who does not create. - :
-“He who lacks the power of creation
‘ E naught to us but an atheist and an agnostlc
A free man is creative. One must achieve ﬁeedom to
create originality. Iqbal holds. freedom as a pre-requlslte to
' creat1v1ty Only a subserv1ent or a slave is devo1d of

2,306 -

9308 .
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‘originality. Igbal says thaf slavery and 1mltat10n are the two
aspects of the same thmg Ongmahty and creative th1nk1ng _
cannot prosper in the state of slavery. Tqbal dlstmgulshes v
the qualities of a slave from those of a free man in these
emphatic lines: e :
“I will tell you a subtle point, bnght as pearl
“That you may d1st1ngu1sh between the slave and the
 free! ,
" The slave is by nature repet1t1ve
‘His expenences are bereft of ongmahty o
The free man is always busily - creative, ,
‘His bow- string is vibrant with new melodies
*His nature abhors repetition
His path is not like the 01rcle traced by a compass
Again, he says: - L=
“The man; who is hberated finds it burdensome
 Tolivein other’s world.”% = -
Iqbal regards originality as a great virtue. He says: -
- “What is originality of thought and act1on‘7 L
~An urge to revolution;
What is ongmahty of thought and act1on‘7 :
A renaissance of national life; 1
It is the source of life’s miracles, SR
" Transforming granite into the purest of pearls
. Further, life becomes 1mmortal through creat1v1ty He
- says:
' “Life is both transient and everlastmg,
all this is creativity and vehement desire.-
Are you alive. Be vehement be creative;
Like us, embrace all horizons;...?"? '
Igbal is highly critical of the phenomena of repet1t10n
~ He says “evolution is from lower to higher, without ‘which -
evolution becomes mechanical. To him every thing is on its
upward march towards the realization of the ego.” Further,.
~ “Creation is opposed 0’ repet1t10n which is a charactenst1c
of’ mechamcal action.” »313° : SR

2309

,,311 '
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Iqbal opposes imitation still fnore ernphat1cally He says o

“Death is better than the way of imitation!”*'*

: He tells the 1m1tator that everythlng that gl1tters is not
o gold He sounds a carrion call:. -
' “Forswear the 1rmtat1on of the mghtlngale OF: the e

' peacock o S s
p " The mghtlngale is nothlng but V01ce the peacock 1s:’{:-
R nothmg but colour! ‘

'37 315 -

" Tmitation is probably the most. oﬁ-quoted aspects of )

Mushms “which - Iqbal “has “criticized, espec1ally thelr . o

imitation of the Western culture and thought He says:.

“no eye on the-future. He beautifully. says :

i “What a ﬁne thmg it would be if people who seek to/ f‘_ .

-+ live good lives, released themselves from the fetters of . .

- .- the past!'If following tradition had been a virtue; the . -
- - Prophet; too, would have walked in the footsteps of hJS -

”"ancestors ”317 o

Iqbal states that 1m1tat10n benumbs thought and actlon i ‘,

- He regrets about this attltude in these’ emphatic.verses: .~

“There is left no heart to medltate in the circle of Ishq |

. Ah! subserviency, - nmtat1on and decadence Of
' “research!™® - ' o

" Again, imitation- makes self worthless He says
~.““Do'not spoil your ego ‘through imitation,

i Protect it because it (ego) is a-unique Jewel 39 S
Iqbal says. about the phght of - the natrons through-»."' .

- Abdah

- “Imltatlon of the West seduces the East from 1tse1f
these peoples have need to cnt1c1ze the West 20

_ Conservatlon “destroys the ego ’s’ creative freedom and.
\ " closes up the paths or. fresh spmtual enterpnse Th1s is the.- B

o “Incur not an obllgatlon to the glass makers of the o
U West, o S

.. Make the ﬂagon and thy cup wrth the clay of Ind ”316 DA
P %Iqbal does not appre01ate the. fo]lowmg of the past w1th P
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e realms of arts and sciences.

< of creatlon our c1v1hzatlon and advancement in“evolution

- progresses: “and -scientific advancements. The- children - -

- main reason why our medreval mystlc techmques can no, :
' ,longer produce original dlscovenes of ancient Truth. w21 e
- However, - “according : to--~Igbal - -all- -imitation is. notﬁ =
. condemnable He apprec1ates the taqlza’ (1m1tat1on) whrch:
L follows the good steps.. He says: . L S
- “From ‘the  wine: of Love spnng many splntual"
" qualities: .- ’
- -~ Amongst-the- attnbutes of Love is bhnd devotlon
-7 Bedlover constant in devotion to thy beloved,
. That thou mayst cast thy noose and: captureGod el
~ Sojourn for-a while on the H1raoftheheart e
& »Abandon self and flee to God %~ . SRR
Also 1 the’ days of: decadence of commumty, Iqbal-.x,; s
*recommends nmtatlon or conformlty for the commumty Co

' “Whene er decay ,
- Destroys the balanced temperament of llfe
-~ Then the’ Commumty may look to ﬁnd
i+ Stability in‘strict conformity - :
" Go thou thy father’s ‘road, for therem l1es
) ;'_Tranqulhty, conforrmty connotes 1 st T
' The holding fast: of the Community - e T
, ;‘Engrave on- thy heart the truth of Unlty »323 '_ NI
* Educational Impllcatlons SRR B " :
“This .implies-that creative spirit should be developed m o
“the" child. He. should be put on’ the track to. conquer new:,_,ft

} Creat1v1ty isa highly- unportant factor in, Cthd educatlon ;
~ wh1ch needs-a-greater’ empha31s ‘The natural tendency of -
the ‘children toward .creation -should .not be lost sight- of..
- ‘Unless and untll the children are trained and put on the way~

will stop ““The" more there are creators, the more shall be"_,, :

- “should be made to_shun imitation- unless 1t is nmtatlon of o
o ~v1rtues and good charactenstlcs DR B
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MONTESSORI

Age: 0-3 Years

. The baby is by nature- creatlve and possesses potent1a1 i
energy. He is endowed with: great creative energy. “The
. baby has a creative aptitude, a potentlal energy that will
’ enab136é41t to build up a mental world from the world about
it...” :

" He is termed. as a;,‘Young.Ex‘pIOrer.’ “Indeed we may
say that, from the very nature of the human intellect, every
chlld is a born explorer. From the first moment he opens his
eyes they are wide with wonder.?? :

Montessori says that man is a born explorer and not a
- born sinner. It was due to his wish to creativity that he was
_punished by Almighty Creator. “Onglnal sin is an-allegory
of this eternal story, of the man WHO WISHED TO ACT FOR
HIMSELF, and to substitute himself for God, to emancipate
himself from Him, and to create. Whereupon he fell 1nto
impotence, slavery and misery.” 26 :

The child in this period searches out obJects from the
envirenment.- He wants to know the nature. “As the child -
who nowwalks about begins to explore the objects in his
_environment, the adult’ s way of life is further threatened.
As a result, instead of Welcommg thls new act1v1ty, the
‘parent seeks to stifle it.” s
~ The. child has -an ardent - des1re to explore the

environment. He frequently uses tongue and - hands. It
develops. his sensory and motor activity. He acts “to
-explore the environment with tongue and hands. Through '
taste and touch, the child absorbs the qualities of the
objects in his environment and seeks to act upon them.
Equally important, it is through this sensory and motor
-activity that the neurologrcal structures are developed for

language

Dep1ct1ng the explormg act1v1t1es of the baby even

before he talks and walks E.M. Standing writes “it is not.

.~ only the toddler who is an explorer The ch11d is'a




Creatzvzty TR S v 101
philosopher before he can- talk ‘an explorer before he can
. walk: Look at that baby left in its -pram outside a shop and
~ you.will see that it too, is busy doing a bit of research on
‘its own— unless it is so firmly pinioned down: by its straps '
that it cannot even move- in which case it gives up. the

struggle and goes to sleep, making the best of it, like Kent . '

in the stocks. You will see those tiny ﬁngers tentacles of
the opening mind, seizing whatever they can. ‘Perhaps it isa
leather strap, or its mother’s handbag, or may. be a bit of‘,, 4
paper, or the edge of the pram coverlet, in fact anything
within reach. The body will ‘seize it, examine it, turn it
about, taste it, pull it to pieces if possible; and always w1th
 that same intent expresswn on its tiny face.” »329

Further, he draws our attention to the spontaneous
activities of any small child of two or three years of age.
“Everything-in the environment is of interest to him —
even the smallest and most insignificant objects — things
* one would i imagine too small to catch his attention. A piece °
of wood that floats on the water,. ‘water 1tse1f (surely one of
God’s master-pieces), . a pebble a shell, an empty tin, or a
tin with a stone.in it; a piece of coal (can’t you hear ‘the
nursemaid shouting “put that down at  once: dlrty"’

~ smack,) a bit of coloured paper, or a flower; or a beetle

" (‘Alexander’) a bit of string or leather, a nut or a nutshell—
in fact anything and everything.”**° :
s Actually, he builds himself by explormg the nature of
~ objects. It helps in  his" personality development. He
‘ sunultaneously works on exploration and self creation.
“Most - grown ups— mcludmg the child’s parents— are
unaware - of - this nnmense work of exploratlon and the .
continuous self-creation: which goes with it; for it takes
place s11ent1y, like all the great creative processes of nature.
But all the time exploration and inner growth go on -
together; they are 1n fact dlfferent aspects of a- smgle
process.”>! : = ,
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" Again, in order to construct his personahty, he is busy. "
‘ '_ Whﬂst he is exannmng the ob]ects in the wotld around

~ "him, he is — as'it were— stealing from thern their qua11t1es S

their- shapes “surfaces, textures their colours, weight, sizes, -

- uses,, composition, ‘and- S0~ “forth. These he mysteriously -
= ,f,bullds into. himself (hke a spmtual caddlsworm) and w1thj; PR
e them constructs h1s mental bemg 23 e o

- The: first three years of children are Very 1mportant HlS_‘:

7 mlnd desplte its mherent 11m1tat10n (187 sharp enough to - -

" " build disconnected “pieces - of - his env1ronment for his

* adjustment. The child ‘of this penod “has a type of mmd
- that the adult cannot approach 1.€; to say, we cannot exert S

" . upon. any. d1rect mﬂuence” W : N

g ~But for thls -asin otherwcase the ch11d s 1nter10r hfe 1s to o

o be created by prov1d1ng h1m ‘with congemal environment )
-“and freedom “The child’ must create h1s interior life: before -

o for his internal life, and leave h1m free to produce

o f~1nternal creative activities.”

" 'he can express anything] he must take spontaneously from -~ -

- ’“the ‘external world constructlve “material - in- “order to: -

i compose he must exercrse ‘his mtellrgence freely ‘before
. "he ‘can be- ready to ﬁnd the loglcal connectlon between"’ ST

) ‘_thmgs We ought to offer the child that which'is ngiessary_‘ ,;-:" ;

o Age:3= 6Years R

: The Children’s House makes a great contrrbutlon in thrs S
,,:!frespect It generates great’ de51re and capamty in: children .- -
- for. creativity. It gives the children lots of msprratlon and{ﬁ" )

- encouragement to expand. their field of creat1v1ty :
- Montessori mamtams that “the child ‘who- has a ‘house -

o of his ‘own, who 7 possesses brooms rubbers pottery soap,, T

i dressmg-tables and - furniture, -is happy in the care of all

o . these things. His. desires. are, moderated and the peace he L

derives from’ them opens p alife of expansron to hlS ‘
33 =

“The- physwal act1v1ty of the Chlld systematlcally'v-‘_“

s _'_arranged in the -Children’s House: ‘helps produce in"him ™~

' insight Afor dlscovenes “If physical case enables a ,chlld to ;j
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| ... enjoy the pleasures of a healthy body, mtellectual and.
- ~moralcare. infroduces- h1m ‘to-the higher: 'oleasures -of .the -
~ spirit and’ urges him 6n to new insights-and discoveries both

s sou

in his external envrronment and in- the 1nt1macy of hlS own
1”336 : SR e K . . B L

Implementatron e :
- The sensory- “education’ leads to the “pursuiits based on.

P 1ntellect and- scientific research It develops his sensorral

‘powers which- help ‘him to - the way_ of creat1V1ty and
: "dlscovery The man- of  culture’ today is superior. to the
natural man havmg sensorral _powers. far beyond those

.....

v "whlch extend hlS v1$1on and through the: accumulated

e jpowers of the' human min

-~ ““reséarches of mathematrcrans chemrsts and physrcrsts who -~

" have" mvestlgated the ‘secrets of nature by the magrcal
PhE -

. The child ‘must. have freedom enabhng hnn to learn by

) ,thself This i is’ the begmmng and" end of auto-educatron

“Learmng for one” own. sake to meet one s own crrterlon :

-+ of success; was:what, made learmng satrsfymg to, the young
- -child”, Montessorr mamtalned ‘Help me to-do it myself -
. _was- the: message she had received - from the countless, _
-~ wordless- chlldren Whom she had- seén in- ‘the "Roiman |
- slums.*®38. “It ‘is the" teachéer who- frees. the child to learn.

jJ,Freemg a child to learn through his own efforts is a true

.begmmng and-end of early education.’

For practrcal ‘work -in Chlldren s House Dr

< ’_Montessorz s Own: Handbook 1s Very useful Some sallent

" features of this book are:
' “The handbook offered specrﬁc 1nformat10n on- the

.,materlals and techmques $0 successfully employed 1n"the

- -Children’s House. It suggested ways in ‘which the ¢ “auto-
: Veducatron of a w1der group of young clnldren mlght be
" brought about.” ”

o “Montesson des1gned the ‘d1dact1c apparatus thls :
- 'volume as -a means to the ach1evement of thrs sensory, _
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E ,motor -and - 1ntellectual develogment through the free
_exercise of the chlld’s interest.” 34 :
. “No one will be able to do for him that work of |
adaptatlon He himself must - observe, understand,
remember, form judgements, and learn the new language '
by laborious exercise and long expenence 34l
~ “When the child has had long practlce with the plane
insets, he begins to make ‘d1scovenes in his environment,
' recognizing forms, colors and qua11t1es already known to
- him — a result which, in general, follows after all the
sensory exercises. Then it is that a great enthusiasm is

| . aroused in him, and the world becomes for him a source of

pleasure. A little boy, walking one day alone on the roof
terrace, repeated to- himself with a thoughtful express1on on

. - his face, “The sky is blue! The sky is blue!”**

. “Asregards the touching of objects for the realization of .
their form, there is an infinite field of discovery open to the
child in his environment. The great pleasure which the
children derive from the recognition of objects by touching
. their form corresponds in itself to a sensory exer01se »43

Age: 612 Years: .. :
- Montessori considers man as creat1ve agent He is
explorer. The present world is the result of his inventions
and  discoveries. It. alludes to- the greatness of man. The
~ world evolution is only due to his discoveries “so appears-
 the greatness of man, a creative agent and transformer
~ above animals or plants explorer of the whole world and
‘the universe outside it, able even to g0 back in time, and

- explore what has long ceased to be! Again, the mstory of

our imaginative reconstructions of the past history. of our
o globe and its living inhabitants have been made poss1b1e to

e us only by the d1scover1es of mtelhgent men.”>*

.. This. is the stage when the children, if not handled
- ’properly or-provided with requ1red env1ronment become
o abnormal. They “escape from a- manner of life which in
SR some ways has become mtolerably dull and restncted They




7 Creatzvzty R ‘ P - . N '-105“
are, one might say, unconsc1ous protest agamst a certaln ‘
v01d in their enwronment In- general it is true that at every
stage whenever. some factor is. missing from the child’s’

environment which is necessary for his full development

they will result in some “deviations. from the normaly.”?*

The adult attributes it to immoral act and punishes the child -
which creates a wider gulf between the child and the adult.
“Such escapades are - frequently put. down to a moral

badness, which the adult feels it is his duty to punish - 7

severely— thus widening the gulf of m1sunderstand1ng and
sharpening the struggle between them.”

- The he1ght of learning is to create. The man who creates
or discovers something useful or new is really one who

_commands respect as-a- ‘torch bearer for others.” “The

crystallisation point of hundreds of mtellects is in the
person of one man, who expresses something strikingly °
useful or discovers new knowlédge.: Except in - poetry,
pioneers always depend on the help of those who have gone
before them; the 7present stands on the past as a house on
its foundation.”* ~ N

Implementation :

Our- subjects and lessons can be - made mterestmg,
vibrant, and. msp1rat10na1 We must make one way or the

other, the entry of the pioneers, inventors and discoverers

to enlighten the way of students. “Every subject of our -
intérest and study can be related to human beings, who
~ have toiled, often starved, to overcome obstacles for its

understanding, and to give us knowledge- free of such pains.

Everything is-the fruit of a human soul, -and we incarnate
this fruitage in education, this treasury of riches handed on
to us by man. We must ourselves feel — and inspire in the -~ -

children— admiration for all pioneers, known and unknown,
- possessors of the flame which has hghted the path of
humamty '
We must “help the Chﬂd to reahze the part that humamty b
has played and st111 has to play, because such realization™ -
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. leads to an uplift of soul ‘and-science. Hlstory must be alive. | v
Cand” dynamlc awakmg enthus1asm destructlve of

i 1ntellectua1 egoism and selfish sloth.”**
We-can bring thrill and achieve our purpose by relatlng £

. the hlstory of ‘human achlevements “The' school” has to

__create such - ‘environment which is a ‘teal source - Of:f
- encouragement “The hlstory of human acluevements ist wo

“real,"a hvmg witness to the greatness of man, ‘and ‘the

L childgen: can easily be brought to thrill to the knowledge =~ .

‘. that there are millions of people like themselves ‘striving o

. mentally and. phys1cally to solve the problems of life, and = - - o

~ that all contribute to: a- solution though onie‘may find it. In-

- the field of ‘thought as in geolog1cal eras env1ronment hasto .- ' .
,“be prepared for’an. 1mpendmg Changef“ When' the 1 ght’ E

preparat1on of thought is complete discoveries may ‘take

“place by the organization of many m1nds in th1s sultable:‘

""_mental atmosphere 2350 e




Chapter N1ne

SOCIETY

IQBAL : : : -
Iqbal cons1ders 3001ety a boon for the development of :
md1v1dual The s001ety bnngs radlance to the md1v1dua1 L
Iqbal says: . . - e s
.+ “The link that blnds the 1nd1v1dua1
T To the Society aMercyis; -0 7
_ " His trust selfin the Commumty W
. Alone- achleves fulfiliment. Wherefore be
. se far as in thee hes in close rapport~ -
- “With thy socrety, and: luster bnng , '
o aTo the wide mtercourse of free-born men ”35 L
Agam he says : St T LT Ry S T
S “The 1nd1v1dua1 owes h1s ex1stence to s001a1 cogency;i‘
: ‘and is nothmg -aloof; ~ : _
The wave exists: only n the nver and is absolutely‘-', :
B nothmg outside.” 32 S e
" Professor A. J.: Arberry mamtams Iqbal -“was’- not'-
. 1nterested merely-in the. 1nd1v1dua1 and his self-realization;
he was-equally concerned w1th the evolutlon of an 1dea1_' B
somety, or: commumty - o
However, in Igbal one ﬁnds both the 1nd1v1dua1 and the K

collectlve -aspects - equally stressed Rather to Igbal -

‘sometimes the communlty is much more 1mportant than the

1nd1v1dua1 probably because. the nat1on has a Wlder scope_

“than: that of an. 1nd1v1dual Igbal says:’ i e
- 7 “Nature even connives at 1nd1v1duals is, many a trme
S But 1t never pardons the sms of a peopIe S
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Igbal'is against renunc1at10n of the world. He considers
* the development of man only possible in socwty He says:

“Feast not on the shore, for there '
“Softly breathes the tune of life. - -
- Grapple with the waves and dare;-
- Immortality is strife.””>> - o
. Again, dlsconnected from environment man’s
capa01t1es remain undeveloped The ego cannot
develop without the rnutual invasion of the ego ‘and the

- environment.  Igbal states that “It is our reflective
" contact with'the temporal flux of things which trains

‘us “for an intellectual vision of the non-temporal.
Reality lives in its own appearances; and such a being -
. as man, who has to maintain his‘liﬁfe-‘i‘n‘ an-obstructing
environment, cannot afford to ignore the visible
culture.... The Asia and, in fact, of the whole ancient
world failed, because they approached -Reality
-exclusively from ‘within and” moved from within
outwards. This procedure gave them theory without
power, and on mere-theory no durable civilization can -

" be based.”*% He beautifully saysina verse:

~ Again, he says:

- “O Pir can your morning prayers
_compensate the life without adventure?”
"The creation of the ego is not possible in monasteries,
' What spark will issue from thls damp ﬂame‘7 35T

“Rehglon is either the exaltmg of the name of the Lord

‘in the vast expanses of the heavens or the (priests)
_resigned and moumful prayers at mghts in the lap of
‘the earth™™®
B Iqbal does not ‘approve Plato s phllosophy and -
-Haﬁz s poetry in particular, and. pseudo-mysticism 'in
- general as they give lessons of. Hflight- from the
_ community. He believes that “the ideal and the real are
" not two_opposing forces which cannot be reconciled.
- The life of the ideal’ con51sts not in a total breach w1th
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the real wh1ch would tend to shatter ‘the orgamc
wholeness of life into painful oppos1t1ons but in the
_~ perpetual endeavour of the ideal to appropnate the real
~ with a-view eventually to absorb it, to convert - 1t 1nto
;1tself and to illuminate its whole being.” 339 » 5
He applies h1s phllosophy of the self both to the =~ -
,1nd1v1dual and to ‘the whole -community “since
according to him a nation is just like an individual and -
has to follow the same lines of conduct as the
individual does. In the Ramuz-where he develops in
~ full his ideas on nationhood he compares the national
ego to that of a child Wthh develops slowly unt11 it
can say ‘I.’ »360 : :
The community also has aims- hke the md1v1dua1 The
community is purposwe and it cannot live w1thout an aim.
Igbal says: SRR S '
~ “The blood that cuculateth inour veins
the mmbler moveth, having the desire
* To reach a goal; life’s self consumes itself
In that bright flame, a glow with tulip-fire.
The Goal is as-a plectrum that awakes s
'The hidden music in the instrument o
“Of high ambition, an attractive point- ~
Where unto moves all centripetal force;
This stirs apeople’s hands and feet to move '
In vital unison, one vision clear '
- Bestowing on a hundred several sights. A
' Further, like an individual the community is developed .
or disintegrated due to values and disvalues respectlvely L
“That nation does not stand in need of a sword, ;
The - self of whose young men - 1s like steel in
quahty : ‘ S
Igbal takes commumty in a broader and a w1der sense. -
Commumty is Millat which is the community of the people'{_ o
with same religion, -concepts, feehngs and culture. Tt 1s_,
beyond a11 geograph1ca1 boundanes He says:. '

2361 -
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e ‘When several hearts puf ona smgle hue Gl

“ Thatis Commumty, which S1na1 o

i Grows: radiant ifi'one eplphany S

. Peoples must have one: thought and in the1r mmds

Pursuea s1ngle purpose 3 o

Agam Iqbal says:- RREO

o ““Our. Essence is not bound to any place

= The vigour of our wing is not contamed

~inany bowl; Chinese and Indran

- Alike the sherd that constitutes-our Jar
__Turkish and Syrian ; allke the clay '

- . Forming our body; neither i is our heart RIS
© - ‘Of Indi, or-Syria, or Rum, "~ ~7 3;'{-"1}’ SRR

- " Norany. fatherland do we profess f el
Except Islam 364 - -~ %

Educatlonal Imphcatlons e k

‘This implies that'no one is truly educated and developed

>“w1th other chlldren

: ch1ld the child must learn how to lrve with others."

- This is- the best. perlod of life’ when the foundation of
tolerance; cooperat1on pat1ence pass1on of collect1ve '
 “.progress,’ “broadmindedness ~and different virtues is

-~ laid. Those childfen who have tendency of keeplng'_ i

. their-fellow ch1ldren R

MONTESSORI
Age 0-3 Years -

the company of others' “Actually, the baby s natural‘

1f cut off or 1solated from other fellow students The ” »
' potent1a11t1es of the clnld are reahzed by soc1ally m1xmg P

- Side, by side* with the development of the 1nd1v1dual L

* aloof should:be cared much ‘With growth of age they }_ ’
if_fshould have such env1ronment wh1ch is ‘conducive to = .
. the. development of their personalltles by 11v1ng am1dst BT

* - The-child- should not be kept aloof from others Tti is. the:: ‘ R
-'»"presence ‘of others Wthh helps h1m develop hlS social -+ -
“aspect of personahty For instance, he learns language oL



Soclety S SO T SO 111 s
s env1ronment is the world everythlng that hes round aboutr

" him. To learn alanguage he: must live w1th those. who speak |

ity otherw1se he" wﬂl not be- able to. Ifhe is to" acquire -’

: . o constantly use. those powers :The manners, habits, andi
" customs. of his. ‘group-.can only be derived from- mmghng‘-

= that of the mother- who remam W1th the - ch11d for-a-

o their reanng of ch11dren than those in Westem countries: n .

. go everywhere with them

- . ""problems themselves If d1sturbed by any adult or teacher

o gives the children great pleasure to face ‘them. They feel

e - own de01s10ns we should avall the chance of studymg the1r

.spec1a1 mental powers he must’ live w1th ‘people_ who

. with.those who possess. them If the ch11d is: left alone and
h "made to sleep as much as’ possrble asif he were 11l (or) shut ~
~away in a nursery w1th no other compamon than lns normalf s
';gl'owth and development are arrested.”%% e B
~In this respect, parent’s role is very 1mportant especmlly e

B cons1derable penods of time. “In th1s respect Montesson“' e
- felt other peoples of the. world were. more enhghtened n ..

~.other culture bab1es are co§1656tantly W1th the1r mothers andv
. This penod thus;. lays the foundat1on of the chlld’

Afuture socral lifeasa member of h1s socrety
Age 3- 6Years L :
‘Social life solves s001a1 problems It is based upon soc1al 4
‘ '}"experlence and. pract1ce -The children are happy to solve"

solve problems for themselves For mstance “When chlldren 5
*are- Walkmg on- the Jine’ one “of - them may g0 -in’ thejj"
oppos1te d1rect1on “fo. all’ the others and a collision seemsf_' :

 inevitable: One’s nnpulse is'to seize the child and turn him
i around But he looks out. very. well “for himself, and solves. -
- ‘the dlfﬁculty— not always in the same faslnon but always
~ ,sat1sfactor11y Such- problems ‘abound at every step, and it

irritated if - we - intervene, “and find a° “way - if “left to
- themselves.”*” If they are interfered, it is at.the cost of their -
" -pleasure. We should: not disturb them. Let thefn watch their
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behaviour obJectlvely They bring social order themselves o
“The teacher, instead, usually intervenes, but her solution-
differs from that of the children and this disturbs the-
‘ 'harmony of the group. Apart from exceptional cases, we
- ought to-leave such problems to the children. We can then
study their behaviour objectively, and of this very little is .
known. It is through these da11y expenences that a soc1al
order comes into bemg : ’
In traditional schools, the teacher dehvers sermons and
- lectures on manners and go_odness to pave the way to
_desired social life. Montessori does not consider these as
useful. Instead, goodness ‘must come out of reciprocal
helpfulness from the unity derived from spiritual cohesion.
This society created by cohesion, ‘which children have
revealed to us, is at-the root of all social organizations. For
this reason I maintain that we adults cannot teach children

- from three to six years of age. We can but observe them

with intelligence and follow their development at every
hour of ‘every day, in-their endless exercises. What nature

. has given 'them develops with work ‘Nature offers an

interior gu1dance but to develop “anything in any field,
contmuous effort and experience are required. Without it

 no amount of preaching will avail. Growth comes from

o activity, not from intellectual understandmg 2369

- At this embryomc period, the child’s spirit is gu1ded to

: psych10 construction. ‘Here the lectures on doctrine do not

~work: It is a divine d1rect1ve which guldes him. “Education,
therefore, of little ‘ones is 1mportant espec1a11y from three
- to six years of age, because this is the embryonic period for
~the formation of character and of society, (just as the period
~ from birth to three is that for forming the mind, and the
7 Lprenatal period that for fonnmg the body). What the child
- achieves between three and six does not depend on doctrine
" but on a divine directive which guides his spirit to
s construcnon These are the germmal ongms of human‘
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behaviour and they can only be evolved 1n the right

surroundmgs of freedom and order #3170
-Implementation

The -child -has an mstlnct to . help whlch lays - the’

- foundation of social service. They help one another when
needed. For instance, if by mishap, a glass or a jug is
broken by some one, the other children help the former.
“But, what do our children do? They all run to help, saying
‘with an encouragrng tone in their 11tt1e voices, ‘Never mind,

- we. shall soon find another vase,” and, while some collect

the pieces, others wipe up the sp111ed water. They have an
instinct to help the weak, encouragmg and- comfortmg
them, and this is reality. 3 '

‘Montessori believes “it is not a mlstake to encourage the
weak and inferior,  but a. contribution to general social -
- progress. The children- ‘show that . they possess these -

‘'sentiments as soon as they have become normalized ... 9372

Further, - the . children are full of praise when the
performance - of - some. other _ attracts. their - attention.
Montessori happlly apprecrates such gestures. “Something -

else very uncommon can be seen in-our schools: it is

admiration for: the best. Not only arethese ‘children free -
from envy, but anythlng Well done arouses-. their
~ enthusiastic praise.”®”? \
~Among many other factors one can glanngly see that the
child learns by social contacts:in the class ‘and not by -
heredity. He is glven the lesson of ‘grace. and courtesy’ and -

* he practices it in the class. Not the least important of the -

good result W]:_uch accrue from the introduction of liberty in

the classroom is that it enables the child to live as a free, ‘

independent, active member of a miniature but real society..
He is presented with contmued opportunities of practicing
that highest of all arts, the art.of living together in right
re]atlons with one’s fellow men. Right from the beginning
the little ‘ones are' given those ‘lessons in grace and "

‘courtesy which Dr. Montesson cons1ders as nnportant as




 children respond: to them with- alacrity. All.day long and -~

i of their generous little heroes.” ke

~In Chlldren S House wh1ch compnses chlldren of 3 6‘__:‘

social llfe Even the class of chlldren of dlfferent ages] hasa

~ doing and ask for explanatrons These are readrly grven

* year-old is so much nearer than. ours to the. mmd of a child o
and the small child.”*”

the. source of msplratlon for the younger ones. “There are
-~ many things' which no teacher can convey to a child of

- child of three w1ll take an interest'in what a ﬁve year old is
* doing; since it is not far-removed from his own' powers. All
" the older ones become heroes and teachers, and the tinies

+ are their admirers. These look to the former for msprratlon '
"then go onwrth their work ”376 R T
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_;r..,anythmg else in-hef system. And because they are givenat. . '
~ the sensitive period for fixing precise bodily movement, ‘the . -

‘every day, in their frée social contacts w1th ‘each other and .~
-with - the drrectress and ‘with visitors, “the chrldren ‘have .
f”mnumerable opportumtles of puttmg into practrce ‘those .~ B
Tittle: socral courtesies that oil the wheels of. social life, until -~
{;-ﬁthey become habitual. Wrthout freedom the greater part of -
“these | little ﬂowers of courtesy-. would ‘never. come mtof{, o

. eX1stence but remain as ungermmated seeds in the nch s01l G

,,;: years of : age spec1a1 attentlon is given‘to. the development of .

-purpose behind it. “What matters is to mix the ages: Our
'schools show that " chrldren of different ages help one
“-another. The. yauiiger ones see what ‘the -older ‘ones are - . -

s and the 1nstructlon is really. valuable for the mind of a five

: 'of three, that-the little one learns’ easrly what we ‘should find” L
‘ it hard-to 1mpart There is-a commumcatlon and a harmony'“:,- .
! '"between the two that one. seldom ﬁnds between the adults N

- The class- of mlxed ages ’bnngs the chlldren somally- »
closer toonie another.: And the younger- “learn 1 many things =~ .~
-}_:.ﬁ’om the older students Rec1proca11y the latter are: usuallyj o

three; but a. child of five can do it with the utmost ease. ‘
" There-is between them a natural mental osmosis.” Again, a i
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L ) .;of hfe whrch always grows more mature

‘ | Soczety

. vice versa. It ‘creates. congemal atmosphere to generate real -

0 brotherhood “Envy is unknown to httle chrldren They are T

The younger chlldren start lovmg the older ‘ones. and

- “not abashed by an older child knowmg more than they dor
i }"-_for they sense ,that\»when they. are . brgger their turn-will

" come. There is Tov

admlratlon on both srdes a trueif';;}»-_

Pract1ca11y 1t bnngs about the sense. of secunty and o
' f_;protectron ‘Montessori is: happy to exclarrn “In our schools R

- the five year old feels himself a protector of the younger .
"'f;\{._i;one. Tt is hard tobelieve how deep this. atmosphere of .
. protection- and. admiration becomes ‘in practice. The class . -

"~ gets to e a ‘group: cemented by. affectron Fmally, the..'_fjﬁ_ o

““children come to know ‘one another’s characters and to - .
RO have arecrprocal feehng for each othier’s worth.>"® = "~ -
= The child is very - soc1a1 and sha:res wrth others for hls‘_ ol

S vachlevements “He is- socrable to ‘the extent of wantmg to- T

- share w1th every one hlS successes hlS drscoverres and h1s: e

”379

o _11tt1e triumphs.” :
_Here, he'is taught to respect other ch11dren S. Work A

. soc1a11y -successful personahty develops from"- respectmg -
. other’s ‘work and.interest. One child has to wait till the :

s others work is ﬁmshed and the apparatus is free. Thus only; o
- one piece of a; partrcular apparatus 1is prov1ded “There is "
: 'f;only one:specimen. of each object, and if a piece is in use:

when another chrld wants it, the’ latter— if he is normahzed '

o wills ‘wait for it to be: released Irnportant social qualities
, fdenve from: thrs ‘The" child comes tosee" that he must"j
o respect the work ‘of othiers, not because someone has said -

he must, but because ‘this is a reahty that he meets.in his - -

o g dally éxperience. There is only -one. between many children,.

. so there is nothing for it but to wait: And since this happens o

B every hour of the: day for years, the. 1dea of respecting

others, and of waiting one’s turn, becomes a, habltual part’ ST

”38
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It teaches patlence which is a great quahty of a civilized -
person The child let the others work at the cost of his own .
.personal ‘wishes. “Out of this comes ‘a change, an
. adaptatlon which is nothmg if- butthe birth of social life
itself. ‘Society does ‘not rest on personal ‘wishes but on a
,combmatlon of activities which ‘have to be harmonized. 7
From their - experiences another  virtue develops in" the
~ children; the virtue of patience, which is a kind of denial of
: 1mpulses by means of inhibition. So the character traits that
we ¢all virtues. spring up spontaneously We cannot teach
. this. kind of morality to children of three, but experience
_can, and because in other conditions  normalization ‘is -
- prevented— so that people the world over see ‘children -

fighting for what they want. The fact that our children
waited struck them as all the more 1mpres31ve »381
‘Montessori - lays great stress on practicing the art of

- living together. Though ‘her- whole method generates’ ‘

'pleasant relatlons with others, she has especially devised
ways in this respect. Her lessons of grace and courtesy can
be mentioned as an example

- “The lessons of grace and courtesy are nnportant -

features of ‘Montessori education. In Children’s House
* these are often’ practlced This serves as perpetual remlnder
in the life of the child”. 82 - : :
o Age:6-12 Years - i

- After Children’s House, the ch11d’s needs are broadened
 Now, he wants orgamzed activities. For this purpose he -
forms groups, mixes up with others. Thus, his outlook is
‘widened. Now, he orgamzes his -activities and lays the -
foundations 'of social organization. “This is' a natural
tendency, through which mankind becomes organized. If
during thlS penod of somal interest and rnental acuteness all ‘

~ outlook and-ideas of the world thlS orgamzatlon ‘will be
- foried and will develop; the amount of light a child has
acquired in the moral field, and the lofty ideals he ‘has
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formed, w111 ‘be made useful for purposes of soc1al
organization at a later stage I
: Descnbmg Montessori’s pomt of view, E M Standlng
expounds this need of the child at this stage. “This is the -
period, says Montessori, when a good many “boys start
playmg triant from school gomg off, it may be, -on birds’
nesting expedrtlons or. huntlng for tiddlers; or -messing
- about with running water— damming streams. and making
. canals. At this age too we find them formmg themselves .
into gangs and secret societies, which -for lack of proper. -

.~ direction may— ‘even come into conflict with civic
authorities. Such escapades are frequently put down to a
* moral badness, which the adult feels it is his duty to punish
severely— thus ‘widening the gulf of mlsunderstandlng and

'sharpemng the- struggle between them. The real rout of the o

" matter is that. ‘these . young people have arrived " at .the -
psychological moment when they feel a strong mstlnctlve
need to widen their contacts with world cutside.” B
For Montessori “This is apenod for the acqulsltlon of
A culture Just as the former was for the: absorptron of
: env1ronment 385 The child: must acquire knowledge in this
regard Keepmg in mind the 1mportance of sensitive penod '
,acqu1s1t10n of knowledge “should. . not - be “delayed.
“knowledge can be best. given where there is: eagerness to .
learn, so this is the period when the seed of everything can -
. be sown, the child’s mind bemg like a’ fertlle field, ready to
receive what will germinate into culture. But-if neglected o
during this period, or frustrated in ifs- v1tal needs, the mind -
of the child becomes art1ﬁc1ally dulled ‘henceforth 1o resist
1mparted knowledge Interest w111 no. longer be there if the .

'seed be sown too late, but at six. years: of age all 1tems of L

: culture are recelved enthusrastlcally, and later these seeds

will expand and grow. 386 : : :
Implementatlon . ‘ L SR :
“There is no- questlon however at th1s Stage “of

. 'expectmg chlldren to. master whole branches of knowledge,
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t:_'j;orgamzed ‘n watertlght compartments* '—» as. subJects SN
. " Rather the teacher must think of this epoch-as one in which = -
- the seeds of everythmg can be sown. At this-age all item of -
- .culture are received: with enthusrasm in the form cf seeds 7

* ‘which will lTater germmate into real culture If ‘you were. t

S ask her how many such seeds should be sown in this epoch TR

-Montesson would answer, as many as possible.” 382 -They

“are in fact “1nd1v1duals who have already acqulred the ba51sf_ L

" of culture, and are anxious to build on 1t to earn to penetrate
o deeper into’ any matter of 1nterest 388, g o
< - :Our teachrng must only answer the mental needs of the o
Chlld “Just as a- small Chlld cannot be still because he'is 1n'

- "need of - coordrnatlng his: movements, so the. older- child, -
~“whe seems troublesome bemg cunous ‘over the what why

“and’ Wherefore of everythmg he sees; is bulldlng up: his.

. mind by his mental activity, and mhust be given a wide field -

— -~ of culture on. which:-to feed. The task of teachmg becomes
s ~':reasy, since ' we “do. not need to choose’ what we-shall teach, -

‘ - but-should: place alt before him: for the satisfaction.of his . |

- ‘mental appetlte He must have absolute freedom of choice, - -
. -and then he requires nothlng but repeated expenences‘
‘._whlch erl become . 1ncreas1ngly marked by mterest and -7

serious- attent10n dunng hrs acqursltlon of some desrredQ Ll
R \knowledge

29389

- The chrld 1s grven opportumtres to leam the art of 11v1ng v;:: -
B together in proper relations: We must remember Montesson,'

£ empha51zed “lesson in grace and courtesy at the very outset o
"~ ~+The 1mportance of culture has to be h1gh11ghted Ttis to

' .,ibe borne inmind ‘that “all factors .of “culture may be -

, 1ntroduced to the srx—year-old ‘not in -a: syllabus to ‘be o
1rnposed on- ~him, " or- w1th exactltude of ‘detail, but . the

e broadcastmg of the maximum: number of seeds of interest. -

: These-.will be held llghtly 1n _the. mmd but wrll be’
-capable of later’ gerrmnatlon Any neghgence in thlS =
 respect, will tell upon the healthy development of chrld’ I
o ‘fpersonahty e AR _ ,



- _l_fThe former 1is . express1on of the latter In Iqbal’s own'“
+ words,. “Reahty livesin its -own- appearance el “Thus,

The ‘observable’ aspect-. of Reahty is the whole~ universe. -

; - conceptual; and it is with- the weapon of- this. conceptual -
o "Reahty »392°
| : estabhshment of ¢ ‘corinexions withthe reality: that confronts .

: '-f’r‘understandmg
. says, “Socrates concentrated his.-attention on: the human.;:,

r;.;splrrt of the Qur’an‘" which sees in the. humble “bee 3

Chapter Ten
REALITY OBSERVABLE ASPECTS
’:- IQBAL e

Reahty embraces‘both real and appearance There .are »-‘ :
Ctwo. aspects of the: ultlmate Reahty— visible and invisible... -

"_ " visible or. observable aspect of Reahty is'not nnagmary or:
~illusion. It is'expression of invisible o1 theultimate Reahty

~-Here we are deahng with ‘the- efﬁc1ent aspect of the self. -
‘Igbal - considers . “the character of man S knowledge as-

- knowledge: that man approaches the- observable aspect of

. Igbal states that ‘man’s. knowledge is through sense -
- ;percept1on ‘which is ‘elaborated by understandmg The: “hfe .
. and the onward’ ‘march of “his. ‘spirit ‘depend on . the

3 ~ him: Itis knowledge that establishes these connexions;, and;‘
E .knowledge sense perceptlon elaborated by?

~Igbal empha51zes the place of sense percept1on Wh1ch\
‘was ighored by Socrates and Plato, as discussed earlier. H

- world alore. To him:the proper study of man was-man- andj‘
~not the world of plants insects, :and- stars.- How. unlike the -

rec1p1ent of divine 1nsp1rat10n and constantly calls upon the:
t-'reader to observe the perpetual change of the w1nds the :
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S alternation of day and night, and clouds, the starry heavens,

~and the planets swimming through ‘infinite space! In the-
‘same-manner, Igbal criticizes Plato who “despised sense-
perception. which . ,yielded mere opinion and not real -
- knowledge.” 394 -
~ Igbal states that the universe is not made of inert matter o
‘as it was beheved in the nineteenth century. Being a
spiritual monist, Igbal ‘believes that there is no inert
matter... “A piece of matter has become not a persistent
thing w1th varying states, - but a system of inter-related
events. The ‘old solidity is - goiie; and with it the.
characteristics - that to” the materialist made matter seem
more real than ﬂeetmg thoughts.” % ,

‘ Agaln according to Igbal there is no inert matter. “The
universe which seems to us to be a collection of things is.
~ not a solid stuff occupying a void. »3% He believes reality to-

. be spiritual and the umverse as free creative movement.

Nature or not-self is “a systematic ‘mode of behaviour, and
- as such organic to the ultimate Self*°" He regards thmgs
© as “events in the continuity of Nature, which -thought -
- spatlahses and. thus .regarded as mutually 1solated for
. purpose of action.”*** :
. Iqbal ~ discovers “the universe as a free creative -
- movement. He-further says, “The universe -which seems to
~us to be a collection of things is nota solrd stuff occupymg'
a void. It is not a thing’ but an act. »3

~ Igbal thinks that the universe has a purpose, whmh is’ the
- provision of an arena for the harmonious development of
.~ human personallty ‘He says “We are gradually travelling

: ~ﬁom chaos to cosmos and are helpers in this achievement.
- Nor are the members “of the association. fixed; new
. members are ever coming to birth to co-operate in the great
- task.'Thus the universe is not'a completed act: it is still in
- the course of formation. There can be no complete truth -
_ -about -the universe, for the universe has not -yet become
~ ‘whole’ The process of creation is still going on, and man




Realzty—Observable Aspect Lo S ~121.
too takes his share in it, as much as he helps to brmg order
into at least a portlon of the chaos. 400 -

Igbal believes in an expanding umverse He mamtams
“It is not a block universe, a finished product, immobile
.and 1ncapable of change. Deep in its inner being lies,
perhaps, the dream of a new blrth A0 In an Urdu verse
" Igbal beautifully says: . .

“This creation is perhaps still unﬁmshed
For every moment arises the’ cry. ‘Be’ and it ,
become w0 :

Nature “is a structure of events, a systematrc mode of
behaviour, and as such organic to the Ultimate Self. Nature
~ is to the Dlvme Self as character is to the human self. ... Its

boundlessness 1s potential, not actual Nature, then, must be
“understood as a living, ever-growing organism whose

growth has no final external limits. Its only limit is internal,

i.e. the immanent self which animates and sustams the -
whole.”*®- Again, “The scientific observation of Nature

EEN

'keeps us in close contact w1th the. behav10ur of Reahty, and -

thu,‘smsharpens our - inner percept1on for a deeper vision of
-t

‘Man has to take 1n1t1at1ve and to share the deeper
aspiration -of the umverse around him. otherwise he will
become a dead matfer: “It is the lot of man to- share in the
deeper aspirations of the universe around him and to shape
his own destiny as well as that of -the universe, ‘now by -
'adJustmg himself to its forces, now by putting the Whole of
his energy to ‘mould its »forc'es to his own ends and
purposes. And in this process of progressive change God
becomes a co-worker with him, provided man ‘takes the
initiative... If he does not take the initiative, if he does not

evolve the inner richness of his being, if he ceases 1o feel

the inward push of advancing life, then the sp1r1t w1th1n"
him hardens mto stone and he is reduced to the level of
dead matter 2405
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: Iqbal con51ders the functrons of the sensible world asnot :
'{'l1m1ted to, moral purposes only The external world is -

T conductive. to moral as well as matenal and spmtual B

:'development

Igbal” states the ﬁmte ego cannot develop wrthout’ L

o obstacles or checks,- created by. non-ego. or -the extemal, ‘
““world: He says “The-ego. attams to freedom by the removal

o 7"7}of all obstructions in its way Lt S S

sT The 1ntellect develops our: 1ns1ght and sets 1ts Wayto the o

-knowledge of* the- non—ternporal -aspect .of Realrty “The g

- intellectual effort to overcome the obstruction offered by it, - .
",j_‘";besrdes ennchmg -and: amphfymg out life,> sharpens our -

~ insight, and thus prepares us for.a more: masterful insertion

e V;_‘afford to'igriore the visible”

©into subtler : aspects of human experience. It is our reflective .-

. contact with the temporal flux: of things which. trams us for_ =
~an intellectual vision of the non—temporal AT e

‘ Iqbal maintains. that such a bemg -as man- who has to
'malntam ‘his life in. an obs(;tructmg envrronment cannot.j_

”48 . I S

Educational Impllcatlons - ' S
-Life based upon the- pnncrples of reahty and not on

conJ ectures is conducwe to. the development of personalrty o

- We. must empha51ze the importance- of developrng sense- - . :

T ;-_perceptlon in order to* foster understandlng We must: adopt_ o

" “concrete- ‘ways.- and ‘means which will” make ‘the ‘child

- practical. This is, undoubtedly the foundatlon of creatmg'
hard work, mtellectual pursults study of nature and moral

o :values etc. ‘

- The Chlld should not 11ve in an 1mag1nary world This ) B

wrll generate laziness, ‘and will. encourage the: chrld tobuild .

S castles in'the air. This will not prepare the chrld to ﬁght SRR

e future hardships and problems of llfe -

‘ MONTESSORI :

Age 3= 6Years Ve

e The place of. 1mag1nat10n s very 1mportant “It 1s a very
common behef that the young chrld is charactenzed by a -
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“be adopted to cultivate-this spe01al gift of nature:

) ,“These are 1nborn powers in the chlld that develop as
R his mental capacmes are estabhshed through ‘his
' interaction with* the "environmerit. The env1ronment_ ,
_;ji,_.must itself be" beautlful harmomous ~and ‘based on-
. reality ‘in' = order for. the child to organize his -

- ‘perceptions. of it: When he- has deve]oped realistic and‘

_ interior: life before he: can express anythlng, he must
- take spontaneously “from ilthe_{’ external. ‘world -

: ~exercise his 1nte111gence freely before he ‘can: be ready_’
== to find the logrcal connection: between thlngs

' “produce. Perhaps it would not then be 1mposs1b1e to. meeta

. msplratron 12
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- vivid 1mag1nat10n and therefore a spec1a1 educatron should" g

93409 = i
, Imagrnatlon hke creat1V1ty, 8- mborn power whrch7 A
"appears with the: 1nteract10n -of  the-“environment.

. ordered perceptlons ‘of the life about him, the child'is
~~ capable of the” selectmg and emphas1z1ng processes -
"-'necessary for creatlve endeavors He abstracts the
in assocmtmg the1r 1rnages and keepmg them 1n the\ R
*'foreground of.consciousness.’ : . o
Tt is interior, hfe of the: Chlld Wthh he mamfests S
_:_,The interior-life he’ ereates- through 1mag1nat10n The
materlal he takes from the’ external world.. Intelhgence

"-:plays its own part here. “The child must create his~

: ."'constructlve material in- order t0 ‘compose’; he" must.f

”11 L

3 Thus we should nouirish. the ‘internal child for- desned
"'-"mamfestatlon “We ought to offer the child that which is
.,necessary “for ‘his ‘internal ‘life;. and leave him free to.

child running with sparkhng ‘eyes to . write a letter or
walkmg and:" medltatmg as ','hef[ cultrvates a nascent"

Implementatlon O e 2l :
- Montessori ‘states. that 1mag1nat10n must be based onz wf
- reahty The Chrldren s House meets the ‘needs -in- thlsif
"'._f_}connectlon “But he Who possesses somethmg attaches-
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himself to that which he possesses to preserve and increase
1t reasonably. A person without employment will dream of
becorhing ‘a prince; but a teacher in school dreams of -

- becoming a head miaster. Thus the child who has a ‘house’

-of his own, who possesses brooms, rubbers, pottery, soap, |
- dressing-tables and furniture, is happy in-the care of all
 these things. His desires are moderated, and. the peace he
“derives from them opens u? a life ,of expansion to his
internal creative act1v1t1es , )
. Imagination can have only a sensory bas1s “The sensory‘
education which prepares for the accurate perception of all
the differential details in the qualities of things'is therefore
the foundation of the observation of. things and of
phenomena which present themselves to our senses; and -
- with this it helps ‘us to collect from the- external World the
material for the imagination.”*'*’ : o
‘Mere 1mag1nat10n without practlcal expenence cannot
create social relations. “It is difficult to make social
relatlons real if one uses only the. imagination; practlcal
‘experience is necessary. One cannot awaken the conscience

e by talking about it. The child- must exercise a constant
watch over his own activities. Thus education can resolve.

its ‘problems while realizing itself when it seeks to resolve

- them by means of acts. A3

. In this connection, Montessori system has 1ntroduced

- different devices like the “silence exercise.” “It is ‘after an

- .exercise of medlta’uon on the objects that our _children
become capable of enjoying ‘the silence exercise’ and then, -

= havmg been rendered dehcately susceptible to impressions,

they try to make no noise when. they move, to refrain from
. -awkward actions, because they are enjoying the fruit of the
. “concentration’ of the spirit. It is thus that their personahty
s umﬁed and strengthened. The exercise which serves as
the means to this end is designed gradually to ‘perfect the
accuracy with which they- perceive the: ‘external world,
observmg, reasoning, and correcting the errors of the senses
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in a sustained and spontaneous act1v1ty It is they who act,
they who choose the objects, they who persevere in their
work, they who. seek to win from their environment the
 possibility of:concentrating their minds upon it. Each one
of them moves in obedience to the motor power within

him 6
Age 6 12 Years - '
Imaglnatlon was not given to man only for- fantasrzlng

| Imagmatlon is highly useful for creativity. ~“Human -

-consciousness comes into the world as a flaming ball of

imagination. Everything" invented by ‘man, physwal or
mental, is the fruit of someone’s imagination.”*!’ Now at

this stage sensorial knowledge is not enough. Imaglnatlon ‘
“has to play a great role in the development of personality.
“The knowledge presented now must not be on the same
scale as before. It must not-be purely sensorial ‘anymore.
Now ‘the child must have constant recourse to his -
-imagination. Imagination is the great: power of this age.
~Since we are unable to’ present everything, it is up to the:

child to use his imagination. The instruction of children

from seven to twelve years of age must appeal to the
.1mag1nat10n A figuration of reahty must - spring “from
imagination.” A8 Byt “jts place is acknowledged with
reservation. It must not be devoid of reality: “When man
loses himself in ‘mere speculations, his environment will
remain - unchanged but when imagination starts from
contact with reality, thought begins to construct works by
means of which the external world becomes transformed

- almost as if the thought of man had assumed a marvelous LR

 power: the power to create.”*®

- Here; also the preparation of env1ronment is essential, as .
was prepared in the preceding stages of development'
Montessori lays much stress upon outlng at this age. Now
open environment is’ required. But there must be some
proper way to adopt it. “Here, as always in the child’s
development; we must make use of his natural urges. But in
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':k’too ccomplicated and too dangerous 420-

'vof view achieve the énd we: are seeking.”™ 2

' 'hyglene nor-that ofa pract1cal order but WhJCh makes an -

& 'thlS case how are-we to do it?’ We cannot s1mply throwx Er .
i iw1de open the door of the school and let the children go out‘, I
" into the world. “That”; ‘says Montessori, “would be more . °
“like: ﬂ1ght and they ‘would run the risk of gettmg lost— like: =
. ‘Hansel and- Gretel.: The world outsideis. strll m many ways-'-;V o

-~ Such -imagination is much more 1mportant and useﬁ,ll to' S
accelerate the imagination ‘of children: much “more than ..

_ excursions and museums; despite these are-very. important - .. -

~in. their own places. In Montessori’ system" ‘excursion . -

i'-;_d1rected by the teacher to museums ‘and. other places -of

- interest= though good 1n themselves— do not from ur pomt,_ R

“The: soc1a1 expenences give birthto moral lessons also . :,.f. ' :
“The’ outmg ‘whose aim. 1§’ nelther purely that of personal L

i exper.lence hve ‘will make the chlld ‘conscious of realities. - - -

: hfe ‘emerges from soc1al~exper1ences 2
Implementatlon e
‘Montessori is’ agamst the way of teachmg wluch 1se‘

" drive the children away from real world. “In the school

"~ around them in ‘which they l1ve Certamly these tales have'

“'who are- starved, ill-treated, abandoned and betrayed. Just
- as’ -adults find pleasure in tragic drama and literature, these -
~tales of goblins and. ‘monsters glve pleasure and stir the
_chlld’s 1mag1nat10n but they have no connectlon w1th -

‘Itisupto the teacher to: arrange. ‘that the moral teachmg of - 'fl; '

':;._frnerely based on imagination”. ‘and abstract method of |
teaching. - The- ‘teachers, who :cultivate . the ch11dren s
- unagmatron san- reahty by mtroducmg fairy tales. They =

_f;}they ‘want ch11dren 10, learn 'dry facts of reality; while their
.imagination is cult1vated by fairy. ‘tales, ‘concerned with a " -
. world ‘that is- certamly full of ‘marvels, ‘but not: the world-

-f1mpress1ve factors which - move the childish mind to pity L
- and horror; for they are full of woe and tragedy, of chrldren:' -
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“The fairy tales set the ‘way to novel readrng 1n later l1fe s

R and certamly notto hard work and’ ‘creativity-or dlscovenes L

L Ef 1mag1nat10n be educated merely by fairy tales, at most:' :
‘the’ pleasure it glves wrll be .continued later mn. novel-

L readrng, but we should niever so hmrt its: educatlon Amind
“thatiis habltuated to seek: pleasure only in_fantastic’ tales:g,'p_

o slowly but™ surely become lazy,

_Capable of noblef‘

gpreoccupatlon oA i S
" "The social life of such people is also phys1cally affected f, f;-f

o Thelr interest: and method become narrow “In social:life < .

~ . we find too many examples of this: Sloth ‘of mind, people
' caring only to be-well= dressed, gossip with fnends and go .

- to the cinema. Their mtelhgencels hopelessly buried under

;_’jbarners which cannot. ‘now" be- removed. ‘Their interest -

. ,becomes 1ncreasmgly narrow 1l itis- centered round thef_.

o petty self, -excluding  the. wonders of the world and -
3 sympathy w1th suffermg hurnamty Thelrs is a ventable;,

L :'death in life. .

Montesson recommends that the Chlld should be told the: ‘

- . story of the\umverse Undoubtedly, “by offenng the; story‘;“
of- the universe, we give him. somethmg a thousand times

: more- mﬁmte and mysterrous to reconstruct. with his-
* imagination, a. drama ‘no- fable.can reveal.”” #1426 Montessori *

o - explains, “The cosmic plan can be’ presented to the child; as
~ a'thrilling tale of the earth we. live in, ifs many changes,v e
.. through slow ages when. water: was Nature’s chref toiler for-

| e accompllshment of her purposes, how. land and- sea fought
 for "supremacy, and how equrhbrrum .of - elements.was

achieved, that life might appear on the: stage to play its part, -
~ in the .great dramna. Hlustrated -as.it must be by fascmatmg o

- charts and dlagrams the creation of earth as we now know

- it unfolds ‘before the child’s. 1mag1natron and always w1th

emphasrs on the function each agent. has to perform in

- Nature’s household; whether consciously or unconsc1ously,
~ failure-in this alone leadmg to extinction.”*” These tales L
: can be extended to the man’s’ mventlons of tools for work:
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“So the tale proceeds till Palaeolithic Man appear, most
. significantly traced by the tools he used on his environment
rather than by physical remains of so slight a creature The
new element of mind is brought to creation by man, and -
from that time the children are helped to see the great
acceleration that has taken place in evolution. They learn to

reverence the ‘earliest pioneers, who' toiled for purposes .

unknown to them but now to be recogmzed Nomadic men -
and -settlers alike contributed = to bmld up - early
commumtles and by 1nterchanges of war -and peace to
shate and spread social amenities.”**

In the stage of development the scheme of cosmic
education which means study of cosmos will be introduced.
This too is based on reality and not just on imagination.

~ The importance of -subjects of History and Geography

- should be realized. “Human consciousness comes into the
~world as a flaming ball of imagination. Everything invented
by man, physical and mental, is' the fruit of someone’s
~ imagination. In the study 'of history and geography we are
~ helpless without it; and when we propose to.introduce the
Universe to the child what but imagination can be of use to
us? I consider it a crime to present such subjects, as are
noble and creative aids to the imaginative faculty, in such a
manner as ‘to deny its use. A2 :

The use of imagination is very important for mtroducmg
the way of higher realities through these  subjects.
Education is not memorization. “The secret - of ~good
‘teaching is to regard the child’s 1nte111gence as a fertile field
‘in which seeds may be sown, to grow under the heat. of
flaming imagination.’ Our aim- therefore is, hot merely to
make the child understand; and still less to” force him to -
‘memorize, but to touch his 1mag1nat10n as to enthuse him to
the inmost core.”**° g

Montessori suggests wsuahzmg the universe as-a whole

" ‘which includes every thing. It saves the child’s mind from

~“wavering and aimless knowledge. “Since it has been seen
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to be necessary to give so much to the Ch.lld, let us g1ve th
a vision of the whole universe. The universe is an imposing -
_reality, and an answer to all questions. We shall walk

~ together on this path. of life, for all things are part of the -
universe, and are connectéd with each other to form one -
whole umty This idea helps. the mind of the child to
become ﬁxed to stop wandering in an aimless quest for
knowledge. "He is satisfied, having found the umversal
center of himself with all things.”*"

" Agaln the main idea is to arouse: mterest in the ch11d :
from within. Knowledge without -interest - thrust from

- without is not a real knowledge. It is just memorizing.

’ Starting from the whole to the parts is the real method. “It
is certainly necessary to centralize the interest of the child,
‘but the usual methods today are not effective to that end.

~ How can the mind ofa growing. individual continue to-be_

 interested if all our teaching be around- one. particular

~ - subject of limited scope, and is confined to the transmlsswn B
~ of such small details ‘of knowledge as he is able to-

, memonze‘7 How can we force the child to be mterested
when interest can only arise from within? It is only duty
and fatigue which can be induced from without, never

" interest! That point. must be: Very clear.” 270 give first the -
idea of whole universe is more adwsable than dlscussmg its -
-~ parts. For instance, the idea of science should be given first
before introducing the branches “of the 501ent1ﬁc
knowledge “To do well, it is necessary to aim at giving an
“idea of all the: sciences, not in precise detail but only as an
impression. The idea is to ‘sow the seed of the sciences’ at
this age, when a sort of sensitive period for the imagination:
exists. Once the ‘idea has been presented, we must show
that  science extends : from each “branch: mmeralogy,
blology, physics, chemlstry, et cetera And, as we have

. seen, the exarmnatlon ofa detaﬂ tnggers the study of the

WhOle ”433
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_ Thls is orgamzed arid- systematlc knowledge Whlch... AL

- »arouses interest- and creates. ‘loﬁler feehng “in the “child. -~ -

' “The knowledge ‘he’ then acqulres 1is -organized- ‘and
V_"systematlc his. mtelhgence becomes whole and. completej, )

* because of the vision of the whole that has been presénted - -

~ t6 him, and his’ interest spreads o all for all are linked and

is mind is: - -

| “centered. The stars, earth, stones, Tife of all klnds form avyi o
-whole in- relation with: each other and $0° ‘close- is Jthis.

K \relatlon that ‘we cannot understand a stone w1thout ‘some -

‘ ) understandmg of the great sun' No- matter what we touch o

... an atom-or-a cell; ‘We cannot explam it w1thout knowledge« L

-~ of the wide 1 universe. What better answer.can we give to ‘
~those questers for knowledge" It becomes doubtful whether =~
" ‘even the universe will suffice. How did it come 1nto bemg,
S and how will'it end? A greater cunos1ty anses wh1ch can 1
_never be satisfied.”?*. - '

-The_place. of Nature cannot be overlooked The ch11d=v~

o loves nature and ‘is h1ghly 1nsp1red to. put - questrons o e

' f"quench the thirst of his feeling’and knowledge ,
" The child must be provided with the- ‘material whlchf]

B 1nsp1res love in-him for Nature: Thus to take him out is
very important.. “Educatlon in school can fix the: attention
~of a'child on specral obJects Whrch ‘will show exactly how
. far'he has been able to stir up wrthm lnmself a feelmg for -

B nature or will ‘arouse within- him latent or lost sentnnents :
- Here, as in every other kmd of act1v1ty, the funct10n of the -

school is to supply him’with' interesting - mformatron and -

= motlves for action. A Chlld ‘who more than anyone elseis a

= "spontaneous observer- of nature, certamly needs to have at -
’?““hrs disposal “material upon whlch he can work: 7% ST

‘The children love plants and ﬂowers Montesson yearns
to have some. ‘space “for children to care or watering the

~ plant - and -flowers. ‘She maintains, “Children are also.

- _att:racted by plants. One Children s’ House did not have: any

~~land that" could be tllled 80, ﬂower pots were set out all - -
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" around a large terrace. The' ch11dren never forgot to water -
the plants with a little- watenng can. One morning 1found = .
““them all seated in-a circle on the floor around a magnificent”
- red rose that. had opened up ‘during the mght They were
silent - and" eaceful e completely absorbed dnocT

e contemplatlon 436

“Here, the. teacher can" make it - more mterestmg by;_}

Rt ‘acquamtmg the Taws Whlch -govern “the universe. It also. - :
~ inspires:the child to ask- personal and abstract questions. -
. “The laws’ govermng the universe can be made interesting - -

and wonderful ‘to" the “child, ‘more mterestmg even. than

.. things in themselves and ‘he begins-to ask; what am 1? - -
- ‘What is the task of 1 man in this wonderful universe? Do we "

_merely live. ‘here for ourselves or is'there something more
~~ for us to do? Why do we struggle and ﬁght" What is good e
- andevil? Where will-it all end?.” S .







Chapter Eleven S

MORALITY

IQBAL ‘ Lo '

The main features of Iqbal’s phllosophy of morahty
~which are concerned with child education are: ‘1. the
. criterion of good and evil, 2. freedom as the condltlon of
goodness, 3. environment.

Igbal’s. philosophyof morahty is br1ef and s1mp1e to
understand. “That which fortifies personahty is good, that
which weakens it is bad. Art, religion and ethics must be
judged from the stand point of: personahty A e

Igbal takes the example of art, “The ultimate end of all _
human act1v1ty is- life-glorious; powerful exuberant. All
‘human art must be subordinated to this final purpose, and the -
- value of everything must be determined in- reference to its
“life- yleldlng capac1t1es * This criterion is a vital prm01p1e

of morality. According to Igbal, “The highest art is that =~
-which awakens our dormant will-force and nerves up to face

' the trials of life manfully All that brings drowsiness and

makes us shut our eyes to reality around on the mastery of .. .

which alone life depends is message of decay and death.”**®

This criterion is a vital principle of morahty ‘which “has
not. only certain formal “features but has- also material

- condition as intrinsic to. 1ts very definition. Igbal regards -

~ integration of personahty as built into the very definition of
~morality.’ Moral reasoning is present if the ego-integration-

principle is appealed to. A choice is moral if it 1s the ego

sustaining and is immoral if it is ego- dlssolvmg

Igbal distinctively mentions the integration’ factors of

"personahty as freedom, action; purpose, creativity and

C
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s intellect. ‘And the dlsmtegratmg factors as. “fear, “grief,
e dlsappomtment and slavery, segregatron from' commumty~ v
e ‘and imitation, etc.’ R
} Iqbal ‘considers. goodness p0551ble only i freedom
: ,.Under ‘the burden of - compulsron no body can show .

.goodness Free chorce isa prerequ151te for domg good'
- “Now . goodness is not a matter of compulsron ‘it'is the .

self s free surrender to. the moral 1dea1 and arises-out of a
' _fw111mg CcO- operatlon of - free egos.” A belng ‘whose
- movements. are. Wholly determmed hke a machme cannot

produce goodness Freedom _is- thus a cond1t1on -of

o goodness. But to-permit the- emergence of a finite ego-who

‘( . has the power to choose; after con51denng the _relative
’“fvalues of several courses of actlon open to him is really to A
take a great risk;.for the freedom to- choose good involves - .

: f-also the freedom to. choose ‘what is the opposrte of goo .
Man miust have an environment which is- conduc1ve to, ‘

B 'V-”perceptual growth and expanswn of knowledge based on

g factual experience. ‘Here, the importance of the. method of -
* trial and error is. most essential to build’ up expenence In .
~ the words of Iqhal “the hfe of a ﬁmte ego.inan’ ohstructmg B

d ”443 K

‘environment: depends on the perpetual expansmn of

‘knowledge based on actual expenence 'And the’ expenence

~of -a finite “ego to - whom ‘several- poss1b111t1es are-open *

- ~expands omly by method of trral and error: Therefore €rTor -
- which may be described as a kind of intellectual evil is an - .
,mdlspensable factor in the burldlng up ofe expenence A
“Educational Impllcatmns ’

i ~True educatlon which develops hannomous personahty is. -
' ‘good and i 1gnorance which ‘hampers personality development

" is the’ opposite of good Harmomous development of
gpersonalrty generates a great sense of - distinction’ between. ‘
‘good and-evil’ and the will’ o adopt goodness A sound-

- system of educahon ‘must: chensh the value of fréedom and .

_’~{create a really free env1ronment for ch11d development

ST
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Morallty

‘__,;_‘;_;,; _leading ; to the mtegratlon of personahty and av01dm :th .
factors which lead to the dlsmtegratlon of, personahty T

- MONTESSORI - :
Montesson beheves in 1nnate moral sense There isa -

'fi’ moral sense in-man. No body can’ deny the’ nnportance of e
- internal " sense. It d1st1ngu1shes “good from evil. “It”is
o ﬂ_poss1ble that. good and evil may ‘be d1st1ngu1shed by means. -
“cof an’ mternal sefise,” apart from-cognitions: of morality. Tt
s not surprising: that there should. be an- 1nternal sensation. - -
"~ which warns us.of perils, and causes us to ‘recognize the - -

_ 'cucumstances favorable to hfe If science’ in these days
~demonstrates that the means for ] preservmg even material
e life: correspond to the rnoral vrrtues ‘wemay- conclude that -
:we shall be- able to d1v1ne what ,1s necessary to hfe by

- means of'the internal sensibility.”** -.
"~ Montessori' does not beliéve in the mnate tendencws to L
i :'i'ev1l In‘other words; she rebels against the faith of original ' -
osin. It s’ dev1ated behaviour of the. rebelhous child whlch is -
-called- mnateﬂtendenmes to- splnt This we- make- it-50- by
maltreatmg ‘the: chlld and ‘not.‘giving - him. fréedom and. -

- ’,‘mdependence for~ development -of - his: psyche ““What ~
-wonder is it ‘that ‘the evil disappears when, if we give the -
right means for development and leave full hberty to use
-‘:_;them ‘rebellion has 1o more reason for ex1sten e
- Agei0- 3Years LR : L

. We can develop moral sensein ch1ldren asitis done in
B the field-of intellectual- education. Love. plays a dlstlnctlve{

. -role'in developmg moral sense. “Our moral: ‘conscience is,
*like: our 1ntelhgence capable - of perfectlon “of elevation;
~ thisis one_,o the'most. fundamental of:its”differences. from;
" "the instincts. of animals: The sensibility of the conscience.
_ .may “be perfected hke the -aesthetic. sense, tll:;it_can
) _'recogmze and ‘at last. enJoy good -up to the very 11m1ts of
"~ the absolute and a.lso until it becomes: sensitive to the very‘
e sl1ghtest dev1at10ns -towards " evil: ‘He who. feels thus “is
. saved’ he who feels less must be mo ‘v1g11ant and do hlS
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*  utmost to preserve and develop. - that mysterious and

precious senSIblhty which guides us in distinguishing good

from evil. It is one of the most importarit ‘acts of life to*
examine our-own consciences methoedologically, having as

our source of illumination not only a knowledge of moral .
codes, but of ‘love. It is only thrOugh' love- that this
sen31b1hty can be’ perfected. He whose sense has not been.
educated cannot judge himself. 4] Reciprocally, he will
" love us. It will elevate him for the development of moral.
. spirit. “We are thelr st1mu11 by which their feelings, -

~ which are de_velopmg so delicately, should be exercised.
For the intellect, we have various objects, colours, forms,
etc.; but for the spirit, the obJects are ourselves. The pure
souls of -children must derive nourishment from us; they

- -should fix themselves on us with their hearts, as their
° . attention is fixed upon some favourite stimulus; and by

10V1ng us’ they should exalt themselves in the1r 1nt1mate

spiritual creation.”™®

- - Knowledge of moral laws w1thout punﬁcatlon of heart ‘

- is useless. What is the use of knowing all the moral laws,

-~ and even practicing them if the heart be dead? It is as if we_
. should' whiten the tomb of a corpse The moral, self-

- satisfied man, without aheart is a tomb.
- Age: 3 -6 Years - ' '
Montesson education condltlons the chlld’s growth 1in

- such a ‘way | that moral values are created in the child side —

- conditions of life.

by side’ with- other values. “It has been: ‘established that
- moral education means only the development of character,
. and that faults can be made to disappear without the need ~
~ of preaching; pumshment or even setting ‘a good example
by the adult. Ne1th4eg threats nor prormses are needed but ‘
" In Children’s House, env1ronment and work are shaped -
" in such-a way that the child adopts the good qualities in a
congenial way. ‘Montessori says,. “The importance of my
method does not lie in the orgamzatmn 1tse1f but in the
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‘effects: Wthh it produces on the child. Tt is the ch11d who

proves the value of this method by his spontaneous.
manifestations, which seem. to reveal the laws of man’s -

.inner development. Psychology will perhaps find in the ”

~ “Children’s Houses’ a. laboratory which will bring more -

truths to light.”*° For instance, creating love for work in
freedom brings discipline and obedience. - ‘
The child’s needs: should be met properly If he is
) prov1ded with due freedomand congenial environment he -
becomes happy and calm which lead him to moral values. -
- “Further, by the substitution of a series of outbursts of joy
for the old series of -outbursts of" rage, the - moral
physiognomy of  the child comes to assume a calm and
gentleness which make him appear a dlfferent be1ng w431
Implementation
“Moral sense can be promoted by exercise in arranged
_environment. Montessori has invented exercises in this
regard. “To keep alive and to perfect psychrcal sensibilityis
" the essence of moral ‘education. Around .it, as in.the

intellectual education which proceeds from the exercise of =
the senses, order establishes itself: the dlstmctlon between

right-and wrong is perceived. No one can teach this

~ distinction in all its. deta11s to one who ‘cannot see it. But to

see the difference and to know it are not the same ‘thing.
But in order that ‘the child may be helped’ it is essential
that the environment should be rightly orgamzed and that
good and évil should be duly differentiated.” :
- In addltlon to environment, the teacher plays her expert
role in this regard “Even in intellectual educauon it was not
. the  spontaneous  exercise alone which refreshed . the

intelligence; but further, the lessons of the teacher which :
confirmed and ﬂlurmnated the mternal order in process of

development On these occasions she said: “This is red, thisis
- green.” Now she will say: “This is right, this is wrong. *Andit

will- not be unusual to find children like the one descnbed. g

4 above who make good and ev11 the center of conscwusness '
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. and, placmg it . above - matenal bread ‘and. mtellectual

»-nounshment, will propound the questlon more. vital -to thern

- than any other: ‘Where is good‘7 And what is ev11‘7’ A3

" Age: 6— 12Years

~ The chﬂd’s inner sens1b111ty and need of moral educatlon,""

fare of a great concern:at. this stage' “The” great problem of

} fgood “and “evil ‘now ‘confronts him:- This" preoccupat1on": R
- “belongs to an interior sensitivity; the conscience. And ‘this* = <~
- sensitivity is a very- natural charactenstlc The “seven-to--
o twelve-year—old ‘period,” then; -constitutes ‘one of part1cu1ar‘ g
-importance for moral education. The adult must be aware’'of
" 'the evolution that is occurring in-the mind of. the Cl’llld at thJs .
- time and adapt his methods to. conform with it. If dunng the =
B ﬁrst period of development the teacher has used VEry. gentle -
.;approach and has mtervened as” llttle as p0551ble in the
.- activity of; the cthd (actrwty which was above all motor and
- ‘sensorial), -it" is- to the moral- Tevel that hlS _delicacy. “of - .
- “approach “ought . oW to be onented That 1s where the ‘

problem of this’ age lreS?

" This.- penod is to pay full heed toward the chlld’ .

problems regardmg good and ‘evil. Postponement on- the o

"I;.‘part of adult or teacher generates problems “To think thatf» :
_the. problem of morahty only occurs later is to. overlook the =
- ‘change that is already going’ on. Later; the moral problem " -

‘becomes a ‘good deal more d1fﬁcult unless the  child has ™

: “been, helped durmg this sens1t1ve perrod 8001al adaptatlons o

2 "“'w1ll become more thorny

i Agam in “this period the concepts of ]ustlce and legal o
. rights arise. “It is at this age ‘also- _thatithe concept: of justice
frderstandmg of the - ..
“_",relat1onsh1p between one’s acts and"‘ the'need of others. ’Ihe_,_
sense of justice, so often” mlssmg in. man is found during -

t;;,rs ‘born," snnultaneously w1th “th

'_the development of the young: child. It is ‘the failure to

5 recogmze “this fact that ‘engendersa false 1dea of" Justlce

-~ The, Justlce usually found around the school ‘and 1in- the.ﬁj-f ,, .
= :farruly could be called ‘drstrrbutwe ]ustlce = that 1is to say,? -

156
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~-‘as of rewards. Spec1al treatment ‘of one individual seems to-
e ;nght There 1S an: afﬁrmatlon of 1nd1v1dua11ty in-the-sense~ -

" interior development On the other: hand Justlce— although: .
. usually not cons1dered in’ '[hlS hght—- is bomn specifically

- ‘and individual® nght purely external; destroys the 1nbom
. natural sense of true Justlce N
o the moral field, dlscnmmatmn between good and evil: ‘Hemno.
s own Judgement whlch often'will'be qulte d1fferent from that -

i - moral values to a child of tlns age; he gives.an- immediate

.o, mental. 1ndependence a desire to. d1stmgu1sh ‘good and.

S f'somal instinct: is highly at work now. “What-is  required,

: “in d1scr1m1nat1ng between nght and Wrong. together w1th:
“that: longing for . ‘wider_ horizons. spoken of above: This

' equahty for all as much in the dlstnbutmn of pumshments .
‘constitute ‘an mJustlce this ‘introduces the concept of legal

“of egoism and isolation. Such a.concept does not- encourage
" from interior education; The ‘prineiple of distributive justice” -

Ttis the age of explonng the moral ﬁeld “A second s1de
of education: at this age concerns: the ch11d’s exploratlon of =

‘ flonger is receptive, absorbmg 1mpressrons ‘with ‘ease, but
- wants to understand for hlmself not. content w1th acceptmg L5
. mere facts. ‘As moral actiyity- develops ‘he wanits to use his -

_of his teacher’s. Thereis nothmg more difficult than to teach - -
= 'retort to everythmg that we say: havmg become arebel: Gl
o The child is: 1nternally transformed now. ‘He - feels
' himself independent to ‘take" decrs1ons ““An’ inner change
. has“taken ‘place:-nature fiow " arouses in him not-only-a

“hunger for knowledge and- understandmg, but-also-a cla;lmf-;—»

" evil by his own powets. In the field of moral_lty the ch11d :
-,now stands in need of his- own mner l1ght AT e T

" Implementation’ - Cenmn
_ The child has a great desrre o forrn orgamzatlons H1s~

i then; at; this stage isa-special form of orgamzatlon of - youth

“which w1ll at’one.and - the same ‘time, gives satisfaction to" -
“this he1ghtened social’instinct and to the qulckened interest

o orgamzatlon of youth should take the form then of a moral



, umon of boys (or girls) who have consented to form part of -
a socrety which has a moral aim, and whrch requrred its
members to live up to a certain moral level.” A9
5 The role of the teacher is-to see that the chrld’s socral

7 expenences are generating moral values. “The outing -
whose aim is neither purely that of personal hygiene nor
that of a practical order, but which makes an experience
live, will make the child conscious of realities. It is upto the
- teacher to arrange that the moral teachmgs of life emerge

- from social experiences. A60; -
Simultaneously, the moral Values govem somal relatlons
~and spiritual aspects. “Morals have at the same time a

-practical side, which governs social relations and a spmtual
side, which presides over the awakening of conscience in
the individual. It is difficult to make social relations real if
“one uses only. the imagination; practrcal experience is
necessary One cannot awaken the conscience by talking
~ about it: The child must exercise a constant watch over his
own activities. Thus education can resolve its problems .
- while- reallzlng itself when it. seeks to resolve them by

- means of acts. As. -walking entails the use of more than just
 the feet, it is necessary to assist one’s step, to render it agile
. .and able to function in all that form part of the art. Let us
. not- forget that these purposeful efforts W111 affect one’s

E »knowledge of the world.”* ' ,
- -.To help others, who need and deserve our care, attracts

* the attention of .the child in this period. His moral
. consciousness is awakened. “But the acts of courtesy which
- ‘be has been taught with a view to his making contacts with

~ " others must now be brought to a new level. The question of

~ - aid to the weak to. the aged to the sick; for example, now.
~arises. This is not a question of training of movements: we
* begin the introduction of moral relationships, of those that -
. awaken the - conscience. If up to the. present it was
f'-g‘1mportant not to bump someone in passmg it, it 1s now;
< more 1mportant not to offend that person 6z :
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Chapter Twelve g

ESSENCEOF RELIGION

IQBAL

“Igbal - takes - the essence of re11g10n as’ God love of
humanity and respect forman. - .

According to- Igbal “The aim of h1gher rel1g10n is to
transform and _guide man’s inner and outer life. He
endorses Professor ‘Whitehead who ‘says that rellglon isa
system . of . -general truths whrch ‘have  the effect of

 transforming character when they are smcerely held and

vividly  apprehended.” 7463 Personal character, - thus
transformed by the rel1g10n affects the whole somety

because rehg10n is not. restricted only to the individual .

development It ‘moves from individual to. somety A,

ultimately brings peace to the whole world. at large. The -
~ message of higher religion is for all. It promotes respect for .
the whole mankmd Tt teaches tolerance and creates regard
for all religions. ~ D

’ (i) Love as Basis of Religion

Igbal’s view emanates from hlS love and” nght

understanding of religion. He “calls it higher- rehglon Ttis

- religion in its advanced form, which does not remain

merely restncted to- its  conventional " aspects. The

“foundation of higher rel1g10n is essent1ally love of God _v

~which is far from bigotry, conventlonahsm sectanamsm s

and theologlcal ha1r-sphtt1ng S L
(i) Love and Religion
Accordmg to Igbal, rehglon in its hlgher manifestation

 is “neither 'dogma,- nor pnesthood nor ritual. It is not a -

’ departmental affalr It is express1on of the whole man 2 465?['
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: ‘Iqbal bel1eves that love 1s the true rehglon that 1s above all
~re11g10us forms. He says: sl L
. “Loveis straw as well as burmng ember
Itis far above conventional religion and reason.
o To Iqbal love is: root of education. It is significant to -
o note that Igbal in his i m1ag1nary ﬂlght W1th Rum1 1in Javzd
“Nama makes the latter say: =~ o RIPER
" “Loveis the law and ntual of life, L e
religion the root of education: rel1g10n is love. ”467
. Igbal ‘attaches. much more importance to love of God :
'than mere worship and theologwal argurnentatlon S
“Place of Heart = ‘
, Accordmg to Igbal: heart occup1es a very h1gh place He
N maintains, “In the 1nterests of securmg a complete vision of -
_ Reallty sense—perceptlon must be supplemented by ‘the
o perceptlon of what the Qur’an descnbes a Fuad or Qalb
- i.e. heart. o In a beaut1fu1 poem written by Igbal in praise
of: (heart) 49 he says that the” heart is the seat of great
- treasure::Its. status is as hlgh as the Arsh and as exalted as
the Kaaba because God dwells in it:
“You would have got the pnceless treasure of beauty
" Farhad’!. - . :
Alas' You have not dug the desert of your heart
- Sometimes it looks Arsh and sometimes- Kaaba. .
: ‘O God! Whose destmatron is the nest of heart 470 f o
s »;Iqbal againsays: - .
" “Theheartis set free when it is entangled in the love of
God. - :
- This is-a_ tree wh10h gets green or throbs when
11ghtemng falls on it AL a
Be51des there is. not evén a smgle book of Iqbal in .
- wh10h he has not empha31zed the 1mportance and value of -

b ,466

Accordmg to Iqbal re11g10n accompames a pure heart
, -The life of re11g10n 1is with’ the l1fe of heart Lamentmg the
'Vf‘state of present Mushms he says Ll .
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_ “Our heart had d1ed and rellgron d1ed due to this death -
Thus we' purchased two deaths in one: bargam A2
- Anti- Sectarianism =~ - ' o
Iqbal had respect: for dlfferent schools of thought HlS, :

poetry is’ replete with . his  remarks against the narrow""f_l
“minded-and quarrelsome mullahs who quarrel over petty.. -

. differences -of views: For- instance,. he says under the -

caption’ of Mullah Aur Bahzsht 4T3 (Rehgrous fanatlc and o

L paradlse)

-“T was also present there and could not Wlthhold my e
" utterance, : o
' When Mullah was ordered to go to paradlse L
=T uttered 0O :God, - excuse . me for my- fault (of e
o expressmg opinion; - .- e
_ Houri, wine, and edge of garden w111 not sult h1m
. Paradise isnot a place of fight and. arguments :
- Whereas the nature of this Mullah is to mdulge m
o ‘Dlsputatlon and quarrel AT R -
‘ ziHefurthersays s : ,
 “Tknow, when subtle qulrks ensnare 1ts teachers
- 'On what sharp reefs my people must be wrecked.” A e
- 'He. was . critical, of  the- -ignorant Mullahs . (rehglous
: profess1onals) who were ﬁghtmg over trifle’ matters ‘and k
. labeled one another as infidels. He wonders: -~ .~ -~ R
-~ “why are the Mullahs of thrs t1me source of shame for ;
‘Muslim Faith.” g : : _
" Humanity el i . o
. Igbal-is true- humamst HlS heart throbs for the whole*'

- mankind. He ardently seeks to promote the welfare of the.

entire humamty ‘He yearns to reduce pain and suffermg in -
the realm of human’ bemgs Thus, he emphas1zes L
- “Greed has split up mankind into pieces. ' i R
- So teach the lesson of brotherhood and speak 1
© . . the language of love AT R ST
Hesa}’s : IS S
' “Manyamghthept forman s sake ‘ Tl
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‘That I mlght tear the veil ﬁ'om Life’s mystenes AR

Igbal warns: “Remember man can be maintained on this
‘earth only by -honouring ‘mankind, and -this -world will

| - remain a battle-ground of ferocious beasts of prey unless

and until the educational forces of the whole world are -
~ directed to- mculcatmg in man respect for. mankmd AT,
. Thus he says, ,

- ~“The station of man is superior to that of the sky

- the base of 01V1112at10n is man’s respect.”**.

According -to Iqbal “man is not only honourable and
Trespectable but is also very important in the scale of
existence. He is the: ‘roof of creation.- The universe is
subservient to'man:. By developmg his ‘ego, he is capable of
overpowering all obstacles.”*s! Igbal has a balanced

.. approach_to the West. He judiciously praises the West
. because of her contribution in .the field of science and

'technology He says “The’ knowledge of thmgs elevated
the West.” -

Further, “The extension of man’s power over Nature
has given him a new faith and a fresh sense of superiority

over the forces that constitute his environment. 83 e
- praises  Napoleon, Mussolini, - Shakespeare, Tolstoy,

- Nietzsche, and Karl Marx which proves that he accepts the
positive aspects of the Western ‘world. Despite, Iqbal

2 criticizes-the West because of its materialistic outlook, and
- its economic and political set up which are devoid of
~__spiritual roots. His criticism is actually a guideline for the

West. Luce-Claude Maitre rightly says that Igbal criticized
Europe because he thought Europe as “Ob11v10us of

. spiritual values. He also stressed that material progress can

be. rea]ly frultﬁ.ll only 1f 1t is’ accompamed by moral '

- progress.’

©.. Igbal is crrtrcal of the forgotten aspects of the- Eastem .
. 'cwrhzatlon He admits that the. East is both splntually and =
matenally dead. He says ‘ '
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- “With" the death of ego the East 1s suffermg from

Leprosy”485 e

Iqbal says ‘that the East has become bhnd to reahty—~ B
because of slavery and " 1m1tat10n L T
. “They (the Easterners) cannot see the obv10us facts

" Bécause:their” eyes have become bhnd due to slavery,

and imitation.”* ' "

Thus ‘e criticizes both the East and the West because of :

.. their respectlve 11m1tat10ns He says:- :
~ “Neither in As1a nor:in Europe is ﬂame of hfe Thls is - 7

~death of ego and that is- death of conscience.” 481

“But he embraces the pos1t1ve aspects of both the East'

E .»;;and the West He says -

“Do’ not get ’dlsgusted from the East nor shun the .
West R '

~Nature demands every n1ght be converted 1nto*<;

‘moring” A58

" -He “does - ot narrow the parameters of humamty He

‘.“_.,:",advrses the new: Vgeneratlon of- the ‘Muslims. fo: have o

o A'umversal respect fort man Wlthout any preJudlces of caste\

- colours and creeds.

e “To ‘bring bad word on hp is sm : ' s
~Infidel and Momin: all are the creation of God T
."Humamty is to respect man ' N

© - Beware of the place of man

" "The slave of Ishq receives laws from God

- And becomes kind both to infide] and Momzr’t 459 o
o Ine his poem, " “Shaikh-0-Brahman’ in Asrar—o-Ramuz a -
,Shalkh “advises an -infidel - youth to, develop ego aﬂer, g

U sticking’ to his own way of life. He says:

" “I do not b1d thee abandon thine 1dols
G Art thou an unbeliever? Then be
L Worthy ofthe badge of unbehef'?
 Ifapeople’s life s derived from umty
‘_“'Unbehef too is source of umty A%
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Again, in Javid Nama he admires Vishwamitter (Jahan
- Dost), Bhartari Hari, Zoroaster, Gautama Buddha and,
~others for their jewels of wisdom. It is imperative to note
that a considerable part of his writings deals with the wrong
doings and limitations of the Muslims. He says:
There is no Jalal (Divine maj esty)
and Jamal (Divine beauty) in your prayer;” -
not there is message of my mormng in
“your Azan (call for prayer)
Universalism .
Igbal is a great phllosopher HlS message is- umversal It
is for the whole world and for all times because it centers

- onman in his universal ‘wholeness and not restricted only to”

his certain geographical boundaries. He pointedly says:
-“Nor. East nor West my home, nor Samarkand
Nor: I4;9hahan nor De1h1 in ecstasy, God-filled. I
“roam” ‘
Igbal’s message -is  essentially umversal " He is

undoubtedly a poet of the East but he is also poet of the

' ‘world. He aims at a society, Wthh would combme the

wisdom of both the East and the West. He does not divide
human beings because -of caste, colour and creed.
~ Appreciating Islamic view  he says, “Islam is violently -

-opposed to the idea of racial superlonty which is the
greatest obstacle in the way of international unity and
cooperation; in fact, Islam and racial exclusiveness are

: * .absolutely antithetical. The racial -ideal is the greatest

enemy of mankind and it is the duty of all well-wishers of

EEA the human to eradicate it. 493

Educatlonal Imphcatlons o _
Along with respect of his own re11g10n the child must -
be taught that all human beings are to be equally respected
. ‘since all men are creation of God. Goodness, truth, honesty,
fair play and other umversal values have to be given due
- respect. The children should like and respect each other on -

T _the ba51s of humamty They do not love each other because -
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they come from the same community, rehgmn or creed but
they love each other for they belong to the human world.
‘Religion’is essentially based on.love of God and His
 creation. It discourages ethmc1t1es and sectanamsm
-MONTESSORIL ‘ -
~ Montessori is a great humamst She con51ders humamty
as still immature. She imaintains -“I, too, believe that’
humanity is still far from that stage of maturity needed for
the realization of its aspirations, for the construct1on that
of a harmonious and peaceful society ‘and the
el1m1nat10n of wars. Men are not yet ready to shape their
~ own destinies; to control and direct World events of Wthh
instead— they become the victims.™*** .
She says that it is only through- educatlon that man can- . -
achieve these aspirations. Dr. Montesson believes that “If
human unity— which is a fact in nature— is going at least to
bé organized, it will be done only byan education that will =~
give appreciation of all that has been done by human co-
- operation, and readiness to_shed prejudices i 1n the interests
- of common work for the-cosmic plane, ... > She was a
- staunch- believer ‘of humanism - and un1versallsm'
Partlcularly “she devoted her life ‘to all the - children
- irrespective to their class religion, sects and countries. She -
went - even to underdeveloped countries to train ' the
teachers. She also taught in many asylums. When “she
championed the cause of ‘thé child” she did not mean a
particular child of any country or race or class ‘but all the
children of the world. The children of all nations and
classes while working at her de51gned apparatuses - and -
doing - ‘practical exercises’ ~learn consciously and
- unconsciously * the high - spirit- of brotherhood and
humanism. Montessori says, “The ‘human personality’
. belongs to all human beings. Europeans, Indians and-
Chinese, etc., are all men. If therefore certain conditions are
- found to be a help to the human personahty, these concern
- and affect the mhab1tants of all nations.”**
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©Age: 0- .3 Years .

“In"this period” it is- enough to keep the chlldren in a'_‘

. relatlonshlp with humamty
_Age:3-6 Years

'in -the ‘method . of educat1on as bnghtly reﬂected for'
= instance, it Chlldren s House S T

- Implementation = : T T : »
- During this penod the chrldren have great concern Wlth"

: 'hvmg ‘beings. To care. for: animals “and birds ‘gives them

Accordlng to Montesson educatron begms from blrth - .

"Love. of humamty has ever remalned her genulne oncern S

1mmense happlness They exh1b1t thelr love for llvmg SR

- human bemgs “Ch11dren have an anxrous concern for__

- care.of plants and especmlly of animals. Nothmg awakens
" passing; moment and wﬁhout care’ for the morrow, so much_"-’ :

i together w1th a new thread of - love/ today s passmg.
"“;;moments with those ofthe MOITOW. AT [ :

v "development “One should ‘watch little chlldren when one'_ 3
|, morning,- after. they: have for many days placed food and

results of thelr labours On another day they see a.number
- of damty CthkS that have come from the eggs which'a. hen ;

_filled with feelmgs of tenderness and enthusiasm, and there

“living beings, and the satlsfactlon of this instinct fills. them |
r:‘:w1th delight. It is therefore easy to’ 1nterest them in takmg "

I 'fores1ght n.a 'small - child, who lives as. a, rule for the .
 as this. When he: knows: that animals: have: need of him that_;;_--_‘-

little plants w1ll dry up 1f he does not water them, he binds .- v

- ~Their assomatlon and treatment Wlth llvmg bemgs maylr_». N
be- closely watched - for” understandmg their ‘behavioral

- water w1th lovmg care. near broodlng doves, they see the .

f'has covered with her. wings for 50 long ‘The children are . i

- is born in them a. desire to give. further help. They collect".;
* little bits of straw; threads of old cotton cloth; or wisps of - - -
: ~wadd1ng for the birds nesting: under the roof or in the trees - - -
A the garden And the chupmg that goes on about themi e
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,tells them thanks ”498 They watch the behav10ur wrth'f‘_

o patlence ~of . the mothers w1th -the 1nsects “'Ihef/f.
?.’metamorphoses of insects.- and. the .care which mothers,a B

e love for his nelghbour

bestow upon their - offspring are’ objects of patrent-? '

.~ observation on'the part of children, ‘and they. often giverise -

' t6 an interest that Surprises. us. "Once a siall child was so " -

- . struck by 4 the changes undergone by tadpoles that he- couldfi; S
describe the1r ‘development; reporting the.; Vanous phases .-

- the life of a frog ] like'a miniature sclentrst i
’ Age 6 - 12 Years Sl AR L

“This is: 8o far so good and well done But now in tlns
perrod much more is requrred For Montessori ‘a love for o

- .. science:- and art, and all that mankmd has created w1ll not ... -

- suffice to make men and women love.one another. To-love. * -

Coa beaut1ful sunset orfo ‘look with- wonder on a tiny inséct; -
+.does not. necessarrly awaken a greater feehng of: affectroni’- R

"-_f.towards humamty, nor does a love for art in a man begets a .

”500

Somethmg else is also requlred to create love for human o

s bemgs Montesson regrets that we are pot thankful to our',v‘
' f~,p1oneers ‘inventors and d1scoverers ‘who have done- great - -

TS services to humanity. “There is no- love in our hearts for the

human belngs from whom - wehave received, and are |

S 'recelvmg SO much in bread and clothmg, and numerous" T

Nai"‘,,“Inventlons for our beneﬁt We take and enjoy. all that is : 5
- ~"done for. us’ without gratrtude ‘Tike -atheists who- w1thhold' S

" their gratltude and love from God; Perhaps we ‘teach the}‘f"_ ‘

" “child to thank . God and pray to. ‘Him, but not to thank_ :

p i-"humamty, God?s prrme -agent in creation; we. give no -
. ~'thought to the then and women who daily give their lives - -
- that we may hve ‘more nchly 308 Again, “the’ child” will’

. ‘have the greater pleasure in all subjects, and find them =
: ea51er to learn if he be led to realize how these subj ects ﬁrst =
~ came to be'studied and who.studied them. #302 o
. The element of sacrifice is so: necessary to work for'

B humamty “Every ach1evement has come by the sacnﬁce of .
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someone now dead Every map speaks- eloquently of' the

_ work of explorers and ploneers ‘who underwent hardships
and trials to find new places, rivers and lakes, and to make

the world greater and richer for our dwelhng ”503

Implementation -
- It is most important in this respect to draw the children’s -
attention towards the services and work of explorers and .

* pioneers who have really done services to humanity. “Let -

.us in education ever call the attention of children to the
hosts of men and women who are hidden from the light of
fame, so0. kindling a love of humamty, not the vague and
- anemic sentiment preached today as brotherhood, nor the
“political sentiment that the working classes should" be
redeemed and uplifted: What is first wanted is no
patronizing charity for humanity, but a reverent-
consciousness- of its- dlgmty and - worth: This should be
cultivated in the same way as a religious sentiment, which
indeed should be in us all, for we should not need to be
reminded that no man can love God while remaining
1nd1fferent to his nelghbour »504 =



] CO_NCLUSION -

Iqbal s thought appears to endorse Montesson s Method
of Education. Her views mainly, are in consonance with.the
universal elements of Igbal’s thinking. Both of them lay

" stress on the foundational nature. of human ‘personality. A ;_";i

" sound system of education creates a healthy personality. -
Personahty is one unit and there is no d1chotomy of mind
and body. Personahty is not a datum. It is the creative
repository - of possibilities, - attributes -and potentialities
which ‘have to be developed by one’s own efforts. The
factors. which - develop' personality and the factors which.
 stultify human personahty have a umversal appeal They
are facts to be reckoned with.

. Montessori tends to agree with Iqbal’s umversal vision. -

: Her Montessori Method of Education can practically help, o

with certain indigenous modifications, to realise the views
of Igbal in the field of child education. She, as if by
providence, meets the. educational implications of Igbal’s.
thought . with great: success. Igbal’s philosophy. of -~
personality can be realised in the field of child education
through the Montessori System. It will hel_p integrate the
individual and our ‘society. The ordinary “system of
education cannot help creating such a healthy integration. -
The Montessori. Method brings -pleasure of physical
health and spiritual bliss to the child, who is: the starting
point of any educational endeavor. This opens to him new

ways of insight and discovery. “Our method takes into . -

~account the spontaneous psychic development of a child
and - assists ‘it with means drawn from. observation and.
- experience. If physical care enables a child to enjoy the-
- pleasures of a healthy body, intellectual and moral care
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"flntroduces h1m to the’ h1gher pleasures of the. sp1r1t and v

3 -i_urges h1m on fo.new 1n31ghts and. dlscovenes both in his .
B f.extemal env1ronment and i in the 1nt1macy of his own soul.

. These are the j joys: Wh1ch prepare a man for life and-which ‘
.. .are the only ones that are really sultable for the educatloni

- of cthdren »1

Auto educatlon plays a great part in Montessorl Method Ll
< in ‘this. respect Through Workmg by themselves ch1ldren‘“ A
 acquire an active dlscrphne a pract1cal 1ndependence anda -
- gradual increase in knowledge When they are guided. byan . .

BN mtelhgent teacher employmg method for the1r physmal S

intellectual, ‘and moral development they can acquire both‘f"‘ R

" bodily. health- and development of mind. The -spirit of

"'“._Montesson ‘education is - that . child - understands: ‘befter -, . -

- through - workmg on' apparatus careﬁtlly de51gned for this -

'j-_purpose and not through < cramming and abstract tedching,’ .

" Italso enables the child to- self reahze his thden potent1als N

and efﬁc1ently paves the. Ways to personahty integration.

*“Montessori- Methodis very much:in alignment with the -
latest - psychologmal 1nsrghts ‘and - modern theories of .

"t""’educatlon " “The importance “of” early " environmental . .

cond1t10n in the Cthd s mental development, the role of . =
' ssensory perceptlon the intrinsic' motivation of the chrld the, e
- sensitive periods in. the child’s development and the role: of

- “cognitive development ‘in the establishment of the social
L and creative power of the: chﬂd are all now, recogmzed 2

Montesson ‘Method- in chrld educatlon is the: most
- suitable one espemally for our env1ronment It; however S
. *does not ‘mean that the other" methods of child educatlon o

- have no value or it tends to envisage-no: ﬁlture possrbﬂlty of

- - devising a more sound method ‘of educatron Future may.

. reveal better systems ‘of- educatlon .as a“whole or in parts;
“which:can- ‘be more useful and better then- the present.one.
- But; at present this is the most comprehenswe useful and :

product1ve method of Chlld educatlon ?- o SR



Paula Polk nghtly assesses that Montessori “developed},‘;.v_
S educatlonal practices based on-an approach to children that

~C0nclusxon _‘,’ S

' had never been tried successﬁllly before. It is, therefore a:
" pioneering effort, and should not: be regarded as the final f

- . answer-to’ this. approach Other equally effective- methods;_,..*

- .maybe deVeloped in the ﬁJture based on the same approach'{g'
.- to- the .child. Montessorl pmlosophy and methed then -

‘deserve credlt asthe first real begmmng to’ seekrng the»_'"
answers to the child’s educatlon and” life“out “of - ‘his’
expenences ‘and not out of our.own. As such, they represent Bx
an excellent foundatron on whrch to burld the educat1on of .

o ‘,thefuture” i

. It may be noted that sufﬁc1ent hght has not been shed 1n; ¥
- .this wotk - onthe- “ise -and” practice- of the apparatus for-

IY f‘"_dlearmng the -subjects hke _Arithmetic. and- ‘English etc. .
.. -Actually the main, 1dea was-to show how. Iqbal s concepts o
of mtegratron of personahty could be -achieved through ‘

o Montesson child education.- Montessori System can be of'a -

T great assistance in - developmg the child’s personahty by‘ )
_.’_replacmg verbal instructions with" apparatuses and other{ -
_ “rconcrete materials. ‘A" complete account ‘of- the ways s

. given in Montesson tralmng 1nst1tutes It is not included in
“ the scope * of thls Work However some specnnen"_,f

- ~.photographs - of - the chrldren ‘working on_-different- -
- apparatuses . in’ ‘Montesson Chrldren S. House have been '

- addedas appendlces = a
In the end, it is pertlnent fo. pomt out that the Montesson

SRR System has certalnl}’ a great pragmatic- value. -Montessori

- rlghtly maintains “our c¢hildren are notably dlfferent from
- those ‘in ordinary - schools. They have the calm look of
happy individuals and the ease of those who are masters of -~

+their own actlons “The- Ch11dren s House seerns to have a’

- ‘spiritual influence on- everyone I have seen business men, -

_ men of. great influence, men preoccupled ‘with pa1nﬁ11 work Be
. for ‘with-a sense-of their own superiotity become serene; -
B shake off as it were the heavy burden of the1r authorlty, and}
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‘become. pleasantly forgetful of themselves. And this ‘has
.,been brought by the sight of the human soul developing
accordlng 10 its true nature. This is what makes us call our
little ones happy and wonderful children. They represent a
childhood that is more advanced than was our own.’ * The
pragmatic value of the Montessorl System has been widely -
acknowledged in d1fferent countries - including U. SA.,
England, France, Holland, India- ‘and Ceylon. The
Montessori- Method is more w1dely spread as a modern'
‘method of educat1on Many natlons have keenly adopted it. -
Ithasa future. : .
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‘ Workmg in- Chﬂdren s House where apparatuses are mostly used 4 :

- The "des"cfipﬁbn‘of apparatuses and their tse are‘not'\‘iViﬂﬁn __
the ‘scope . of "this- book. The book is not for training

. colleges It is to see. approprrateness of Montesson System S

-, - of éducation for~ implementation of Iqbal’s phﬂosophy in o

; ch11d educatlon w1th Montessorl frame of reference e 5

APPENDIX I

Some photographs of chrldren at work “on the

o :j Montessori apparatuses with regard to.

1. Motor Education,

2. Sensory Education; & . .0 ‘ i

~ 3.-Practical Exercrses and learmng through tnal and B
erroretc e v .

o The photographs have been reproduced from Dr Montessorz s own' i
""" handbook. - e

- The material mcluded in these Appendrces has been reproduced from s
. the Lecture by St. Nrcholas Trammg Centre London ‘ S
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-A {orthwest Suburban Montessori School Des. Plameé Ill oo -
o - . - Fig 14 Chlld Usmg Case of Cylmders '
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William Webb Berkeley Montessori School, Calif. ,

‘Fig. 30 Set of Six Irregular Figures
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Creative Pl{zythings, Inc.

Fig. 44 Contemporary Slopmcr Boards to Dlsplay Set of
- Metal Insets

Wzlluzm Webb Berkeley M ontessorz Schaol Calzf

o B Flb. 45 Slopmg Board to Dlsplay Set of Metal Insets
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“Fig. 48" Child Touching Sandpaper Letters
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Creative Playthings, Inc.

‘ Fig. 50 Chila_Tou ehing Qori’temporary Sandpaper Letters

-t
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Willigm Webb

Fig. 51 Boé: of Movéb_le Letters
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Rita Grunbaum The Montessori School of Westchester, Ny

Fig. 53 Musical Staff -~ - o

Rita Grunbaum. The Montessori School of Westchester, N.Y.

" Fig. 54 Child Using Musical Staff
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“Fig.56 Child Using Musical Staff -~

- - Ritd Grunbaum The Montessori School of Westchéster,
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‘ erative Playthz'ﬁgs, Inc.

- Fig. 59 vChild‘ Using ’Cgptempomry Numerieal Rods

!
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*“This is one.” “ThlS is two ” “Thls is three we point. out :
. with the. ﬁnger the divisions in each rod counting them so -
as to. make sure,. “One two: this is two ” “One, two, three :

this 1 is three.”

4 R
4 5
.4 5
DS
4~ 5
4- 5
4. 5

8- 9 _
6 8 9 10 i
DIAGRAM ILLUSTRATING USE OF NUMERICALRODS

Ptk fmd eed b ek pmd pmd e i
SN SN RSO CE SN R
R W WL LW W

=== Io\¥CN
NN

Then we say. to the Chﬂd “Give 1 me two.” “lee me one.’
“lee me three.” Fmally, pointing to a rod, we say, “What
- is this?” The- child answers, “Three,” and we count.

together “One, two, three.” ‘
- In the same way we teach all the others rods in their L

order, addmg always one or two more accordlng to the
responsweness of the chrld ‘ :
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f&:.: Montessori School, Oak Park
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MATERIAL:

0N

- PRESENTATION:

EXERCISE:
. APPROXIMATE:,
- PURPOSE: |

2 1>>2 Retz?izatioﬁ of Igbal’s Educational Philbsophy in MOnz‘éSsori System

* METHOD OF LEARNING

* Wooden frames painted in bright colours, on
" ‘each’ side of ‘which is nailed of leather or
. cotton. material. The matenal is ‘out down the
- "centre, reinforced strongly on both edges -
- and fastenéd together in dlfferent ways-
" Leather fabri¢ with boot buttons and button
~holes, to be fastened. with a button hook

~with leather straps and buckles such as on

~children’s sandals
_ - leather lacmg through holes and round tags
_ " ‘such as on boots.

Cotton matenal wrth large buttons and button j

, ,holes

i“;small buttons and button holes

- patent fasteners
.- coloured braids for bows
- “hooks and eyes. E

Sit beside the child and take the easwst

frame first, e.g. the buttons. Show him how -
to undo the. buttons all the way down,

holding the button in the hole so that it slips

through easily. Show h1m the ‘technique and
.leave him to practrce

The ch11d uses the ﬁame to the best of his

ab1hty :

2% to 6.years.
To teach the child to- be 1ndependent in
dressing himself. To help co- ordlnatlon of

: ,movement ; )

. " Each :frame: has~ “to be shown Wlth the -

~ . essential movements in order that the child

- can understand how to perform the exercise
fhlmself : :
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NUMBER FRAMES (SEQUIN BOARDS)
LEARNING THE N UMBERS 11 19 (BEADS ONLY) ¥

MATERIAL: - 9 golden ten bead bars ,
T .1 set of short bead stairs (1 to 9) Each
_ number is-a different colour, i.e. the “ones”
are all red, the “twos” are green and so on.
PRESENTATION Show the ch11d the short bead stairs. He can
- count the beads on each bar and arrange - -
them in order. Take a 10 bead bar and a 1
~ bead bar, say “ten and one make eleven”.
 Place them side by side. Take a. 10 bead bar
~and a 2 bead bar, say “Ten and -two make .
twelve”. Place them side by side. Continue
in this way, only teaching as many numbers
‘s the particular child can learn at one -
. lesson. Most children have heard the names -
 ofthe numbers many times so then theyonly . - -
‘need to make ‘the association between the -
,_spoken name and the quantlty -and learn the
sequence. . Having shown ‘the child. the
© " quantities ‘and .givén the names, continue
~with the “Three Period Lesson.”

"Exercise: - The child composes the numbers 11 to 19
- with the bead bars and short bead stair. ,
Pureose: To. learn' the names and the sequence of the

- numbers 11 to 19. :
To associate the names with the quantities.

CARDS FiCUREs ONLY

~
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s ?~MATERIAL Number Frame A consrstmg of a board w1th

" “nine 10’s painited, one below the other. The

‘ board is slotted: so- that a_ set of Joose cards

* with the ﬁgures-l t0-19 can. be shpped over -

- -the “0”s of the tens.. . -

PRESENTATION “Show the chrldhow to shp the 1 card over’

_the Q of the’ top 10, thus ‘making eleven. _

Show him how: to. contmue forming - the -

L numbers t0-19.: Teach the names assoc1at1ng

. them' wrth theviﬁgure »usmg the Three

SR . —,-,.Penod Lesson

. ;‘EXERCISE - “The"child forms the numbers ll to 19 in
TS L Ssequence.” : :

L PURPOSE ... To'make the assoclatron of the names 11 to

: 19 wrth the Wntten ﬁgures L =

FIGURES AND' QUANTITIES
I E CARDS & BEADS TOGETHER

; MATERIAL: ~ Number Frame A 9 ten bead bars 1 set»
.- .. .shortbead” stair. = ..

_EXERCISE:  The child fonns the ﬁgures w1th cards 11 to -
i 19 on the number frame. A-and then places
‘the correspondmg number of beads agalnst '

S - each: e
~-PURPOSE: "To make the assoc1at10n between the
T e “numbers and the. quantltles 11 to. 19
AGEr . .. 4 Y5 years onwards. AROL

e “The short bead” sta1r is espec1a11y used in
Ay order to show that each number is made up
- of10 and one ofthe nurnbers 1 to 9 i
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~ FIRST PRESENTATION OF THE DECIMAL SYSTEM
o ; R GOLDEN BEAD MATERIAL '

o MA":?ER!AL?'-f{”‘. 19 golden beads umts 9 bars of ten umts’, o

:.59 squares of’-ten bead bars hundreds and 1' ,
cibe-of ten squares, thousand TR

N e A felt lined tray Coe
PRESENTATION : ' - ’ ot
B Show the chlld a smgle bead and say ‘umt”- C

- tell him ten hundreds is called “thousand.” -
‘Teach' the names with the- Three Penodi
Lesson Count nine- separate umts placmg; '
7 them ip a row showmg that if- you add one
L moretheyforrnten o S
e 3 - Put the  units away and - count mne tens,v
L : : _placrng them s1de by s1de ‘saying, “One ten, -
< two tens”, etc. to. “nine tens.”. “Show that one
" . moreten would makeahundred.: o
. 4. . Put away the tens and count “One hundred, i
" two hundred” and so on to nine hundred,
be ;;rvplacmg the squares ‘on top--of one another,
w,showmg that . one more Would make the‘ '
, Vi*_thousandcube : e
. Put away the hundreds and take out the. :
B I T thousand cube. S
~  EXERCISE: - " ThlS can be a group cxer01se

';:":"fi_{,‘,Place the bead matenal on a table as 1nr-‘1‘
dlagram Ask the Chlld to fetch you a-
_,j_quantlty of beads on a felt lined tray At,_,

" Let the child count the beads on the ten bar " -
“and say “ten”. Let. ‘the ° child .count the- . -

: 3 number of ten bars in the square and tell'him
that ten tens is” called “hundred”. Let him~ -~

“ = count -the hundred’ squares . in the cube and .




'PURPOSE:"

AGE:

MATERIAL:

- EXERCISE:

216 Realization of Ighal’s Eduoatiqnalf?hilosophy in Montessori Sysz:ehz :

first, just ask for a quantity of one ‘group’,
1e. “five tens”. Check the quantity and Iet '
the child replace the beads. -

Gradually ask for more comphcated numbers
until you can ask for such numbers as “one
thousand, s1x hundreds one ten and five

units”.

To introduce the chlldren to the decnnal

- system To make the association of the

names- and the quantltles of - umts tens,

- -hundreds and thousands

E VztoS‘/zyealjs;

ADDITION TABLES

A box of the Short Bead Stalrs (1 e. one to

nine beads strung on “bars, each number of
beads is a different colour all the 1’s are red

- and the 2;s are green, etc.) Square paper.
- ‘Several of each of the add1t10n tables ﬁom

one to the nine table, e.g:

141 = eteto - 9+1 =
1+2 = . 9+2 =
1+3 = . 943 =
: Etc. to o eteto
149 = . 949 =

A feltmat

* The child takes any table e.g. the three

table. . :
First he has to find 3 +1=_ He places a

:* three bar and a one har next- to each other on

the mat. He counts the beads and reads. the

- result. ‘He replaces the bars in the box and
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PURPOSE: -

B (AR

~then takes out a three bar and a two bar. He =
counts the beads and writes 5 on his table. -~ °
" He continues in this mannerto3+9=12. ~ .
- To make another exercise the teacher can' -

write vanous ‘additions. of the numbers v

”._‘1to9 etc

- 1+4 =~
v 6+2 =
o 3+4 = o
~The child works out " these sums Wlth the -
~ help of the bead bars.’ - :
~ -To learn the addition tables Square paper -
- answersinred. - . : -
‘ - The Short Bead Stair.
=0- red
-00- Co green
-000- -~ - pink ‘
- -0000- - 7 yellow.
.. -00000- -~ - blue
. -000000- . brown
- -0000000- - - white
-00000000- - . blue grey

. °-000000000- - dark blue
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 MATERIAL:

'/

DECIMAL FRACTIONS

L Lemse red, blue and green:.,

. beads:ii - :
-~ 2. . Small blue red and green' -
-+ beads.: .
3. Sets: of small number cards

4 ‘Sefs:. of small cards wrth‘ T

~ decimal points from 0.1 to—

0.9in blue, 0.01-0.09 inred -

. and 0. 001 0 009 1n green

PRESENTATION Explam to the child that
- .Thelarge red beads represent 100 each

', - The large blue beads represent 10.each.”

. 'The 1arge green beads represent I each
-+ The small blae beads represent 1/10 each

" The small red beads represent 1/100 each
. The small green beads. represent 1/1000 each R
" Explain that-10 small green beads- (10/ 1000)

- - equal one small -Ted: :bead (1/100) etc. . The
.ichild ¢an lay out. “the cards . with the

‘ correspondmg bead on top and 10 of the next;“ e
,lowest category below -‘f I T '

S0 0 0 o 0 o

100 "10"1_'0»1‘ 001 0001

o .'—»,:Next show the ch11d any card and ask h1m toé,‘:f;.
give you the correspondmg beads or show -

‘ him_some beads; and ask h1m to grve you the
: ,_'correspondlng cards - - o
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LR . Formatlon of Numbers =~
Let the child take any quantlty of beads. Let h1m sort 7
them ouf placmg all the: small green thousand the beads.to- -
~ the nght etc. and: the large ‘red-hundred beads to the left.” -

- He counts the beads always changmg 10.of one categoryjf?,

- for one: of the next. When' the beads are counted he takes o

- out the correspondlng cards.
o A_,Addmon ‘for example:.1.264 + 3. 176 + l 734 -
‘ Place out the correspondmg cards and beads -

SN E 264 o "oo'. 000000 0000
3176 .. 000 o - ooooo‘,;[. 0000
{7,1'734.’ f*Q' 0000 4007 - 00 e

E - ‘*;;'ooo © 0000 0000

e '.Add the beads together and' start countlng the
-7 thousands. Exchangmg 10 of one category for 1 of * -
“v - the next as requ1red the answer 6 174 is formed :

’f""f’w1th the cards LTI :

6 174 o oo 0 o o 60060, " 600

' Subtractlon < 0. 987 0 789 : i
el T Form the sum w1th the number cards Take beads' ,
f, for~0.987.. Begin. the . subtraction with:  the -
7---f»thousands 9 cannot be taken from 7, therefore
" take -1 hundredth bead and “change -it ‘for 10"
- 'thousandth beads. There are now.17 of these and 9.
o ~can’be" taken away, rleavmg 8. Continue i this-
7 manner. The- answer- 0 198 s formed w1th the"
v 'ff,'_,number cards SO R T '
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DECIMAL FRACTIONS (contmued) ‘
- Multiplication
o -~ This is done in the forrn of geometncal

RS - multiplication. \ :

-~ -Byawholenumber e.g.2:52x3 - ’ : ‘

- Put out 2 green unit beads, ﬁve blue tenth ‘

beads, 2 red hundredth beads ina row
horizontally Put - two - identical - rows
underneath: this gixvesf three rows as the

. multiplication is by 3. Add up the rows

beginning with the hundredths, changing 10

- of one category for' 1 of the next highest

. _when necessary. Result 7.56.. ‘

' By a declmal fractlon,_3 x2.5 : :

' ~ Put out two rows’ honzontally of 3 green unit
beads. Then put out 5 rows. of 3 blue tenth
beads. Result 7.5 may be counted. 10 of the

- tenth beads being changed for 1 green unit.

- eg.53x22 , :
Put out two horizontal rows of five green
unit beads and 3 blue tenth beads for the
multiplication by 2. Now put out two more
‘rows, this time of 5 blue tenths and 3 red
hundredths for the mult1phcat1on by 2. Add

- and change where. necessary. Result 11.66.

In time the children go on to ‘paper work and
~after working-many examples are ready to

R - .multiplication has as many dec1mal places as
P . the multiplier and the multlphcand together

© Division. Skittles required. : ,
Byawholenumber eg5+2

' Take 5 green unit beads and begm to share
them  exactly between two green skittles.
“Each receives two beads and there is 1 bead

see .the rule that ‘the result of a decimal
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* over..Change this bead for 10 blue tenths.
Share out the tenths between. the. skittles,
-each receives 5. So each skittle receives.2.5
o - The answer is What 1 skittle recelves 1.€.2. 5
By afraction, e.g.5+1.25 -
' - Take 5° gree unit beads Place on the e
table 1 green unit skittle and two small =~
'blue skittles for the tenths and 5 small
~ red skittles for ‘the hundredths. Start .
‘sharlng the 5 green unit beads. The large
green skittle receives 1 bead so the small
“blue tenths must each receive 1 tenth
b,ead,;.and in order to get these, 1 green
“bead must be changed for 10 blue tenth =
~beads. The small red skittles must each -
receive a hundredth, so 1 blue tenth bead -
 must be changed into 10 red hundredth c
_beads Continue until* all the beads are -
- used. It will then be seen that the unit -~ -
skittle has 4 green beads. The answer to
~a division sum is always What gets,
_ thereforethe answer is 4. , L
" Another. ‘way of. showmg th1s is to take’
©1.25 away from 5 as many times as -
possible. A group of children could come
- and take this quantity in turn, it would be .
- found that 4 children  could’ take it -
exactly and therefore 5 +1.25=4.

Purrose: - The understanding of the operations With o
‘  decimal fractions. leadmg to written work
AGE: . . 7Y years onwards

- N.B. - The teacher works with the child or group. of
-~ children at ﬁrst The understandlng of the
operations is‘more important than the correct
~result each time when the chlldren begm '
L ‘workmg on thelr own.
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